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A critical evaluation and the identification of next teaching and learning steps

focusing on a case study of an individual learner or a group of learners, based on an

observed critical incident

In order to assess the question, ‘Who is the learner?’ from the perspective of a trainee teacher,
this report used case study methodology to observe a critical incident in a Welsh secondary
school. The use of a critical incident in the reflective practice of education allows the teacher
to question procedures implemented, and thus allows professional development, making this
an excellent technique to use for a student wishing to train in the educational sector. This
report outlines the methodology used and describes a critical incident witnessed.
Furthermore, the critical incident observed will be related to a very relevant area in the
teaching profession, the four key purposes (Donaldson, 2015): to create ambitious, capable
learners: to create ethical, informed citizens: to create enterprising, creative contributors and
to create healthy, confident learners, currently. Moreover, this report will focus on several
areas of research highlighted by the critical incident observed; behavioural management in
the classroom, successfully engaging students and providing a positive classroom
environment. Finally concluding with reflection and evaluation of how this incident can inform
teaching professionals, especially myself as a trainee teacher. Thus, | will be able to identify
the next steps and recognize teaching strategies | will use personally as | begin my teaching

career.

For the purposes of this report, the school in which the incident was observed will be referred
to as school X, to maintain anonymity as recommended by British Educational Research
Association (BERA) guidelines, 2018. School X is a secondary school in a large city in Wales.
In 2018, the school had 1112 pupils of mixed gender aged 11-19 (Welsh Government, 2018).
The primary language in School X is English (Welsh Government, 2018). In 2018, 12.6% of
pupils were eligible to free school meals as opposed to the Welsh average of 16.6% (Welsh
Government, 2018). Furthermore, 19.6% of pupils in school X during 2018 were recognised
to have special educational needs, compared to 14.4% in Wales (Welsh Government, 2018).
Moreover, the number of pupils for which English was an additional language in school X in
2018 was half the average for Wales at 1.5% (Welsh Government, 2018). School X was
awarded a green grade in 2015 by the Welsh government, which was the top level that could
be awarded and was based on a number of factors including a high track record, resilience at
all levels and the capacity to lead and contribute to support from the government they would
need to improve (Evans, 2015). The lesson in which the incident that will be critically analysed

occurred was a Biology lesson for year 10, set 2. There were approximately 27 pupils in this
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class aged 14-15 years old. The lesson took place in the fourth period, directly before lunch,

in the first term of the academic year of 2019/2020.

This report focuses on a critical incident observed in the classroom during a Biology lesson in
school X. Tripp (2012) defines a critical incident as an instance which is analysed and judged,
thus creating a critical incident from a regular occurrence; the fact that it is studied is what
makes it critical. The idea was originally introduced by Flanagan in a psychology bulletin
(Flanagan,1954) and is used in many sectors as a way of identifying and resolving problems
which occur, as it provides a starting point in which to research further (Serrat, 2017). The
method of critical incident analysis is particularly useful in the education sector as it allows an

increased understanding of a practice and behaviour in the classroom (Tripp, 2012).

There are a range of methods used to evaluate critical incidents in education. These methods
are defined as being approaches used to gather data in the educational sector, which are then
used as a foundation for explanation and projection (Cohen et al., 2002). These methods can
be broken down into the following; surveys, case studies, experiments, action research,

ethnography, correlation research and evaluation research (Plomp, 2013; Opie, 2019).

The observation model used in this report is case study methodology. Since this model was
first used in the early 20th century, it has become a more popular approach to research and
is used across various disciplines as it provides a clear analysis (Thomas, 2011; Thomas,
2015; Wilson, 2017). When using case study methodology, the focus of the research is
examined in great detail, concentrating on a single item, which could be one of any number of
factors such as person, group or event, making this method very specific to one area of
analysis (Thomas, 2015). However, this method cannot be used to generalise as it is so
specific to the observed case (Thomas, 2015; Wilson, 2017), but can be used to draw on
similar situations to assist the research (Bartlett & Burton, 2016). The purpose of this report is
to focus solely on one incident, therefore making the case study methodology an ideal

approach.

There are ethical considerations which need to be respected when using the case study
methodology, such as confidentiality of all parties studied and informed permission of parties
involved (Barlett & Burton, 2016), given in this case by the school. Furthermore the pupils,

teachers, and school are referred to as pupils A and B, teacher Y and school X, respectively.

The Hawthorne effect, defined as a behavioural response from additional attention due to the

presence of an observer (Sedgwick & Greenwood, 2015) was also taken into consideration
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during the observation. In order to minimise this effect, the observer did not interact with the
pupils. However, it must be acknowledged that the sole fact of the observer being present may
have altered the way the pupils behaved in the lesson, and how the teacher reacted.

When observing in the field, a form was used to structure the notes taken of the incident which
was then later analysed (Appendix 1). The questions of this observation form were developed
from Fletcher-Wood (2016). Notes were influenced by the Assisted Reflective Conclusions
Model (ARC) (Appendix 2) and placed in a table with prompts based on this (Appendix 3)
developed by Cox (2019). The idea of self-reflection is important as it allows those in the
teaching profession to critically question assumptions, thus allowing them to develop
professionally (Jackson, 2019). The observations were then further analysed and broken

down into this report.

In total, four lessons were observed, and notes taken by answering a series of questions
developed by Fletcher-Wood (2016) (Appendices 4, 6, 8 &10). These were then reflected on
using the ARC reflection developed by Cox (2019) (Appendices 5, 7, 9 &11). One of these
lessons was then chosen to be analysed further in the report (Appendices 4 & 5).

