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The purpose of this essay is to gather data on the holistic development of one pupil, from a 

range of curriculum areas, in order to identify next steps for progression. The holistic 

development will be considered through application of the ASK model, which places 

emphasis on more than just the academic skills and knowledge of pupils (Nottingham, 2013). 

The school context and information on the pupil will be provided, however, in line with 

ethical guidelines set out in BERA (2018) and the University’s code of practice (UWTSD, 

2017) both will be anonymised. The chosen method of data collection is through the Mosaic 

Approach which will be explained further in due course (Clark and Moss, 2011). Finally, 

possible interventions will be proposed to assist progression in the pupil’s learning through 

the identification of next steps.  

 

The school is a large two form-entry faith school which is based in the county of 

Carmarthenshire. The school currently has 19% eligible for free school meals pupils, which is 

the national average for Wales (reference anonymised). The observed pupil, to be referred to 

as Pupil A from here on in, is a 6-year-old female currently in a Year 1 class of 22 pupils. 

Pupil A is not eligible for free school meals and does not have any school interventions 

currently in place. The class teacher indicated that Pupil A is presently working at an 

Outcome 4 overall. Based on the guidance provided by the Foundation Phase Profile 

Handbook (see Appendix 1), Pupil A is over 72 months old so should reasonably be expected 

to be working towards an Outcome 5 (Welsh Government, 2017).  

 

For the purposes of analysing Pupil A’s holistic development, focused areas of analysis will 

include: Mathematics; Literacy; Well-being; Physical Development and Knowledge and 

Understanding of the World. Data from these areas will be collected by adopting the Mosaic 

Approach. 

The Mosaic Approach is an approach which pieces together data collected by multiple 

methods and the chosen data collection methods can be seen in the table in Appendix 2 

(Clark and Moss, 2011). This approach has been successful in carrying out research with 

young children, as it acknowledges the importance of listening to the views of children 
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(Thomas and Lewis, 2016). The United Nations Convention on the Rights of the Child 

(1989) sets out the rights available to all children. Article 12 bares particular relevance to the 

methodology as it requires a child’s views to be respected (UNCRC, 1989). According to 

Clark and Moss, children should be seen as “experts in their own lives; skilful 

communicators; right holders and meaning makers” (2005:p5). The Mosaic Approach 

enables children to express their thoughts, feelings and opinions through a range of child-

friendly media methods (Clark and Moss, 2005). Thomas and Lewis (2016) uphold that this 

is known to be successfully implemented practice in Reggio Emilia settings in Italy.  

Greenfield (2011) maintains that research involving children should acknowledge the way 

children make sense of the world around them and that their ideas should be listened to. The 

Mosaic Approach takes on a constructivist ideology that meanings can be constructed by the 

child themselves (Clark and Moss, 2005). According to Piaget (2002) children make sense of 

the world by discovering for themselves. Alternatively, Vygotsky places emphasis on social 

interaction to bridge gaps in the child’s knowledge (cited in Pritchard, 2014). The learning 

environment tends to foster elements of both independent learning and ‘scaffolded’ learning 

in order to build upon a child’s prior knowledge (Bruner, 1986).  

 

Whilst undertaking research with children, special care should be given to ethical 

considerations (UWTSD, 2017). As Pupil A is under the age of 18, consent was sought from 

the school setting in addition to the pupil’s parents (Appendix 3). The purpose of the research 

was explained to Pupil A and although she agreed to take part, it was essential to give the 

opportunity to withdraw at any time (Greig et al., 2007). 

 

The data collection methods adopted for the Mosaic Approach have been carefully selected 

with consideration to their strengths and limitations to collect valuable data. Allowing the 

child to take photographs gives an insight into how they perceive their learning environment 

(Busher, 2012). The photographs were then used as visiual prompts to gather more 

information during the informal interview (Appendix 4). Roberts-Holmes (2005) outlines 

how taking their own photographs is another way of children expressing themselves visually. 

