                          Leading the learning: what, how and why am I teaching?


In this assignment I will discuss the importance of engaging with effective assessment for learning (AFL) strategies, how they can be used to promote learning in the classroom and how they will fit in to effective teaching in three of the areas of learning and experience (AoLE) (Welsh Government 2019). Welsh Government (2019a, p. 9) explain that within these AoLEs there are progression steps that fit within an overall ‘What matters statement’ they say that this has been designed as reference points to plan for the learning and teaching within a classroom, this includes assessment and is designed to monitor on going learner progression, ‘it is not intended for progression steps to be used for summative purposes at a set age or point in time’ (Welsh Government 2019). This indicates the emphasis that the Welsh government are placing on using the draft curriculum to aid in assessment for learning, showing us the importance of assessing children’s learning as it happens and putting less emphasis on using summative assessments (assessment of learning). 

My lessons are designed for a year four class of mixed ability children. There is a low ability (LA) group of five, two middle ability (MA) groups of six and seven and a high ability (HA) group of six, twenty four children in total. I believe it is important that children are engaged and motivated by their own learning. Griffiths and Burns (2012a, p. 19) tell us that it is important that classroom tasks are motivating, to ensure that children are completing the tasks because they want to not because of a need to. Therefore, as a class we chose the theme ‘Space’; this gives the children the freedom to choose what they want to learn about, which will make the children more focused as it was their choice to learn about space. It is then up to the teacher to incorporate the different skills that they want the children to develop and use within this theme.  Dewey (2014) reiterates this point, he says that with the freedom of choice it enables the learner to want to partake and contribute to the activities more, because they want to, not because they are told to. On the other hand, Beymer and Thompson (2015) explain that if a child is not one of the learners who would have made the choice then they may feel less competent at completing the tasks relating to the choice made. They continue by saying that these children may be more motivated by not having the choice in the first place. I believe this is possible in any child led choice made, however, it is up to the teacher to ensure that while the topic may not be of great interest to the child, the planned lessons can still be very engaging and enjoyable for all children.

The Areas of learning and experience I have chosen have all been done with the four purposes of the draft curriculum in mind, they are:
• ambitious, capable learners, ready to learn throughout their lives 
• enterprising, creative contributors, ready to play a full part in life and work
• ethical, informed citizens of Wales and the world 
• healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
(Welsh government 2019b, p. 6). I believe it is important that when planning any lesson for your children, you should always ensure that what you want the children to learn or do is always going to help reach the goal of one of the four purposes. The Welsh government (2019) explain that these four purposes should be the starting point for all decision making and that learning experiences and assessment activities should be planned considering these four purposes. The areas of learning experience I have chosen are: Language, literacy and communication; Humanities and expressive arts. I chose Language, literacy and communication as I believe it is one of the foundations of learning that can be taken across all aspects and AoLE’s. The Welsh Government (2019) highlights its importance by stating that learners who are supported to succeed in this AoLE are more likely to be successful across the whole curriculum.
The Welsh Government (2019, p. 5) state that when working in the Humanities AoLE children will explore different methods of enquiry, question and evaluate their findings which will help enable them to, ‘become ambitious, capable learners, ready to learn throughout their lives.’ This is one of the reasons I chose a research history lesson within the space theme as it helps link the humanities AoLE to one of the four purposes, enabling children to gain skills that they can use throughout their lives. 
The expressive arts are becoming more important in enabling learners to use their imagination and hone creative skills and talents. Smith (2013, cited in Donaldson, 2015a, pp. 43-44) says that all countries need to recognise the importance that the expressive arts have in enabling improved educational outcomes. This is why I chose a lesson that sits within the expressive arts AoLE, it is important that children are given a chance to express themselves through different mediums. Not all children are able to learn and acquire skills in the same way so its important that we give children opportunities to explore a variety of skills and talents. 

