Throughout this academic assignment one will refer to theorists to support critical discussion of the challenges posed by internal and external factors on the learning environment. This will involve, exploring in more depth what the internal and external factors are, further evolving onto linking theories of behaviour into the internal and external factors. The author will elaborate on the influence these bring to children’s behaviour in the learning environment. 
To begin with, it is important to obtain a level of comprehension of what the factors are, both internal and external. 
Internal factors can be summarised as those which are formed with in our brain; cognitive. Such as Autism, Tourettes and Asperger syndrome. External factors are those which may be experienced in a child’s environment such as cultural, family dynamics, dealing with bereavement, living in poverty and adverse childhood experiences, such as witnessing domestic violence. 
This summary of terms is supported by the document produced by the Centre for Inclusive Childcare;
“External factors that are part of a child's environment, either at home or in the early childhood setting. Some are internal factors that might have a neurological base.” (Centre for Inclusive Childcare, 2011)
Piaget’s theories of child development can be linked into all internal factors. As humans are constantly learning and developing. Theorists have made links with our psychological and educational development for centuries. This understanding is further reinforced by referring to Piaget, his theory on the cognitive stages of development, as cited by Kendra Cherry (2017)  believed there are four main stages in which children progress in. Firstly, being the ‘Sensory-motor’ which develops from as early as birth, with reflexes such as suckling. If there are neurological factors interrupting with this process then this can generate a delay in this simple stage.
Six weeks – four months, the child begins to co-ordinate habits or routines. The four to eight/nine months’ stage is referred to as the ‘Secondary circular reactions’ an example of this is waving their hand to hit an object. Interruptions in cognitive development at this stage due to internal factors such as those found in children with Autism may delay this development, delays at any stage can have a detrimental knock on effect to the progression of other stages. The stage, which is known as ‘Object permanence’, is where the child is beginning to realise when a specific object isn’t there.
‘Pre – Operational’ or ‘Intuitive Stage’,  this develops from two to seven years where they usually learn how to talk, yet will not reason logically but do demonstrate animism, and even egocentricity. 
During this stage disturbance of internal factors may surface, such as delays with walking, forming sentences and even lack of interaction or interest in those around, may indicate Autism. Aspergers can be linked to Autism as people can display similar characteristics. It is worth noting as described by the Aspergers psychologist, Kenneth Robertson, the primary difference of the two;
“Autism causes delays in language development whereas Asperger’s does not.” (Robertson PHD, 2017)
These disturbances can eventually lead to behavioural problems and struggles with in academic settings.
The final stages, being the ‘Operational stage’ begins at about age seven, cognitive development, he argued, preceded that of language.
These stages of development are dynamic and have a strong connection with literacy; possessing a suckling reflex can be a positive connection to a child’s subsequent cognitive and linguistic competence. (Barnard KE, 1989)
However, David, (David, 2004) cited that unlike Piaget, Lev Semyonovich Vygotsky, regarded language first as social communication, gradually stimulating both language itself and cognition.  He suggested that what Piaget saw as young children's egocentric speech was in fact private speech, the child's way of using words to think about something, a development from social speech to thinking in words. (David, 2004) 
To condense, Piaget felt all stages of development were a cognitive process, whereas Vygotsky’ hypothesis was that children learn from others, modelling if you will. 
However, one would query, if these stages are indeed developed through copying others and not cognitive, then what of those with Autism who struggle to decipher such things as facial expressions, how do they copy what their minds can not process? If their cognitive development has been delayed due to internal factors then this would interrupt their logical thinking, having a huge impact on progression to other stages. If it were as easy as to copy and repeat then even with experiencing such internal factors as Obsessive compulsive disorder one would deduce that Vygotsky’s was indicating that children can continue to develop such skills regardless of the internal mechanism. Both theories indicate a process of learning through making your own mistakes, however, Vygotsky adds the need for interventions for behaviour.
