ECAD 5009: Written response - A proposal for a school community project (4000 words).

During the time I spent with my school, I was able to see first-hand the impact that a large-scale project can have on the children’s focus and determination for learning across a range of different subjects. My PTE school and another school from the local community created the project known as the “Working Whispers”. This project was heavily themed around the heritage of the coal and copper industries that were prevalent in South Wales during the 17th century. The project focused heavily on the development of the children’s artistic skills using a range of different techniques such as print making, creating sculptures, willow weaving, dance, film, music and creative writing. This plethora of tasks and creative opportunities allowed the children to express their newly learnt information about the local history of the coal mines in whatever format they wanted. This also led to many lessons within the classroom talking about the local history and many activities involved the coal mines or the differences in lives between these two completely different generations. This project links to the community as it shows the children the similarities and differences between their own lives and the lives of the people who worked in the mines. Many of the children’s grandparents or great grandparents will have worked down these very mines in the past which links heavily to learning about the community. The children were also tasked with performing a Victorian assembly to family members to show off what they had been learning about in school. Another link to the community was that the artwork created by the children was going to be displayed at a local art gallery for the whole community to be able to go and visit. Within the local area surrounding the school there are a handful of high affluence areas but there are also two large council estates that engulf the area around the school. This could be linked to vulnerable groups within the community such as those who receive free school meals. In the South West and Mid Wales area where my PTE school was situated there has been an increase of 883 children eligible for free school meals between 2016/17 and 2018/19. This 5% increase is concerning and highlights the idea that some of the more vulnerable people within the schools community may need more support which the school could get involved in. The focus for this school project proposal is to focus on looking at the differences between the generations and looking at vulnerable groups within the community. The believed that this focus would be appropriate as the children will be able to take a look at a range of topics, create a range of different pieces of work whilst also having the opportunity to create new relationships with the elderly in the community.

The proposal focuses on this area of the schools community as it seems like it would be a  a nice continuation to the previous project known as “working whispers” that took place within my PTE school. The use of project-based learning is supported by Leat (2017, p. 1-2) as he suggests that successful teachers are those that “took their students out of the classroom and gave them learning experiences”. This was evident on my time in school as the children were very engaged with the topic throughout and even some of the shyer children came out of their shell when they were taken on multiple trips centred around the coal mining industry that Swansea was synonymous for. Donaldson (2015, p. 38) agreed with this notion as he clearly states that he wants to “signal the importance of educational experiences as an integral part of the curriculum”. Donaldson believes that this new curriculum in Wales should focus on broadening “children and young people’s horizons, stimulate their imaginations and promote enjoyment in learning”. The use of project-based learning should allow for greater flexibility in the setting that the learning to take place leading to “rich experiences that are valuable in their own right”. From the data it is evident that in more recent years, Swansea’s population has begun to age at a faster rate. Between the years 2008 and 2018, Swansea has seen an increase of 6,500 65+ year olds rising to 48,000 older people. This is a main reason as to why the plan for the school involved the children visiting care homes or inviting the elderly into the school to showcase the talent and dedication the children have put into their work in. There are many people who would argue that interacting with the older generation will teach the children valuable life skills. Improving the children’s social development whilst the children can help teach them different things such as using new technologies to communicate with their loved ones, to play games or to simply search new information. This can be very beneficial for people in nursing homes as many people don’t have visitors very often, so the children could do this to bring some light into their lives. Another key focus of this project is to make the children aware of their wider community and to think about what community means to them as a school. Furman et al (2012, p. 197) suggests that “it might be useful to consider a community of difference”. This idea states that “communities of difference will not be based on traditions, stereotypes, or unchallenged assumptions about their members” but will listen to the “cacophony of voices of those who, together, make up each community”. This suggests that the children could be asked about their opinions on what community means to them and should be steered gently away from traditions and stereotypes if it becomes a main focus for them. The children should be given time to research and find out what happens in their community that surrounds the school, whether that could be local clubs, sports teams or regular meetings for people to attend. This can help broaden the children’s horizons on what happens around them to help them get a bigger picture of the world they will be venturing off into. This links nicely to Donaldson’s Successful Futures report which his main aim supports two of the key purposes of the curriculum: “ethical, informed citizens of Wales and the world” and “healthy, confident individuals, ready to lead fulfilling lives as valued members of society”. This can also be linked to the schools vision and values which states that the school (School X) wants “to develop confident individuals who have secure values, maintain positive relationships and show respect for their own and others’ cultural diversity” which again reflects a sense of purpose and belonging in the community that surrounds the school. The children should be given time to discuss any particular groups of people that they would like to learn more about or be given more time to research. The idea of bringing together school children and older people who live in care homes was inspired by multiple articles that talk about these interactions giving positive benefits to both sides which betters the children’s experience of the realm world and gives the elderly a regular visitor that could help them use new technology or just have time to talk to one another. This was seen in The Guardian, written by Cole (Nov 2018) which states that workers believed that “There’s something about having children on site which makes residents feel more human and gives them permission to care about others. It boosts their confidence and feeling of self-worth” and the local childcare development worker observed the “children’s confidence also improved in these settings, as did their vocabulary and socialisation”. This shows that advantages can be found for both parties when implemented correctly and effectively. The Welsh government have also set out education policies to better support the teaching of minority/vulnerable groups of children in Wales. One of these policies focuses around the “emotional health and wellbeing in schools and early years settings” (Welsh Government, 2010). The Welsh government (2010, p. 58) specifically details that the pupils should “support the community eg through charity work, working with/for the elderly”. This is seen as a key indicator that a school implementing this is viable for a “healthy school schemes national quality award” (Welsh Government, 2010, p. 54). This shows that the Welsh government themselves merit this types of work within the community which is why it was chosen for this project. The children should get involved in this type of work as it has been to show great benefits for the children’s development. The school should be actively searching for where links and friendships should be made with individuals and groups to better solidify the schools place in the community.