Council for the Curriculum, Examinations and Assessment (2019) explains that AFL sits within formative assessment and refers to the techniques and approaches associated with formative assessment. These approaches happen on a day to day basis within the classroom with teachers and children using feedback to determine what is being learned and the next steps needed for further learning. This shows how important Assessment for learning is in helping children learn and how to develop that learning further. There are two types of assessment, formative and summative. Scriven (1967, cited in Victor. and Wang, 2010, p. 129) is given credit as being the first to use the term ‘Formative evaluation’ and ‘summative evaluation’ and how evaluation could be used in the ‘ongoing improvement of the curriculum.’ Even though this is fifty years old, the point remains, formative and summative assessment are needed in order to create a curriculum that children can develop from. 
Black and Wiliam (2005) and Black et al. (2004) would argue that Formative assessment is any assessment that places priority on the design of the assessment that is to promote children’s learning. Summative assessment on the other hand differs as it places an emphasis on GCSE results, national curriculum testing and league tables of school performance which are designed for accountability or to certify competence. They say that these are all a means to and end and that something is missing. They go on to say that it is what happens in the classroom with teachers and learners that drives the learning forward and that any direct help within the classroom now, will help children become better learners in the future. For standards to be raised, teachers need to tackle the learning process in the classroom as it happens. Gove (2010, cited in Clarke, 2014a, p. 2) would disagree with this, he believes that what is important is how we are doing in comparison with global competitors. While it is important that we are globally competitive as a country, the way children learn and the skills they acquire and develop on the journey, is seen as the most competent way to create those children that will reach their full potential of the four purposes of the new curriculum. From these arguments we can postulate that while there is an argument for both forms of assessment, it is formative assessment that helps children get the immediate feedback they need in class as the learning is taking place, to help them develop as children into adulthood.

[bookmark: _GoBack]A number of the AFL strategies used in the planning (Appendix 1-3) rely on peer assessment and learning, these include, think pair share, WAGGOL (What a good one looks like), Walking gallery and KWL grids. These AFL strategies rely on children assessing each other’s work as well as heavy communication about the work or activities they are undertaking. Siraj-Blatchford et al (2002) and Siraj-Blatchford (2007, cited in Waller, Whitmarsh and Clarke, 2011, p. 21) explains that sustained shared thinking (SST) involves two or more individuals working together during a period of sustained shared thinking to problem solve, clarify a concept or to even evaluate activities. Their findings suggest that SST is essential for effective, high quality settings. This links closely with Vygotsky’s theory, Mcleod (2019) Explains Vygotsky’s theory of the zone of proximal development (ZPD), this is the difference between what a child can do without help and what a child can achieve with help from a more knowledgeable other (MKO). Vygotsky explains that this MKO could be a teacher, peer, or anyone with the knowledge to help the child reach a new level of development. Vygotsky’s theory has many strengths, not least that it is a child centred approach that views the children as active participants in the learning process. However, Gray and Macblain (2012) explain that there are also weaknesses to this theory. Vygotsky produced very few studies to support his theory and that supporting evidence for his theories have been conducted by supporters of his work, which could be potentially biased. The theory supports the use of peer assessment AFL strategies within the classroom, however, as is the case with any theory, it needs to be carefully considered that it is valid and in the children’s best interest to be used during a lesson. 

Bruce (2006) explains that assessment for children’s learning is essential as it gives us an idea of achievements, interests and any difficulties that may arise in the learning process, from which next steps can be planned and implemented. This highlights the importance of AFL in the learning process, it is essential that children develop as they grow older and with these strategies, they can be used to identify the steps needed to aid in the progression of learning. Bruce goes on to say that it is important that practitioners share assessment information, this is to ensure that children are having their needs met by that of the curriculum. This is very important as currently Wales is undergoing a curriculum reform. The Welsh Government (2014, cited in Donaldson, 2015b, p. 73) has ‘acknowledged weaknesses in its assessment framework’ and that they need to improve the high quality feedback that is related to formative assessment. They continue by saying that this type of assessment will help teachers understand where children are in the learning process and how to move them on, this needs to happen ‘if the achievements of children and young people in Wales are to improve.’ This emphasises the importance that the Welsh Government is placing on effective formative assessment strategies and how they are essential in helping raise the standards of children’s learning and achievement throughout Wales. 

