Professional Observation Report


In the context of post-16 teaching, “best practice” represents the most successful and evidence-based strategies employed by experienced educators to enhance student learning and achievement (Duckworthy, 2014).  As a student teacher, understanding and implementing best practices can significantly contribute to the effectiveness in the classroom (Reece and Walker, 2007).  This assignment will be based on observations by the author (student teacher), of two experienced teachers for a total of six hours.  The author will reflect on the observational experience, outlining what she has learnt and demonstrating how this might inform her future teaching practice.  

Reflective practice in teaching refers to the ongoing process where educators analyse and evaluate their teaching methods within the classroom (Ashwin, 2020). The goal is to enhance their practices and create optimal learning experiences for students. This involves critical examination of teaching strategies, lesson plans, and learning outcomes (Gregson, 2015).  Reflective practice in teaching benefits student teachers by promoting professional growth, enhancing critical thinking, and improving teaching quality (Reece and Walker, 2007). It fosters a deeper understanding of teaching methods and encourages problem-solving skills, creating a motivated learning environment (Ashwin, 2020).  

Gibb’s Model of Reflection (1998) is an effective framework used for analysing experiences and learning from them. The model involves six key stages that include, description, thoughts and feelings, evaluation, analysis, conclusion, and action plan. The author has decided to use this model as a framework for her professional observation report as she feels each stage will effectively draw out the main points for discussion.


Gibb’s model of reflection


Description 

The two observations took place within the Nursing Studies programme at UWTSD.   It is a level four programme, and the specific module was ‘Personal and Academic Development’.  Within the literature it has been highlighted that observing other teacher’s practice enables self-awareness of one’s own skills and identifies areas of practice requiring further growth (Gore, 2013).  Each observation was conducted during a three-hour lecture, within the classroom setting and with the same class of approximately 20 students.  Teacher one taught on the subject of the ‘Harvard Referencing System’, whilst teacher number two on the subject of ‘Assignment Writing’.  Teacher one has over 13 years’ experience as a lecturer within the university, whereas teacher two completed her post 16 teaching qualification three years previously and has been working within the university for just over a year.  The students are a mix of ages, gender, and nationality, with a high proportion having English as a second language.  The students’ behaviour varied, with some appearing very engaged and actively participating, while others seemed confused, uninterested, or disengaged.  Within the lessons, both teacher’s used question and answers as a teaching strategy and for the second half of the lesson they used small group work activities to engage and assess student learning.

Thoughts and Feelings 

During each lesson, I felt at ease and relaxed. I was excited to observe professional teachers within this field of teaching as this is ultimately what I wish to do, and I was eager to learn from them (Marshall, 2020).  I did feel a little uncomfortable when some students came in late and gave no acknowledgement or explanation to the teacher.  I felt that this behaviour was unacceptable and showed lack of respect for the teacher.  I became focused on these students throughout the lecture as they were quite distracting, and I started to wonder why they weren’t listening or following the lesson.  I couldn’t understand what the issues were as I believed that the teachers of both lessons were doing a great job with the delivery of the content.  I was glad that teacher one addressed this with the class and highlighted the impact that the disruption’s, such as being late and chatting when the teacher is talking, can have on the lesson.  The same can be said for teacher two when she addressed the student who was texting on her phone during group discussion.  I worry that I wouldn’t be confident enough as a teacher to speak up and address these issues in a head on way like the experienced teachers did.  Both lecturers came across as composed, in control, confident, and knowledgeable. As highlighted by Leach and Zepke (2011), these attributes are essential for effective teaching and can greatly influence student engagement and learning outcomes.

Evaluation- 

Both teachers demonstrated exemplary classroom management skills, which are vital for fostering a positive and structured educational environment (Avis, Fisher and Thompson, 2019). Noteworthy strategies included the ability to engage students effectively and maintain disciplinary order, thereby ensuring a conducive setting for learning (Leach, 2014).  

A prominent feature of teacher two’s skill set was her adept use of information technology. The seamless integration of digital resources into the curriculum emphasises the importance of such competencies in today’s education system, which are instrumental in enhancing student involvement and facilitating interactive learning experiences (Daniela, 2020).   In contrast, teacher one had some issues when trying to connect to the WIFI and struggled to open her PowerPoint, leading to a hold up in the lesson whilst she called IT who then came to the class to rectify the issue. Mercader and Gairin (2020) suggest that training deficiencies, stemming from inadequate professional development, often deter teachers from engaging with technological tools and lead to the fear of things going wrong. Many reasons for this include teachers not having time to complete further training on top of a work schedule that is forever increasing (Sorenson et al, 2016).  