The aims of the project include broadening the children’s knowledge about their local community around them, improving relationships with the elderly to run activities/social groups and to delve into the history to show the children how different life is for them compared to their grandparents/great grandparents. The intended impact of this project should be that the children will set a positive view to the community about the school whilst providing the elderly with help or a much-needed friend. Other impacts could include more participation from all children within sessions in the classroom. Lingard, Nixon and Ranson (2011, page number unknown) argues that “language is linked to culture and particular heritages, which need to be learned in school rather than in the isolation of the home”. This shows that children should be encouraged to learn new language at school through different culture and heritages that they may be introduced to. The children will be given a range of different activities to complete including: having the children research what life was like for children in different era’s, Children could learn about what life was like during World War 2 and also be able to visit 1940’s Swansea Bay Museum and the children should also be able to visit local care homes or welcome elderly residents to show off what they have learnt about in school. This project will be implemented into a range of different lessons. This cross curricular approach to learning can be linked to Kerry’s (2015, p. 113) notion that children learn best when they “take responsibility for their own learning”, are “actively engaged in their learning”, the “learning is interactive” and “they see themselves as successful learners”. This idea supports the use of one central theme of learning and talking and learning about a range of different areas through this theme. The children will have the opportunity to take part in a wide number of new experiences through this topic such as dress up in original World War 2 clothes, communicate/support elderly people in the community and perform/show off any of the work they were proud of creating on a celebration day held in school or at the local care home. For this community project the children will be given the opportunity to run a fundraising event to help donate money to a local care home/charity. The teachers carrying out this project should give the children the opportunity to come up with ideas on how the children would like to raise money. The teachers could also ask the children at the start of this project what they would like to learn more about. This technique is known as RAP time (reflect and plan). Reflective teaching should be used by teachers to best adapt material to the class to give them the best understanding. According to Pollard and Collins (2005, p. 345) teachers should “constantly be using assessment information formatively to adapt their teaching depending on the children’s responses”. Pollard and Collins (2005, p. 345-346) also state that “after a unit of work is completed, notes will again be made to inform both the future teaching of that unit to other groups of children, and the future teaching of related units to the same group of children”. This shows that using a technique like RAP time can be beneficial for the children as they get to say what they liked, what they think could be improved and what they would like to learn about in the future so the children feel like they have choice in their learning, which should therefore improve their engagement. The staff numbers for normal sessions within the classroom can be kept to whatever is normal, usually one teacher and one teaching assistant. For the school trip to the 1940’s Swansea Bay Museum there should be at least one adult per 6 children due to the low risk of visiting a museum which is designed for school visits with tour guides to aid the children’s learning experience. The costs should be kept to a minimum to make sure that all children can attend the trip and be as inclusive as possible. The trips to the nursing home could be kept very cheap as my PTE school had their own minibus which could be used to transport groups of children to and from the nursing home. This project will require additional funds for extra resources that teachers may need to run sessions and parents will need to be fully informed of the project, its aims and whether they give permission for their child to go on the trip to the museum and visits to the local care home.

