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General Statement

Since a young age, I’ve been drawn to the dynamic environment of the education sector. I’ve been involved in educational settings and intrigued by the process of learning and the opportunity to make a positive impact on young minds. ‘The values that we hold about the purposes and importance of education were critical to our decisions to become teachers in the first place and, perhaps more crucially to sustaining our motivation and resilience throughout our careers.’ (Gregson, M. and Duncan, S.  2022, p.10) I graduated university with a BA (Hons) in Education Studies Sport and Physical activity and began working in an education environment. This early fasciation led me to pursue a role as a disability support teaching assistant in a local primary school, where I had the privilege of working closely with students of diverse abilities and backgrounds. This experience not only deepened my understanding of the challenges and joys of teaching but also ignited a passion for education that continues to drive me today (A5 & V4). 
In parallel with my involvement in the educational realm, I’ve also dedicated myself to advancing my sporting career with Welsh Netball. Through my journey in netball, I’ve had the privilege to have worked with schools and junior teams, imparting my knowledge and skills to the next generation of athletes (K1, V2 & V4). This experience has reinforced my belief in the transformative power of education and profound impact that dedicated teachers and coaches can have on the lives of their students.
As I transitioned into a coaching role at the university, I found myself immersed in the higher education setting, where I encountered a diverse array of learners with unique needs and aspirations (V1). This experience underscored the importance of recognising that students learn in different ways and that effective teaching requires a nuanced approach tailored to individual learning styles and preferences (A1, A3, V1). Embracing this ethos, I have endeavoured to develop effective learning environments that foster engagement, collaboration, and critical thinking (A4). 
Central to my approach to teaching I’m commitment to continuous learning and professional development. Recognising the ever-evolving nature of education, I have dedicated myself to staying abreast of the latest research, trends and best practices in teaching and learning. This dedication has led me to continually update my subject knowledge and refine my understanding of appropriate methods for teaching, learning and assessment.
In my role as head of netball, I believe that empathy, adaptability, and a genuine passion for education are essential qualities (A5). I am committed to building a supportive and inclusive learning environment where participants feel empowered, appreciated, and inspired to reach their full potential, I believe these factors are the very important to a student’s education and to their educational journey (V1, K3 & K4). ‘Inclusion is more than just creating a classroom in which students feel as though they are valuable members. Inclusive spaces also should embrace a student’s need for independence, or the ability to work, think, and maintain ownership over oneself and one’s work.’ (Koomen, 2018, p.8) Whether through innovative teaching strategies, personalised support such as strength and conditioning programs, or meaningful feedback such as analysis sessions. I am dedicated to guiding and nurturing each student on their educational journey (A2 & A4). Friedman and Friedman (2013, p.8) express ‘The true job of an educator is to provide students with an unquenchable thirst for knowledge and the ability to acquire it’. This statement implies that the primary role of an educator is to provide students with a deep desire for learning and equip them with the skills to pursue knowledge effectively. Hargorve (2005, p.30) also adds ‘one key to engaging and challenging students is asking provocative questions and providing guidance as students struggle with answers.’ (V3) I wholeheartedly agree that asking thought-provoking questions and offering support as students grapple with the answers are crucial strategies for engaging and challenging them in their learning journey (K6).
Above all, I am motivated by the belief that education has the power to transform lives and shape a brighter future for individuals and communities alike (A5). ‘A key to being successful in reaching and teaching students of all ages is matching teaching practices and approaches to the developmental nature of students in each classroom.’ (Thorton, 2018, p.47) It is this conviction that motivations me to strive for excellence in my role, to make a meaningful difference in the lives of my students, and to inspire a lifelong fondness of learning (V3 & V4).

























Micro Teach Session

My micro-teaching allowed me to reflect on my presentation skills, teaching strategies and communication skills. The session was taught during an introductory day to a local college netball team, attending a training day. Through this session, I aimed to provide a clear and engaging overview of the academy, emphasising it’s objectives, benefits, and opportunities for student athletes (K1, K4, V1, A1 & A2). Reece and Walker (2009, p.9) explains that ‘much of the art of management of groups of students lies in preparation.’ I focused on incorporating interactive elements such as a presentation with visual aids to enhance student engagement and comprehension (A4 & K2). With regards to classroom dynamics, I ensured all pupils in the classroom could hear and see me before beginning. Upon reflection, I recognised the importance of pacing and clarity in delivering information effectively, ensuring that all students could grasp the key concepts (A3 &V1). Additionally, I observed the value of soliciting feedback from students to assess their understanding and address any enquiries. In my approach and dialogue, I believe I provided a positive appearance including professionalism, approachability and set a welcoming environment tone. ‘When it becomes necessary to use teacher-centred approach, the more interested students become in what the teacher is saying or doing, the more attention they will devote to it and the better they will remember it.’ (Walkin, L. 2002, p.2) Feedback from my peers included that the information was clear and well presented, up to date on my knowledge as I was able to answer questions from the students and I was welcoming and engaging when delivering (K1 & K5). Areas identified to improve on was the pace on my dialogue, I began fast but once I’d settled, I began to slow down and relax while maintaining engagement. Overall, this micro-teach provided valuable insights into my teaching approach and areas for further improvement such as controlling the speed and tempo of my speech, reinforcing the significance of effective communication by using a variety of questioning and student-centred instruction in facilitating meaningful learning experiences. 














