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	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Develop my understanding of children's physical, cognitive, language, social and emotional development. 
 
	I can recognize children's individual strengths, interests and emerging needs and use this knowledge to support their development. 
	I will study the Welsh Government's Early Childhood Play, Learning and Care resources, observe children during play and discuss development with the class teacher. I will use Dolya (2009) to develop my understanding of social interaction and learning.
	Three months, with monthly reviews. 
	Greater confidence in recognizing children's needs and providing suitable learning experiences.

	Record examples of learning informed by observations, feedback received and further development needs.
 

	2
	Improve my ability to evaluate professional experiences and identify improvements to my practice. 
 
 
 
	I can analyze situations, recognize strengths and weaknesses and develop realistic action plans. 
	I will write weekly reflections, use Gibbs' (1988) reflective cycle. I will study Hayes (2025) and Hanson and Appleby (2015) to strengthen my understanding of reflection.
 
	Weekly reflections over three months, reviewed monthly.
 
	Improved professional judgement, confidence and continuous learning. 
	Identify changes made to my practice and evaluate feedback from colleagues.
 

	3
	Develop effective communication with children, parents, carers and colleagues.

 
 
 
 
	I communicate respectfully, listen actively, maintain confidentiality and contribute confidently to discussions about children's progress.
	I will observe experienced teachers, practice open-ended questioning and study Wilson (2025) to understand effective partnerships with families.
 
	Daily practice with monthly reviews over three months. 
	Stronger relationships, better information sharing and improved continuity between home and the setting. 
	Record examples of effective communication, feedback and areas for further development.
 

	4
	 Improve my knowledge of safeguarding, additional learning needs, observation and inclusive planning.

 
 
 
 
	I can explain safeguarding procedures, identify barriers to participation and adapt activities to meet individual needs.
	I will review Welsh safeguarding guidance, study the ALN Code for Wales, complete relevant training and consult my designated safeguarding lead when appropriate.
 
	Begin in the first month, apply learning throughout the three months and evaluate progress at the end. 
	Better confidence in protecting children, supporting additional needs and promoting inclusive experiences. 
	Record completed training, examples of inclusive practice and further learning needs.




Part 2 – Poster
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Poster 3 – Essay
[bookmark: _Int_vcemHLci]Professional practice in early years education involves the values, knowledge, skills and responsibilities required to support children's learning, development, safety and wellbeing. Every child has individual strengths, interests, cultural experiences and needs. Practitioners must create inclusive environments that promote equality, participation and positive outcomes.
In Wales, early years practice is informed by the Early Childhood Play, Learning and Care approach, the Curriculum for Wales where applicable, the National Minimum Standards for regulated childcare and Welsh safeguarding and additional learning needs guidance. These frameworks promote child-centred practice, wellbeing, inclusion and continuous improvement. Gasper (2015) explores professional practice in contemporary early childhood, while Dobson and Melrose (2020) consider the professional dilemmas involved in working with children, families and young people. This assignment examines professional values, communication, multi-agency working, observation, planning and the United Nations Convention on the Rights of the Child.
Professional values underpin effective early years practice. These include respect, empathy, equality, integrity, confidentiality, accountability and a commitment to safeguarding. Practitioners should recognize children as individuals, protect their dignity and challenge discriminatory attitudes.
Gasper (2015) provides a useful context for examining professional responsibilities in contemporary early childhood settings. Professionalism requires practitioners to follow appropriate procedures while also exercising sound judgement and considering the consequences of their decisions. Dobson and Melrose (2020) similarly provide a perspective on professional dilemmas that can arise when working with children and families.
The Welsh Government's National Minimum Standards for regulated childcare establish expectations relating to children's individual needs, equal opportunities, safeguarding, play and learning, and quality (Welsh Government, 2026). These standards provide a practical reference for evaluating the quality of childcare provision.
For example, practitioners should ensure that books, resources and activities represent diverse cultures, languages, family structures and abilities. Recognizing children's home languages and family traditions can promote belonging and positive identity. Equality does not mean treating every child identically. A child with mobility difficulties may require adapted equipment, while a child who finds spoken instructions difficult may benefit from visual prompts or additional processing time. These adjustments enable participation from every child.
Professional responsibility also involves maintaining confidentiality while sharing relevant information appropriately when safeguarding concerns arise. Teachers must follow Welsh safeguarding procedures and seek guidance when necessary. However, professional values are meaningful only when reflected in everyday decisions. Practitioners should use reflection to recognize bias, challenge assumptions and consider whether their actions genuinely promote children's wellbeing and inclusion.