The incident analysed in this report took place between two pupils (pupil A and pupil B) and
the class teacher, teacher Y. The culture of the classroom showed an eagerness for leaning,
perhaps due to this lesson being a higher set. Most pupils interacted with others within their
proximity, however, some pupils were more talkative than others, sometimes interacting with
their peers by shouting across tables (Figure 1). Overall, the lesson had a clear structure,
beginning with a starter activity which involved teacher Y citing a series of statements
regarding subject knowledge from the previous lesson, and asking the students to write down
whether they are true or false. This task activated prior knowledge (APK) and introduced this
lesson’s topic. The lesson then had one main task, and all students were aware that the activity
consisted of answering past paper questions found in their workbook. As there was a variety
of questions, students of all abilities, including more able and talented (MAT) students, were
engaged. The lesson didn’'t have a clear plenary as the activity was to run over into the

following lesson later in the week.

As this was a science lesson, the classroom environment reflected that, and therefore the
students were sat on stalls at work benches rather that chairs at a table. Furthermore, there
was equipment used in experiments placed around the room and plug sockets and gas taps
on every workbench. The teacher's desk was located at the front of the classroom in the

middle, so all students could easily see the teacher and the teacher could speak openly to the
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whole class. Moreover, there was previous students work displayed on the walls which also
promoted learning as they had useful information on them. The physical factors of the
classroom were also positive; there was plenty of light and the room was a comfortable
temperature. There was no seating plan implemented, so students had chosen where they

wanted to sit, and who with, however, this was the same seat during every lesson.

The critical incident occurred when teacher Y was giving an explanation which was required
in order to complete this task. Teacher Y was stood at the front of the class in front of the
interactive whiteboard which was used to aid the explanation. Whilst teacher Y was explaining,
pupils A and B were talking between themselves and not listening to the explanation. This
therefore did not represent Donaldson’s ideal that learners are capable and ambitious as these
pupils were not listening to material that would aid them in gaining knowledge. Teacher Y then
stopped explaining, and asked pupil A a simple question to which the answer was in the
content of the explanation. Pupil A did not know the answer, in response, teacher Y gave the
answer and told pupil A and B that if they did not stop talking, they would have to move seats
in order to separate them. Donaldson stated that one of the four key purposes of education is
to produce ethical and informed citizens. By not listening to teacher Y, pupils A and B were
not showing any respect to either the teacher or the other students in the lesson who were
enthusiastic to learn.

Throughout the lesson, both pupils continued to talk, often disrupting the entire class by
shouting across tables (Figure 1). During the time in which the pupils were completing the
task, pupil B did not know the answer to a question, so they put up their hand to ask teacher
Y to help. The answer to the question was given during the explanation during which pupils A

and B were talking and not listening.

At the end of the lesson, teacher Y approached table 4 (Figure 1) where pupils A and B were
sitting and said that their chosen seats would be re-arranged for the next lesson to split the

table up.
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Figure 1: A sociogram depicting the layout of the classroom with all pupils. Green arrows

depict how the pupils interact with each other. Pupils A and B are circled in orange, numbers

12 and 13 respectively.

The critical incident observed highlighted different areas of research pertinent to the

classroom. Firstly, behavioural management, the way in which teachers manage disruptive

behaviour. Secondly, effectively engaging students, making sure students are engaged in the

lesson and thus preventing situations such those seen in observation 1 from occurring in the

first instance. Lastly, these two areas can be combined in aiding learning by creating a positive

classroom environment.

Disruptive behaviour in the classroom effects almost all teachers and is a major obstacle to

learning (Narhi et al, 2017; Weldhall & Merrett, 2017), therefore making effective behavioural

management one of the most important factors to consider as a teacher. If the behaviour of

the pupils is effectively managed, then their capability to learn is maximised (Weldhall &
Merrett, 2017).
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Although there are many behaviour management models, there are three which are widely
established (Malmgren et al, 2005): Assertive Discipline (Canter, 1979), Logical
Consequences (Dreikurs, 1968) and Teacher Effectiveness Training (Gordon, 1977).
Although three different approaches to behavioural management in the classroom, there are

common themes that run through them.

Assertive Discipline is focused on laying out a set of rules and focusing on the consequences
of students behaviour, both positive and negative, making sure the students are fully aware of
these consequences so that their behaviour is based on informed choices (Canter & Canter,
2001; Malmgren et al, 2005).

The Logical Consequences model concentrates on the belief that children have a set of needs;
to gain attention, to display inadequacy, to exercise power and to exact revenge. If these
needs are not met then students will act out in order to obtain the attention they need
(Malmgren et al, 2005)

Contradictory to Canter’s Assertive Discipline model, Teacher Effectiveness is student lead,
and the teacher’s role is to educate the students so that they can regulate their own behaviour
through modelling (Malmgren et al, 2005).

To summarise, there are several approaches to behaviour management in the classroom,
although some are more established. There are many common themes and often a
combination of the different models is the most effective way to manage the classroom
(Malmgren et al, 2005).

Engagement is key in the learning process (Williams & Lutes, 2007; Jonson-Reid, 2010) as it
directly effects the first step of gaining knowledge, clarifying perception and paying attention
(Alessi & Trollip, 2001). Lack of engagement is a predicament faced in countless schools
(Jonson-Reid, 2010). Engaging students can be achieved using many methods of teaching
(Revell & Wainwright, 2009; Jonson-Reid, 2010).