Teaching Intervention Cycle

Teaching is a complex and dynamic process that requires educators to continuously reflect on their practices and adapt to the evolving needs of their students. As Dewey (1997) stated, teaching relies upon ‘the education significance of social arrangements as means used to education the young’. The teaching framework provides a structured approach for planning and delivering instructions, while the teaching intervention cycle offers a systematic method for identifying and addressing students’ needs. By examining these frameworks in detail and exploring their practical applications, we aim to clarify their significance in enhancing teaching practices and fostering student learning outcomes (K2, K5, K6, A4, A5 & V3). 
Teaching is a multifaced endeavour that encompasses a diverse range of activities aimed at facilitating student learning and growth. Effective teaching requires a combination of pedagogical knowledge, instructional strategies, and interpersonal skills to create engaging and supportive learning environments (A5). 
A teaching framework serves as a guiding structure for organising instructional practices and strategies. It outlines key elements such as curriculum design, pedagogical approaches, assessment methods, and classroom management techniques (K1 & A5). One commonly used teaching framework is the “backward design” model, which emphasises starting with the end goals in mind and designing instruction to meet those objectives. Backward design focuses on the intended learning outcomes as opposed to the topics to be covered. ‘It is thus “backward” from traditional design because instead of starting with the content to be covered, the textbook to be used, or even the test to be passed, you begin with the goals’ (Wiggins and McTighe, 2005, p.153). Another framework, the “constructivist approach,” emphasises active student engagement, inquiry-based learning, and construction of meaning through social interaction. ‘The constructivist framework relies on the learners to be in control of their own acquisition of knowledge and encourages the instructor to serve as a facilitator. Constructivism has limitations, but it can allow for the learner to reach higher planes of knowledge than would be possible otherwise’ (Jonassen, 1993, p.137). By understanding and applying these frameworks, educators can effectively plan and deliver instruction that is aligned with learning objectives and tailored to meet the diverse needs of their students (V4, K5 & K6).
The teaching intervention cycle provides a systematic approach for identifying student learning needs, implementing targeted interventions, and assessing their effectiveness (V1). Nicholls (2002, p.27) explains that ‘conceptual change from a constructivist approach to learning, which defines learning as a process of personal construction of meaning. As such this offers a powerful way to rethink pedagogic practice. Incorporating a constructive approach to pedagogic practice has implications for teaching and activities associated with that teaching.’ This means that the teaching intervention cycle offers a structured method for recognising the learning requirement of students, executing specific interventions tailored to address those needs, and evaluating the outcomes to gauge their efficacy (A2, K3, K4 & V1).
This recurrent process typically involves four stages: assessment, planning, implementation, and evaluation (K1). In the assessment stage, educators gather data on students’ performance through various means such as formative assessment, observations, and student feedback (A3). Based on this data, educators then develop targeted interventions to address areas of concern and support student learning. These interventions are implemented in the classroom, with careful attention to monitoring student progress and adjusting instruction as needed. Finally, educators evaluate the effectiveness of interventions through ongoing assessment and reflection, informing future instructional decisions (K2, K5 & K6). 
Both the teaching framework and the teaching intervention cycle have practical applications in the classroom settings across varied educational environments. Educators can use teaching frameworks to design curriculum units, develop lesson plans, and select instructional approaches that are associated with learning objectives and student needs. For example, a teacher using the backwards design model might start by identifying the desired learning outcomes then develop assessments and instructional activities to support those outcomes. Similarly, the constructivist approach might involve designing combined learning experiences that encourages students to explore concepts and construct their own understanding. ‘It is now appropriate to move our attention to what we might do as university teachers to evaluate the quality of our own work, with the overriding aim of improving the quality of student learning’ (Ramsden, 2003, p.225)
Incorporating the teaching intervention cycle into classroom practice allows educators to systematically address student learning needs and monitor progress overtime (V4). For instance, a teacher may use formative assessments to identify struggling students, then design and implement targeted interventions such as small group lessons or individualised support sessions. By continuously assessing the effectiveness of these interventions and adapting instruction as needed, educators can provide personalised learning experiences that support student progress and achievement (A1, A2, A4, K3, V1). 
While teaching frameworks and intervention cycles offer valuable guidance for educators, they are not without challenges and considerations. Implementing these frameworks effectively requires time, resources, and ongoing professional development to build capacity and expertise. Additionally, educators must navigate diverse student populations with varying needs, backgrounds and learning styles which can present challenges in designing and implementing instruction that meets everyone’s needs (V1). Curzon (2004, p.146) explains that ‘the final stage in a cycle of control produce is reached when the teacher decides to adjust the situation and takes steps to do so. This may require remedial work for an individual student or a swift adjustment of the teaching plan as it relates to an entire class.’ Moreover, the dynamic nature of teaching and learning means that educators must be flexible and adaptable, willing to adjust their practices based on feedback and reflection (A1, A2, K3 & V1).
With the teaching intervention cycle in mind, I embarked on a self-assessment journey to evaluate my own role and contributions within the establishment. Recognising the importance of continuous improvement and reflection, I sought to identify areas where enhancements could be made to optimise effectiveness and impact (V4). Flippo and Caverly (2000, p.403) express that ‘If we truly value what we do, we should want to know how well we do it. We should take an interest in the impact of what we do. We should be able to describe and measure what we do. We should be able to explore what works and why. In essence, we should exercise the responsibilities of professionals to enhance our professional body knowledge through evaluation’. Through this introspective process, I examined my professional sector, work-based environment, and engagement with students, aiming to pinpoint areas for refinement and growth (A5). By proactively examining my role within the establishment, I aimed to implement targeted interventions that would elevate my effectiveness as an educator and contribute to the overall enhancement of the learning environment (A4). This self-directed initiative underscores my commitment to professional development and my dedication to fostering student success through continuous improvement and reflective practice (A5 &V2).
The establishment of the Academy of Sport (AoS) in September 2022 signifies a pivotal step forward in recognising and nurturing the profound significance of sport within the university community. With sport serving as a key factor of many students’ university experiences. The academy plays a vital role in providing comprehensive support and opportunities for athletic development, academic integration, community engagement, and personal well-being. By prioritising these four main focus areas (Rugby, Football, Netball and Individual Sports), the Academy not only enhances the overall student experience but also reinforces the university’s commitment to development holistic growth and success among its diverse student body. Through the AoS, the university demonstrates its dedication to empowering students to excel both on and off the field, ultimately enriching the lives of individuals and strengthening the fabric of university community (V4). 
Campbell and Norton (2007, p.146) states that ‘developing reflective practice through inquiry and research highlights the workplace as a learning environment. For higher education the workplace could be the lecture theatre, workshop space, tutorial room or placement setting.’ I embarked on research outside of the classroom setting. Looking at what other university opportunities and support entice students to enrol at our university. I undertook extensive research to understand the existing structure and explore potential solutions for bursaries and scholarships (Appendix 1), resulting upon identifying a gap in support for high-achieving sport students at the university. Despite the notable contributions of sport students, I discovered a lack of dedicated bursaries or scholarships tailored to recognise and reward their excellence. The absence of high-end support through sport bursaries poses a significant challenge. It risks losing top athletes to universities that offer robust support systems. Given the financial and physical demands of sports, helping and supporting athletes is essential. Therefore, ensuring support for student athletes is imperative to retaining talent and fostering their success. 
Addressing this deficiency, I conducted comparative research into the offerings of other Welsh universities, seeking inspiration for innovative approaches to supporting student athletes (Appendix 2) (K1). As evident from the offerings of each Welsh university, support is extended to their top athletes. However, our university provides no support and is falling behind. To be able to compete at the highest level and tempt high performing athletes to study with us we need to provide this support and catch up to other universities. 
Drawing upon insights gained from this research, I formulated a comprehensive proposal for a three-tiered High-Performance scholarship program (K1). This program, inspired by best practices observed at other institutions, aims to provide financial assistance and recognition to deserving sport students based on their level or representation and achievement.
The high-performance scholarship is divided into three tiers: Gold, Silver and Bronze, each corresponding to the highest achievement level attained by athletes in their sporting careers. Gold scholarships are available to elite-level athletes who have represented their country internationally and nationally, providing the highest level of financial support and kit funding. Silver scholarships are for athletes selected at the regional or national level, with slightly reduced funding, while bronze scholarships are for those who have represented at the regional or county level. Silver and Bronze cater to those who have demonstrated significant achievement at the lower levels, and emerging athletes showing promise, respectively. (K1) As each sport has distinct development pathways and representation levels, the head of the academy of sport will determine the appropriate tier for each athlete’s application. Successful applicants will gain access to a comprehensive range of resources, including a state-of-the-art gym with tailored programs, strength and condition sessions, swimming pool recovery sessions, performance analysis, nutritional support, anti-doping guidance, fitness testing and sports therapy with rehabilitation sessions. While these offerings align closely with the current support provided by the academy, collaboration with the head of sports will optimise their utilisation (more information in Appendix 4) (K1, V1, V2 & A5). Overall, this enhanced support package represents a significant improvement over compatible bursaries at other universities, as researched in Appendix 2. The tiers names can be changed e.g. 1, 2 and 3 or even A, B, and C, however as this is a sporting scholarship the wording gold, silver and bronze is fitting. 
By establishing this High-Performance Scholarship program, the university can fill the existing gap in support for sport students, while also fostering a culture of recognition and incentivising athletic excellence (V4). As Ryan (2015, p. 96) explains, ‘education and assistance in this area needs to be tailored towards the needs of athletes throughout all stages of their sporting careers.’ This initiative not only provides much-needed financial support but also serves as a powerful motivator for student athletes to excel both academically and athletically.
The establishment of a three-tiered High-Performance Scholarship represents a proactive and strategic initiative to address the existing gap in support for sport students within our university. By looking upon best practises and benchmarking against other institutions, I have crafted a comprehensive proposal that aims to recognise and reward athletic excellence while empowering student-athletes to thrive academically and athletically (V1). Through collective efforts and a shared commitment to student success, we can ensure that out university remains at the forefront of supporting the holistic development and achievement of all its’ students, including dedicated and talented sport athletes. ‘Competitive sports have developed alongside with competition in economy and society and have become ever more advanced and sophisticated and painstakingly pursued.’ (Svenson et al, 2023, p.5)
A high-performance scholarship can provide vital support to student education in higher education in several ways for example financial assistance, recognition and motivation, academic support services, flexible scheduling and network and career opportunities (V2 & V3). High-performance scholarships offer financial aid to student athletes, alleviating the financial burden associated with pursing higher education. By covering tuition fees, accommodation costs, or providing payments, these scholarships enable student athletes to focus on their academic and athletics pursuits without worrying about financial constraints.  
Being awarded a high-performance scholarship serves as a recognition of the student athlete’s dedication, talent, and achievements in their sport. This acknowledgement can act as a significant motivator, inspiring student athletes to maintain high levels of performance both on the field and in the classroom. It establishes a sense of pride and accomplishment, encouraging them to strive for excellence in all areas of their educational experience.  
Many high-performance scholarship programs offer additional academic support services to student athletes. These may include tutoring, study skills workshops, academic advising, and access to academic resources. By providing personal support to help student athletes succeed academically, these programs ensure that athletes can balance their athletic responsibilities with their studies effectively.
High-Performance scholarship programs often offer flexibility in organising to accommodate the demanding training and competition schedules of students’ athletes. This flexibility allows athletes to arrange their class schedules around their training sessions, competitions, and travel commitments without compromising their academic studies. It enables students’ athletes to pursue their athletics aspiration while still fulfilling their academic education.
 This scholarship programs may provide student athletes with networking opportunities and career development resources. Through mentorship programs, internships and networking events, athletes can connect with professionals in their field of interest and discover potential career paths. This exposure to real-world experiences can enhance their employability and support them transition successfully from student athlete to the workforce.  
After reflecting on my research findings, I sought feedback from students within the academy of sport to gather insights on the potential impact of the high-performance scholarship. Leaver-Dunn et al (2002 p.147), identified that athletic training educators should seek to facilitate a student's reflection. The questionnaire was sent to 20 sport students to gauge the potential impact of the proposed bursaries on their lives conceded promising results (Appendix 4) (V3). Fakude and Bruce (2003) describe reflection as ‘a way of thinking, relies on the recollection of events and refers to the usual method of mulling over an event or experience. A substantial percentage of respondents expressed their intention to apply for the bursaries, indicating a keen positive interest in the opportunity. Moreover, the feedback received overwhelmingly suggested that the highlighting of these bursaries would be beneficial for the student community. Many students highlighted the financial assistance as a crucial factor that would alleviate their financial burdens and enable them to better focus on their academic and athletic pursuits. Additionally, students expressed appreciation for the recognition and support provided by the bursaries, indicating that it would motivate them to excel further in their sports. Overall, the positive response from the surveyed sport students underscores the potential of the proposed bursaries to positively impact students’ lives and enhance their overall university experience (A5, K4, K5, K6 & V2).
Overall, high-performance scholarship plays a crucial role in supporting student education in higher education by providing financial assistance, recognition, academic support, flexibility, and career opportunities to student athletes. Fahmer and Burk (2023, p.10) recently researched elite-performing athletes, as a part of their results they stated ‘Counselling and study-related support services as well as scholarships and sport support seem to be highly relevant for athletes studying at bachelor level. As indicated in the “Method” section, these student–athletes are newly confronted with the cognitively challenging academic context with lectures and seminars.’ These scholarships empower student athletes to excel both academically and athletically, guaranteeing that they have the resources and support to succeed in university and beyond.
My research-driven attitude to addressing the gap in support for sport students highlights my commitment to enhancing the university’s offerings and ensuring reasonable opportunities for all students to thrive. Through the implementation of the High-Performance Scholarship program, I aim to make a tangible difference on the lives of student athletes, empowering them to reach their full potential both on and off the field (A4). There is limited evidence supporting the findings regarding funding for academic sport athletes. Research in this area is still relatively scarce, with most studies originating from the United States, where the education system differs from that of the UK. However, Aquilian (2013) research found that ‘There are approximately 24 Universities in the UK that offer sport scholarships in a variety of sports under different terms and conditions. The University of Stirling (Scotland) has been one of the leading universities in this area having offered sport scholarships for over 20 years. By 2004, 150 students had benefited from these scholarships (an investment of over £500,000) to help them gain a degree and achieve the highest levels of sport.’ This shows it’s a popular bursary for a university to offer and can support many talented athletes during their time studying. 
In conclusion, the teaching framework and teaching intervention cycle are indispensable tools for enhancing teaching practices and improving student learning outcomes. By providing a structured approach to planning, delivering, and assessing instruction these frameworks empower educators to create engaging and effective learning environment (A4). By understanding the principles and practical applications of these frameworks, educators can tailor their instruction to meet the diverse needs of their students and foster culture of continuous improvement (K1). Ultimately by embracing these frameworks and cycles, educators can play a vital role in promoting student success and preparing them for lifelong learning and achievement. Cambell and Norton (2007, p.144) support that ‘The establishment and enhancement of a culture of evidence-informed decision-making in higher education is desirable for a whole range of reasons. It is heartening to see that the HEA is addressing this very point in the context of university teaching where there is increasing effort placed on building evidence to inform what we do in higher education to improve the quality of our students’ learning experience’. 
The submission of the proposal for the three-tiered High-Performance Scholarship to the upcoming board meeting marks a pivotal moment in our efforts to address the needs of high-achieving sport students. This proposal represents a significant step towards recognising and supporting the excellence of student athletes at our university. As it undergoes discussion and consideration at the board meeting, we anticipate constructive feedback and collaboration among stakeholders to ensure the successful implementation of this proposal. We look forward for the opportunity to present the merits of the scholarship program and demonstrate its potential to enrich the university community and empower student athletes to thrive academically and athletically (V4). 
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	Details of the Observation 
	

