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Janice Gordon
Address: 17 Vining Walk, Easton, Bristol BS5 0XQ Phone: 07786 565903 Email: Janice_86gordon@outlook.com
PERSONAL PROFILE
I am a friendly, caring and highly motivated individual with a mature outlook and a strong commitment to supporting children, young people and families. My personal experience caring for adults and children, combined with my NVQ Level 3 in Health and Social Care, has equipped me with excellent communication skills, empathy, patience and the ability to work confidently with individuals with complex needs, including dementia.
I work well both independently and as part of a team, and I am keen to develop professionally within mental health support. I am now seeking a role as a Trainee Education Mental Health Practitioner, where I can build on my experience, develop evidence‑based therapeutic skills and contribute to improving emotional wellbeing for children and young people.
KEY SKILLS
· Excellent communication and interpersonal skills
· Strong understanding of safeguarding and confidentiality
· Empathetic, patient and calm under pressure
· Good IT skills (Microsoft Office, email, digital record‑keeping)
· Ability to follow instructions and work independently
· Reliable, punctual and organised
· Experience supporting children with daily routines and activities
· Knowledge of basic health and safety procedures
· Literate, numerate and confident managing household budgets
WORK EXPERIENCE
Nursery Assistant — Raise, Bristol
Nov 2023 – 2024
· Supported children aged 2–5 with play, learning and daily routines
· Communicated effectively with parents and staff
· Ensured a safe, clean and stimulating environment
· Assisted with meals, activities and emotional support
After School Club Playworker — KG Doodles, Bristol
April 2017 – Present
· Collected children from school and ensured safe travel
· Planned weekly activities and supported homework
· Prepared meals and snacks
· Provided daily updates to parents
· Encouraged positive behaviour and emotional wellbeing
Cleaner — Sure Clean Bristol
Aug 2014 – Nov 2014
· Cleaned large office spaces in Bristol city centre
· Followed strict health and safety procedures
· Completed tasks including vacuuming, dusting, mopping and waste disposal
Administrator — CEED Bristol
July 2001 – Aug 2015
· Completed general administrative tasks
· Answered phone calls and typed meeting minutes
· Supported staff with filing, data entry and organisation
Housewife and Mother
2003 – Present
· Managed household tasks including budgeting, cleaning, cooking and childcare
· Developed strong organisational, time‑management and multitasking skills
· Gained personal experience supporting individuals with dementia and complex needs
EDUCATION & TRAINING
NVQ Level 3 Health and Social Care
Pursuit Training, Bristol — 2014–2015
GCSEs — Whitfield Fishponds Community School, Bristol
Maths, English, Science, PE, RE, Geography, History — All pass grades
INTERESTS & HOBBIES
Family activities, music, reading, hair styling, exploring outdoors, travelling.
REFERENCES
Available upon request.


















Personal Statement 
My career ambition is to work within children’s mental health, supporting young people to develop resilience, confidence and emotional wellbeing. Applying for the Trainee Education Mental Health Practitioner role is an important step toward achieving this goal, as it offers the opportunity to gain specialist training, develop evidence‑based therapeutic skills and contribute meaningfully to mental health support in schools.
I have always been passionate about helping others, and my personal and professional experiences have shaped my commitment to working within the health and social care sector. Through raising my child and supporting family members with complex needs, including dementia, I developed strong empathy, patience and communication skills. These experiences taught me how to remain calm under pressure, listen actively and respond sensitively to emotional distress qualities that are essential for supporting children and young people experiencing anxiety, low mood or behavioural difficulties.
My work as a nursery assistant and after‑school playworker has given me valuable experience working directly with children in structured and unstructured settings. I have supported children with daily routines, learning activities, emotional regulation and social development. Communicating with parents, teachers and colleagues has strengthened my ability to work collaboratively and maintain professional boundaries. These roles have also helped me understand the importance of early intervention and the impact that supportive relationships can have on a child’s wellbeing.
Completing my NVQ Level 3 in Health and Social Care provided me with a solid foundation in safeguarding, person‑centred care, confidentiality and professional practice. I am confident working with individuals with diverse needs and backgrounds, and I am committed to promoting equality, inclusion and respect. I am also comfortable using IT systems for record‑keeping, communication and planning, which will support me in completing the academic and practical components of the EMHP training programme.
I believe my strengths including empathy, reliability, resilience and strong communication align closely with the values of the Mental Health Support Team. I am eager to learn evidence‑based low‑intensity CBT interventions and develop the skills needed to support children experiencing mild to moderate mental health difficulties. I am motivated by the opportunity to make a positive difference in schools across Bristol and contribute to improving access to mental health support.
This role represents an exciting opportunity for me to grow professionally, gain a recognised qualification and progress into a Band 5 EMHP position. I am committed to working hard, engaging fully with the training and using my experience to support children and young people to thrive emotionally and academically. I believe I would bring compassion, dedication and a strong work ethic to the team, and I am enthusiastic about the chance to begin this meaningful career pathway.























