

1601122	EAEE6003C	
Critically reflect on the benefits of
Additional methods of promoting and ensuring quality

The definition of quality according to the Oxford dictionary (2018) is when the standard of something is measured against things of a similar kind to the degree of excellence. According to Education Policy Institute, (2019) there are two main types of quality in the early years. These are structural quality and process quality. Both types are similar in aspect but have different points which strengthen the way of ensuring quality. Structural quality is based more on the easily observed, such as group sizes, teacher’s training and professional development, whereas process quality focuses on the day to day of children’s educational activities and how their needs are met (Static.pdesas.org, 2019). In order for quality to be maintained and to meet the needs of the child The Early Years Foundation Stage (EYFS) (2011) implies that quality is a continuous circle of planning, implementing, reviewing and analysing. This includes all children, parents and professional workers. 
       	Through this research there will be reflection, annotation and critical points detailing the thoroughness and effectiveness of the Early Childhood Environmental Rating Scales (ECERS) and the Wales Preschool Provision Association (WPPA). The research will evaluate, criticise and compare how the documents enable early years settings to monitor quality assurance alongside the statutory requirements, also how they can better their practise in the workplace with children. 
Firstly, the Early Childhood Environmental Rating Scales (ECERS) is a provision created by the Department of Education in order to understand the requirements for the space and furnishing subscales (Environment Rating Scale Assessment Protocols Guide, 2014). ECERS was designed as a programme that includes strength and weakness in order to give the staff an opportunity to consider change and create improvements. It was created for staff to be able to see where they could change their practise and make their own alterations with out being told. There are three programmes to ECERS, these include self-assessment, technical assistance and quality rating.  ECERS is made up by 7 subscales which are made up of 43 rubics (Ers.fpg.unc.edu, 2019).  The first 6 subscales are related and aimed at the children whereas the 7th subscale is for parents and key workers (Environment Rating Scale Assessment Protocols Guide, 2014). Vermeer et al., (2016) argues that there is little evidence that ECERS has impact on child development as it assessed through observation and through a cross cultured validity. ECERS takes a minimum of 3 hours to complete a full observation, this then is considered preferable for achieving the award. In order to observe the setting under ECERS individuals must complete a 3 or a 5-day training with additional training and online resources to be able to guide and advise professional practitioners (Ers.fpg.unc.edu. 2019). The scale must be completed accurately with a clear understanding and of what indicators are required, everyone who completes ECERS has a different interpretation, this can be either too demanding leading to low scores, or too generous, leading to a high score. Early Childhood Measurement and Evaluation Tool Review, (2019) recommend that due to the observation being made by an in-house worker, it should be done by multiple observers with an overall score.  Individuals such as consultants, researchers or teachers (Ers.fpg.unc.edu.2019) a downfall to ECERS is that there is no proven evidence such as a certificate or a written report. ECERS is not to be used to compare and furthermore not a competition, instead it is to ensure quality. 
The aim of ECERS is to observe children’s language, cognitive, social behaviour and development. Encompassing the environment ECERS assesses the environment that children learn and develop in, this is one of the key aspects that has an impact on children’s future ECERS, (2019). This helps the early years practitioners by allowing them to assess what the children understand what they engage with and enjoy and what they don’t, buy observing children and taking a step back there is more the view becomes clearer and a child’s personality is more likely to emerge (Foundationyears.org.uk, 2019). The assessment has been broken down into 3 different sections for easy assessment, these include Health and safety, providing opportunities and building relationships. Children’s language development in the early years according to Cabell et al., (2014) is important and through the right guidance and help the development can improve the quality of a child’s life. 
By following ECERS programmes staff can change and improve the quality of how children’s language development is improved, however this may not work for all children. 
“Evidence suggests that children need “language nutrition”, or language-rich interactions with caregivers, for optimal language and cognitive development. This integrated review was conducted to evaluate the influence of language nutrition, through talking, interacting, or reading, in early childhood and language or cognitive development” (Zauche et al 2016).