The interview with the child was audio recorded to ensure all information was correct 

(Thomas and Lewis, 2016). A transcript of the audio recording can be seen in written form in 

Appendix 5. Using the photographs as a talking point gave the interview elements of 

structure and gave the pupil something familiar to talk about (Roberts-Holmes, 2005). 
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Although interviews are a suitable method for collecting qualitative data, the validity 

becomes questionable when the child is aware of the research goal and may alter answers to 

seek adult approval (Greig et al., 2007). The school marking policy requires an indication of 

the level of support given to the pupil during each task. This informs formative records in 

evidencing whether the child has met the skill specified in the learning intention. Possible 

limitations may be that formative records could only apply to the child’s ability for that 

particular skill and not the overall ability within the curriculum area (Wiliam, 2009). 

Macleod-Brudenell and Kay (2008) suggests that using questionnaires alongside interviews 

ensures that data collected is accurate. The questionnaire was designed to be child-friendly by 

using emoji faces to display Pupil A feelings about learning, which is in accordance with 

creating a positive classroom culture for developing a child’s well-being (Van Petegem et al., 

2008). Pupil A often initiated conversation meaning it was easy to build a relationship to find 

out her likes and dislikes, which Roberts-Holmes (2005) suggests is essential to be able to 

collect data from children. However, the answers given during the interview with Pupil A 

(Appendix 5) would suggest that they were tailored to please rather than truly reflect her likes 

and dislikes, which is known as the ‘halo effect’ (Denscombe, 2014:p91; Thomas and Lewis, 

2016). Nonetheless, the nature of the Mosaic Approach is to draw upon multiple sources of 

data which strengthens the validity through triangulation (Greig et al., 2007).  

 

David et al. (2003) suggests that all areas of learning and development are linked, and it is in 

fact a child’s social and emotional development that forms the basis for all other areas. In 

agreement, Donaldson highlights the necessity of ongoing assessment to feature evidence that 

maps the next steps for learners “beyond the formal classroom” (2015:p83). Nottingham’s 

ASK model places importance on the child’s attitudes, skills and knowledge in the learning 

process (2013). He suggests that in order for a child to make progress in their learning there 

is a requirement to develop all three areas throughout their education (2013). Vygotsky 

suggests that having a positive attitude towards learning is socially constructed by imitating 

others around them (cited in Nottingham, 2013). Bronfenbrenner (1979) argues that the 

family environment or economic climate can influence how a child feels about their 

education. In contrast, Bandura (1977) proposes that emphasis should be placed on the 

child’s cognitive development in their tendency to replicate behaviour observed in the school 

environment. However, he goes on to suggest that it is possible for children to observe others 

and not alter their own behaviour, as motivation plays an important part in making those 

changes (Bandura, cited in Gray and MacBlain, 2012). A class reward system is in place as a 
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motivation, as mentioned by Bandura, to encourage pupils to conform to the expectations set 

within the classroom (cited in Gray and MacBlain, 2012). Through observing Pupil A during 

classroom routines, it is clear that she responds well to the class rewards and always sets a 

good example for others to follow (Appendix 6). As Pupil A already displays exemplary 

behaviour, Behaviourists would argue that this is conditioned behaviour in response to a 

reward (Pritchard, 2014). Claxton (2002) suggests that a good learner requires having the 

ability to remain engaged even with distractions present. During carpet time, pupils are 

positioned according to their attainment grouping set by the class teacher. Pupil A is 

positioned to sit next to another pupil who regularly displays behavioural issues. During the 

interview, the class teacher explained that this is due to Pupil A being a model pupil and 

always sets a good example to others. It is clear when analysing the data that Pupil A displays 

a strong level of resilience and therefore can be identified as having the attributes of a good 

learner (Claxton, 2002; Bandura, 1977) (see Appendix 7 and 8). The class teacher revealed 

that Pupil A had received the ‘Headteacher’s Award’ for her exemplary behaviour, awarded 

by members of staff covering the class whilst the class teacher was attending a weekly course 

(Appendix 7). Pupil A’s desire to please shows that she has a positive attitude to learning, 

which Nottingham would refer to as a trait of an ‘outstanding learner’ (2013:p5). Pupil A’s 

response to the questionnaire shows that she feels positively about learning (Appendix 9). 

Nevertheless, Pupil A’s desire to please could be upkeeping in showing signs of the ‘halo 

effect’ (Denscombe, 2014:91). 

 

Although Bandura (1977) and Bronfenbrenner (1979) are commended for their work 

surrounding wider influences on a child’s learning, they fail to give credit to the 

psychological needs of the child (Gray and MacBlain, 2012). On the contrary, the Welsh 

Government has identified well-being as a key influence on a child’s success (2019). 