One technique used in education to increase engagement by students is to use a variety of
delivery methods and vary the activities during a lesson (Williams & Lutes, 2007). Research
has suggested that to improve teaching quality, there needs to be a move away from the
conventional lecturing approach to more active and applied teaching methods (Revell &
Wainwright, 2009). Active learning, defined as “anything that involves students in doing things
and thinking about the things they are doing” (Bonwell and Eison, 1991), is a common teaching

method. By the very definition, students are actively engaged with the learning (Smart &
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Csapo, 2007; Revell & Wainwright, 2009) thus perhaps making it a more effective method to
use rather than lecturing students where they can become easily distracted (Spronken-Smith,
2005).

As technology improves, multimedia is making its way into the education sector, and teaching
needs to evolve and adapt to use this technology to its full as it can aid learning by
strengthening current teaching methods (Neo & Neo, 2014). This multisensory learning
improves engagement in students (Neo, 2007; Neo & Neo, 2014), and helps them develop
the skills to continue learning throughout their lives, using technology to communicate and

gain information, a key aim stated in the successful futures report (Donaldson, 2015).

The research shown here suggests that both behaviour management and engaging students
are vital for effective teaching. Therefore, any methods in which these can be improved
simultaneously are vital for teachers. One such is modifying aspects within the classroom
environment (Gaurdino & Fullerton, 2010). A positive learning environment is a key factor in
effective teaching and consists of four sections; classroom management, elements of
organisation, disciplining students and a positive and supportive learning environment
(Stronge, 2018).

The first impression a student receives when walking into a classroom can set the tone for the
entire lesson and thus the learning outcomes (Hannah, 2013). Some factors such as the colour
of the walls and objects in the classroom are overlooked as they are not viewed as important,
however, these elements have been shown to influence students’ learning (Cheryan et al,
2014).

Often, students’ work is displayed on the walls as a way of promoting learning and brightening
up the classroom. Therefore, displaying work can be a way to promote a positive classroom
environment but only if it is done with consideration. Whilst examples of excellent work can
act as a good example and boost pride, if a student is not able to complete the work to such
a high standard, compare and despair can create a feeling of discouragement and the student

may lose motivation in the future (Hannah, 2013).

Furthermore, the physical environment of the classroom will also affect the student’s capability
to learn (Cheryan et al, 2014). These physical factors can include, but are not limited to,
lighting, temperature, noise levels and air quality. If these factors are too extreme, students
can become distracted and thus students are not fully engaged in the learning (Cheryan et al,
2014).
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As shown in the Logical Consequences Behaviour Model (Dreikurs, 1968), students have a
need for attention, however this doesn’t necessarily have to be achieved by acting out if they
already feel they are receiving enough attention (Hannah, 2013). One such way to ensure
students are receiving adequate attention is with the classroom layout. If the classroom is set
out so that the teachers desk allows interaction with the class by being open and not closed
off in a corner, disruptive behaviour can be minimised and student’s engagement maximised
(Hannah, 2013). Moreover, as well as the position of the teacher’s desk, the layout of the
pupils seating can affect pupils’ focus and therefore their learning (Rogers, 2015). As a result,
a seating plan is often implemented by teachers as a way of creating a positive classroom

environment.

Furthermore, the way the teacher acts in the classroom can also affect learning as students
mirror what they see in the classroom environment, therefore evidence of disorganisation,
such as a mess of papers on the teacher’s desk, will most likely become a habit picked up by
the students (Grubaug & Houston, 1990) and learning will be affected.

After evaluating the literature, there were many possibilities as to how the teacher could have
moved forward from the critical incident examined in this report. By giving pupils A and B a
consequence for their actions if they persisted talking, teacher Y exhibited traits from Canter’s
behavioural model, Assertive Discipline. During the lesson, pupils A and B continued to be
disruptive, and only at the end were they told they would be moved next lesson. However, as
this report was limited to one lesson observation, whether teacher Y did carry through with the
changes is unknown. Perhaps if consequences were always acted on and fulfilled during the
lesson while the misbehaviour was still recent, the pupils would be less likely to misbehave in
the future, as they would understand that there would always be a consequence and thus they
could make informed decisions. In this situation the teacher may have chosen to ignore small
disruptions from pupils A and B as they were not causing a major effect to the classroom as a
whole. Only occasionally did these pupils interact negatively with pupils on other tables and

thus it was only their own learning they were impacting.

The classroom environment was optimal, there were no obvious distractions and the physical
factors were ideal. The teacher was clearly visible and able to interact easily from their
position. The light and temperature were comfortable and the classroom was attractive and
engaging. However, the lesson was directly before lunch, so the pupils may have been hungry,
which can have a negative impact on learning and the focus of the pupils, which could in turn

lead to them being disengaged and thus talking.
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Furthermore, it could be argued that pupils A and B were talking and not listening through the
teacher’s explanation because teacher Y was not fully engaging the students. Perhaps if
teacher Y was not just standing at the front of the classroom lecturing the students, and used
a more active approach to teaching, then all of the students in the class would be more

engaged in what teacher Y was trying to convey.

Unfortunately, as the observer did not interact with the students to minimise the Hawthorne
effect, the true cause of pupils A and B’s disruptive behaviour is unknown, and the cause can

only be conjectured.

The use of the arc reflection model in the report allows the critical incident to be effectively
reflected upon and so allows teachers to reflect on their own professional development
(Fletcher-Wood, 2016). This critical incident was reflected upon and certain questions asked
such as what were your feelings about the incident, what elements of the learning went well
and so would be retained, and what did not work effectively and would be avoided in the future
(appendix 5) (Fletcher-Wood, 2016). Personally, moving forward from this report, | would
choose to include some aspects from the lesson observed in my future teaching, such as
giving the students a choice in how they would like to proceed; making clear the consequences
of poor behaviour and then acting on this immediately if necessary or praising and showing
appreciation of a positive change in behaviour. Moreover, | may use the consequence of
moving pupils, however | would act on the consequence more readily, so pupils know they
have boundaries. Furthermore, | would take care to give the students the attention they need,
as one could have a conversation with the disruptive pupils to see why they were not listening
to the explanation. It could become apparent that the pupils did not understand the basis of
the lesson and thus the explanation being given, which is why they were disengaged. This
would also fulfil the pupils need for attention so they would not feel the need to exact revenge

by misbehaving in the future (Dreikurs, 1968).