The early years is an important part of a child’s life. The early years enhances cognitive development this is where a child begins to make decisions, be independent and nurture their own environment (Zauche et al 2016). Quality of interaction in the early years, majorly has a positive outlook academic performance on the child’s development. The impact shows and develops as the child gets older, proving that the early years is a beneficial part to a child’s beginning and how even the smallest of changes are able to impact a child’s future. 
This is not able to be assessed by ECERS as each child has their own cognitive development, the way it is then portrayed in the setting has an influence on other children and the caregivers on developing the child further. A child overall spends approximately 8,015 hours in education or in care of some sort from the age of 3 to 16 (Olsen, 2018). The caregivers, teachers and childminders are the ones who see the child the most and recognise the developments of the child. Most of the development is done through education, learning and play even though there is small percentage of the development being made at home. The home is a ground base for children to be able to relax and enjoy what they enjoy doing. The home also plays a significant role in how the child sees relationships and treats others. When a family brakes down it is marked as a risk to children and will have an influence on the relationship they have with others. ECERS ensures the quality of this to consider when things happen at home and the child’s development changes, this gives an opportunity for caregivers to change the way the quality is given and to consider change. This may not be the case every time and may not be the best result for the child, for different circumstances the intentions are there but they may not always work (Cabell et al., 2014). 
	While evaluating and criticising ECERS in the means of improving quality through braking it down shows that evaluating quality can implement several different things and can have a different meaning to different settings. ECERS gives staff an opportunity to view the quality they provide towards the children and how they can see where improvements can be made without being told. Self-evaluation and self-criticism are important, without people are unable to improve or see the factors that need to be adapted.  Referring back to EPI (2018) ECERS follows the Focus way of quality by making sure that the needs of each child are met and if not are able to address the situation and change, this is able to be done by creating desired improvements and providing opportunities to the needs of each individual child which builds a relationship with not only the care givers but personal relationships to which this then has a result on better self-health as well as the health and safety aspect. 
Secondly the Wales Preschool Providers Association (WPPA) was created in 1961 to enable the support for children and care givers to give children the best possible start in life. (Williams, 2019). WPPA is a high-quality childcare quality assurance scheme, considering more than the National Minimum Standards (NMS) for childminders, care givers, nurseries to gain a routine for hard work and contribution to childcare services. This was ensured by early intervention which Goode., Diefendor., Colgan (2011) suggests the importance of early intervention in the early years has a significant improvement on brain development. WPPA works together with 4 multi agency workers that disperse the best quality and care for children aged birth to 3. The aim is to help parents be able to find the best childcare providers that meets the needs of the specific child and supports with representations and a voice (Williams, 2019). The standards that are intended are to allow a flexible approach, allowing providers to develop quality provision tailored to the needs of children, parents and local communities (Williams, 2019). 
WPPA is a cost-funded scheme where a one of payment can be made or spread over a period of time. However due to WPPA being coming in at a cost there are benefits, passing the standards gives the setting a Quality for All (QFA) award which entitles you to benefits such as promotions and recognition on the Family Information Service (FIS). One of the main disadvantages to this care of quality is that it does come at a price (Williams, 2019). Not all settings will be able to afford to have the qualified assessor out to be able to assessor the level of quality, care and service (Williams, 2019). Evidently this gives an unfair advantage to small nurseries as they may have a better care for quality than big nurseries this can be due to smaller nurseries having a better 1:1 system having a smaller number of children in their care, that focuses more on the children. They are also more likely to have more time to complete the personal quality assurance (Williams, 2019). However big nurseries will be able to afford the quality assessor but may not have the time or the right staff to complete the personal form.  
	One aim of WPPA is to better the staff’s vigilance and responsiveness towards quality (Williams, 2019). They offer courses to parents, early years staff, and teachers to ensure the best quality is out there and delivered to the children. The aim is giving equal opportunities to all being come from a disadvantaged family to working class family, opportunities for all will be equal and fair (Williams, 2019). To ensure this, courses and qualifications will be gained. WPPA creates friendly competitions between their child care settings to be able to focus on certain developments of children and key skills are developed in a significant and at a high standard (Taylor and Bryant, 2002). These skills can be such as dealing with children who have additional needs, awkward parents and how to deal with if a problem occurs. 
	Another aim of WPPA is to improve social skills amongst staff. Social skills are a big part in the early years these can be communication with a child, parent or other staff members. The WPPA try and improve social skills amongst workers and the public to be able to create effective communication (Leonard, M., Graham, S. and Bonacum, D., 2004 p89-90). With effective communication comes stability. Giving a child stability and repetitive work is key as it provides a clear understanding to a child of what needs to be done. Having a stable environment and a stable relationship with key workers, parents and friends encourages children to do their best (Foundationyears.org.uk, 2019). The NMS provide an outline of effective communication where as WPPA helps settings go above and beyond to make the communication that much better. 
	Referring back to Education Policy Institute, (2019) the WPPA follow the structural way of quality as its focus’ on the development of the children and the development of staff how they improve and in what ways can they improve to provide better quality services. While criticising and evaluating WPPA it is clear that their main focus is on the key workers and the staff. As much key workers and staff must be available in order to develop children’s holistic development and education. However, children’s development is a clear factor in Improving quality and experience with children. But not important enough to focus specifically on that which contrasts on ECERS which is directly focusing on children and their development throughout the early years. 
While evaluating and discussing both WPPA and ECERS-R they both have similar interests. This can be an interest of either the child or the care-givers. Sylva et al., (2010) Suggest that through research quality can be judged through the values. Children would take quality as having fun all day and enjoying where as an inspector would value quality as learning and gaining skills for the future. The quality is differentiated by so many different people and in various of ways. Hence this is separated into 3 various types which then can be concluded as that type of quality (Sylva et al 2010). Quality is more than just the substance but the overall product, this includes small details such as structural dimensions and staff qualifications. 	
	Referring back to the WPPA and ECERS-R their version of quality is to a point is similar but looking on different things. Sylva et al., (2010) researched that generalizability across context develops the understanding of quality across the board, by using tangible resources through the learning curriculum develops children in a more positive and over a lengthier time and the experiences that are gained by children are deeper to imagination and open end. 
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