Teachers need to be aware of the importance of implementing effective AFL strategies within the classroom. They need to understand that AFL is about sharing success criteria, ensuring children understand what they are doing, why they are doing it and how they can achieve the success criteria. Children need to be given strategies that allow for instant feedback in their work or activity that allows the learning process to take place there and then. Griffiths and Burns (2012a, p. 17) mirror this by saying that it is important to ensure that children are clear about what they are doing and why. They say that it is ‘Crucial’ that the success criteria is shared with the learners and that they fully understand what they are working towards. The assessment for learning strategy (2008, p. 4) also agree highlighting that teachers, schools and parents need to give children the ‘support they need to be motivated, independent learners on an ambitious trajectory of improvement.’ To achieve this, they say that children need to be aware of how they are doing and that they understand how they can improve. However, Marmot et al. (2010, cited in Wild & Street, 2013, p. 14) suggests that it is not the education system that needs to change, insisting that even with decades of attempts to equalise opportunities in education, the gap in attainment is still the same. They instead suggest that we should be looking at creating closer bonds between the school, parents and the local communities. From this it can be suggested that it is not the strategies in education that need to change, instead, those who are closest to the children; teachers, schools and families are brought closer together to ensure the child knows where they are at in their development and how to take that learning forward. 

The first AoLE I planned for was Language, Literacy and communication (LLC) (appendix 1). I believe that this AoLE is fundamental and the skills and learning that is gained here can be taken across the curriculum to all other AoLE’s. Donaldson (2015c, p. 40) explains that LLC is important because ‘Competence in literacy, including competence in the spoken word, syntax and spelling, is essential for learning across the curriculum.’ We realise the importance of educating children so they can gain the skills that will help them lead fulfilling adult lives that can be excellent contributors to society. LLC is the basis from which, as children, leading to adulthood we develop the skills needed to fulfil these lives. Neaum (2012) Highlights the importance of language and literacy, she explains that the ability to develop and use language is vital in our participation of society and that this language is what leads to literacy skills. She says that it’s in becoming literate that will enable children to fully partake in society. This shows us how important the LLC AoLE is in helping children learn and develop throughout their lives. 

My lesson focus was for children to develop their use of persuasive writing. This linked in to the ‘Space’ theme as we built upon previous lessons where children designed their own planet, so it was fitting that the piece of writing be about persuading children to visit their planet. I was very careful in using certain types of AFL strategies when working with LLC, for example when working with a low ability groups, peer assessment strategies could hinder their learning instead of helping improve it. Hattie and Yates (2014) explain that if children have poor written language skills, they are unable to assess their own attempts let alone the attempts of other children. These children do not intend to produce bad work instead their inability or lack of knowledge is preventing them for producing good work. Using a peer assessment strategy in this instance would only result in the low ability group struggling, while the other children would benefit. This is why as a teacher it is important to carefully select AFL strategies that best fit the children and the learning. With this in mind, I decided to use the ‘what a bad one looks like’ (WABOLL) and ‘what a good one looks like’ (WAGOLL) strategies. When using the WABOLL it is important that as a class you discuss why it is bad and how to improve it. This gives all children in the class, even the low ability children, a good starting point as to what not to do and how to go on from there. Ludgate (2019) explains why a WABOLL is an effective strategy, it gives children an insight into what the teacher is looking for, it’s a good opportunity for the teacher to hit on key points and the children are able to see either what’s missing or what’s needed to improve on the work so they understand the next steps needed in their own work. This shows how beneficial a WABOLL can be when used effectively. Children will understand early on in the lesson what is expected of them which they can then put into their own practice. Coupled with this I thought it would be a good idea to use WAGOLL but from the standpoint of a peer giving the WAGOLL. I would call on a higher ability child to share their writing half way through the lesson. This would help all the children in the class get an understanding or even ideas on what they could do in their own work to improve it. Clarke (2014b, p. 95) emphasises that when children are given excellent example models, children are able to develop an understanding of what kind of work they are expected to produce. Griffiths and Burns (2014, p. 115) agree, ‘The great thing about WAGOLLs is that they powerful demonstrate the positive features of a piece of work.’ They go on to suggest that if the work is that of a peer then they will learn from each other. I believe this highlights the importance of engaging children in similar strategies to this and that they will help children get a better understanding of the lesson objective, success criteria and what is expected of them to achieve it. This is also linked to theory, Doherty and Hughes (2009, p. 175) highlight Banduras’ theory of observational learning, it was proposed that learning will take place when children watch other people who model behaviour or actions. ‘Bandura regarded modelling as a powerful tool for learning that has both negative (aggressive behaviours) and positive (sharing, turn taking, etc.) outcomes.’ This again shows that children who observe a good model of work will learn from it and try to produce a similar standard of work.