Looking at the Personal and Social Development and Well-being aspect within the 

Foundation Phase Framework (Welsh Government, 2015), Pupil A shows signs of working at 

Outcome 5 (Appendix 10). Attributes such as resilience and self-awareness, identified within 

Nottingham’s ASK model (2013), are also mentioned as being essential to supporting the 

development of the four core purposes of the curriculum in Wales (Donaldson, 2015). Data 

collected shows how Pupil A shows these attitudes in Appendix 5,  7 and 8) 

By asking Pupil A to reflect her feelings surrounding her school experience, she was able to 

express her thoughts by selecting the appropriate emoji. This enabled the pupil to voice her 

opinions on her learning experiences (Roberts-Holmes, 2005; Cremin and Burnett, 2018).  
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Nottingham (2013) also placed emphasis on developing pupils’ skills. The curriculum in 

Wales developed a skills framework to encourage the development of skills needed for 

learners to progress as lifelong learners (Welsh Assembly Government, 2008). This suggests 

that skills and knowledge go together as opposed to being taught as separate entities 

(Nottingham, 2013). Furthermore, Donaldson (2015) agrees that greater emphasis needs to be 

placed on the development of skills to encourage a successful education system.  

 

Literacy is accredited as being a cross-curriculum responsibility which lays the foundations 

for learning across the curriculum (Donaldson, 2015). When tested in February, Pupil A’s 

reading age came out as 16 months below her age. It is evident from the phonic assessments 

carried out each term that Pupil A often mixes up letters within a word. For example, ‘slod’ 

was read as sold, ‘tiss’ was read as its (Appendix 11). This is also prevalent in Pupil A’s 

writing whereby she writes ‘the’ as ‘hte’ (Appendix 12). The class teacher also mentioned 

noticing slight tendencies to confuse the order of letters and reversal of letters. This can be 

referred to as sequencing difficulties, which Reid suggests could be an early indication of 

dyslexia (2017). Furthermore, this is evident in work collected from a phonics lesson on the 

‘sh’ sound (Appendix 13), showing how Pupil A had circled ‘fihs’ instead of fish and ‘crahs’ 

instead of crash. Pupil A took a photo of the reading area and explained during the interview 

that she enjoys reading (Appendix 4 and 5). There is no further evidence in support of this 

statement as Pupil A never chose to be in the reading area when given the choice about which 

area they would like to visit. The class teacher regularly reads a story to the class as part of 

the daily routine and Pupil A always listens attentively and shows interest in the stories 

(Appendix 6). The class teacher noted that the reading test, which generated Pupil A’s 

reading age, does not contain picture clues. Pupil A’s school reading book is a Big Cat Red 

2b, which is classed for ages 3 to 5 years (Appendix 14). An example of a page from Pupil 

A’s reading book can be seen in Appendix 15. Whilst reading, Pupil A could answer 

questions surrounding the text and make applications to her personal life. It is possible that 

Pupil A uses a variety of reading strategies, such as using picture clues and making sensible 

guesses from the context (Cremin and Burnett, 2018). According to Lawrence, it is easy for a 

child to ‘mask’ their dyslexia if they are intelligent and have a positive attitude to learning 

(2009:p21). Furthermore, it is difficult to confirm dyslexia as all children tend to reverse 

letters in the early stages of learning to read and write (Lawrence, 2009). The school follow 

the Read Write Inc. scheme and assess the pupils’ ability to read sight words throughout the 
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year. The class teacher highlighted that Pupil A has not made any progress on her ability to 

read sight words since the beginning of the academic year. Wyse and Goswami (2008) 

indicate that ability to read sight words increases reading fluency. Clark and Rumbold (2006) 

state that encouraging reading in the home can lead to a child reading for enjoyment rather 

than seeing it as a chore.   