	Observee

	M. Bowles (Sports coaching lecturer)

	Practice Advisor / Expert peer observer

	H. Poole

	Date of the Observation 

	02.10.2022

	Campus / Location 

	Carmarthen

	Date, Time, Duration

	02.10.2022, 10am – 11am, 1 hour

	Subject Speciality 

	Sports Coaching 

	Type of activity 

	Course introduction

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 

The lecturer arrives 15 minutes ahead of class to set up and prepare. After a brief discussion before the lesson, the lecturer informs me that today marks the first lecture of the course, offering an overview of the upcoming year. (A1) ‘All students should receive an introduction into their course and be able to elect representatives who can voice their concerns to staff and participate in course committees.’ (Ketteridge et al, 2012, p.54). Each week leading up to Easter has already been meticulously planned through scaffolding, ensuring the completion of the module on schedule, including assessments. The lecturer has crafted a detailed PowerPoint presentation outlining the course's trajectory, explaining each step and what students can expect (K1). To set the tone, an inspirational video is incorporated at the beginning to motivate and engage students from the outset. The classroom was set up for the lecture to be at the front and centre with a white board and interactive board to be visible for all students (A2). The lecturer patiently waits for all students to arrive and take their seats before commencing the session. Overall, the session effectively engages students through a combination of clear communication, interactive tasks, and thoughtful reflection, setting a positive tone for the rest of the course.



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	With clear and precise dialogue, he introduces himself and outlines a few housekeeping rules, capturing the full attention of the classroom (V1). He then explains the unique nature of the course, emphasizing that it is a college course accredited through the university, which may result in differences in assessments and enrolments compared to other university courses (A1). Drawing from Huddleston and Unwin (2007), he discusses the possibility of franchising arrangements or colleges having their own accredited programmes, sometimes with institutions not local to the college.
The presentation proceeds with an overview of the session's aims and objectives, focusing on the module's context and descriptions (K1). A pyramid diagram is presented, illustrating the course's progression throughout the year, which proves to be a valuable visual aid for understanding the trajectory ahead. The lecturer demonstrates a deep understanding of the topic and adeptly addresses any queries from the students (K2).
The session continues with an inspirational video on the introduction to sports coaching, followed by a task. Students are asked to reflect on three coaches who have inspired them, whether personal coaches or international premier league coaches, and to articulate the reasons behind their inspiration and what they've learned from them. This task encourages personal reflection, fosters collaboration as students discuss their choices in pairs, and offers insights into their peers' perspectives when sharing with the class. The lecturer also uses this time to engage with individuals or smaller groups within the class (V1 & V4).
The lecturer concludes the lesson with a recap of the aims and objectives discussed and provides an overview of the topics to be covered in the next session. 