In order to prevent the situation examined in this report from occurring in the first place, a
seating plan could have been implemented. A seating plan would have avoided these two
friends from being able to communicate so easily and would also improve student focus
(Rogers, 2015). Effectively, by teacher Y moving the disruptive pupils, the teacher was
implementing a seating plan. However, if the seating plan is a consequence of students
disruptive behaviour and not a given at the start of a lesson, students are given more power

as they can make a choice to behave and sit where they choose, or moved if they do not
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behave and fufiling the students need for power can be argued to be a successful behaviour

management strategy (Gordon, 1977).

In conclusion, the evaluation of this critical incident has enabled myself, as a trainee teacher,
to reflect on many aspects of the classroom and teaching as set out by the professional
standards for teaching and leadership. These standards allow trainee teachers to reflect on
teaching practice and recognise areas in which to develop professionally (Hwb, 2017). This
was achieved by analysing a critical incident as defined by Tripp (2012) and focusing on
several areas which this incident highlighted. Moreover, the situation was then examined from
the perspective of behaviour management, engaging students and a positive classroom
environment and how these factors could have influenced the learning in the lesson.
Furthermore, through the analysis, | was able to evaluate the effectiveness of the strategies
employed by the teacher observed and relate this to how | would personally like to teach in

the future.

Three well-established behavioural management strategies were examined; Assertive
Discipline (Canter, 1979), Logical Consequences (Dreikurs, 1968) and Teacher Effectiveness
Training (Gordon, 1977). It can be argued that behavioural management is vital for new
teachers as it is often cited as the reason recently qualified teachers leave the profession
(Ingersoll & Smith, 2003). Therefore, the ability to examine these models is vital, as it could
be argued that a combination of them could be the best approach to behaviour management
(Malmgren et al, 2005). Moreover, the ability to engage students is as crucial for the teacher
as it is key to the learning process (Williams & Lutes, 2007; Jonson-Reid, 2010), and without
this, the key to a good lesson, i.e., for the majority of pupils to have achieved the knowledge
objectives, could not be accomplished. Lastly, a positive classroom environment could
potentially be a key component to both effective behavioural management and engaging
students (Gaurdino & Fullerton, 2010) and thus could potentially be argued to be the most
important area for a newly qualified teacher to perfect. To summarise, the ability to critically
reflect upon the teaching practice is a vital skill for trainee teachers and will enable them to

employ different techniques and further their skills as a teacher.

Word Count: 5041
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Appendices
Appendix 1: The blank form used to structure observations made in the felid to
describe the incident which would later be analysed.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016))

Date:
Lesson details:

Classroom culture
(Are the students focused on learning?)

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote
that purpose?)

Direction
(Are the students clear about what they are doing and how to do it well?)

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

Assessment
How does the teacher assess student understanding before, during and after
the lesson? How is this used in their teaching?

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful
to discuss?
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Appendix 2: The ARC structure used to prompt questions and analysis during the
observation of the critical incident developed by Cox (2019.

Transformed
Experience

Act;,
0,
OJ‘

connectto theop,

gvaluate +Analygg

\dentify Causes

aemember + Understany

contextualise

Experience

Student Number:1903084
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Appendix 3: The blank form used to analyse the observations, based on the ARC
structure

Assisted Reflective Conclusions (ARC) Model

Date:
Critical incident (focis):

Experience

Feelings
"What are your feelings
regarding the expevience?

Remember and
Understand

"Clan you lict the aspects af
the learning expsvience that
went wall? "

"What were the alemsnts of
the lsarming expsvience that
weres dizappointing? ”

Evaluate and
analyse

"What will you keep the
same to enswve gffective

teaching and learning in the
Suturs?”

"What was the cause af the
oSt important
isappointing elemsnt? ™

Conclusions and

Aciions
"What are your possible
solutions to the
Tappointing isuss
identified? ™

"What will you do mexe? ™

Transformed experience
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ECADG6007 - Assignment Student Number:1903084

Appendix 4: Observation 1 field notes table used as the basis of this critical
incident report.

OBSERVATION / FIELD NOTES
(Questicns adapted from Fletcher Wood (2016)

Date: 2&/08/2015
Lesson details: 4 year 10, 20 zot blologp Lssow which took placs bw the 4% period of
the day, dirgctly beforg Laneh.

Classroom culture

(Are the students focused on learning?)