Measuring the impact of the project will be mainly based upon the quality of work produced in lessons, asking children to reflect on the positive and negative aspects of the project and asking the parents if they have noticed a change in their child’s attitude whilst this project was underway. The school I was in for PTE had the children perform an assembly for parents to display their learning throughout the project through the creative arts. The use of the creative arts to express the development of children’s knowledge has positive and negative connotations. This expression of work will require collaboration between peers to be paramount for this to be successful. Adams and Owens (2016, p. 71) suggest that “problems with collaboration may occur when social interests such as friendship groups dominate over the creative activity”. This can cause issues with the quality of work being produced when the children are focusing more on the social aspect of working together rather than trying to propel each other further forward with original ideas. However, creative approaches to learning has many benefits. According to McIntosh and Warren (2013, p. 16) “sharing documentation of their learning with children adds other multiple perspectives and provides opportunities for rich thinking and talk” whilst giving the children the opportunity for children to “revisit ideas and experiences”. This will give the children to talk and express their own feelings about topics they may have had some experience with or try to see something from another person’s point of view. Using feedback from the children will also be a great way to gain insight into how they felt about the project. Lauchlan and Carrigan (2013, p. 28) state that “in trying to change some aspects of the child’s learning” for the people “attending a feedback meeting” it is common for them to “not include the child in the feedback” when talking about intervention reports. Lauchlan and Carrigan also believe that “neglecting the role of children in trying to change their own learning style is a gross misrepresentation, and potentially harmful”. This is why using the children’s own feedback to shape future lessons and experiences for their class and other classes after them. This information will be attained throughout the project to see what works and what doesn’t within this project to make sure that this runs smoothly and the children are understand all the skills they are practising and developing. Without this dialogue between teacher and student, Jones, Mazda and Lord (2006, page number unknown) explain that “it is likely that the classroom climate will continue to deteriorate”. This outlines the dangers of either not collecting the children’s opinions on their learning or not changing aspects that did not work as intended. Possible negative effects of collecting children’s feedback can include with having difficulty with the children understanding the questions being asked of them and whether their parents are willing to let their children participate in collecting data for research. Saracho (2014, p. 278) states that “many researchers encounter difficulty in gaining access to children” due to the parents acting as “gatekeepers”. The parents will be asked to be involved with answering questions about how their child has been feeling and whether they have seemed engaged with the project. Parents will be asked if there has been a difference in their child’s behaviour, enthusiasm or quality of homework. This parent and school communication should be built up for the future to make sure that the school are made aware of any issues at home that could affect a child’s ability to learn. Ferlazzo and Hammond (2009, p. 21) states that when parents and teachers are communicating effectively parents feel more confident to get “involved in their child’s educational process through assisting and reviewing homework”. This improvement in engagement from parents could act as a safety net to make sure that students are supported. This is to help the children understand work they did in school or why they did a particular activity/lesson. This could also have the children feel like they can discuss their schoolwork more often and share their school day. A problem with asking parents to comment on their child can be that some parents may feel “intimidated” and act “rebellious towards school” according to Ferlazzo and Hammond (2009, p. 58) which schools can find it difficult “overcoming these factors and helping students to succeed”. The greater amount of support received from parents usually means that the children are more likely to make progress and succeed. Having the parents involved with this project should make them feel included and that they can have their say on what they think was good and what could be improved in future.