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The lecturer created an effective learning environment by having a positive class atmosphere where students were engaged in various ways (powerpoint, videos, tasks), motivated and supported in their academic and coaching aspirations (A4). While observing, all students followed the powerpoint and listened intensely to the lecturer knowledge and instructions to the course. Incorporating diverse teaching aids throughout the lesson enabled students to shift their focus and maintain their attention (V1). The lecturer encountered a challenge when the task concluded, having students share their answers with the whole class initially appeared dauting. To alleviate their apprehension, the lecturer intervened by sharing their own answers to engaged with the students, which helped ease the atmosphere. Following this, as more students saw the example, they felt encouraged to share their own responses, leading to increased participation from the class (K2 & K6). 

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Throughout the presentation open and closed questions were asked to students to check understanding. These were directed to the whole class and not individually. Once asking for feedback from the tasks, more personal questioning was used towards the individual (K1). 
A home learning task was also set for students to research plan/delivery/evaluate strategies and frameworks before dismissing the class.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Most students are of similar age and interest except for a few. The lecturer possesses a deep understanding of the subject, enabling them to convey information clearly and effectively to students (K1). They employ a diverse teaching method tailored to the needs and learning styles of their students, fostering engagement and comprehension. Evaluation processes by questioning at the end ensured all aims and objectives were met. 

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
The lecturer promoted participation along with respect for the learners while acknowledging their individuality, experiences, and perspectives. They also recognise the wider context of higher education, understanding the societal, cultural and institutional factors that influence teaching and learning (K1, K6 & V4). 


	Examples of good practice: 
 Noticing a lack of engagement from students after a task so initiating conversation but touching on how personal experiences.

Action points: 
As a result form this observation, I have learnt that preparation is key, whether it be on the day or lesson planning it is important to be prepared for the lesson. I have also learnt that it’s okay to be personal on your own experiences to be able to provide examples and start conversations to students.  

	
Observer: H. Poole                                                 Date: 12/03/2024
 
Observee: M. Bowles                                              Date: 12/03/2024
 
PGCert PARTICIPANTS
 
The lecturer faced a significant challenge as the task ended, with the prospect of students sharing their answers with the entire class initially appearing daunting (K2). ‘Teacher-student interactions are integral and essentially unavoidable in the classroom’ (Gilchrist-Petty, 2018, P.1). The with students hesitant to step into the spotlight and vocalize their thoughts. Sensing the apprehension in the room, the lecturer recognised the need to intervene swiftly to diffuse the tension and encourage participation (A2, A4, K2 & V1).
The lecturer decided to lead by example, bravely stepping forward to share their own answers with the class. This simple yet impactful gesture served to humanise the learning experience, demonstrating vulnerability and authenticity while simultaneously engaging with the students on a personal level (A4, K2, K3, K4, K6 & V1). ‘Beneficial classroom outcomes can stem from teachers self-disclosing relevant and positive information.’ (Gilchrist-Petty, 2018, p.8). Teachers’ self-disclosures can enrich the learning development, with Fusani (1994, p.249) explaining that self-disclosure is a “rich personal source of student-teacher communication”. As the lecturer expressively articulated their responses, students began to relax, recognising the shared vulnerability and solidarity fostered by the open exchange of ideas (K2 & K4).
Buoyed by the lecturer's courage and encouragement, students gradually found their voices, emboldened to contribute their own thoughts and perspectives to the discussion (V1). Witnessing their peers step forward and share their answers, many students felt a surge of confidence and motivation, realizing that they too had valuable insights to offer (V2).
The once-daunting task transformed into a lively and enriching interaction, with students eagerly sharing their reflections and engaging in meaningful discourse. ‘Engagement is a critical factor in promoting student academic achievement’ (Li & Lerner, 2011, p.233) The lecturer's strategic intervention not only relieved initial apprehensions but also empowered students to embrace their roles as active participants in the learning development (K3 & K4). By creating a supportive and inclusive environment where all voices are valued and heard, the lecturer succeeded in fostering a vibrant culture of learning and collaboration within the classroom (A2, A4, V1 & V2).
As a result of this interaction, I have learned as a teacher the importance of not being afraid to open up personally to the class and to reflect on my own experiences in order to demonstrate key concepts and foster a deeper connection with my students (A2, K2, K5 & V3).


























PGCert tHE OBSERVATION FORM 
 
[image: Text

Description automatically generated]
	Details of the Observation 
	

	Observee

	H. Poole (coach)

	Practice Advisor / Expert peer observer

	L. Tregoning

	Date of the Observation 

	05.02.2024

	Campus / Location 

	Carmarthen

	Date, Time, Duration

	05.02.3024, 4pm – 5pm, 1 hour

	Subject Speciality 

	Netball

	Type of activity 

	Training session on match play

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.





	Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Coach arrives at the session early and prepares the session by setting up. While waiting for students to arrive we engage in a brief conversation on the session in hand. The coach explains that there’s a university game on Wednesday and so training has been catered to match play and match dynamics for Wednesday (A1, K1 & K4). 
The session consisted of a high intensity warm up, followed by a technical eliminate that took 20-30 minutes to explain, walk through and then put in a game style situation. To finish the session finished with a game to try and implement to technical, and to finish a cool down (A1, A2 & K1).


	 


Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	A brief overview of the session was provided to the students before heading straight into the session. The observe was very clear with instructions and visible at all times to the group. Demonstrations were provided when needed (A2 & V1).
When it came to the technical this was explained in more detail. It was explained orally to begin with, step by step but it was obvious by the reactions of the students this was not understood. The observe acknowledged this by using questioning and advanced to a demonstration. The demonstration was slowed down and once students could see this breakdown and took the slower approach, it was clear it was then understood and began to quicken up. (A2, K3, V3)
The observe was also reinforcing the technical during the game play at the end and even stopped the game to explain how it could be used in different situations. (K1, A2) The observe has a good rapport with the students as it was very engaging and enjoyable.


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
All students were always involved, very inclusive session. The attention of students was kept during activities however would trail off during water breaks. The observe has a positive attitude towards the students and observed while the activities were taking place. When the technical wasn’t understood the coach took the appropriate method to change the style of explanation. (A2, A3, K1, K2 & V1)

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Feedback was checked through questioning, although most question were closed yes/no answered (A3 & K5)
Understanding was also checked by watching the students taking to the court to do the activities e.g. when the observe was shouting instructions/movements to be done, were the students acknowledging these.
A summary was made at the end of the session by questioning. (A3, K1, K2, K5 & V1)

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	The observer demonstrated strong subject knowledge throughout the session (K1). While most of the lesson consisted of oral explanations, there were occasional student demonstrations during technical aspects to enhance understanding (K3). Recognising the physical demands of the sport session, the observer ensured that small water breaks were provided to students. However, the evaluation and summary at the end of the session could have been more detailed, although most key points were addressed (A3).

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
The observe had respect for the learners by asking for reassurance of understanding during the lesson. The session was tailored from previous experience and catered for an upcoming match (V1, K6). 


	Examples of good practice: 
 Realising when something hasn’t been understood and taking a second approach in a different learning style to try and get the information across.
Action points: 
Preplan how you’re going to deliver the instructions, so you know how to get the key points across. Making sure everything is relayed back into real situation e.g. specific questioning for game time situations. Be prepared to do demonstrations when needed.