Mgy of the stwsdnts wirg focusgsd ow the tacher § activities, however, thenk were o

- -
1=

Lz

[}

sk .-"...-'.-".-'.-._:..-" oif 2y LAEAES winD wiErE .-f-"L-l :-.-'.?!__E Al .'-'.-5.'5.-".-?'-'? A, ThE -'.-l.-..-'.-'i_f.i"'

T
- o
— 1

+ [} B

TLURLLE wis Wil .-_f.?. W) "'-'i"'-". o .-':.'.-E‘r':_..? .-"" -"...-..-".-'..:f.r" wWing WETE ?""r"?:-:f..'-"
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote
that pur’pu:—’.e'*‘]

Pl Lgssow oRpfotivis weivE Tl b0 e shudsnis; oeesuir, 0 shivier fotiuis Y F0E Ehe
i

Eszow :_"".."-'.-3 O OSFA.DE

Direction

{Are the students clear about what they are du:uin-g and how to do it well?)
The studgnts wir clifr ow tng activities they had to complets as fugry Lisson they
wili i frove 8 YYERr 10 Bloloo* NookLes witlsh provides th Lissoe prtivities The
stdgwis wiErg Told to ::;*,-.".:Li:df the quistions ow pagés =7 Béfore thiy stavied the
tEachér aovg dw Goplination which was wégded to conplete the Fusstions well.
Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

P ) P g N lat H - - i s FrL P R, IR |
ALl the shudfints wiird 3ol to A foE L T Essow. 85 QL wEre DronsLa gl witth the

=L gstiows md has dhg bosis Reowisolmg of winkch to musedr the L stiows pivew. K a
MAT BLpLL wits presfint, _:.-5',.- wiErE AL to o Fuortingr D the bookist to concpletg o
Fuestiome.

Assessment

How does the teacher assess student understanding before, during and after

the lesson? How is this used in their teaching'*‘

A e st o the Lissow, ThE TEAchér Bosfooin The sl fnl's prlay RinowlEnad By

N : - . T S _ | . ..
atath 5o & sfrifs o shatfmagets, whilai the shudfnts ad to deelds & _.-".f.';\.: R OrLE oK
Vi

.? 4.8 I_.ﬁ-..-'i"'d!-.-? the LEsgne, Hhg .7'“"'{"' "—-_'_. _.7'5_"'.'3_"5?"_-.-"5"'" _'-'.'-'..-”.'.-'".? ting shueoget's

Reowling Third wis wo plindig as BT ANTE WEE covdplETing The poast paper
?.r_;."":.*.a B Elg fsl, oo S .h.;..-' g T Lo, B st Lessom,.

Loatér whilg conpliting the fotivi o He pUpLls wiho wirg talking durlng the
gxplamation hed tow "*'-—"«*"H Eentchgr to comdg ouilr s gxplaio os _r._.-\.-'l Fiol wot Rivow
how o Queswir Hng = How.

A thg fgl of Heg lissow, Thie SERcher sanct o the table wihere Hag bes pUpLLs were R

told

thewd that as th £ hao Al ggfn Auitf disraptivE Sno wob covapletfad the works, Hagls
L il

wotdlel EL g mooved e seavnted vk Lissowm.

17



ECADG6007 - Assignment

Student Number:1903084

Appendix 5: The completed ARC model based on observation 1 (appendix 4).

Assisted Reflective Conclusions (ARC) Model

o

Date: zz/09/2019

=

Critical incident (focus): scudents talking whilg teackher was giving an eplanation

Experience

Feelings
“Wha are your fealings
regarding the experince”

e wis good As called the studente wip weres not L ;E‘:.,i.-v.-“? i,

P

1l m o _ 1 s L ls T PRI P |
‘_'.-":5'-"'3_:"-"'" :."_"".-'l_‘“.-.-v',.-' TNEML r’_’::-’ﬁ. TRLELlng, WEVEK, Qg BT THE
| e

i s , ~ B | ;
Augstion fnd wot the OEHEK, S0 TOTERTLALLLY ekl Jrviscl WL Q.
- -

Remembear and

Understand

“Clam yow Mzt the ampects af
the leaning experience tux
et well? "

"W were the elaments qf

the lemning experience thr
wers disarpaiming?

— . . = al o 4 | : T . ! . !
T W8 STLLA LT 'WEKS AOLE U0 WK 8T THALK it DRSS TRFRLE N Tne
=]
o ey T ey _:-'.-;-!_.-_;_'-.-_!_.-_; p,:d- T _'-.-_!_.- |:]i ::rtfli"_:-‘:g Hrae e v T o 'a L mide
LW LA TRAEFETONE LU L. [, LG oL LTLES. W EVEr, LD Wil Lo
L d ¥15 W LAl LAC ARV E T WwWHS LT
1 =

the wapst gnaaging ackivity it opuld hove Begi os it was Tk
R [#] .
worling tavpugin 0 Booklel Tie students wevg gt ?.?HEVE

a
=
|
Frdeleg ) de P i I.-\'_p_,--\._,- - |
J.___‘_l-'n.-_.-_‘r wl f# ff [+ EH)

nlawation and the teacher Broles

the ledrnding tp call the studgnis pudt

Evaluate and

analyse

“ W will you keep the Sams
o eruurg giftcrive reaching
o [earning e the floure? "

"W war the cousa gff the
meast IRROFLE diSampoILng
glermem?”

p— . 1 . - m ] o = =

Tine tedchey wias able to stop the students I-"".-*. Ealkzin 7 Gl
. ! 1 [ Tn s deln =

concenirite ow e Learalng . wihge the teacher aclzad taene

P

Auestipn About the learaling, It fesessad thaly Riupelad A8 Zind

L - . Ll ., i L ] P
fQoted g8 @ yeldp _:"-“' g prlgr st ants § '_'r‘:f'_:!-i FLEWT
1

aid 1 o -l - "
winderstind the gepl@nation. Theve were spveral stidants wian

wive dloruptlve thvowahowt the Lesoow, the teacker dldnt set o

3 . : IR - n c T - K | i |

the rpot of this, awd thergrore It was aw Lesug thvpughowd the

| 2 Fi A o - M R e I - & - PR I———

Lessgm. [F wils disfnpolintlng As _.hLd ping 0T the studsnks wiis
o,

. H

o
sdlled gk witen B wWers Mals t-“ ?.-'_-.-"-.-

Conclusions and

dctions

"W are your possible
solurions 1o the disappoimime
Lrzuer ndewrpiled?