Although teacher one lacked confidence and knowledge when it came to IT issues, it was quite evident that she was very experienced and was able to use this experience to stay calm when these issues came about. Teacher one was able to continue teaching without PowerPoint presentation for prompts until the IT issue was resolved. The teacher’s confident demeanour during lesson delivery had a positive impact on student engagement. This confidence is a critical trait that contributes to the efficacy of teaching and the establishment of a dynamic classroom atmosphere (Martin, 2006).

Although teacher two encountered no issues with digital technology during her lesson, had good eye contact with the students, spoke clearly and appeared relaxed, she did appear less confident than teacher one.  Teacher two stood in one spot next to the computer desk for the most part of the lecture and she needed to use her PowerPoint as a prompt.  Perhaps this had something to do with the amount of experience each teacher had; 13 years verses 3.  Marshall (2020) believes this to be the care and proposes that teaching experience can have an impact on one’s classroom confidence.

Analysis 
The implementation of strategic classroom management is pivotal for cultivating an environment conducive to learning (Avis, Fisher, Thompson, 2019). Exemplary conduct serves as a cornerstone, with educators demonstrating the behaviours they would like from students (Duckworthy, 2014).  Teacher one was very professional throughout the lesson, she set ground rules at the start of the session and was quite strict when dealing with late arrivals and people talking during lecture. Teacher two was very friendly and relaxed with students. She did not set ground rules at the beginning of the class but did ask someone to put their mobile phone down when she was in the middle of teaching and explained that it was disruptive to the lesson. The student’s late arrivals and lack of participation/listening during group discussions suggest a disconnection from the classroom community. This disengagement could be attributed to various factors, including personal circumstances or a lack of motivation, and underscores the need for educators to foster an engaging and supportive learning environment that encourages involvement from all students (Leach, 2014).

Observations of student engagement revealed a contrast in participation. A portion of the class was actively involved, demonstrating their engagement by asking relevant questions, adhering to instructions, and diligently completing the tasks at hand (Race, 2020). This group’s behaviour shows a positive response to the instructional methods employed.  The other segment of the class demonstrated signs of confusion, possibly stemming from a language barrier that impeded their comprehension of the material being discussed. This highlights the importance of considering linguistic diversity when designing and delivering curriculum to ensure inclusivity and accessibility for all students (Molbaek, 2017).

Within pedagogical methodologies, the efficacy of teaching strategies is often scrutinised to optimise student learning. Throughout the observations, the student teacher noted that both lecturers used Q+A as a teaching strategy.  Race (2007) suggests that this is a teacher-centred approach, which is advantageous for presenting structured information, however, he also recognises that it may prevent student participation and critical thinking. In contrast, group work activities under teacher supervision were also demonstrated during the second half of the lectures.  This teaching strategy offers shared control and foster’s a collaborative learning environment that can enhance problem-solving skills and peer learning (Race, 2020). Each approach has its merits and can be effective depending on the learning objectives and the context in which it is applied (Reece and Walker, 2007).

Familiarity with effective educational strategies and aligning practice to professional standards allows for student engagement and tailored learning experiences (Welsh Government, 2023).  Knowing students’ individual needs and preferences aids in creating a supportive classroom environment, therefore, having effective classroom management, including handling disruptions and setting expectations, is crucial (Kleickmann et al, 2012). Being well-prepared for lessons ensures smooth operation and reduces unpredictability, whilst building strong relationships with students and colleagues fosters a trusting and respectful atmosphere (Zandvliet et al, 2014).  Gregson (2015), believes that being able to adapt to feedback and changing situations is important as well as undertaking regular self-reflection and professional development, as this will help teachers grow and maintain confidence. Ultimately, a teacher’s confidence is rooted in the belief that they can positively influence their students’ educational journey (Bristow, Cant and Chatterjee, 2020).   

