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Introduction
Adopting a Tactical Approach such as Teaching Games for Understanding (TGfU; Bunker & Thorpe, 1982) or Game Sense (Light, 2013) replaces isolated skill execution with game-centered tactical problem-solving. By using this approach, it can encourage players to think tactically and have a better understanding of the game by developing decision making in game situations. This is very important in invasion games where players must react quickly and deal with pressure. This blog critically reflects on a four-week invasion games practical block focussing on a game-practice-game format.
Applying tactical principles and the game-practice-game framework
In week 4, our coaching group focussed our session on winning the ball back. We used a small sided 3v3 game incorporating netball and handball rules where pupils could not move with the ball in their hands. By restricting movement on the ball, we applied the principle of exaggeration in teaching games for understanding as the pressure was increased, giving more time for defenders to read passing lanes. After 5 minutes of game time, we entered the second phase of our game-practice-game session and broke the session down into isolated 1v1s where defenders passed the ball out to attackers then had to rush out and defend. To ensure that the practice was relevant to winning the ball back we gave three coaching points. Deceleration, wide stance and lowering centre of gravity. We applied these coaching points after the game, in the practice, to follow the framework. 
Critical reflection: Strengths, Weaknesses and adaptations
By using open ended questions during the practice, such as “why should be decelerate before reaching the attacker?” it keeps the engagement levels high and “ fosters cognitive engagement and tactical decision-making” (Harvey & Jarrett, 2014). Open ended questions worked very well for us as pupils began to understand why the coaching points were given and began to see more success in their practice. This was then backed up again when returning to the 3v3 game as defenders had improved defensive positioning, decelerated before reaching the attackers and closed down the opponents quickly. 
Critically reflecting, our 1v1 breakdown focussed too much on individual defense whereas winning the ball back in invasion games relies on collective pressing not just isolated 1v1s. To represent our tactical problem effectively the practice should have used numerical overloads such as 2v1s or 3v2s to maintain game like pressure and accuracy.
Tactical Transferability
The principles of our session transfer well across different invasion game formats such as basketball, football and hockey but while our game-practice-game format suited our peers well, pupils aged 7-9 may have struggled with the off the ball reading necessary to our session. By introducing 2v1 defender advantages younger participants would benefit more and have more success. This would also promote inclusion as having the numerical overload would provide more success, giving more confidence to less experienced or hesitant participants. Using a tactical approach made me look at if participants were making the correct tactical decision instead of correcting physical technique. It has shown me that learning through games rather than repetitive drills makes PE far more enjoyable and engaging for students.
In conclusion our game-practice-game showed that while it can effectively highlight our tactical problem of winning the ball back, skill breakdowns must be game realistic such as collective pressure, rather than isolating the technique too much.
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