W will pou do et

. 4 5 : e . -
T e Tedahngr L’i.-‘.n':-!_'?!ﬂ a ZS::’._-."'_':-‘V-’.E“_,E clelr L_ T STLASWTE cOFPLad Qi

tolkelng angd belng disruptive. The teacher could have mapved the

- Lo, Jm I

stud ginds whai _K’EI were dleriptive £ Hae class Lober Lin e
lomm oy o id Toaode o AT Lo de| R | e de] Lem
LESE oW, Jo .’v_".'-“f"_! WET SHL4 TALS AT TME S8 WS TME TEACAEK :-"-.x.ﬂ';.-vl

id 4
vmer phowE = Lor Hhe ek Lesonre, WoRER fne sEldend didn s
o .-U"_.'. HOQWT LT 707 TRE MEXE LEES T, iy FIGE DS STIAREMLE ALAN. T

|

Raows the nawey, the teacher cowld have asked the other teacher

tHE SAraes aeskiom.,

Transformed experience
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ECADG6007 - Assignment Student Number:1903084

Appendix 6: Observation 2 field notes table.
OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: zs/09/2018

Lesson details: “year 22, ser s 2lology e

A F e o -lt"f -\u:!_-r r\--l'.' Il LI?E-_-

I ]
- 1A e bl
W b LRI [ ] Lﬂ:-E-_":‘r; LA [ § Y

L|'|
15}
\..l

SELA.

Classroom culture

(Are the students focused on learning?)

There were only) approximately & studente L the class. Approxinatelyy half of those
students werg Tocused. Beoause of the small nuvaber of studenss b the class, the
gtvapsmhere was veloxed.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote
that purpose?)

Twe LSS Q. _")-l':ii FlvEs wWiare .?L--u-,_,m ar the skavt j‘_ the Lessom, fng ""‘"Cl Felates o r’f_-’:'d Eo

thg ranbi taslz o the Lessow 2 this provacted & basis wnderstfing ling.

Direction

(Are the students clear about what they are doing and how to do it well?)
Tie students were all given vertal bnstricctions as well as thew bebng placed ow ke
E AR, T e ,rﬂE’Fﬂif,“,’ui WEFE !""‘"‘-3"-’"" —‘"f e =R LA -,.-"-.x.:.;-. AS FAE STWASKES NEsRed to

winderstamnd Tully,

Access and challenge

(Are all students able to engage in the lesmn? Are all students challenged?]
.l';:":vu 5T .-".T'":-".'_’_:. WEKE ahl £t en ??5‘-" [ the L£5.E_".-‘r., Lt SOVE W ﬂd BECALEE :"_ the mdtre o ot
thg toske, pupiles spuld cpmaplete i af Haely o pacg, B 2o Linkp 85 Walioh ;z;—,r.-ng:‘.gf

deptin As e had

Assessment

How does the teacher assess student understanding before, during and after
the lesson? How is this used in their teaching?

The teacher assessed the shudenis waderstnding blsed on work conapletes b previous
lessons whisch studznts were wsling fs 2w 2ld v this lessow. At the end of the lesson,

the students subndltted the tack so i could be marked by the tancher.

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful

to discuss?
Owe studenk refused ¥ oo the task b hawnd. Tp this the tzacher aind the T4 tvied £

rEAsoi with the studgnt to discover v .a'd -'*w Aidin T wind to coreplets it This g .:'Jr.'-‘“4

thgrea to mosict the ot .?':’_r'.-‘: _‘-.-".r’“_'fii'-“' .l ".-‘:-'f"__‘:'-'“" the StPant sventu GLLl coma 'L‘“.-ﬂ"ﬂ"" AL
N e

2_— thE tRse.
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Appendix 7: The completed ARC model based on observation 2 (appendix 6).

Assisted Reflective Conclusions (ARC) Model

Date: 2z /092019

Critical mczdenr (focus): studlent refusing to complete the set ackivit 2y
Experience
Feelings It wis .*;u_ 20 L*,;;/-J“;,-;‘f, .fxtf'riﬁmsf gl g taat Ry teachers
“What are your feslings wolld face. Az a teacher You viist *'V(_j ro makee all activiries

regarding the experiencs? "
g ,ma/ =p ot the studgnts will want to participate. The

teacier hanaleo the inciolent well, comding up with a compromalse

wikl the student sp that they would saln sone kinowledoe of the

l:_Trer JL'_.:“._“‘,HQ\ [, y"w_,L""

Remember and “T'i.b ackivit d set was based on computers, the students cleariy
Understand fowund this bnteresting and it provided thew with 1CT

Can you list the aspests of K{'yfus'.u;sﬁo.f_ Adthough there wias onby) one stwdent who refused to
the learning experience that - - <
went wall? " :,gw.ni,ftf e wore, naan Y cthers were alsp distracted and hron bng
“What weve the slements of o veake exousis Tov ot cov mpleting the tazk, perhaps theve were
the learning experiense that +:f:-.s many) opportuni ties for this b the task.

wers disappointing? ™

Evaluate and The task was one that every pupll could velate to thus makling
anafyse Lt miors L_Nlr‘/i;tul,f however thils ana '::-Lﬁa ting pLplls o get
“Whar will you keep the same

acted.
to enswre gffective teaching

fdistvact

and lsarning in the futura? ™
"What was the cauze of the
most important disappointing
element?”
Conclusions and The teacher coulol have nformed the pupile of spme
actions LOVEED LLENLES L""— bingly actions weve vepeated pnd corried this put

"What are your possible
solutions to the dizappointing
iszues identjfied? "

tp valshehave

“Whar will you do wext? ™

Transformed experience
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ECADG6007 - Assignment Student Number:1903084

Appendix 8: Observation 3 field notes table.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: oor/1o/2019

-
i

Lesson details: uipper set year 2 maatis Lesson, peviod 4 divectly before Lunch.