When creating a community project for schools a SWOT analysis is used to determine what should go well and what might not. The acronym stands for strengths, weaknesses, opportunities and threats. A SWOT analysis (figure 3) also looks specifically at any effects that may be caused inside or outside of the school whether those are positive or negative. The first box is used to detail the internal strengths that the school can offer to make the project the best it can be. These can include staff subject knowledge or engaged pupils that are looking to learn. The next box involves looking at the potential weaknesses that a school brings to the table such as lack of staff and previous negative ESTYN reports. Next the school should look at external opportunities that could help the success of the community project which can involve the parents, budget for the school and being given the opportunity to further develop the four purposes. The school will also have to consider limitations of the project within the external threats. SWOT analysis is used to identify different variables and their possible outcomes before a project takes place. This to make sure that the school/organisation are ready for almost every situation that could come their way and have a plan to follow if something goes wrong. A strength offered by my placement school is that they had previously carried out a successful community project known as the working whispers which means that they should be more reliable when it comes to carrying out another project in the future. Another key internal strength offered by my PTE school is that that the children were very engaged with the topic throughout and had them wanting to find out more. A possible weakness that the school offers is that there may not be enough staff to support this project at all times due to the visits to the museum and nursing home. The school has a large number of pupils which means that the students will need lots of support to make sure they are safe and comfortable and the staff will need as many helping hands to accommodate this project. To counter this problem the school could ask parents (that have been CRB checked) if they would like to help the school support the teachers on some of these days to make sure that they go as smoothly as possible. This external opportunity could be used to reinforce Ferlazzo and Hammond’s (2009, p. 8) idea that there is a “connection between parent engagement in schools and student achievement”. This should make the children feel a greater sense of community within the school which in turn should make them want to take their learning further. Another external opportunity is the strengthening of the community between the school and local care homes. Gallo et al. (1999, p. 256) suggests that the introduction of children visiting nursing homes adds a “delightful dimension to the lives of residents” and has been used to “reduce loneliness and despair” for those that can’t go outside or meet people very often. This project would help strengthen the connection between the school and the nursing homes whilst providing the residents with some quality time with some fresh faces. External threats that could be harmful to the project is the deprivation of the local area that surrounds the school. Cook, Rutt and Sims (2014, p. 24) found that pupils living in deprived areas had “on average, lower attainment than other pupils throughout their progression in the education system in Wales” and that “the gap in attainment identified at Foundation Phase remains at the end of Key Stage 2 and the gap widens further in secondary school”. This is very relevant as the school I visited on my PTE was surrounded by 3 large council housing estates which many of the pupils live in. This gives an insight to the makeup of the school and the financial aspect needs to be considered when organising trips. Another external threat more recently has been the outbreak of COVID 19. Parents may feel hesitant to allow their children to visit nursing homes due to the high risk of catching the disease. This project would need to make sure that before any visits occur, that staff and residents are clear from the disease with no symptoms and may still need to follow social distancing regulations to lessen the chance of catching the Corona virus.

The key aspects discussed are focused mainly on the elderly proportion of the community and trying to strengthen links to more people within the surrounding area of the school. The visits to the nursing home should provide great benefits for both the children and the residents. Some elderly can be lonely due to lack of family visits or because they find it difficult to communicate. The children’s introduction should help the residents as “it boosts their confidence and feeling of self-worth” according to Cole (Nov 2018). Another key aspect of this community project is the idea of improving the relationship between the school, children and their parents by asking for feedback to further extend the links to the community to make them feel a part of what goes on at the school and can voice their opinions about what they liked and what could be improved. Whilst I was out on placement the school had their own community project running. This made me think about getting more feedback from the children on what they wanted to do in lessons based around the theme of ‘the big wide world’. A large percentage of the children really wanted to take a look at and expand their knowledge on space and the planets. This was then implemented the following week with the children learning all about the solar system, the big bang theory, the creation story. The children also had the opportunity to paint one of the planets for themselves to take home. The children were very engaged with these lessons and were amazed at how small Earth is compared to the Sun. This shows that giving children the opportunity to express their feelings and ask for directions to steer their learning can help improve engagement in the classroom.                        
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Appendix

(Figure 1)
Available at: https://statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-Teachers/Schools-Census/Pupil-Level-Annual-School-Census/Provision-of-Meals-and-Milk/pupilsaged5to15eligibleforfreeschoolmeals-by-localauthorityregion-year

	
	2016/17 
	2017/18 
	2018/19 

	Gogledd Cymru
North Wales 
	12534
	12554
	13618

	De-Orllewin a Chanolbarth Cymru 
South West and Mid Wales 
	17632
	17377
	18515

	Canol De Cymru
Central South Wales 
	22317
	21739
	22560

	De-Ddwyrain Cymru
South East Wales 
	13206
	13212
	13981

	Cymru
Wales 
 
	65689
	64882
	68674




(Figure 2)
Available at: https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwjnlKuJkZXpAhWygVwKHexkD50QFjAAegQIAxAB&url=https%3A%2F%2Fwww.swansea.gov.uk%2Fpopulation&usg=AOvVaw1_nostANR8TgRIR6pC-U87
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(Figure 3)
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Table 1: Composition of Swansea’s population by sex and age, mid-2018 (rounded)

Age: Swansea Wales UK
4 Males Females Total % % %
0-4 years 6,500 6,100 12,600 5.1 5.4 5.9
5-15 15,300 14,100 29,400 11.9 12.6 13.1
16-24 19,000 15,600 34,700 141 11.0 10.7
25-44 31,500 29,700 61,200 24.8 23.8 26.1
45-64 29,400 31,200 60,500 24.6 26.4 25.8
65-74 12,100 13,600 25,700 10.4 11.5 10.0
75+ years 9,200 13,100 22,300 9.0 9.3 8.3
Total 123,100 123,400 246,500 100 100 100

Source: Mid-Year Population Estimates 2018, ONS.
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SWOT analysis guidance and template
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