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Bilingualism is defined as someone “able to use two languages equally well” (Cambridge Dictionary, 2024). Most bilinguals can write and communicate in both languages; this is known as being a productive bilingual. Other bilinguals may only have the competence to read and understand the language rather than the ability to speak the language fluently and with confidence. This is known as being a receptive bilingual (Baker, 2021, p.18-19). 

In Wales, the Welsh language is a mandatory requirement for schools, and it is outlined within the New Curriculum for Wales. The Curriculum for Wales guidance is set to help schools develop their own individual curriculum, giving learners opportunities to build towards the set four purposes of the curriculum. All schools have the same starting point and aspirations for all Wales's children and young people (Welsh Government, 2024a). 
Children are exposed to the Welsh language within their settings in the early years. However, they are only exposed to a level of Welsh that aligns with their progression steps. Progression steps are related to a child’s age, and it is expected that not all children progress at the same level or pace; this means that the relevant learning of the Welsh language is dependent on age and how they have responded to that level of Welsh learning (Welsh Government, 2024). 

For most children in Wales, Welsh is their second language, meaning they are bilingual speakers. However, many children in Welsh-medium schools have migrated from other countries, meaning that Welsh would be an additional language to their already learnt languages or dialects. Families would likely want to learn English first to communicate confidently within their communities. Therefore, the child would be a multilingual speaker. Welsh Government (2022) discovered through results of the 2021 Census that roughly 6.9% of the estimated 3.1 million Welsh population were born outside of the UK and migrated to the country. 

Collins Dictionary (2024) defines multilingual as “able to speak more than two languages written or expressed”. Association for Language Learning (No Date) talks about the New Curriculum for Wales implied as of 2022 and how it aims to support multilingualism across the board. The Welsh Government has set out to support multilingualism and amalgamate international languages throughout individual schools, including Welsh and English, under the curriculum bracket of Language, Literacy and Communication (LLC) (Welsh Government, 2024b). 

Research studies have found inconsistent findings on the impact of bilingualism and divergent thinking. Research has shown that bilingual children have better performance in testing than monolingual children. However, it also suggests that if testing were to occur with larger groups of children, it would be a more reliable test and better distinguish the effect of bilingualism on divergent thinking (Booton, S.A et al.,.2021). 
 

Divergent thinking and bilingualism have been asses through a variety of testing, including divergent thinking tests, consensual assessments of creative products and insight. However, divergent thinking measures are commonly used, such as the Torrance Test of Creative Thinking (TTCT) and Alternative Uses Test (AUT). The Torrance Test of Creative Thinking was developed in the 1960s by Dr Ellis Paul Torrance; he aimed to assess and measure divergent thinking by scoring children through linguistic, motor, figural, and ideational tasks (Almeida, L.S. et al., 2008).  A recent study using the Alternative Uses Test (AUT), where select individuals were encouraged to switch between two languages or to use only one while completing the given task. Storme et al., 2017 discovered that the individuals instructed to switch languages through the AUT created more original ideas than those instructed to use only one language when language switching was at a higher level. However, when the language switching level was lower, the results were the opposite, resulting in the individuals speaking one language producing more original ideas. The study found that bilinguals who continually switch between languages do not make more original ideas. 

Welsh as an Additional Language (WAL) is defined as “whereby a pupil has a first language which is neither Welsh nor English but is pursuing a Welsh-medium education and thus requires support in order to access the whole curriculum through the medium of Welsh” (Welsh Government, 2014a, p. vi)

Children with Welsh as an Additional Language will be supported appropriately within their setting according to their assessed needs and the level of individual support needed. Welsh Government (2014 b, p.xiii) have reported that children who arrive in the Foundation Phase of a new setting are provided with more support than those in Key Stage 2. This is due to having higher ratios and the ability to take small groups of children out of the classroom for regular intervention. However, this is only the case for some primary schools; due to school funding, some schools must reduce the number of teaching assistants as they can only afford to employ some of them. Mason, C (2023) states that “nearly two-thirds of senior leaders say they are having to cut teaching assistants – up from 42 per cent last year”. 