Effective communication builds trusting relationships with children, parents, carers and colleagues. Young children communicate through speech, gestures, facial expressions, play and behavior. Teachers should recognize these forms of communication and respond sensitively and appropriately. For example, a child who becomes distressed during separation from a parent may need reassurance, predictable routines and opportunities to express their feelings. Responding consistently can support emotional security and confidence.
Wilson (2025) focuses on working with parents, carers and families in early years, making this source particularly relevant to partnership working. Parents and carers have valuable knowledge about children's interests, routines, development, home languages and experiences. They should be treated as partners in decisions rather than simply recipients of professional advice.
Sharing information about children's learning can strengthen continuity between home and the setting. For example, a parent may explain that a child has experienced a significant family change, helping staff understand changes in behavior and respond sensitively. Communication should also be accessible, language barriers, disability, literacy difficulties and limited digital access can prevent families from participating fully. Teachers can use interpreters, visual information, translated materials and flexible meetings.
Staff should communicate concerns respectfully and be able to distinguish observations from assumptions. Listening to families' perspectives can improve understanding, although safeguarding responsibilities should remain extremely important. Effective partnership working requires empathy, clear communication and professional accountability.
Multi-agency working involves professionals from different services collaborating to meet children's educational, developmental, health and safeguarding needs. These professionals may include early years practitioners, health visitors, speech and language therapists, social workers, educational psychologists and professionals supporting additional learning needs. Dobson and Melrose (2020) show a useful perspective on the problems involved in working with children and families. Different professionals may have different responsibilities and interpretations, making shared communication and decision making important. For example, if a teacher observes persistent communication difficulties, they may discuss the observations with the family and relevant professionals. Where appropriate, the child may receive advice from a speech and language therapist, which can help everyday strategies in the setting.
In Wales, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 and the Additional Learning Needs Code for Wales 2021 provide the legislative framework for supporting children and young people with additional learning needs. The Code explains responsibilities for relevant schools, local authorities and other specified bodies (Welsh Government, 2021).
Practitioners should follow their setting's procedures, consult the appropriate person and contribute observations to support person centred planning. Not every childcare practitioner has the authority to make formal ALN decisions, so it is important to understand professional roles and referral pathways.
Multi-agency working is also essential for safeguarding. Different professionals may hold separate information about a child's circumstances. Appropriate information sharing can help identify concerns and coordinate support. However, partnership working can be affected by delays, limited resources, unclear responsibilities or disagreements. Staff should keep accurate records, communicate professionally and ensure that the child's needs remain central to decisions.
Observation helps practitioners understand children's development, interests, strengths and support needs. By observing children during play, routines and interactions, practitioners can identify emerging abilities, preferred activities and possible barriers to participation.
The ECPLC approach in Wales emphasizes children's development and meaningful experiences. Its supporting resources include Developmental Pathways for children aged 0–3 and a Reflective Practice Toolkit for reviewing provision (Welsh Government, 2023). These resources can help practitioners consider children's development in context rather than relying only on fixed expectations. For example, observing a child building a tower may reveal developing fine motor skills, spatial awareness, persistence and problem-solving. A teacher can use these observations to plan further construction experiences or introduce opportunities for counting and comparison.
Observation can also highlight support needs. If a child repeatedly avoids group activities, they should investigate possible explanations rather than immediately labelling the child as disruptive. Noise, communication differences, sensory preferences or emotional experiences may influence participation.
[bookmark: _Int_Ohq9YiEK]Whitters (2020) examines adverse childhood experiences, attachment and the early years learning environment. This perspective encourages practitioners to consider the importance of relationships and children's experiences when interpreting behavior. However, practitioners must not assume that a particular behavior proves that a child has experienced adversity. One observation cannot establish a diagnosis or provide a complete picture of development. Teachers can consider patterns over time, information from families and where appropriate, advice from relevant professionals. Records must be objective, confidential and managed according to setting procedures.