	
Observer: L. Tregoning                                             Date: 22/04/2024
 
Observee: H. Poole                                                   Date: 22/04/2024
 

PGCert PARTICIPANTS

During a recent netball coaching session, I encountered a valuable teaching reflection opportunity when a technical activity didn’t proceed as anticipated. ‘Understanding how learners learn is a professional responsibility and a precondition for enhancing their lives and system-wide improvement.’ (Gregson and Duncan, 2022, p.55). The planned activity aimed to introduce a specific defensive strategy to the students (K1). However, it became evident early on that many students were struggling to grasp the concept, leading to confusion and frustration among the group. Pritchard (2014, p.47) explains different learning preferences ‘refers to an individual’s preferences intellectual approach to learning which has an important bearing on how learning proceeds for each individual, especially when considered in conjunction with what teachers expect from learners in the classroom.’ Recognising the confusion, I decided to pause the activity and reassess the situation (A2, A4, K2, K4 & V1). It became apparent that the students required a more fundamental understanding of the defensive strategy before attempting the more advanced application. Marshall (2020, p.283) explain this as ‘Educators who use agile teaching and learning strategies tailor their materials and modify course delivery.’ It was apparent I needed to change my teaching approach in order to rely the information to the students for them to understand (K2, K6 & V1).
To address this challenge, I made the decision to take the activity back to basics and provide a step-by-step demonstration with a walk-through. ‘In terms of classroom learning, the most used senses are vision and hearing’ (Pritchard, 2014, p.67). After attempting audio learning, I decided to try a more visual and kinaesthetic approach (k3, K5 & V1).  By breaking down the technique into simpler components and providing clear visual demonstrations, students were able to better comprehend the concept and its application within the game. Additionally, I incorporated more open-ended questioning throughout the demonstration to check for understanding and encourage active participation from the students (A3). This allowed me to gauge individual comprehension levels and provide targeted support where needed. 
Furthermore, I recognised the importance of providing a comprehensive summary at the end of the session to reinforce key concepts and ensure that students left with a clear understanding of the materials covered (K5 & K6). In hindsight, I realised that I could have done a better summary, the main points and highlighting areas for further practice or improvement (A3). Moving forward, I will prioritise allocating sufficient time for a thorough recap at the conclusion of each session to consolidate learning and address any lingering questions or concerns (K1). 
Overall, this teaching reflection session served as a valuable learning experience for both myself and the students (A5). It reinforced the importance of flexibility and adaptability in teaching, as well as the significance of effective communication and assessment strategies to ensure student comprehensive and engagement. ‘Understanding what motivates our students as learners and what they think is a good approach to learning in HE is crucial to our success as teachers.’ (Campbell and Norton, 2007, p.56) By embracing these insights and adjusting my teaching approach I am confident that future sessions will be more successful in meeting the diverse needs of my students and facilitating their growth and development in the sport of netball (K1). 
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	Details of the Observation 
	

	Observee

	H. Poole

	Practice Advisor / Expert peer observer

	M. Bowles

	Date of the Observation 

	10. 04. 2023

	Campus / Location 

	Carmarthen Campus, The Shed

	Date, Time, Duration

	10.04.2023, 10am – 11am, 1 hour

	Subject Speciality 

	Netball training

	Type of activity 

	Strength and conditioning session

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The coach arrived early to prepare the session area, meticulously setting up for a circuit session. A detailed plan was written on the whiteboard prior to the students’ arrival, outlining the session’s exercises (A1 & K1). Building upon previous sessions, the plan considered the workout routines already completed and those planned. The session commenced with a thorough oral explanation of the exercises, accompanied by demonstrations to ensure clarity (A2, K2 & V1). Employing the whole-part-whole teaching method, the observer moved around the area, providing individualised assistance needed before regrouping them afterwards. This approach allowed for personalised support while maintaining cohesion within the session (A2, K3 & K4).
The coach had planned the session for 9 students who had confirmed they could attend; however, 12 students turn up that morning. The coach adapted and improvised the session to accommodate the additional students.





	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Careful preparation and effective guidance were provided throughout the session to maximise student engagement and progress (A2, A3, K3, K4 & V1) . The session is structured to incorporate a variety of exercises targeting muscle groups and fitness components, ensuring a comprehensive workout experience. Clear and loud instructions were given, and demonstrations provided to familiarise the students with each exercise throughout, promoting proper technique and safety (A2). Throughout the session, the teacher offers encouragement, feedback, and individualised support to facilitate learning and progression (A3). By creating a dynamic and supportive learning environment, students are empowered to challenge themselves, develop their skills and achieve their fitness goals. The whiteboard remained centre as a visual for students (A2 & A4). 




	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
During the student exercise circuit session, the general class atmosphere was energetic and focused, with students demonstrating a high level of participation in the activities (V1). Attention to instructions and demonstrations was notable, indicating strong engagement. Students displayed a positive attitude and were able to effectively carry out exercises, demonstrating competence and listening when instructions were given (K5). While small significant learning problems were identified, occasional challenges were addressed promptly through individualised support and clarification of instructions. Difficulties included larger than expected class size and sound system technical faults (A3). There was a clear awareness of individual needs, with the coach providing tailored assistance and modifications as necessary to accommodate varying abilities and fitness levels (A2, K1 & K3). Overall, the attitude of students towards one another was supportive and respectful, creating a collaborative and inclusive learning environment (V1). 





	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Formative assessment involved ongoing observation of the students’ performances and technique during each exercise, providing immediate feedback for improvement (A3). Summative assessment included periodic fitness testing to measure overall progress and performance. The question-and-answer technique can be used to engage students and deepen their understanding of exercise principles, with open-ended questions fostering critical thinking (A3, K3 & K4). Other evaluation procedures may include peer assessments and self-assessments to encourage reflection and goal setting. Effective class management involves clear instructions, visual demonstrations, and structured rotations through the circuit, ensuring a smooth and organised session (A3). Students are instructed to follow the circuit sequence, maintain proper form, and actively participate in each exercise to maximise their learning and fitness outcomes (K5). 

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments 
The coach demonstrated strong subject knowledge by accurately selecting exercises suitable for the class and providing clear instructions on their proper execution (V1). Employing a democratic coaching approach, the coach allowed students to determine the intensity of their effort during the session, empowering them to take ownership of their workout experience (K2, K3 & K6). While the session did not focus on academic or critical learning, students were encouraged to push themselves and gain insight into their own capabilities and limits during a circuit session, fostering personal growth (K3). At the conclusion of the session, questioning was used to assess understanding and provide guidance for post-session care, ensuring students’ ongoing development and well-being (V1).

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
The coach demonstrated a strong sense of respect for all students, ensuring that everyone was included and valued throughout the session, despite initial confusion regarding attendance numbers (K2 & V1). Embracing the broader context of higher education, the coach utilised opportunities for learning outside the traditional classroom setting and beyond and curriculum (V4). This approach not only enriched the student experience but also fostered a deeper understanding of the subject matter by incorporating real-world applications and experiences. 



	Examples of good practice: 
 Being able to quickly adapt a session when the numbers increase in a small space. 
Making sure everyone is always included.
 Coaching and teaching when needed to promote good technique and practise.
 
Action points: 
Continually having contingency plans.
Work out the music system before the session begins.