The second AoLE that I planned for was Expressive arts (appendix 2). I believe it is important to give children the opportunity to explore different skills and talents away from what is seen as the academic subjects i.e. Maths, English etc. Children should have opportunity to use their imagination, explore their talents and abilities and be as creative as possible. One of the Welsh Governments (2019a, p. 3) ‘What matters statements’ in the expressive arts is ‘The dynamic nature of the Expressive Arts can engage and motivate learners and so encourage them to develop their creative, artistic and performance skills to the full.’ This gives us an idea of the importance the Welsh Government are placing on the expressive arts and how this AoLE can help motivate and engage learners to reach their full potential. My lesson focus of ‘Create a model of a planet from a design’ (appendix 2), was based on one of the progression steps statements, Welsh Government (2019b, p. 20) ‘I can compare my work to the works of others, including my peers and works from other cultures.’ This was because I wanted to use the AFL strategy ‘Walking gallery’ as part of my lesson and this lesson focus as well as the progression step lends itself quite easily to this strategy. ‘Walking gallery’ will be used during the lesson where one partner will stay at the pairs model and the other will walk around the class looking at other pupils’ models and asking questions about their work. This is an excellent strategy as it allows children to compare their work with that of everyone else by observing, asking questions and giving and receiving feedback. This provides the children in the class with opportunity to develop their own work from this strategy. Gouzouasis (2011) explains that this strategy provides students with a safe environment where they can share, observe and collect ideas to then use in their own creative way. This shows how children who are subjected to this strategy are able to share and store ideas in a safe environment, that they can then apply to their own work. This type of strategy also allows children to become part of the assessment process, by giving and receiving feedback to their peers, children will feel included in the assessment of work. Sadler (1989, cited in Burke and Pieterick, 2010, p. 56) explains that children need to be let in on the secret and that they are included in the assessment process, allowing for more positive and sound judgements. I believe this shows that if children are included in more self and peer assessments then it will become part of school life which will lead to children giving each other better advice on a daily basis, which will help to promote further learning within the classroom. 