The depth of both lecturer’s knowledge of their subject area was readily apparent to the student teacher throughout the observational lessons. Deep pedagogical knowledge enables teachers to navigate students through enriching learning experiences (Avis, Fisher and Thompson, 2019).  By applying their knowledge, teachers engage in practices that are not only effective but also responsive to the curriculum, assessment demands, and the diverse needs of students (Kleickmann et al, 2013).  In the educational sphere, the concept of pedagogical content knowledge (PCK) is key for teachers to effectively impart their knowledge (Shulman, 1986). This includes awareness of students’ cognitive processes, as well as the selection of appropriate instructional strategies, curricular alignment, and assessment methods (Kleickmann et al, 2013).  The significance of teacher knowledge in education cannot be overstated. It underpins professionalism and expertise, whilst serving as a critical resource in decision-making (Race, 2020).  Furthermore, teacher knowledge informs the selection of content, teaching methodologies, and approaches to student learning, shaping the educational experiences of learners (Marshall, 2020).  As a student teacher it is essential to know that pedagogical knowledge is an ongoing journey. Whether you’re a novice or an experienced teacher, continuous learning and reflection contribute to effective teaching (Benner, 1984).


Conclusion 

Observing experienced teachers provides invaluable insights for student educators (Duckworthy, 2014). There are many elements I can draw upon from the 6 hours of lecturers I observed, and I aim to develop these in order to inform and improve my own teaching practice. Some of these include classroom management, use of digital technology within the class, improve my delivery/confidence and develop my pedagogical knowledge.  By completing the observation’s and undertaking evaluation and analysis of them, I have come to understand how important all of these aspects are when striving to deliver ‘best practice’ that is aligned to professional standards and promotes an environment conducive to learning within the post-16 classroom.   

Action Plan 

Going forward I now recognise that IT issues can occur at any time to any teacher, regardless of experience. I will always aim to ensure I am prepared for all eventualities, such as set up the classroom/computer well in advance of lesson starting. I will always try to have a backup plan that includes having all work saved to a USB stick, a paper copy of lesson notes/plan and alternative class/group activities prepared. 

Nagra et al (2020) suggest using self-directed analysis of one’s own classroom behaviours as a way for new or student teachers to reflect, analyse, learn, and develop their classroom management skills further. They advise doing this using a sequential video analysis process.  This is sound advice and something I will begin to incorporate into my teacher training practice as I feel I am a visual learner and would be able to identify areas of my practice that can be improved upon.  

SMART objectives that I have set for myself in order to develop my knowledge and skills as a student teacher within post 16 sector:
	Points for Action: 
	WHAT? (will I do?)
	How? (Resources)
	Who With/where? (collaboration)
	By When? (Deadline)
	Professional Standard Aligned to:

	Classroom management/professionalism

	Continue to observe other experienced lecturers when they teach.
	Request to sit in on several different lectures within the health care team.
	A variety of different lecturers with varied levels of experience and a variety of different subjects/modules.
	April 9th 2024
	‘Plan and deliver effective learning, teaching and assessment’

‘Built positive and collaborative relationships’

‘Enable learners to share responsibility for their own learning and assessment’

‘Demonstrate dignity, courtesy and respect towards others’


	Use of IT skills

	Learn how to use new digital technology for use in classroom (Kahoot)
	Online and APP to create then deliver and use in classroom
	Independently and throughout current module in university.
	Feb 16th 2024
	‘Demonstrate a commitment to sustainability’

‘Critically reflect on own values, knowledge and skills to improve learning’



	
Confidence/Experience

	Teach a full lesson independently
	During placement-UWTSD
	HealthCare Cert level 4- January intake
	Feb 29th 2024
	‘Plan and deliver effective learning, teaching and assessment’




	knowledge and understanding of teaching content
	Improve knowledge of subject area for PAD module.
	Read over module performa’s. SOW. PowerPoints’ that are on Moodle
	Independently. Discuss with practice mentor
	Feb 29th 2024
	‘Maintain and update knowledge of my subject(s) and how best to teach and assess them’

‘Know how to use evidence and research to improve my practice’

‘Critically reflect on own values, knowledge and skills to improve learning’