 

During the interview, Pupil A identified that one area she feels she needs to improve is her 

handwriting. Although poor handwriting can be an indication of dyslexia identified by Reid 

(2017), it is clear from the examples of work that Pupil A forms her letters clearly. This may 

suggest that Pupil A does not know how to self-assess accurately as it is not a true reflection 

of an area Pupil A needs to improve (Grigg, 2015). The interview was semi-structured to 

allow for flexibility of Pupil A’s answers, which meant that Pupil A’s answers were 

sometimes vague (Greig et al., 2006). The interview questions remained open to ensure that 

the pupil was not led to specific answers and their rights under the UNCRC (1989) were 

adhered to (Thomas and Lewis, 2016). 

 

Mathematics is also considered to be a cross-curriculum responsibility (Donaldson, 2015). 

There are four attainment set groups for Mathematics based on tests that were conducted on 

entry to Year 1; one high attainment, two middle attainment and one lower attainment. Pupil 

A is placed in the middle attainment group with 5 others. Within the setting, Mathematics is 

taught in three session blocks whereby the discreet skill is taught, then practised and finally 

applied to the topic. Whilst sequencing the days of the week, Pupil A worked independently 

during the discreet and practise skill sessions, so it was decided that she would be given the 

same challenge as the higher attainment group of recording the days of the week (Appendix 

16). Furthermore, this skill is identified as a Year 2 skill under the Foundation Phase 

Framework (2015). Nottingham states that teachers regularly set “performance goals” which 

are based on the expected outcome for the child’s age or attainment (2013:p13). He maintains 

that “[learning goals] focus on where the individual needs to go next, regardless of where 

their peers are” (Nottingham, 2013:p13). During the interview, Pupil A revealed that she 

likes Mathematics as she “usually gets them all right”. This shows that Pupil A associates 

enjoyment with success (Frey et al., 2018). Black and Wiliam (1998) suggest that a positive 

environment needs to be created so that children feel confident enough to make mistakes and 

learn from them. Pupil A was asked how she felt about making mistakes, her response 

suggests that her attitude towards learning is positive (see Appendix 17). She also revealed 
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that when she does not know the answer she just “guesses”, which shows she exhibits the 

qualities needed for successful independent learners (Nottingham, 2013). The class teacher 

felt that Pupil A benefited from using practical methods to experiment with new 

Mathematical concepts (Appendix 18). It is possible to assume that Pupil A gets the answers 

correct, as she has already developed a “mathematical disposition” or understanding of the 

concept in a real-life context (Wait, 2017:p149).  

 

Whilst undertaking a Physical Education (PE) lesson, which required the skill of bouncing a 

small foam ball on a tennis racket, Pupil A had one attempt and then quickly handed it over 

to her partner. When asked why she had not swapped back for a second go, she got visibly 

upset and admitted that she did not like the activity. According to Bandura, children who lack 

self-efficacy avoid tasks that offer a challenge and lack belief in their own ability (Gray and 

MacBlain, 2012). It was brought to the attention of the class teacher, to which they suggested 

it was out of character for Pupil A, as she normally immerses herself fully into the PE 

lessons. This became evident from observing Pupil A during playtime, as she often chose to 

play football with other members of her class and did not shy away from physical elements of 

the game, such as tackling (Appendix 8). It could therefore be suggested that she felt 

comfortable in her ability to play football yet lacked that confidence when being introduced 

to a new physical skill of using a bat and ball. It could be worth considering that children can 

behave differently around new people and Pupil A may have been aware that she was being 

observed whilst attempting a new skill (Greig et al., 2007). Pupil A indicated that she enjoyed 

all aspects of PE lessons by circling a happy emoji (Appendix 9). This was reiterated during 

the interview, whereby she stated that she likes to run around (Appendix 5). Pupil A is 

showing aspects of Outcome 5 in Physical Development (Appendix 19). Her fine motor skills 

are of a good standard and examples of her cutting out and pencil control can be seen in 

Appendix 16. Multiple sources of data show that Pupil A enjoys carrying out activities using 

fine motor skills such as writing, colouring and tracing (Appendix _). This could be used 

when designing next steps, as Donaldson (2015) suggests that using a child’s interest can 

inspire their desire to learn.  