[bookmark: _Int_LiqSqRfc]Planning translates observations and knowledge of children into meaningful experiences. Effective planning recognizes children's interests and development while offering opportunities for exploration, relationships and new learning. For children aged 0–5, Wales's ECPLC approach supports developmentally appropriate play, learning and care. For maintained schools and funded non-maintained nursery education, Curriculum for Wales provides the statutory curriculum framework for learners aged 3–16 (Welsh Government, 2023; Welsh Government, 2019). Its six Areas of Learning and Experience are Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy and Science and Technology.
Practitioners should understand which guidance applies to their setting. The Curriculum for Wales should not be treated as though every registered childcare setting has identical curriculum duties. Inclusive planning requires practitioners to anticipate barriers to participation. A story session might include pictures, objects, gestures and repeated phrases to support children with different communication abilities. A construction activity might offer larger resources for children with fine motor difficulties and additional challenges for children who are ready to extend their learning.
Dolya (2009)  provides a theoretical perspective on social interaction and adult support in children's learning. Practitioners can build on children's existing understanding through modelling, shared activities and carefully judged assistance. Support should encourage increasing independence rather than unnecessary dependence on adults.
Planning should also reflect children's cultures, home languages and family experiences. Wilson (2025) is relevant because collaboration with families can help practitioners understand children's interests and backgrounds.
Whitters (2020) offers a further perspective on attachment and supportive environments. Predictable routines and emotionally responsive relationships may help children feel secure and participate confidently. 
Planning should always remain flexible, if children are not engaging with an activity practitioners should review the environment, resources, level of challenge and teaching approach. The ECPLC Reflective Practice Toolkit can support this process by helping practitioners evaluate provision and plan improvements.
The UNCRC is an international convention recognizing children's rights to protection, provision and participation. Wales has a strong policy commitment to children's rights, and the Rights of Children and Young Persons (Wales) Measure 2011 requires Welsh Ministers to have due regard to the UNCRC when exercising their functions (Welsh Government, 2011).
Article 2 establishes non-discrimination. Practitioners should ensure that children have equitable access to learning, relationships and resources regardless of disability, ethnicity, language, religion or family circumstances.
Article 3 states that the best interests of the child must be a primary consideration in decisions affecting them. Teachers should consider children's safety, emotional wellbeing and individual needs when planning routines, activities and support.
Article 12 recognizes children's right to express their views and have them considered according to their age and maturity. Young children may communicate preferences through speech, gestures, play, behavior and choices. Teachers can respect this right by offering meaningful choices and responding to children's views.
Article 23 recognizes the rights of children with disabilities to enjoy a full and decent life and participate in their communities. This supports inclusive provision and appropriate adjustments.
Article 31 recognizes children's right to rest, leisure and play. Play supports exploration, creativity, relationships and learning, making it particularly important in early childhood.
[bookmark: _Int_keoG8leJ]The Welsh Government's National Minimum Standards also emphasize child-centered, rights based care including children's safety, participation and opportunities for play (Welsh Government, 2026). However, rights must be demonstrated through practice rather than simply displayed in the setting. Teachers should listen to children while continuing to fulfil their safeguarding responsibilities.
Professional values, communication, multi-agency working, observation, planning and children's rights are interconnected. Communication with families strengthens understanding of children's experiences, observations inform planning, professional collaboration provides additional expertise, and children's rights guide decision making.
For example, if a child has trouble participating in group activities, a teacher can gather relevant observations, discuss the situation with the family and consult the appropriate professional where necessary. They can then introduce visual resources, smaller groups or alternative ways to participate. Reviewing the child's response helps determine whether the adjustments are effective.
Reflective practice supports this process by encouraging staff to question assumptions and evaluate outcomes. Hayes (2025) and Hanson and Appleby (2015) are relevant to understanding how professional reflection can lead to improved practice.
[bookmark: _Int_6Yz8TR9u]High-quality early years practice in Wales depends on professional values, respectful communication, collaborative working, accurate observation, responsive planning and a commitment to children's rights. Welsh frameworks support practitioners in providing safe, inclusive and developmentally appropriate experiences. Although limited resources and communication barriers may create challenges, reflection, professional development and partnership working can help address them. Ultimately, effective practice recognizes every child as an individual with rights, strengths and potential, supporting their wellbeing, participation, relationships and learning.
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REFLECTIVE PRACTICE IN EARLY YEARS
EDUCATION AND CARE