Conclusion 

Observing other teachers provides educators with a unique perspective on their own teaching methods. When witnessing different instructional approaches, teachers can become more self-aware of their strengths and weaknesses.  Through observation, teachers can identify effective strategies and adapt them to their own classrooms, leading to improved teaching practices. Theoretical knowledge gained through teacher education programs often lacks the context of actual classroom dynamics. Observing experienced teachers helps bridge this gap.  Teacher observation is a valuable tool for professional development. Whether for novice or experienced educators, this practice fosters self-awareness and promotes evidence-based teaching strategies. By actively engaging in observation, teachers can continuously enhance their skills and contribute to a dynamic and effective learning environment.  Delivering ‘best practice’, whilst always striving to work within the scope of the professional standards for Wales should always be at the forefront of any teaching practice (Welsh Government, 2023).
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Appendix 1

Observation Form 1
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	Teacher

	Donna Morgan (Teacher 1)

	Date
	12/12/23

	Group
	Health Care Certificate, level 4- Nursing Studies

	Topic/Context
	
PAD- Personal and Academic Development. 
Harvard Referencing System


	Notes on the lesson:

	
Pleasantries with class, asking how their week had been.
Register completed.
Set ground rules- late comers, mobile phones, using bathroom etc.
Refresh over past lesson.
Introduction and aims of this lesson.
Problem with IT. PowerPoint stopped working. Donna tried lots of ways to fix but ended up needing to ring IT. This took 10 minutes or so. Students chatting amongst selves. Then started to talk about the topic before the IT issue was fixed. Was able to continue without any aids/prompts to help.
IT fixed issue after 20 minutes and PowerPoint was working.
Donna remained calm throughout. (afterwards she told me that she had been feeling stressed, but this didn’t show at the time).
Donna very engaging.
Smiling, energetic, bright. Walking around. Good eye contact with the class.
Two students came in 35 minutes late to class, didn’t say anything and just sat down. Donna highlighted the time and that it was very interruptive to the lesson. Asked if they could be mindful of this in future please. They both apologied.
Donna was asking questions, using students’ names to ask individually. 
Some students disengaged, on mobile phones. Donna interrupted them and asked if they needed to leave the class to use phone? Student said no, Donna then preceded to engage the student in the class by asking her a question.
Very encouraging and giving positive feedback to the answers.
Appears confident. Knowledgeable.
During breaktime we discussed what would happen during the second half. We placed grab sheets for group activities on the students’ desks.
Group activity explained to students.
Groupwork of 4-5 students. Attempt to create a PowerPoint/canva on a topic of their choice.
The then had to discuss what they had made and how. Was it easy/difficult etc.
Overview of the learning outcomes.
Quickly went over what next week’s lesson will be about.





	

	What I have learned:

	
Keeping calm when things don’t go to plan.

Importance of setting up IT/computer/PowerPoint before the class starts in preparation for lesson is a good idea.

Engage students by knowing their names and asking individual questions about the subject.

Group work activities, break up the lesson, students seemed to enjoy the collaborative elements.

Always align teaching practice to professional standards.

	

	
	












Appendix 2

Observation Form 2
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	Teacher

	Catrin Boulton (Teacher 2)

	Date
	
05/12/2023

	Group
	
Level 4 Nursing studies

	Topic/Context
	
PAD-Personal and Academic Development- 
Assignment Writing

	Notes on the lesson:

	
Started the lecture with pleasantries. Moved onto lecture which was about the next assignment- a reflection essay.
Late students arriving but Catrin continued as if they had been there all along.
Questions still being asked about the assignment therefore she explained as she had done previously in all the lectures to ensure they knew what was asked of them.
Discussed in detail every aspect that was asked.
Key terms and paraphrasing lecture began properly.
Small activities given to students to do and discussed as a class through the lecture.
Some students struggled due to second language being English.

Break given of 20 minutes however students coming in late, despite this, Catrin had began on time and students missed vital information.
Students interrupting the lecture, on phones, talking.
Lecture continued with key phrases.
More group activities given.
Lecture finished students still asking questions.









	  

	What I have learned:

	Confidence is key, however, being authoritive with the students is difficult.
Ensuring that assignments are thoroughly understood by the students is paramount. 
Being able to control a class is difficult however remembering that adult learners need to be autonomous in their learning is important.
Being assertive is good.
Being patient is extremely important within a large group.
Activities/groupwork are good to enable the students to understand the work and engage with each other and with lecturer.







	

	Targets to improve my own practice (mapped to professional standards):

	Be confident 
Be prepared- have lesson plan.

Be flexible-know things can change with timings etc.

Understand the module and have self-belief.

Work to high standards at all times.  Align practice to professional standards.
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