 

Pupil A has shown good knowledge surrounding the life cycle of a butterfly which comes 

under Knowledge and Understanding of the World within the Foundation Phase Framework 

(2015). She has shown enthusiasm in learning about the life cycle and asked good questions 

to find out more information whilst the topic was being introduced. Pupil A was able to 
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confidently order the stages of the life cycle during the practical activity (Appendix 20). Pupil 

A then took a photo of what she had produced and explained that she had really enjoyed the 

activity (Appendix 4). Pupil A was absent for the next steps, designed to consolidate the use 

of ordering words whilst writing an explanation of the life cycle. It is not possible to give 

Pupil A an outcome based on one piece of work therefore more evidence would need to be 

collected before offering next steps specifically relating to this area (Welsh Government, 

2017).  

 

Whilst considering Pupil A’s next steps, it is appropriate to consider the nature of the 

curriculum in Wales. Moving away from stand-alone subjects has led to cross-curricular 

teaching of skills (Thomas and Lewis, 2016). With this in mind, next steps suggested for one 

particular area will also benefit other areas of the curriculum. The proposed new curriculum 

in Wales has developed ‘What Matters’ statements which set out what the individual pupil 

will need to do to in terms of progression steps in order to assist a continuum of learning 

(Welsh Government, 2018). For instance, reading is a skill that enables pupils to access all 

areas of the curriculum (Cremin and Burnett, 2018). As Pupil A’s reading age is significantly 

below her age, it will become a priority to put strategies into place to help close the gap.  

 

In order for Pupil A to progress in Literacy, first and foremost strategies would need to be put 

in place in order to monitor closely whether she continues to show signs of dyslexia with 

changes being made to the learning environment (Reid, 2017). Lawrence (2009) goes on to 

say that although teaching professionals can spot the early identification signals of dyslexia, 

it remains the role of a trained professional to give a full diagnosis.  

Phonics is taught under the Read Write Inc. programme, so sight word intervention is already 

carried out in the setting between 8:45am and 9:00am daily. It would be beneficial for Pupil 

A to practise sight words regularly to improve fluency (Wyse and Goswami, 2008). The 

impact of the Read Write Inc. programme can be seen in Appendix 21. Self-monitoring 

strategies should be encouraged, such as using alphabet strips to check whether letters have 

been formed correctly (Reid, 2017). Reid (2017) goes on to say that intervention can be 

effective in small groups. Pupil A’s phonic group consists of 15 pupils to one member of 

staff. It was clear from the ‘sh’ lesson that Pupil A had not used the self-assessment correctly 

as a checking strategy (Appendix 22). Grigg (2015) points out that it cannot be presumed that 

children know how to use self-assessment strategies. This is supported by Wiliam (2009), 

who suggests that children should not be expected to carry out self-assessment independently, 
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as this will strengthen misunderstandings. Next steps would be to ensure that Pupil A is fully 

aware of how to use this assessment for learning strategy to ensure she has checked for 

sequencing issues. The Teaching and Learning Toolkit (EEF, 2019) gives an effect size of an 

additional seven months for self-regulation (Appendix 23). Furthermore, continuing the use 

of Phonics intervention will give an effect size of an additional six months (Hattie, 2009).  

 

In consideration of Pupil A’s progression in Mathematics, it would benefit her if teaching 

continues to be practical and applicable to real-life contexts (Donaldson, 2015). This would 

encourage the holistic development needed for Pupil A to apply skills taught to any situation 

throughout her life (Cremin and Burnett, 2018). Additionally, it could prove valuable to tap 

into her interests to continue to develop stimulating learning environments to foster her 

holistic development and curiosity (Nottingham, 2013). Planning for valuable learning 

outdoors could be incorporated more into the delivery of Mathematics activities (Thomas and 

Lewis, 2016). In support of this, Wait (2017) suggests doing Mathematics outdoors develops 

curiosity and creativity, which closely relates to the attitudes of a good learner (Nottingham, 

2013).  The use of outdoors will also relate to further development of health and well-being 

and physical development (Cremin and Burnett, 2018). Outdoor learning has low costs to 

implement and has an effect size of an additional five months (Hattie, 2009). Whilst 

sequencing the days of the week Pupil A was challenged to complete an activity which 

adopted the Year 2 skill of recording the days of the week, which she coped well with. Pupil 

A took photographs of the challenge areas as her favourite part of the classroom (Appendix 

4). The challenge areas have differentiated tasks clearly labelled with the attainment groups 

for children to access the right level of work. It could be suggested that whilst carrying out 

independent tasks in the challenge areas, Pupil A may benefit from having the choice to 

challenge herself with work that is set for the higher attainment pupils. Next steps could 

involve changing the challenge areas to contain ‘mild’, ‘spicy’ and ‘hot’ levels of work for 

children to take ownership over the level of challenge they would like to set themselves 

(Bragg, 2016).  