REFLECTIVE PRACTICE IS AN IMPORTANT PART
OF WORKING IN EARLY YEARS BECAUSE IT HELPS.
PRACTITIONERS UNDERSTAND THEIR WORK
/AND IDENTIFY WAYS TO IMPROVE CHILDREN'S
CARE, LEARNING AND DEVELOPMENT. BY
THINKING ABOUT THEIR EXPERIENCES,
PRACTITIONERS CAN RECOGNISE WHAT WENT
WELL, WHAT COULD HAVE BEEN BETTER AND
HOW THEY COULD RESPOND DIFFERENTLY IN
‘THE FUTURE.

REFLECTION MEANS THINKING CAREFULLY
ABOUT AN EXPERIENCE OR SITUATION TO
UNDERSTAND WHAT HAPPENED AND WHY.
REFLECTIVE PRACTICE INVOLVES USING THIS
UNDERSTANDING TO IMPROVE FUTURE
PRACTICE. IT IS MORE THAN SIMPLY
REMEMBERING AN EVENT BECAUSE IT REQUIRES
PRACTITIONERS TO QUESTION THEIR
DECISIONS, CONSIDER DIFFERENT VIEWPOINTS
AND IDENTIFY CHANGES THAT MAY BE NEEDED.
FOR EXAMPLE, IF A PLANNED ACTIVITY DOES
NOT INTEREST THE CHILDREN, THE
PRACTITIONER CAN REFLECT ON WHETHER THE.
ACTIVITY WAS SUITABLE FOR THEIR AGES,
ABILITIES AND INTERESTS. THEY CAN THEN
ADAPT THE ACTIVITY TO MAKE IT MORE
ENGAGING. THIS HELPS PRACTITIONERS LEARN
FROM EVERYDAY EXPERIENCES AND DEVELOP
‘THEIR PROFESSIONAL SKILLS.

GIBBS REFLECTIVE CYCLE

(THE OPEN UNIVERSITY, N.D)

REFLECTIVE PRACTICE HELPS PRACTITIONERS

REFLECTIVE PRACTICE HELPS PRACTITIONERS TO
PROVIDE BETTER EXPERIENCES FOR CHILDREN. BY
REVIEWING ACTIVITIES AND INTERACTIONS, THEY
CAN IDENTIFY CHILDREN'S INTERESTS, STRENGTHS
AND ADDITIONAL NEEDS. THIS SUPPORTS PLANNING
THAT IS MORE SUITABLE FOR EACH CHILD AND HELPS
CREATE AN INCLUSIVE ENVIRONMENT.

REFLECTION ALSO SUPPORTS SAFEGUARDING AND
PROFESSIONAL RESPONSIBILITY. PRACTITIONERS CAN
CONSIDER WHETHER THEY FOLLOWED THE CORRECT
PROCEDURES, COMMUNICATED EFFECTIVELY AND
RESPONDED APPROPRIATELY TO CONCERNS, THIS IS
IMPORTANT BECAUSE CHILDREN RELY ON ADULTS TO
PROTECT THEIR SAFETY AND WELLBEING.

REFLECTIVE PRACTICE CAN ALSO IMPROVE
RELATIONSHIPS WITH FAMILIES AND COLLEAGUES,
PRACTITIONERS MAY THINK ABOUT HOW THEY
COMMUNICATE AND WHETHER FAMILIES FEEL
LISTENED TO AND INCLUDED. DISCUSSING
EXPERIENCES WITH COLLEAGUES CAN INTRODUCE
DIFFERENT PERSPECTIVES AND HELP SOLVE
PROBLEMS.

IN WALES, REFLECTION CAN SUPPORT
PRACTITIONERS IN PROVIDING APPROPRIATE CARE
AND LEARNING IN LINE WITH RELEVANT GUIDANCE
AND THE PRINCIPLES OF THE CURRICULUM FOR
'WALES, WHERE APPLICABLE. IT ENCOURAGES
PRACTITIONERS TO KEEP DEVELOPING THEIR
KNOWLEDGE RATHER THAN ASSUMING THAT ONE
APPROACH WILL WORK FOR EVERY CHILD.

DONALD SCHON'S THEORY

DONALD SCHON'S THEORY HIGHLIGHTS TWO TYPES OF
REFLECTION: REFLECTION-IN-ACTION AND REFLECTION-
ON-ACTION. REFLECTION-IN-ACTION HAPPENS WHILE AN
EVENT IS TAKING PLACE. FOR EXAMPLE, A PRACTITIONER
MAY NOTICE THAT CHILDREN ARE BECOMING FRUSTRATED
DURING AN ACTIVITY AND CHANGE THE APPROACH
IMMEDIATELY. REFLECTION-ON-ACTION HAPPENS AFTER
‘THE EVENT, WHEN THE PRACTITIONER CONSIDERS WHAT
HAPPENED AND WHAT COULD BE IMPROVED NEXT TIME.

DAVID KOLE'S EXPERIENTIAL LEARNING THEORY ALSO
CONNECTS EXPERIENCE WITH LEARNING. IT INVOLVES
HAVING AN EXPERIENCE, REFLECTING ON IT, DEVELOPING
AN UNDERSTANDING AND TRYING A DIFFERENT APPROACH.
‘THESE THEORIES SHOW THAT PROFESSIONAL LEARNING
‘CAN HAPPEN BOTH DURING EVERYDAY PRACTICE AND
AFTERWARDS.

REFLECTIVE PRACTICE IN EARLY YEARS EDUCATION AND CARE

GIBBS' REFLECTIVE CYCLE PROVIDES A CLEAR STRUCTURE FOR REVIEWING AN EXPERIENCE.