Classroom culture

(Are the students focused on learning?)

A Lpwd olass wip had wever had 8 lesson with the teacher befove so there wis quits a bot
;_—' Alsturbdnce ot the start :F_' the lesson while the pupils pot seoted find settled. Onee
the lessown oot i,-’..-'v.'l‘!f.l-".-‘-"ﬂﬂ od the ticke skdvied the stiiderde weve nove _—':-:Lf.s.s.-?. O BB
skill auite Lowd.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote
that purpose?)

Als were given at the teglnnling of the lesspw atier the stavker activity). The entive
5 24 . |

-}

lec oy wiml e d | | . Tapdl e Ty T Tianinltan wpivectl msc

Lessom vevolved avownd the pes ﬂ:‘:l_"._i'.-v'z. ME MLl .'.:'.'3‘_",.-";:@ L/ lvER A LLESELE oLl
3 ] A

AX A VmmLag

Direction
(Are the students clear about what they are doing and how to do it well?)

el . R N S tm g yeide] e bl s T Lo 'y
TS STAEWTE WEFE WOrRLAGS Trora & TEATI00R, 80 LT WwWHE VEVL CLEAF WRRT T0 o, Befove
= £ 1

covenledling the bonske, the shudente had & clear sxmvanle frove Hhe feocher fo wore frone.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
T tople wils wew s0 wis challgnaling to all skudenes. There weve several queskions o
work thvpugh of which Al Al flnish s [ pupil whe fownd it easier had wupre

1 1Lr
o priActLoe.

Assessment
How does the teacher assess student understanding before, during and after
the lesson? How is this used in their teaching?

Tine stlviey doki

tancher willsad arpuons the clossrpone wiils the studgnts weve covapletling the ragin

§e
g

=2 | la = Carn o e de R L . = |
LTI AEvE The TERoMEY Awve WEErSEl A ling o7 thelr basic RIOWLERSAE. | UE
oo = B

1 I ' 1 I - '
! L e e e e Ll _ WAl PR B el _ r
Pl Ep checie o Bnswers. AT Ele :..-"-.-J‘! O TAE LESED THE TEMSHEY EE‘E‘,;.’T‘! i LEVLEE [T

T _ . o er | -
Aestione t randore puptls to check Leanadng,.
L ]

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful
to discuss?

A5 thg questipne that the studenits lad to comeplets were quite challanging, wa oy bnad

ALESTLOWE T Ase thE vEAcker. The wi :,_.: Fiae teachar nupves rowodd B clBssyanii Al

L

mll o4 . T . ] lelem e e e Ry I 1 , . . . . - o
GLL e stlifents the Groamtlow S Meln thels vaaulrgd wis .;_".!-"i.r{ EiTeLTLVE.
L 1l
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Appendix 9: The completed ARC model based on observation 3 (appendix 8).

Assisted Reflective Conclusions (ARC) Model

Date: 0RO/ 2019

Critical incident r’fﬂcusj THE vLow

Ciing veacker ovound &

anagint pt

Experience

Feelings
“What are your faslingz
regarding the experience?”

;_A_,z..-l-u -

ELTIE

:g wesder T et el b

Very posttive as towas an Wi yﬁ_ o give all the studgnts

s 5 P
THE TLWMAE TH

tt alsp worked as a way of

mderstarnd

“Can you list the aspects of
the learning experience that
wewnt well? ™

“What were the elements of
the learning experience that
were dizappointing? ”

contrvolling nolse Levels and behm _:i.:-'.f fs Hg teacher wos as
TYESEWE L AS muam \ AvERS As zhe could be.
Remember ard The taswe that the studants had o n:fWDL’*" WEFE n;[LLf,;.,,w,z

wihleh nuade tagn muore g Laased tan c,ﬂmm.:t[.v.;,n g wiorke. A Lot

- T el g
ot the work however Lnvplved the <

tudlents copying text frowd the

boavel aud Hag textbooke which Ls & very dudll tasle that dogsnt

engage studenks and thevefore maacis thane wore agitated.

Evaluate and
analyse
“What will you keep the same

10 ensure gffective teaching
and lsarning in the futwre? ™

“What was the causs qf the
most important disaprointing
slement? "

The wips ting Lepohar comkiniosly Y na Jedl avpwand the clazzvoona

 all stuwelgnts bin conwvérsition véotrding the task

Y of ensuring the students weve completing
the activit o mionitoring thel

ROLLEE
cJ

behavior anel assesshng thelr

It witis :*'b:wﬂ:. "Lw”r,g- now 'fﬂ-t:‘:,"w’ ting moki '.;“’J wis fwnel

that it wasiwt very -:r:ﬂt[.u'ﬁ S0 S0VAE stislfints i i-.:{u’:

shris ‘EX with comcantration..
o

Conclusions and

dCtions

“What are your possible
solutions to the disappointing
izzues identjfied?

“What will you do mext?”

. 3 PR e R T P gt - la 3
A spladdow to the Lesies of thils lesspw wowld be to waalkes the wext

Lessow ows that Ls naove AW Tele; m.,mx ard creative thaw |u‘.5.‘-:

réading and cop g Ly T‘P.’-"'f’,-‘., @ texthooke. All studawts do weed o

ooonnA

Leprin thg ¢ neory Wi Wiz Leszom ovanlizingd.