 

In order to progress in her Physical Development, Pupil A will need to gain confidence in 

order to continue practising skills that need improvement. As the PE lessons are taken by 

another teacher during Planning, Preparation and Assessment (PPA) sessions, the lessons 

tend to adopt a different skill each week. In order for Pupil A to have sufficient opportunity 

to practise skills, Lawrence (2012) suggests that pupils need opportunities to practise the skill 
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on their own rather than in pairs. Ensuring that there is enough equipment for each pupil to 

use individually will enable Pupil A to make progress.  

 

As previously mentioned, literacy is considered a skill that enables access to other aspects of 

learning (Donaldson, 2015). In order to make progress in Knowledge and Understanding of 

the World, Pupil A would benefit from reading a variety of reading books, including non-

fiction. As Pupil A makes progress in her reading, the books she will be able to access will 

contain more information. Whilst reading the book about bones, Pupil A was able to name 

the skull, ribs and spine despite the book not displaying such vocabulary. According to 

Ofsted (2010), knowledge of a wide vocabulary helps the pupil to learn how to read fluently 

and for enjoyment.  

 

Pupil A has had poor attendance in the last two weeks of term, meaning she missed out on the 

sessions learning about o’clock in Mathematics and writing an information text in 

Literacy/Knowledge and Understanding. The school’s Attendance Policy identifies the 

impact of poor attendance, which can be seen in Appendix 24. The class teacher disclosed 

that Pupil A’s attendance is currently 85%, which could suggest that she is at risk of 

underachieving according to the statistics stated within the Attendance Policy. As Pupil A has 

displayed a clear enjoyment for school in the data collected, it is reasonable to consider the 

wider home-school links. Estyn (2015) suggests that high expectations of attendance should 

be made clear to parents. As previously highlighted, Bronfenbrenner (1979) maintains that 

the wider community can impact a child’s education, which is evident by Pupil A having 

time off for family holidays. In the review of the proposed curriculum, Donaldson (2015) 

encourages engagement of the wider community to ensure full support can be given to the 

success of the pupils. It would be beneficial to bring the Attendance Policy to the attention of 

all parents when reports, which displays their child’s attendance percentage, are sent out. 

Inviting parents in to the learning environment for a day could help establish how much 

learning is covered during a school day (Lueder, 2011). This will allow the parents to realise 

the gaps created in their child’s learning from poor attendance (Cremin and Burnett, 2018). 

Creating positive home links will assist with interventions surrounding Pupil A’s progression 

in reading. According to Clark and Rumbold (2006) parents should encourage their child to 

read at home as it shapes the pupil’s perception on the importance of reading.  

Greenhough and Hughes (1998) found that parents are more likely to decode for a child if 

they show hesitation when reading. In order to ensure reading at home is as beneficial as 
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reading in school, parents could be invited in to take part in guided reading sessions whereby 

the class teacher can model how to support the child’s reading. Hattie (2009) maintains that 

parental involvement in their child’s reading can have an effect size of an additional four 

months.  

 

 

Overall, the importance of involving children in data collection surrounding their learning has 

proven to have strong links with improving well-being (Alexander, 2010). However, in this 

instance Pupil A’s responses to the data collection suggest that she was seeking adult 

approval rather than reflecting honestly (Denscombe, 2014). Whilst considering Pupil A’s 

holistic development, the data provides strong evidence that she holds positive attitudes 

towards learning. Therefore, in consideration of Nottingham’s ASK model (2013) Pupil A is 

more likely to readily accept the interventions suggested for progression. According to Gray 

and MacBlain (2012) next steps should be unique to the child with consideration to the rest of 

their lives. Teaching professionals should not assume that their role is to merely ensure the 

children in their class reach the expected outcome for their age; instead teachers need to think 

long term in moving the child’s learning on holistically (Gray and MacBlain, 2012). In heed 

of this, the proposed new curriculum for Wales is built on the basis that progression can be 

mapped for each individual to make progress at a rate that suits them and by taking different 

paths to achieve progress (Welsh Government, 2018b). 
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Appendix 1 – Foundation Phase Profile Handbook (Welsh Government, 2017). 