My Third AoLE that I chose was humanities (Appendix 3). Children need to be given the opportunity to engage with themes and topics within humanities that will enable them to learn and understand more of the world around them. They need to learn about the past in order to better understand their present and future. They need to engage with different religions, cultures and explore the world around them to be better equipped to be confident individuals that grow into successful contributors of the world. Catling (2017, p. 357) reiterates this point by saying that When children take part in quality humanities subjects as well as engaging in a cross- subject curriculum then they are able to understand the different places, societies and times in which people around the world live in, past and present. My lesson focus (appendix 3), helps encourage children to research a topic of history for themselves. I chose this focus as I believe it will help children to hit one of the four purposes, ‘ethically informed citizens of Wales and the World’ (Donaldson 2015d, p. 30). The Welsh Government (2019, p. 5) also tell us that the humanities AoLE is, ‘central to learners becoming ethical, informed citizens of Wales and the world.’ They go on to suggest that by engaging historical issues and exploring in different human experiences, it can help them to realise how important a sustainable future for all really is. This highlights the importance of teachers choosing a lesson focus that is not only engaging for learners, but also helps to ensure that the learning is helping the children reach their potential in fulfilling the four purposes. I chose to use the AFL strategy ‘KWL charts’ (know, want to know, learned). I believe that this strategy is excellent when children are exploring a topic that they know a little about but want to learn more of. The chart enables children to independently research and gather information that they want to know the answers to. Harvey (1998, p. 27) explains that KWL charts are ‘Highly effective tools to support non-fiction enquiry.’ This helps children to clarify thoughts especially when teachers are facilitating in enabling them to build on previous knowledge. East (2009) agrees saying that KWL charts are excellent in creating a resource that is child centred and provide great assessment that is authentic for teachers to assess. This shows that when used correctly, KWL charts can be an excellent form of AFL. It gives children control of their own learning, they ask the questions and then become the facilitators in their own research and learning. 

This essay has highlighted the various ways in which AFL can be beneficial in the classroom. Not only does AFL help to give children the opportunity to be initiators in their own learning, provide constant feedback throughout the lessons and encourages children to engage in the learning process, it is also a very powerful tool for teachers. It provides teachers with the instant feedback from teacher to student and back that can help a child progress their and then in the lesson. It also helps teachers to keep a constant track of progress, they will know where a child is on their learning journey and how to help them progress to the next steps. This is highly important because there is a lot of differentiation in classes these days, there is a huge gap between the lower ability students and the more able and talented students in a lot of classes. AFL provides teachers with the kind of assessment strategies that help to close this gap, while also helping all students progress. Griffiths and Burns (2012c, p. 27) highlights the importance of differentiation. They identify that it is essential that the level of learning for children is appropriate for all students. To ignore differentiation would result in the level of work being too easy or too difficult for children which would result in a loss of working ‘flow’. This emphasises the importance of ensuring the AFL strategies that we choose are beneficial and applicable to the class context we are teaching. 
Dylan Wiliam (2009) tells us that with the correct implementation of effective AFL strategies, children can achieve 8 extra months of learning each year. This is echoed by Popham (2011, cited in Earl, 2013a, p. 3) who explains that in reviews of more than 4000 investigations into AFL it clearly shows that when implemented correctly, rate of learning in the classroom is doubled. However, James and Pedder (2006; Popham, 2011, cited in Earl, 2013b, p.3) explains that researchers are finding that AFL is not evident in most classrooms, or if it is, it is only superficial. This clearly shows us how important that AFL can be in the classroom when used correctly. Teachers need to be aware that when AFL strategies are planned and implemented correctly, AFL can lead to incredible gains in children’s learning.
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Lesson Plan – Step 1 Cynllun Gwers – Cam 1 

	Student-teacher
	Ben Thomas
	Class:
	Year 4

	AoLE or Subject
	Language, Literacy and Communication.
	Date:
	6/10/19

	Lesson Focus:
	Developing the use of persuasive writing.

	Meaningful links to Curriculum 
	Learners who speak and write effectively are prepared to play a full part in life and work.

Literature fires imagination and inspires creativity.


	Meaningful links to:
Cross Curricular Responsibilities
	Adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language.

Use subject-specific vocabulary independently.

Listen carefully to presentations and show understanding of main points.