=la

Transformed experience

22



ECADG6007 - Assignment Student Number:1903084

Appendix 10: Observation 4 field notes table.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: oo/10/2019

Lesson details: wipper s year 2 BE Lesoown D e Lock pavind of tle 5‘-'7’-5_-5-

Classroom culture
(Are the students focused on leamfng?]

Fie studewts were very engaged with what the teacher was saying s It wias a very
dlzoiessipw-bised Lagspwm.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote
that purpose?)

.
iy -
Twe atavier .?_._ﬂu_yﬁ et the taple o

" ol 1
the Lessow dnd te teacher stated wingk the Lassom

woleld be dhoud Wpwever Hheve were wo dlnas wiridtga o tae board.

Direction
(Are the students clear about what they are doing and how to do it well?)
Twie stlim et were :";-_r"r, gxiranles L;‘-_'sr‘g :.sw_:;s%i.rvg Haeg tislzs sg lmnew wiuth tlgL ware

L '.-r.-:" _""-" W ey fnswers.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
Tie tisks wereg ::-.r,’,a short o due b the watre of the switjeck, theve was wo ong raht

B EWEY Th ""'-" .:'-'.-""E-".: A5 ""'ﬂ ‘_'ﬂn'.:' AEK WS :-':.i‘,__.-> ﬂn'. _.-.:, [ 5L E._“.f. Sttt .f_':
WEFE FLOreE '_H_,__ _._,_-'_-.?': :.';"*"ltud COWAE 4D *;";C.-" WMLOKFE L. J‘!i"“...'_'r‘: JIEWEFE.
Assessment

How does the teacher assess student understanding before, during and after
the lesson? How is this used in their teaching?

T b ke bt gk H el 1 1 4 = - i l=vs marl 2
Tvig sESvVEEr Aoty ;_'i,-“ Allower the teldohar £ JELESs Bie STlaant’ ':,"J_.-F' i‘{..-"u"".-'.-"_-;_'n‘!?ﬁ.
o

Dliring the Lessow the teacher aeleed _”‘F'"_‘:_-’.‘_" the stidante had ‘_"':’“.,-5‘."'.‘_' _‘I‘_- L Ele

fetiuiites gat, gl ot the and o ot tha Lessoen gich table had o dnswer O 5‘155'1.-_‘]&'» f:...'?-;n.?

1 L -
o tine Lessow L ovmer Eo Ledve.

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful
to discuss?

During the tlae which the teacher asked for the students anawers which were
arguragnts for and agatnet a statement, the pupils werve often talking over each other

-
e tﬂ,v,.r r"FE"““_'__J_, ot pEhevs.
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Student Number:1903084

Appendix 11: The completed ARC model based on observation 4 (appendix 10).

Assisted Reflective Conclusions (ARC) Model

Date: czrio/z019

Crifical incident (focus): st.denzs wallklng over eich other during & dlscussin.

Feelings
“Wh ave your feelings
regarding the experience’

C - P - e oy f o Tia oz | o - T .

e wits Aopd to sag pupils snofmed i the Lessown fd witik to
L B 1! B . . FmLs B o F -1 ] 1~ &

maviRize b the discesion, Wowever I wis & shaneg thaat dhe

punils did wpt PRy eAch pElgy the resmect ".-’"E decerdg winlls

Remember and

Understand

“Clam pow Mt the apects of
the le@ming experiencs tur
wart well? "

W were the alamenis gf
the Jeamming experience thar
were dinapomsing "

T P 1, n i Il I Tlim v H 1 T '
T g Lfﬂ!”."’v'_'f-.z EXBEFLENLE :‘_ L!'-"I"--‘-d-."-vj L Eie DUBLL'S fwin CRLALDNE

el 1 ! T - L bt
Fs A5 f_'_,f.g- TS '-I?J:/.ﬂ_-.'_", "Ly these =@ -_?"J_":?. iR 1 & f:.-_-_-_» E

thgwe to r'-.?:.u{:l think and making thew well vo u:rv:‘.s:‘. Tor the

£ varas faw drlae Lrpede 4 gy g oo e Lrgas e LT P
..-".-.-'.r"r_, Hwever, the T8t THELA SAWST LT B efoh other's

Evaluate and
analyse

“Wht will pow Keep the same
fo grsure gffective feaching
i lsarring in the floure P

W@ war the cause gf the
meast mportart disaopeiniing
alzman?™

L - i - L . e 1 . L T [ L L
LEMALCALT 0T J‘!..:.Z.-‘jl—'.-'_.-ﬂf-.- LS E7TaCELVE 8BS LT MAARES TME E-i';-’._':'!ﬂ.r'ui'_"-'-

I JR T F . e dem P
ve ot ather neaple’s views however this weeds to be dowe T &

o]
5_.
=1
=

e

" - v '} - ML
MLOKE B Tective ?d to mulilee te o '”n'f-"""‘-"u' Aot talk over edch

Conclusions and

actions

“Whmt ave your possible
Solunions fo the disanpoimig
Irrper idewdplad? "

“ W will pow do nex?

CONSEALENOES Lo those shedanks who Reen o nkerrnsle 3 thelr
pEETS WAl Ve seeded as well Gs 8 wagkhod o ensire thep topke e
i tlnas to speai. This cowld Daclude dn -tlﬁzif winich (= nRssed
groviig Twd wign pou have this oL Sou SPEAR OF taizling ik Lin
furns Lin 0 padkern, so BVEF} DInE lemawe wio's furn it L T spenlke

MEXE.

Transformed experience
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