	

Observer M. Bowles                                                 Date  10.04.2023
 
 
Observee  H. Poole                                                  Date  10.04.2023
 
PGCert PARTICIPANTS

Sport and recreational activities I believe is very important to students and their well-being (V4). ‘A broad range of sports, physical and recreational activities should be available, including stress-reducing activities such as yoga and mindfulness, so that all students, including mature students and those with disabilities, can boost their level of physical fitness’ (Marshall, 2020, p.161). The success of a circuit session hinges not only on the planned exercises and structure but also on the ability to adapt and engage all participants, even when faced with unexcepted challenges (V2 & V4). In a recent circuit session, nine participants had confirmed their attendance, however twelve turned up in a small and limited equipped space. This unexcepted turnout necessitated a quick pivot to a contingency plan to ensure that all participants could be accommodated effectively (A1 & K1). 
The key to managing this situation successfully lay in effective communication and pre-planning (A1). Kowk (2021, p.207) expresses that ‘Inadequate preparation is particularly disheartening given that teachers are capable of developing in classroom management through teacher education.’ Despite the absence of a pre-registration or sign-up system, I relied on student communication to gauge attendance. However, with three additional participants arriving on the day, it became apparent that the flexibility and adaptability were paramount. ‘Much of the art of the management of groups of students lies in preparation. You must always be prepared and be ready for any eventuality. This means that you must be ready to change your prepared teaching plan and strategy both for the group and for individuals.’ (Reece and Walker, 2009, p.9) Without hesitation, I swiftly adjusted the circuit layout and exercises to accommodate the larger group, ensuring that no participant was left out (A1, V1 & K1). I decided to add on an extra exercise station which would accommodate and additional three students working together during the rotation.
Despite the initial confusion caused by the unexpected turnout, the session proceeded smoothly, with all participants actively engaged in the exercises (A2 & K2). ‘The discrepancy between what is planned and what actually happens does not always mean that lesson plans are faulty renderings of classroom realities.’ (Lee, 2011, p.2) The atmosphere was one of camaraderie and teamwork, as participants supported and motivated each other throughout the session (V1). By adapting a sense of inclusivity and mutual support, I created a positive and empowering environment where all participants felt valued and encouraged to push themselves (K3, K4, A4 & V1).
Moreover, the success of the circuit session extended beyond the immediate workout. As the session ended, participants were provided with recovery guidance to aid in their post-exercise recovery and reduce the risk of injury (V1 & V2). This attention to post-session care not only demonstrated a commitment to the well-being of the participants but also reinforced the importance of holistic fitness and self-care practices. 
Furthermore, the experience of managing the unexpected turnout provided valuable insights for developing future sessions (A1 & A4). Denby (2015, p. 193) describes teaching and learning as ‘knowledge of your pupils, of your subject, and of different and varied pedagogical approaches will precede the planning of sequences of the lessons.’ I was able to reflect on the challenges faced and identify areas for improvement, such as implementing a more robust communication system to better manage attendance, for example sending out reminder messages to students. Additionally, feedback from participants was gathered to inform the development of future sessions, ensuring that each session is tailored to the needs and preferences of the participants (A3, A5, K5 & K6). 
Marshall (2020, p.64) explains that ‘Self-assessment is widely recommended as a mechanism to engage students in assessment and for the development of evaluation judgement capability.’ In conclusion, the success of the circuit session was a testament to the organisers ability to adapt and engage all participants, even in the face of unexpected challenges (V1). Through effective communication, pre-planning, and flexibility, the session was able to proceed smoothly, with all participants actively involved and supported (A1). By providing recovery guidance and incorporating participants feedback, I ensured that the success of the session extended beyond the immediate workout, laying the foundation for future sessions that are inclusive, engaging, and effective (A4, K4 & K5).















Reflective Evaluation of Continue professional Development (CPD 1) 
Wales Netball Association - Update on Rules and Regulations from Netball Europe 2024
This course reflects my commitment to staying updated on the latest rules and regulation changes in the sport, showcasing my dedication to personal and professional development in netball (A5). The Wales Netball course provided a comprehensive overview of the recent changes in rules and regulations governing the sport. The course covered key areas such as gameplay, player conduct and focusing on officiating guidelines (K1). ‘The Rules of Netball are underpinned by core values of equal opportunity and fair contest, stipulating that player safety must always be the paramount consideration, and that standards of good sporting behaviour and mutual respect must always be upheld’ (World Netball, 2024 p.4).
The rule changes were highlighted, and I now have a comprehensive understanding of modifications made to the existing rules, encompassing various aspects such as player substitutions, scoring, and penalty enforcement. ‘The modern game is fast, dynamic, and aerial, drawing on the athleticism and skill of the players to produce an entertaining spectacle that is exciting to watch and enjoyable to play’ (World Netball, 2004 p.4). This knowledge extends beyond mere awareness, as I have demonstrated my proficiency in partially implementing the new rules by showcasing my adaptability and competence in navigating the amended regulations (K1). This not only solidifies my understanding of the updated rules but also emphasizes my capability to translate theoretical knowledge into practical actions (K1. K2 & K4). As a result of this these changes they will now be integrated into my team training, which will in turn enforce a change to the style of play and will transfer into matches.  
I engaged in simulated matches where I consistently applied the newly gained insights to address various in-game situation effectively. (A1 & A2) Demonstrating not only a theoretical understanding but also the practical implementation of the rules. Moreover, I fostered collaboration with teammates and umpires to ensure a seamless integration of the newly adopted strategies and tactics (A3). Ford et al (2008) explains that ‘if organisations fail to implement the change communication properly, it can become a source for resistance.’ Wales Netball and I played a pivotal role in enhancing team communication (A2). During training sessions, I effectively conveyed the notes of rule changes and strategic considerations to teammates, adopting a shared understanding. Additionally, I facilitated discussions within the team, ensuring that every member comprehended the implications of the rule adjustment on our collective dynamics and gameplay. This commitment to communication and collaboration underscores my dedication to not just individually applying the knowledge but also contributing to a cohesive team understanding and performance.
‘Feedback needs to be accurate and based on facts rather than hearsay’ (Grigg, 2016, p.134). In the feedback and reflection phase, I received positive feedback from peers, highlighting my skill in adapting to the rule changes and seamlessly integrating them into our team strategies. Actively participating in rule-related discussions and contribute valuable insights not only stresses my understanding of the changes and emphasises my role in fostering a shared learning environment within the team (A3). This iterative process of feedback, both from peers and through self-reflection, has been instrumental in refining my approach, enhancing my skills, and contributing positively to overall team dynamic (A5). 
Future goals centre around continuous learning, leadership development, and community involvement. I am committed to staying ahead of any changes with netball rules and regulations though ongoing education, actively participating in relevant workshops, enrolling in courses to ensure a thorough understanding of evolving protocols (A5). As part of leadership development, I aspire to take on more prominent roles, facilitating not only my teammates’ comprehensive but also their effective implementation of rule changes (K2). Moreover, I intend to extend my knowledge and experiences gained from Wales Netball courses to the local netball community. ‘Skills are vital for our future and improving skills is essential to building sustainable growth and stronger communities’(Cable and Hayes, 2010 p.3). By actively engaging with and sharing insights, I aim to promote a culture of continuous learning and improvement, fostering a supportive environment for netball enthusiasts (A2 & K6). 
The Wales Netball course has been instrumental in enhancing my understanding of the sport’s rules and regulations. This portfolio reflects my commitment to personal development and my enthusiasm for contributing positively to the netball community (A5). I look forward to applying these skills in future games while sharing my knowledge with fellow netball community.






