After listening, respond, giving views on what the speaker has said.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· I can use appropriate vocabulary and syntax, including subject-specific and context-specific vocabulary.
· I can explain information and share ideas, simple opinions and feelings using relevant vocabulary.
· I can use a range of words, phrases and idiomatic language for effect, in simple and compound sentences.
· I can use familiar punctuation correctly.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will be able to use subject specific vocabulary in my writing. 
· I will be able to explain the choices I have made in my writing. 
· My work will include a range of pursuasive writing for effect. 
· My work will contain correct use of familiar punctuation. 





	In order to demonstrate learning children will have to:
· Provide a legible piece of written work that contains pursuasive language. 
· Share and explain their thoughts and ideas behind their writing. 
· Correctly use familiar punctuation. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Children will be asked to ‘think pair share’ on what has been covered over the last few lessons. 

‘Basketball’ questioning will then be used to ask the children what does ‘Earth’ have that would pursuade any potential aliens to visit. Children will be encouraged to build on what the last child has said and so on. 

The lesson objective will then be shared with the children. 


	Children to use ‘think pair share’ to discuss previous learning of pursuasive writing.  

Children will discuss what would pursuade aliens to visit earth.


Children are to write the learning objective in their book. 





	

	

Teaching & Core Learning
	Teacher to show the children ‘WABOLL’. Teacher will give a brief reading on a planet and how to pursuade someone to visit (badly).

Children will then be asked to do a piece of pursuasive writing about their own planet they have designed in previous lessons. 

Half way through the lesson the teacher will call upon a strong candidate from the HA group who would be willing to read to the class what they have done so far. ‘WAGOLL’

Children will be encouraged to punctuate correctly.



	Children will be encouraged to say how they can make the teachers writing better.

The children will provide a piece of writing designed to encourage potential visitors to the planet they have made up previously. 


LA group will have the TA working on the table with them to help them with their writing. 

Children will have the opportunity to hear from one of their peers what a good one looks like. 





	Pens 
Pencils
Writing books
Dictionary/thesaurus


	

Plenary
	The teacher will ask the children to pair up and read each others wrtiting to each other. 

‘Lolli-pop’ sticks will then be used to call upon children to be asked what they liked about their partners planet that would pursuade them to visit. 


	Children to read eachothers writing and tell them what they liked about it. 

Some children will feedback to the class what they thought was good about their partners writing. 
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Ben Thomas
	Class:
	Year 4

	AoLE or Subject
	Expressive arts
	Date:
	6/10/19

	Lesson Focus:
	Create a model of a planet from a design. 

	Meaningful links to Curriculum 
	Creative work combines knowledge and skills using the senses, inspiration and imagination.

Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Listen carefully to presentations and show understanding of main points.
· Contribute to group discussion and help everyone take part.
· After listening, respond, giving views on what the speaker has said.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can compare my work to the works of others, including my peers and works from other cultures.
· I can give and accept feedback as both audience and participant in creative activities.
· I can accept the opinions of others and can use these to make changes to my creative works.
· I can reflect on the appropriateness of the techniques, materials and resources, tools and technologies I have used to communicate my ideas.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will be able to compare my work to that of my peers.
· I will accept and give thoughts and ideas on my work and others work. 
· I will be able to reflect on my work and the materials and tools that i have used and how or what i would do differently in the future. 




	· Create a model of a planet based on the design.
· Explain the choices made in making the planet. 
· Share thoughts and opinions on others’ work.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	The teacher will ask the children to use ‘talking partners’ to discuss what happened in the previous lesson. 

The teacher will then ask children to feedback to the class. 

Lesson objective will be shared with the class. Children will be asked to work in their previous partners they have designed a planet with, to create their planet using papier-mache and a range of resources. 
‘Thumbs up/down’ will then be used to assess childrens understanding of the lesson objective. 



	Children will discuss previous lesson in partners and talk about how they created a plan and design for their planet.

Children will then discuss as a class what they have previously done/learned. 

Children will look at their previous designs in their pairs. 