 

 

 

Appendix 2 -  

Data Collection Method Participants 
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Appendix 3 – Consent forms anonymised for ethical considerations.  

 

Interview/s 

- Written notes 

- Audio recording to 

transcribe. 

 

Pupil  (Transcript) 

 

Class Teacher (Written notes) 

Photographs Taken by Pupil 

Observation Non-participatory observer 

 

Teaching Assistant Observation Records 

 

 

Examples of work Pupil’s work 

Questionnaire  Pupil 

Formative/Summative 

Assessment  

RAG tracking done by Student Teacher 

Pupil’s self-assessment 
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Appendix 4 – Photographs taken by Pupil A. 
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Pictures of the 

writing 

challenge area 

taken by Pupil 

A. 
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Picture of the  

busy fingers 

challenge area 

taken by Pupil 

A. 

Picture of the  

reading area 

taken by Pupil 

A. 
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Picture of the  

prayer table 

area taken by 

Pupil A. 

Picture of 

Pupil A’s work 

produced when 

ordering the 

life cycle of a 

butterfly. 
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Appendix 5 – Transcript of audio recording – Interview with Pupil A. 
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Appendix 6 – Observation of Pupil A during carpet time. 
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Appendix 7-  Written notes from interview with class teacher – highlighted comments to 

show Pupil A’s attitudes to learning. 
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Appendix 8-  Observational notes from playtime. 
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Appendix 9 – Questionnaire filled in by Pupil A. When asked to explain why each emoji was 

chosen the comments were scribed by student teacher.  
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Appendix 10 – Outcome descriptors for Personal, Social Development and Well-being.  
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Appendix 11 -  Latest phonics screening for Pupil A. 

 

 
 

Previous Phonics screenings from Year 1: 
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Appendix 12 – Two examples of Pupil A’s work showing incorrect letter sequencing for 

‘the’. 

 
 

 

 
 

 

Appendix 13 -  ‘Sh’ phonics lesson – Example of Pupil A’s work. 
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Appendix 14 – Big Cat Red 2B reading books.  

 

 

 

 

 

 

 

 

 

 

 

Sourced from: Education Umbrella: https://www.educationumbrella.com/reading-

schemes/big-cat-homepage  

 

 

 

 

Progression map suggested for Collins Big Cat reading books. Available from: 

https://resources.collins.co.uk/Wesbite%20images/CBC/CBCNewCurriculum.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.educationumbrella.com/reading-schemes/big-cat-homepage
https://www.educationumbrella.com/reading-schemes/big-cat-homepage
https://resources.collins.co.uk/Wesbite%20images/CBC/CBCNewCurriculum.pdf
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Appendix 15 – Example of a page from Pupil A’s reading book. 

 

 

 

 

Appendix 16 – Days of the Week work showing all three sessions. 

 

Session 1 : Practical. 
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Session 2 : Cutting 

and sticking the days 

of the week in order. 
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Session 2 : 

Extension. 
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Appendix 17 –  Pupil A’s attitude on mistakes. 

 

Session 3: HA set 

work (Year 2 skill) – 

Pupil A managed to 

record the days of 

the week with 

support of flashcards 

for spelling. 
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Appendix 18 – notes from class teacher interview 

 

 

Appendix 19 – Outcome descriptors for Physical Development. 
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Appendix 20 – Observation schedule for practical activity. 
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Appendix 21 – Benefits of Read Write Inc.  Ruth Miskin (2014): available from: 

https://www.ruthmiskin.com/media/filer_public/f1/ce/f1ce7d29-e4bd-41fe-8af2-

7a31e5912bc8/RWI_new_curriculum_grid.pdf  

 

EEF (2019) effect sizes: 
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Appendix 22 – Pupil A self-assessment from ‘sh’ phonics lesson. 

 
 

 

 

 

 

Appendix 23 – Self-regulation effect size. 

 

 

 

 

 

 

 

Appendix 24 – Attendance policy from school website (reference anonymised). 
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Appendix 25 – Foundation Phase Outcome Descriptors for all other areas. 

 

Literacy: 
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Mathematics: 

 
 

Knowledge and Understanding of the World: 
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