Reflective Evaluation of Continue professional Development (CPD 2) 
First Aid Recap course
Participating in a first aid (FA) recap course provided to be a profoundly enlightening and empowering experience, reinforcing my knowledge and skills in emergency response. Engaging in a FA recap as part of my Continuing Professional Development (CPD) is not just a prudent choice but an essential one that contributes significantly to my overall professional competency and responsibility. ‘Bystander first aid can improve the chance of survival in the event of sudden injury or illness. The frequency and quality of first aid provision differs worldwide but usually lower than expected’ (Grasner and Bossaert, 2013). The course, designed as a refresher for individuals with previous FA training, aimed to update and enhance our understanding of critical life-saving techniques and procedures (K1).
Incorporating a first aid recap within my CPD ensures that my knowledge is up to date with the latest advancements and guidelines in emergency response. This updated knowledge ensures that my skills are aligned with current standards, fostering a sense of confidence and competence in my professional capabilities (A5). ‘Because of the nature of sport and recreational activities, injuries are common; first aid on the scene can prevent additional pain and injury and can dramatically improve the victim’s eventual outcome.’ (Karren et al, 2004, p.212) As a professional, being equipped to respond to unforeseen medical situations not only safeguards the well-being of those around me but also reflects a commitment to the broader community and workplace safety. (A5)
The course began with a comprehensive review of basic first aid principles, emphasising the importance of quick and effective intervention in emergency situations. ‘When responding to an emergency it is important to recognise both the emotional and physical needs of all involved’ (Kindersley, 2016, p.15) We revisited the ABCs of first aid as the fundamental pillars guiding our response. This foundational review served a providing appropriate assistance. A significant portion of the course was dedicated to cardiopulmonary resuscitation (CPR). We delved into the proper techniques for performing chest compressions and rescue breaths, with a focus on maintaining the correct ratio and depth. The hands-on practice sessions, facilitated by experienced instructors, allowed us to refine our skills and build confidence in our ability to administer CPR effectively (K1 & K2). 
Observation is a key approach within the teaching and learning profession. ‘At best it is an active, purposeful task that stimulates deep learning and the development of professional ‘know-how’. At worst it is a passive process that leads to either heightened anxiety or total ‘shut down’ in the learner.’ (Morris, 2007, p.1). Practical demonstrations and interactive discussions equipped us with the knowledge and skills needed to respond promptly and appropriately in each scenario. (K2 & K3) Through simulated scenarios, we had the opportunity to apply tourniquets, bandages, and other first aid tools, reinforcing the importance of maintaining composure under pressure. 
We engaged in discussions about recent advancements in FA practices and any updates to guidelines (A2 & V1). Shackleton-Jones (2019, p.74) describes this are story telling. ‘Stories are important because they reflect the way in which we naturally share and encode memories. When something happens to us it creates an emotional reaction’. FA skills are applicable across various professions and contexts. Whether in an office setting, educational institution, or community organisation, the potential for emergencies exists. 
In conclusion, the course recap proved to be an invaluable experience reinforcing and updating my knowledge while enhancing my practical skills (K6). The interactive and hands-on nature of the training ensured that the information was not only absorbed intellectually but also translated into actionable abilities (A4). The process of revisiting and refining my knowledge is not only about maintaining a baseline level of competence but about actively seeking opportunities for growth. Being proficient in FA fosters a collaborative and safety-conscious culture within a team or organisation.  As a participant, I now feel more empowered and prepared to respond effectively in emergency situations, underscoring the immense value of ongoing first aid education (A5). 



























Reflective Evaluation of Continue professional Development (CPD 3)
Podcast – Transforming University Education: A manifesto with Paul Ashwin
Listening to the podcast “Transforming University Education: A manifesto with Paul Ashwin” was an enlightening experience that promoted profound reflection on the state of higher education and the transformative possibilities that are ahead (V4). Paul Ashwin’s insights resonated deeply with my own experiences as a coach and student, sparking contemplation on evolving nature of education and its’ impact on both learners and educators. “The quality of education depends on the quality of teachers” (Hanushek and Rivkin, 2006)
Ashwin’s manifesto delved into the need for a shift in university education. Emphasising the importance of adopting a sense of belonging and engagement among students (K6). Gregson and Duncan ( 2022, p.91) state that ‘Teaching and learning should take account of what the learner knows already in order to plan their next steps.’ As I reflected on my own academic journey, I found resonance with the concept that transformative education extends beyond the attainment of knowledge; it incorporates the idea of critical thinking, collaboration, and a passion for lifelong learning (A5 & V3). 
One key aspect that struck a chord was Ashwin’s emphasis on the need to move away from a focus on employability and skills acquisition. This resonated with my experiences as I often found myself questioning the extent to which my education was preparing me for the realities of the real world. The need for a more holistic approach to education, one that nurtures intellectual curiosity and creativity, aligns with my belief is the bigger purpose of university education (K1, K3 & V1)
The podcast also prompted me to reflect on the role of educators in this transformative process. Ashwin’s discussion on the importance of teaching as a scholarly activity highlighted the need for educators to continuously reflect on and refine their teaching practices. ‘As lecturers, we too must reflect upon the success and failures we experience.’ (Campbell and Norton, 2007, p.118) This resonated with me as I considered the most impactful learning experiences I’ve had, which were often shaped by educators who were not just disseminating information but were actively engaged in a dynamic and reflective teaching process (K3, K5 & K6).
Furthermore, the emphasis on creating inclusive learning environments left me contemplating the significance of diversity in educational settings (V1). The recognition that each student brings a unique set of experiences and perspectives underscored the importance of acknowledging and valuing this diversity. Kyriacou (2018, p.78) put the emphasis on teachers and states ‘the growth of inclusive teaching in schools means that you need to be adept at developing teaching skills to meet a diversity of learning needs in a range of different contexts and settings.’ It made me reflect on how inclusivity can enhance the learning experience, adopting a more vibrant and academically stimulating educational outcome. 
Ashwin’s manifesto challenged me to reassess my own expectations and goals in the university setting. ‘Throughout our lives, we face situations in our work, in our domestic settings and in our wider relationships that were not conceived of when we were at school or college, and they call for new learning. Such continued learning is an informal natural process, performed as we interact with our socio-cultural context’ (Rogers and Horrocks, 2010 p.51). It drove me to question whether I was merely accruing knowledge for the sake of passing an exam or if I was genuinely engaged in a transformative learning method (K2, K5, A2, A4 & V3). This self-reflection encouraged me to seek out opportunities for deeper intellectual exploration and to actively participate in shaping my own educational experience. 
In conclusion, the podcast “Transforming University Education: A Manifesto with Paul Ashwin” served as a catalyst for personal reflection on the purpose and potential of higher education. It prompted me to critically examine my own experiences as a student and consider the transformative power that education holds. The call for a shift towards a more inclusive, engaging, and intellectually stimulating university environment resonated deeply, leaving me inspired to actively contribute to an advocate for a more transformative education experience (A4, A5, K1, K2, K3, K4 & K5).
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Appendix 1
All information below can be found on the university website at:
Undergraduate Funding & Support | University of Wales Trinity Saint David (uwtsd.ac.uk)
(All information published from 2024)
UWTSD Bursaries
Each academic year the University publishes our bursary framework, a list of financial awards eligible students may apply for. This section explains the available awards, the eligibility criteria, and the application process. Students should note the following:
· Most of the bursaries listed below are awarded based on application. Not all applications are successful, and students are advised not to expect an award and to plan their budget accordingly.
· The bursary framework changes annually to reflect the needs of our student community and to work within the budget established by the University’s Fee and Access Plan. Bursaries that are offered for the current academic year may not be available in subsequent years.
· A successful bursary application should not be taken as an indication that other applications will be successful.
· Each bursary listed below carries a maximum award. Bursary allocations may be made below the maximum level in order to ensure that the funding supports as many students as possible.
· Payments will be made direct to your bank account via BACS, and the awards may be paid in instalments across the semesters rather than paid as a one-off sum.
The 2022-23 Bursary framework is outlined below. There are specific eligibility criteria for each of the awards, but the two basic criteria in order to be able to be considered for an award are:
· You must be enrolled on a UWTSD-delivered programme for the 2022-23 academic year.
· You must be studying at least 40 credits in the academic year.
(Undergraduate Funding & Support | University of Wales Trinity Saint David (uwtsd.ac.uk), 2024)