Although descriptions of the stages often include an indication of the age at which the average child would reach each stage, Piaget did not claim that a stage was reached at a certain age. This links in with the National literacy and Numeracy framework policy; The policy shows emphasis on reading, writing and speaking abilities with details of schemes used, along with their monitoring and assessing methods for each area. For those children whom have trouble with any given area of learning it is encouraging to note the policy states;
“We also recognise that not all children progress in the same way and in particular children’s development in the early years can follow different trajectories.” (National Assembly for Wales, 2012)
On the other hand, Vygotsky is right also. His views are supported via social learning theories which were analysed by an experiment by Arthur Bandura (Bandura, 1977) which demonstrated that aggression can be a learned response. In a further experiment, Bandura demonstrated that when aggression is reinforced it is more likely to occur in the future. For example, a boy who becomes the most popular boy in his group following a fight in which he clearly wins. Aggressive behaviour, including physical violence, is frequently and strongly reinforced by other children in school, including the victims of aggression who might reward the aggressive behaviour by, one way or another, giving the aggressor what he wanted. This has a negative impact on the aggressor, with conflicting messages being communicated. On the one hand the behaviour has resulted in the desired effect of obtaining their goal. However, with in a school setting such behaviour would usually face punishment, In keeping with the principles of learning theory, just as reinforcing aggressive behaviour encourages its repetition in the future, so punishment for aggression leads to a reduction in aggression. (Online Academies, 2018)
This was demonstrated experimentally in a study by Parker and Deur of nursery school boys. Punishment was clearly effective in reducing the amount of aggression. (Online Academies, 2018)
In the natural setting, if punishment is to be an effective means of reducing aggression, it is important to be wary of the type of punishment to be used. Physical punishment is more likely to present a model for aggressive behaviour rather than deter it. Positive reinforcement and punishment of aggression are used in direct ways in behaviour modification.
External factors such as the home situation can also encourage aggressive behaviour. If parents clearly permit or reward aggression, children are likely to behave aggressively at home. This behaviour is then likely to be generalised to other situations, such as the school environment. In view of the above mentioned studies by Bandura we should at least consider the effects of watching violent television programmes. There have been several experimental studies in which children’s viewing of television was controlled. A number of correlational studies have investigated the relationship between viewing violent television programmes and aggressive behaviour. (Online Academies, 2018)
However, we must be careful in interpreting correlational studies because although we may find a relationship between viewing violence and aggressive behaviour, it does not necessarily mean that viewing violence causes aggressive behaviour. An alternative explanation could be that children who are naturally aggressive prefer to watch violent television programmes.
This demonstrates the impact that external factors can have on behaviour. Additionally, another example of this is how our society can impact on children’s behaviour, and have a domino effect. For example, if their grandparents, and parents claimed state benefits yet they still received the top brand clothing and must have toys for Christmas and birthday’s their interpretation could be a question of why they would go out to work? So therefore, why focus in school and learn? 
Once a child starts to attend school his main focus should be to learn. However,  learning can take many different forms depending on a variety of factors such as, the age of the chid, the child’s personality the type of school the educational philosophy of the school the abilities of the teacher, the subject to be learned. If their home environment has lacked the basic development of understanding how to communicate effectively, impacts of certain behaviours or indeed encouragement of negative behaviours then, from the starting block the child may stumble. To modify behaviours, it is important to identify the behaviour and clarify acceptable and unacceptable behaviour. This is important to be consistently communicated from parents, guardians, teachers and generally all care givers.
Living in poverty has been linked to low educational attainment, although not fully responsible as the link would also include other factors. 

Maslow stated that people are motivated to achieve certain needs. As cited by Saul McLeod, (Mcleod, 2017) When one need is fulfilled a person seeks to fulfil the next one and so on. He developed a five stage model of needs called ‘Maslow’s Hierarchy of needs pyramid’. Physiological needs, Safety needs, Love and belonging needs, Esteem Needs and the final stage being self-actualisation.  Maslow believed that you have to reach the lower level before you can move up the pyramid, living in poverty means you may never reach your full potential. 

The author agrees that the external factor of not having financial provisions to provide a child with breakfast before they begin their school day, reduces their concentration levels faster than their peers whom may have had the opportunity to relieve their hunger. One recognises the impact on the internal factors as the child would be hungry and focused on pains and feelings that come with hunger. This can also affect their self-esteem, and create out bursts of anger and upset. They may become withdrawn. They may even go so far as to steal in a bid to feed themselves. This can result in them being ostracised, and shamed by their peers. Exhibiting the importance of collaboration, between all care givers to support communication and intervention such as access to breakfast clubs. This avoids the before mentioned actions of stealing, being punished when in fact, it is support they require.

However, one may argue that facing such challenges and overcoming them could actually result in a person reaching their potential and beyond. Developing resilience and overcoming adversity is a strength. Additional support may be required in the form of counselling to deal with the effects of their struggles, but indeed their struggle must not be deemed an everlasting barrier to developing and succeeding beyond expectation. 