SWOT Analysis 
Strengths
In relation to the Trainee Education Mental Health Practitioner role, I have several personal strengths that would support my development in this position. I am an empathetic, patient and calm individual who communicates well with both children and adults. Empathy and emotional sensitivity are essential qualities in mental health support roles, as they help build trust and rapport with young people (Rogers, 1957). My experience working in nurseries, after‑school clubs and within my own family has helped me develop strong interpersonal skills and an understanding of how to support children with emotional and behavioural needs. I also hold an NVQ Level 3 in Health and Social Care, which has given me a solid foundation in safeguarding, confidentiality and person‑centred practice, all of which are vital in children’s mental health work (Department for Education, 2024). My reliability, organisation and ability to follow instructions further strengthen my suitability for a structured training role.
Weaknesses
However, I also recognise areas of weakness that I need to develop. I have limited experience delivering structured mental health interventions, which is a core part of the EMHP role. Low‑intensity CBT interventions require specific training and supervision to deliver safely and effectively (NICE, 2020). Although I communicate well, I need to build confidence in presenting information clearly and managing my time effectively. Academic writing is another area where I may need support, especially as the EMHP training involves university‑level study. These weaknesses do not prevent me from succeeding, but they highlight areas where I will need guidance and practice.
Opportunities 
There are many opportunities associated with this role. The EMHP training provides a recognised qualification and a clear pathway into a Band 5 position, offering long‑term career progression. Working within the Mental Health Support Team will give me access to supervision, mentoring and professional development, which are essential for developing competence in therapeutic practice (BACP, 2018). The training will allow me to learn evidence‑based CBT interventions and gain practical experience supporting children with mild to moderate mental health difficulties. The growing demand for mental health support in schools also means there are increasing opportunities to make a meaningful impact, especially as early intervention has been shown to improve long‑term outcomes for young people (Public Health England, 2015).
Threats
At the same time, there are potential threats that I must be aware of. Balancing full‑time work with academic study may be challenging, and the emotional demands of supporting distressed young people could be difficult at times. Working in mental health can lead to emotional fatigue if not managed properly (Maslach & Leiter, 2016). Competition for progression opportunities and potential changes in funding for mental health services may also affect long‑term stability. Being aware of these threats helps me prepare for them and develop strategies to manage challenges effectively.

Personal Development Plan 
Over the next two years, I aim to develop the skills and knowledge required to progress confidently within the Trainee Education Mental Health Practitioner role. My first goal is to improve my ability to deliver structured mental health interventions. Low‑intensity CBT requires practitioners to follow evidence‑based protocols and work under supervision to ensure safe and effective practice (NICE, 2020). To achieve this, I will fully engage with the EMHP training programme, attend all workshops and supervision sessions, and practise intervention techniques during placements. Observing experienced practitioners will also help me understand how CBT approaches are applied in real settings. I will monitor my progress through supervisor feedback, reflective journaling and training assessments, as reflective practice is essential for professional growth (Schön, 1983).
My second goal is to strengthen my academic writing and study skills so that I can meet the demands of university‑level work. Academic writing requires critical thinking, structured argument and accurate referencing, all of which are essential for completing the EMHP qualification (Cottrell, 2019). I plan to attend study‑skills sessions offered by the university and make use of online academic resources to improve my writing structure, referencing and critical thinking. Seeking regular feedback from tutors and applying their suggestions will help me develop confidence in completing assignments. I will evaluate my progress through assignment grades, tutor comments and my own reflections on how my writing improves over time.
My third goal is to develop greater professional confidence, particularly in presenting information and managing my time effectively. Effective communication is a core skill in health and social care, and presenting information clearly is essential when working with children, parents and professionals (Bach & Grant, 2015). To work on this, I will participate more actively in team meetings, practise delivering short presentations and rehearse using timers to improve pacing. I will also ask colleagues and lecturers for feedback on my presentation style and time‑keeping. Over time, these actions will help me communicate more clearly, stay within time limits and present information in a calm and organised manner. I will monitor my progress through feedback, self‑evaluation and observing improvements in my confidence during academic and professional tasks.