Undergraduate Bursary’s available
ACCESS BURSARIES
Care Leavers Bursary – available under 25s – maximum amount £1000
Constituent College Bursary – for Coleg Sir Gar and Coleg Ceredigion students £500
Disability Bursary – up to £700
Estranged Student Bursary – for students to have no contact or support from parents or family – up to £1000
Ethnicity Equality Bursary – different ethnic groups can apply including Gypsy – up to £500
Parents and Carers Bursary – young parents or young carers – up to £1000
Reaching Wider WIMD 40 Bursary – students who come from Widening Participation areas as designated by the Welsh Government - £100
Transgender and Non-Binary Student Wellbeing Bursary – up to £250
Welsh Medium/ Bilingual Award – up to £900 different amount for amount of credits
University of Sanctuary Scholarships – asylum seekers and refugee bursary – various different terms and conditions for various amounts

FINANCIAL SUPPORT BURSARIES
Career Development Bursary – students wishing to undertake CPD or work experience which is not apart of their course – up to £200 for CPD or £1000 for internships
Course costs bursary – up to £250 to support students to course-related costs e.g. equipment, course books
Digital Connectivity bursary – students can apply for a university laptop
Graduation costs bursary – up to £100 for students who are graduating to help towards costs of graduation
Placement Bursary – Associated with compulsory placement activity up to £250
Study Abroad Bursary – Associated with students needing to travel abroad for placement up to £250 

INSTITUTE BURSARIES
Institute of Management Health
IMH – Academic Excellence – Eligible applicants for these awards are those students returning to Higher Education as a result of the COVID 19 pandemic impact.  The bursary will be awarded to applicants that have exhibited excellence during the application process and are returning to higher education as a consequence of the COVID impact on their previous careers - £1000 available
Institute of Inner-City Learning
IICL Academy of Excellence - The Institute of Inner City Learning is pleased to offer a number of achievement bursaries up to £750 to support attainment at level 4 and progression to Level 5 BA Leadership and Management or BSc Health and Social Care.

Wales Institute of Science and Arts
WISA Women in STEM Academic Excellence - The bursary will be awarded to applicants who self-identify as women who have exhibited academic excellence during the application process up to £2500
WISA BAME Academic Excellence – Same as above but for BAME students – up to £2500
WISA Post Covid Creative Arts and Academic Excellence – for students returning to education as a result of covid impact – up to £2500
WISA Post Covid STEM Academic Excellence – for students returning to education as a result of Covid impact – up to £2500
WISA STUDENT ACHIEVEMENT – LOOKS NEW AS NO DETAILS AVAILABLE

YR ATHROFA – Institute of Education and Humanities
IEH Disability Bursary – Open to all students with a disability – award is competitive applicants must submit a personal statement
IEH Ethnicity Bursary – available for students of an ethnic group – again award is competitive, personal statement
IEH Participation in HE bursary – different criteria to hit e.g. career, first person in family to attend university – application same as above
IEH Social Justice and Inclusion Bursary - Open to all students in their first year of study at the University who are currently, or who have previously, undertaken an initiative or involvement in a project that sought to increase and advance social inclusion and social justice – application same as above
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Swansea university 
Offer up to £2000 financial support and TASS – Talented Athlete Scholarship Scheme. Also, workshops designed to support the demands of balancing a dual career, enhancing performance and supporting employability and future career planning.
Information found at: Swansea University Sport Scholarship - Swansea University 

Cardiff Met 
Offers various scholarships with lowest being £1000 and highest being £5000 – information only on what you can apply for and available no information on what you’re able to achieve only the money.
Information found at: Bursaries & Scholarships Home (cardiffmet.ac.uk)

Cardiff University 
Offer no scholarship or bursary program only a performance program which has no financial benefits for students but does provide support to athletes studing.
Information found at: Bursaries - Study - Cardiff University

USW 
Scholarships only available for current students with 2 tiers to apply for. 1st team students and national representatives are eligible for up to £1500 - £500 and a few add ons’. With 2nd and 3rd teams are max of £1000 - £500 depending on level.
Information found at: 2024/25 Sport Scholarships | University of South Wales

Aberystwyth University 
Can apply for up to £1000 scholarships and fitness plans.
Information found at: Sports Scholarships  : Study With Us , Aberystwyth University
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High Performance Athlete Scholarships at UWTSD:

BRONZE 
(Performance achievement – County/Regional level representative) 
· Free access to our strength and conditioning facility – Use of brand-new facility and equipment
· Fitness studio classes and sport specific training sessions
· Individual strength and conditioning sessions and programs
· Performance and analysist sessions available 
· Swimming pool recovery sessions
· Anti-doping Education
· Nutrition support
· Fitness testing and with our brand new fitness testing equipment 
· Sports therapy and rehabilitation sessions 
· £’s worth of UWTSD training kit – UWTSD TRAINING AND PLAYING KIT
· BUCS entry fee paid
· £100 bursary 


Silver 
(Performance achievement – Regional/National level representative)

· Free access to our strength and conditioning facility – Use of brand-new facility and equipment
· Fitness studio classes and sport specific training sessions
· Individual strength and conditioning sessions and programs
· Performance and analysist sessions available 
· Swimming pool recovery sessions
· Anti-doping Education
· Nutrition support
· Fitness testing and with our brand new fitness testing equipment 
· Sports therapy and rehabilitation sessions 
· ££’s worth of UWTSD training ki – UWTSD TRAINING AND PLAY KIT
· BUCS entry fee paid
· £250 bursary 





Gold 
(Performance level achieved – National/International representative) 
· Free access to our strength and conditioning facility – Use of brand-new facility and equipment
· Fitness studio classes and sport specific training sessions
· Individual strength and conditioning sessions and programs
· Performance and analysist sessions available 
· Swimming pool recovery sessions
· Anti-doping Education
· Nutrition support
· Fitness testing and with our brand-new fitness testing equipment 
· Sports therapy and rehabilitation sessions 
· £££’s worth of UWTSD training kit – UWTSD TRAINING AND PLAYING KIT
· BUCS entry fee paid
· £500 bursary 



· Students must apply via application process which will then be reviewed and verified by the appropriate Academy co-ordinator.
· Successful students must sign an agreement to represent the university on 3+ occasions for BUCS matches, unless injured, waiting for medical advice or advised not to by alternative teams coaches. This must be discussed with the academy coordinator at the beginning of the season to plan for the year ahead.
·  Students may apply for scholarships for every academic year however reviews will take place each year and will depend on level achieved each time, reviews will be conducted by academy coordinators. 
· Students can only currently apply for the following sports: Rugby, Football, Netball and Individual Sports e.g. triathlon, athletics and boxing. 
· Successful students can contact the academy coordinator to discuss any of the above and create a performance training plan for the year.
· Training kit will vary for the sport qualified for, and sizes can be requested.
· All applications with be verified via NGB or Sport Wales for authenticity. 
· Successful scholarship students must make themselves available for PR events, open days, charity events and freshers fayers.
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Question 1
What sport are you currently participating in for UWTSD Academy of sport?

Individual sports included – Athletics, weightlifting, cycling, triathlon.

Question 2
Have you applied for a bursary for your studies through UWTSD?





Question 3
If UWTSD were to offer a high-performance scholarship, would you apply?


Question 4
Following the above three-tiered High-Performance scholarship which category would you fall under?






Question 5
Does this three-tiered High-Performance scholarship inspire you to achieve higher?
 

Question 6
If you were to apply for the High-Performance scholarship would this help with your university studies and student support?






Question 7
Financially how would the funding help support you?


	accommodation support
	6

	study/course support 
	5

	lifestyle
	3

	travel/transport
	3

	family
	1

	sport - within or outside university
	2



(Open question with space to write – I’ve grouped the answers within these categories.) 

AoS Sport

Netball	Football	Rugby 	Individual sport	4	5	5	6	

Bursary applications

Yes	No	12	8	

Sport Scholarhsips 

Yes	No	18	2	

Three-tiered ranking

Gold	Sliver	Bronze	None	1	6	11	2	

Inspiration

Yes 	No	16	4	

Support

Yes 	No	20	0	

Funding Support

accommodation support	study/course support 	lifestyle	travel/transport	family	sport - within or outside university 	6	5	3	3	1	2	
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