	

	

Teaching & Core Learning
	During the creating process, the teacher will walk around and ask children about their planet and the choices made. 

Half way through the teacher will stop the lesson.
Children will be asked to keep one child at their own project, and another child to walk around and look at/ask questions about other peoples planets. Walking Gallery.

After this the teacher will ask upon a few children to tell the class what they liked about someone elses work. 




	Children will create their planets in their own image using the resources provided.

Children will work together using their previous designs. 

Children will take turns to visit other childrens work asking questions/staying at their own project answering questions. 


Children will then complete work on their own project.

	Papier-mache
Paint
Brushes
Pens
Pencils
Wool
Thread
Paper
Card
Glue
scissors

	

Plenary
	‘Hot seating’
Lolli-pop sticks will be used to ask children to take the hot seat. 
The teacher will then encourage children to ask questions in relation to the work they have done today/previously on the topic of creating a planet. 
Questions about what peoples work they liked and why, how they could have improved their own work etc. 

	Children will ask questions to the child in the hot seat.
Questions will include learning, resources, likes, reasoning etc. 





	




























Appendix 3

Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Ben Thomas
	Class:
	Year 4

	AoLE or Subject
	Humanities
	Date:
	6/10/19

	Lesson Focus:
	To research Neil Armstrong/Moon landings.

	Meaningful links to Curriculum 
	Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· After listening, respond, giving views on what the speaker has said.
· Contribute to group discussion and help everyone take part.
· Scan for specific information using a variety of features in texts, e.g. titles, illustrations, key words.
· Find information and ideas from web pages, using different search methods, considering which are the most efficient methods.
DCF:
· Use digital devices within a controlled environment, time and context, e.g use for a given time limit and specified outcome.
· Collaborate with a partner on a piece of digital work.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can ask and respond to a range of questions as part of enquiries.

· I can make suggestions for possible enquiries.

· I can collect and record information and data from given sources in order to answer specific questions.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will ask and answer a range of questions to contribute to group discussions. 
· I can work in a pair to find and prioritise information on a given topic. 
· I can record my questions, querys’ and answers in a grid format. 





	· Learners will participate in group discussions, asking and answering a range of questions. 
· Pupils will work with a partner to gather information on a given topic. 
· Rocord findings correctly in a ‘KWL’ grid.






	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	The teacher will ask children to ‘think pair share’ on what they know about the moon landings.  

‘Basketball’ questioning will then be used as part of a group discussion on what the children already know. (Neil Armstrong will be brought up as part of the discussion)

Children will then be asked to discuss in their groups what they would like to learn about Neil Armstrong/moon landings.

The teacher will then ask children to pair up. Each pair will be given an A3 ‘KWL’ grid. 
	Children will discuss in pairs what they know about the moon landings. 

Children will answer a question and discuss as a class what they know already about the moon landings and what they would like to know about Neil Armstrong/Moon landings. 

Children will fill in the parts of the grid they are able to before starting the main part of the lesson. 






	KWL grid

	

Teaching & Core Learning
	The teacher will task the children to work in their pairs and research the questions using a range of resources to what they want to know for themselves.

The teacher will use ‘Thumbs up/down’ throughout the lesson to see if the children working well or need assistance. 


	Children will work in pairs and find out the answers to the questions they have asked on their KWL grid. 

LA- group will be working with the TA who can assist them if they need help. 
They will also have pre-found websites from the teacher to help them source information. 





	I-pads
KWL grid
Pens
Pencils
Chromebooks
Books

	

Plenary
	Exploring wrong Answers – the teacher will have come up with wrong answers, or misconceptions to some of the answers. The class will then discuss these wrong answers (Basketball not ping pong) and decide on a correct answer to each question asked as a class. 
This will also help to finalise the KWL grid. 


	Children will ponder the answer given by the teacher and discuss as a class why they think the answer is incorrect, children will then work together as a class to come to a correct answer for each question. 





	



























