Gibb Reflective Model
Description
My Component 1 presentation focused on “Communication in Health and Social Care,” a topic I feel strongly about due to its importance in supporting vulnerable individuals. Effective communication is widely recognised as a core professional skill in care settings (Bach and Grant, 2015). I prepared a slide deck that included key theories, practical examples and explanations of why communication is essential in health and social care. The presentation took place in a formal classroom environment, which added pressure and made me more aware of being assessed. My aim was to demonstrate my understanding of communication principles, present confidently and engage the audience through clear explanations and visual support.
Feelings
Before the presentation, I felt a mixture of confidence and anxiety. Feeling nervous before speaking publicly is common and often linked to communication apprehension (McCroskey, 1977). I knew my content well and had practised, but the thought of speaking in front of others made me nervous. As I began, my voice shook slightly and I felt tense, which made me worry that my nerves would affect my performance. However, once I settled into the flow of speaking, I became more comfortable and focused on delivering my message. I felt proud that I was able to explain the topic clearly, but I also felt a growing concern about whether I was keeping to the time limit. After finishing, I felt relieved that it was over, but when I received feedback about time‑keeping, I felt disappointed because I knew this was an area I had struggled with.
Evaluation
There were several positive aspects of my presentation. My content was well‑researched and clearly structured, and I used relevant examples to illustrate key points. My visuals supported the information and helped maintain audience engagement, which is recommended for effective presentations (Cottrell, 2019). I also made good eye contact and used gestures appropriately, which helped me connect with the audience. These strengths showed that I had prepared thoroughly and understood the topic. However, the main weakness was my pacing. I exceeded the time limit, which meant I rushed certain sections and did not deliver my conclusion as effectively as planned. This reduced the overall impact of the presentation and made it feel less polished. The feedback confirmed that time‑keeping was a significant issue, and it affected how confidently I felt afterwards.
Analysis
Time‑keeping is a crucial skill in both academic and professional communication. In health and social care, professionals often need to deliver information clearly and within strict time constraints, whether in meetings, handovers or assessments (Arnold and Boggs, 2019). By overrunning, I may have overwhelmed the audience with too much information and reduced the clarity of my key messages. My nerves also contributed to the pacing issue, as anxiety can lead to speaking faster or losing track of time. This experience highlighted the importance of practising not only the content but also the timing of a presentation. It also showed me that confidence in the material is not enough; effective delivery requires structure, pacing and self‑management. Reflective practice helps identify these gaps and supports ongoing professional development (Schön, 1983). The feedback I received was constructive and aligned with my own reflections, reinforcing the need to develop stronger presentation skills for future academic and professional tasks.
Conclusion
Overall, the presentation demonstrated my ability to research and explain key concepts, but it also revealed areas for improvement. I learned that preparation must include practising timing and managing nerves, not just understanding the content. Feedback plays an important role in helping learners improve their performance (Race, 2014), and the feedback I received helped me recognise that time‑keeping is an essential skill I need to develop further. Despite the weaknesses, I am encouraged by the strengths I showed, such as clear communication, good use of visuals and confident engagement once I settled into the presentation. This reflection has helped me understand what I need to work on and how I can improve future presentations.
Action Plan
To improve, I will rehearse future presentations using a timer and aim to reduce content to essential points. Time‑management strategies, such as breaking tasks into smaller timed sections, can help improve pacing (Covey, 1989). I will practise speaking slowly and clearly, and I will seek opportunities to present in smaller settings to build confidence. I will also ask lecturers for feedback on structure and pacing and use their suggestions to refine my approach. Additionally, I will practise breaking down my content into timed sections to ensure I stay within limits. Over time, these actions will help me deliver more polished, professional presentations and strengthen my communication skills for both academic work and future roles such as the EMHP position.
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Job summary

Our Mental Health Support Team are seeking to recruit a new wave of
Trainee Mental Health Education Practitioners. This is an exciting
opportunity to join our dynamic and growing Mental Health Support
Team, which provides mental health support in schools across Bristol,
South Gloucestershire and North Somerset. Our team is a partnership
between Avon & Wiltshire Mental Health Partnership and children and
young people's charity Off The Record.

The post-holders will be part of the Mental Health Schools Team
(MHST) delivering, under supervision, high-quality, outcome-informed,
evidence-based low intensity cognitive behaviour (CBT) interventions
for children and young people experiencing mild to moderate anxiety,
low mood and behavioural difficulties. The training and service
experience will equip the post holders with the necessary knowledge,
attitude and capabilities to ensure that children and young people will
have access to high quality, evidence based mental health support.

You will automatically enrolled and be expected to complete the
PG/PCERT Education Mental Health Practitioner training at Exeter
University. Upon successful completion of the course you will move to
a Qualified EMHP Band 5 position.

If you would like further details details on the course and entry
requirements we will be holding webinars on Tuesday 21st July at
5:30pm and Thursday 23rd July at 12:00pm. Please contact
awp.mhstenq k.

ies@nhs.net to request a
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Band 4 Trainee Education Mental Save this job
Health Practitioner - Bristol

Avon & Wiltshire Mental Health Partnership NHS

Trust
Bristol BS2 8EA

Salary: £28,392 to £31,157 a Contract type: Permanent
year Working pattern: Full time
Distance: 0.2 miles Closing date: 9 August 2026

Date posted: 13 July 2026