Other external factors such as culture do impact greatly on behaviours. Mainstream schools with in communities work to adopt inclusive approaches, which is obviously positive. However, dealing with children from varying backgrounds is challenging for teachers. So to for the child, they find themselves in an alien environment they are required to adapt to. At home in some cultures it is encouraged to be dominant, in fact some children are punished if they fail to retaliate to physical harm caused by other children. This is a learned behaviour sometimes grown out of fear of harm which has previously been experienced by minority groups. Then, to go into school where physical conflict is actively punished, it becomes clear for one to make sense of why a child would fester feelings of frustration and confusion. Teachers would follow the guidance of identifying the negative behaviours to support modification but may find they struggle to effectively communicate the acceptable and unacceptable. It would therefore be moral for the teacher to reinforce positive behaviour.
Experiencing adverse childhood experiences such as witnessing physical violence with in a domestic setting, can obviously have a negative impact on a child’s behaviour and development. This can affect many aspects including increasing their likelihood of suffering ill mental health. However, controversially, as sited by Online Academies, Freud states; 
“Strongly identified children, particularly boys, are thought to be physically afraid of their parents. So parents who use physical punishment and withdrawal of privileges as a means of punishment should have children with stronger consciences.” (Online Academies, 2018)
A strong conscience is a positive attribute to have in regards to developing morals and could possibly provide a defence in the argument of levels in which physical discipline is acceptable. Indeed it is an expectation of teaching staff to have high levels of moral behaviour, to consider intent and to be able to utilise policy and rules for guidance but to ensure this runs in tandem with their ability to adapt the rules and be open to change, provided fairness to all is maintained; and they are increasingly prepared to consider intentions when judging the size of a wrong-doing. As demonstrated with the before mentioned stealing scenario.
Behaviour is driven by a desire to meet basic needs of survival, belonging, power, fun and freedom. People experience feelings of content when these needs are met and frustration if not. This frustration will hamper their achievements and commitment tends to be void if stimulus is not present. Schools must continue to work towards providing high quality educational settings to ensure a catering to varying needs and styles of learning. (Sweetland, n.d.)
In order for learning to take place it is not in fact essential that the reinforcement is associated with pleasure. It’s important to distinguish between positive reinforcement, negative reinforcement and punishment.
Skinner conducted tests to explore this and as sited by McLeod, (Simple Psychology, 2015) he demonstrated that; Positive reinforcement is any stimulus which increases the probability of the response occurring again. We commonly view positive reinforcers as being rewards. Negative reinforcement is the removal of an unpleasant stimulus as soon as the required behaviour occurs. I.e. it is the removal of pain. Punishment is the infliction of pain.
This is a comprehensive theory, however important that children do not associate behaving positively for a minimal period of time after a period of negative behaviour will result in being rewarded with stimulus. This can often become the habit of the child and defies the object.
In summary, this assignment has discussed both internal and external factors including, cognitive development, hunger, poverty and culture. Exploring some of the effects these factors can have on development and behaviour. Referring to theorists such as Piaget, Maslow, Skinner , Vygotsky and Bandura, reviewing their theories and experiments, critically evaluating these to discuss positive and negative implications of them and how although some have been around for many decades, they remain relevant and vital in aspects of society including teaching.
In conclusion, as before mentioned Piaget’s theories of cognitive development, although they have often been criticised, they remain a pivotal resource and have stood the test of time. 
There are many varying factors which underpin behaviours and human development. Although one factor may contribute on a larger scale to certain behaviours, there are multiple contributing factors to any outcome. As exampled by the fact that aggressive behaviour can be a result of being exposed to adverse childhood experience but to repeat such actions is dependent upon individual personalities as well as their intention and understanding of acceptable behaviour. 
Factors such as poverty, are never going to really get better, therefore the behaviour factors which result from impact of poverty will not improve. Nevertheless, this must be balanced with the fact that intervention will continue developing, teachers and other involved organisations will continue to develop their strategies and approach, perhaps in a bid to reduce the effects and prevent poverty and other factors getting worse.
Intervention in schools is vital, but active engagement  as early as possible with these interventions and adoption with in other areas of life such as the home environment are equally as essential to increase the likelihood of sustaining positive behaviour.
Children and teachers equally have rights to safe, secure and stimulating environments, the key is to remember this and work together to protect these rights.
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