PRACTITIONERS DESCRIBE WHAT HAPPENED, CONSIDER THEIR FEELINGS, EVALUATE THE SITUATION, ANALYSE WHY IT HAPPENED,
'DRAW CONCLUSIONS AND PLAN WHAT TO DO DIFFERENTLY. THIS CAN BE USEFUL AFTER A CHALLENGING
SITUATION, SUCH AS A DISAGREEMENT WITH A PARENT. THE PRACTITIONER CAN CONSIDER HOW THEY
COMMUNICATED, WHAT WENT WELL AND HOW THEY COULD RESPOND MORE EFFECTIVELY IN THE FUTURE.

ONE ADVANTAGE OF GIBBS’ MODEL IS THAT IT ENCOURAGES DETAILED THINKING AND HELPS PRACTITIONERS
TURN REFLECTION INTO AN ACTION PLAN. THIS CAN SUPPORT PROFESSIONAL DEVELOPMENT AND IMPROVE
FUTURE PRACTICE. HOWEVER, THE MODEL CAN BE TIME-CONSUMING, PARTICULARLY IN A BUSY EARLY YEARS
SETTING. PRACTITIONERS MAY ALSO FOCUS TOO MUCH ON COMPLETING EACH STAGE INSTEAD OF THINKING
'DEEPLY ABOUT THE EXPERIENCE.

IN COMPARISON, SCHON’S APPROACH FOCUSES ON REFLECTION DURING AND AFTER AN EVENT.

REFLECTION-IN-ACTION ALLOWS PRACTITIONERS TO RESPOND TO CHILDREN'S NEEDS AS THEY ARISE. FOR EXAMPLE, IF
CHILDREN BECOME UPSET OR LOSE INTEREST DURING AN ACTIVITY, THE PRACTITIONER CAN CHANGE THE
APPROACH STRAIGHT AWAY. REFLECTION-ON-ACTION THEN ALLOWS THE PRACTITIONER TO CONSIDER
AFTERWARDS WHETHER THE CHANGES WERE EFFECTIVE

A STRENGTH OF SCHON'S APPROACH IS THAT IT RECOGNISES HOW QUICKLY SITUATIONS CAN CHANGE IN
EARLY YEARS SETTINGS. PRACTITIONERS OFTEN NEED TO MAKE DECISIONS WHILE SUPERVISING AND
SUPPORTING SEVERAL CHILDREN. HOWEVER, REFLECTING WHILE WORKING CAN BE DIFFICULT BECAUSE THEIR
ATTENTION MUST REMAIN ON CHILDREN'S SAFETY AND WELLBEING. REFLECTION AFTERWARDS MAY ALSO BE
AFFECTED BY HOW ACCURATELY THE PRACTITIONER REMEMBERS THE SITUATION.

THE MAIN DIFFERENCE IS THAT GIBBS PROVIDES A STEP-BY-STEP PROCESS FOR REVIEWING AN EXPERIENCE,
WHILE SCHON FOCUSES ON THINKING DURING PRACTICE AS WELL AS AFTERWARDS. GIBBS MAY BE MORE
SUITABLE FOR EXAMINING A SPECIFIC INCIDENT IN DETAIL, WHEREAS SCHON CAN HELP PRACTITIONERS MAKE
IMMEDIATE DECISIONS. BOTH MODELS HAVE VALUE, AND PRACTITIONERS CAN USE THEM TOGETHER: SCHON'S
APPROACH CAN SUPPORT QUICK RESPONSES, WHILE GIBBS CAN HELP EXPLORE THE EXPERIENCE MORE
THOROUGHLY LATER.

REFLECTIVE PRACTICE HELPS EARLY YEARS PRACTITIONERS RECOGNISE THEIR STRENGTHS, LEARN FROM
DIFFICULTIES AND IMPROVE THE SUPPORT THEY PROVIDE. GIBBS' MODEL OFFERS A STRUCTURED WAY TO
REVIEW EXPERIENCES, WHILE SCHON'S APPROACH SUPPORTS REFLECTION DURING AND AFTER PRACTICE.
BOTH HAVE ADVANTAGES AND LIMITATIONS, BUT USING THEM APPROPRIATELY CAN SUPPORT PROFESSIONAL
DEVELOPMENT AND HELP CHILDREN RECEIVE SAFE, INCLUSIVE AND MEANINGFUL CARE AND LEARNING

EXPERIENCES. P

Reflection- Reflection-
in-Action on-Action

?

Schén's Work Represented i Literature.
(BIRO,N.D)