Ofsted (2013) defines “English as an Additional Language (EAL) as learners whose first language is not English. The learner may already be fluent in several other languages or dialects, which is why the term English as a Second Language (ESL or E2L) is inappropriate…”(Ofsted, 2013).

Article 28 – of the UNCRC says that “every child has the right to an education”. Regardless of race, gender, age or disability, all children should have access to education. All settings must do their utmost to provide children with the best education possible so they can thrive (UNICEF, 1989a). 

Firstly, children entering a setting where English is not their first language can be difficult, as more understanding will be needed for both the child and the practitioner. The children must be supported to the best that they can by the staff within the setting and the children in their peers. UK Government (No Date) talks about how settings can support children with English as an additional language. It is critical that children’s needs are catered for and that they are given the time and space needed to settle in. All practitioners should model the language accurately and take note of the understanding the child may already perceive. Practitioners should ensure they are not overloading the child with new information and words, so it is suggested that communicating at a slower pace and giving visuals can help.  The child may benefit from a visual timetable and/or a now and next board, which will provide visual images of the routine throughout the day and allow the child to understand. Another way to support a child would be to take them out of the class alone or with a friend/classmate, play call and repeat simple sentences, games, or phrases learning, and allow the child time to process what is being said and not rush them (Welsh Government, 2015). 


	


Oxfordshire Government (2017, P. 14) guides how best to support children with EAL; they give examples such as learning small phrases or words phonetically in the child’s home language and encouraging other children to have a go at learning them, supporting the child with simple and critical phrases for taking part in games and activities, such as; ‘thank you, my turn or your turn etc.’. Ensure that the child is provided with visual aids to help both the child and practitioners communicate with one another; also, make sure that communication with parents is as straightforward as possible and try to send bilingual letters or messages home. Practitioners can also support the child in other ways, such as role play and stories with props, allowing them time to take everything in, nursery rhymes to learn or pairing them with a buddy that will help support them during playtime.

Article 31 - states that “every child has the right to relax, play and take part in a wide range of cultural and artistic activities”. To incorporate this into settings, practitioners can include children's culture within their class; for example, a child of the Hindu faith will celebrate Diwali. The child could discuss their celebrations, and children in the class could make tealight diyas to help celebrate (UNICEF, 1989b). 

Article 13 – “Every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within the law”. All children have the right and freedom to access, seek and receive information and ideas, no matter the form. Children who migrate from other countries can access education to help them learn, thrive, and understand English (UNICEF, 1989c). 

B.F Skinner (1938) believed that children could learn language through conditioning. Operant conditioning encompasses providing a child with a ‘stimulus’, a sweet, then drawing out a desired response from the child, and then progressing to the consequence or reward (the sweet). Asking a child to sound out an unfamiliar word with a sweet stimulus will encourage the child to attempt to decode the word successfully. If successful, the child will receive a reward for the sweet. This would be the same with the likes of a babbling infant. For the infant to babble or coo and have the reward of attention from their parent will encourage the action to reoccur. However, the reinforcement can also be negative; for instance, a child behaving incorrectly would be warned of the consequences if their behaviour is to continue, with the intention of the child to improve their behaviour, as they would not want a previous reward for a positive behaviour taken away (Cambridge Centre for Behavioural Studies, No Date). 

In 1996, Chomsky argued that B.F Skinner’s theory of children learning and developing language was incorrect. Instead, Chomsky believed that children acquire a born understanding of language and do not have to learn it from the beginning. Chomsky discusses the ability to inherit a natural language understanding from their parents, which is further developed throughout a child’s education. This goes against Skinner's (1938) theory, where he believes that language is developed through positive reinforcement where key adults speak the language fluently. Through Chomsky’s review, he disagrees that positive reinforcement is successful and does not impact a child and their development (Chomsky, N. 1996). 
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