EAEE4004
1904666
2926


Section 1
Friedrich Frobel (1782-1852) was the pioneer of children’s play. He introduced the notion that play is important for a child’s development and learning and made it a central part of early childhood education. (Bruce, 2011) Play is seen to help children make connections in their learning and to help intellectual development. Bruce describes play as a reservoir that is full of water, the deeper the reservoir the more water can be stored for a time of drought. Therefore, childhood play is recognised as a resource that can remain deep within the ever-growing child that can be used later on within their adult’s life. 
Play has many connotations. There is make-believe, engaging in a game, role play, singing and constructing, to name a few. The way in which children play is an important factor in their development. This is due to the fact that play is not purely about cognitive development or a physical activity but an enhancement of both with other areas included. It is the way of action that makes something playful, not the activity itself (Sylva et al. 1976) There are six levels of play that is associated with early years education,
· Unoccupied play – A child observes others playing
· Solitary play – A child is fully focused on its activity alone and may not notice others around.
· Onlooker play – A child will watch others playing but will not engage with them.
· Parallel play – A child plays independently from other but is close to them, doing the same activity.
· Associative play – A child shows interest in the individuals playing but not the activity.
· Co-operative play – A child is interested in both the other children and their activity. (Perry, 2014)
In many classrooms the balance is heavily tilted in the direction of adult directed activities with play being all too frequently relegated to something that happens when the work has been completed. Howard and McInnes’ study 2012 showed that a child’s emotional well-being will be increased when they think they are playing freely as opposed to when they think they are undertaking an activity. Through this study it can be said that a child who undertakes an activity, which they perceive to be play, can achieve a superior developmental effect as they are able to carry out a wider range of emotions and behaviours with a minimal risk to themselves. The child can approach the activity with their own self control of what direction and what outcome the play should achieve. This in turn will lead to greater independence with increased confidence and self-esteem. This, in turn, will help the child to grow within Maslow’s hierarchy of needs theory. Maslow (1943) believed that all humans have different levels of need. Displayed in his pyramid is self esteem needs. Play, therefore, helps a child to rise within his pyramid. 
Self-directed play is when a child is using simple, toys in a creative way with no adult direction. There is no external goal or reward for the child if it plays, it is personally directed and intrinsically motivated. Self-directed play can provide a child with great holistic development as it can help them build their self-confidence, encourage independence, stimulate their imagination, allow them to work at their own pace and help them to cultivate internal motivation. (HollisMontesorri, 2018). Children need a healthy balance of adult directed play and self-directed play. Bruce (1991) stated that self-directed play is essential and that children should be allowed the time and space to engage in both. There are a few types of play that can be associated with early years, these are some of them, physical play, i.e. throwing a ball, constructive play, i.e. making a road for toy cars, symbolic play, i.e. singing, drawing, fantasy play, i.e. playing doctors and competitive play, i.e. playing a board game. All these can help with a child’s holistic development. 
[bookmark: _GoBack]The role that the practitioner plays is a crucial one. These adults can provide the time, the space and the appropriate resources. These resources might be the most basic and could include things such as clothes, buckets, boxes, balls, anything that can help a child inspire play. The adult will observe the play and only join in when invited to do so, they will watch and listen before intervening. The practitioner’s role is to value the play and to provide a safe but challenging environment that can help support and extend a child’s learning and therefore their development.
Elizabeth Wood has found evidence which can support a view that, practitioners, can have a flexible and creative role in the designing of the play environment. (Broadhead et al. 2010) They will act as co-players within the environment and can help to inspire the child who needs their assistance. The role of the adult within play is to help the child with engagement. For a practitioner to help the child by promoting a deeper sense of its engagement they need to have a sound understanding of what qualities and characteristics of play are. Crucially it is of the utmost importance for them to remember, that as the adult, they must let the child take the lead and to let them explore their world and their imagination.

Section 2
Boholm (2003) draws on the work of Rosa (1998) to help define risk as “a situation or event where something of human value (including humans themselves) has been put at stake and where the outcome is uncertain”. (Nutkins, McDonald, and Stephens, 2013) Risk, to adults, immediately makes them think of danger and physical harm but risk to a child should be a characteristic of play. Children seek to push boundaries, try things out and explore the unknown. They need to engage in risky play, or they will run the risk of being isolated from an important part of life as they will not be able to assess and manage risk in later years. (Broadhead et al., 2010)
A child needs to be able to take risks in a caring and protected environment which offers support should they need it. Sometimes these risks will be within the scope of their physical skills but just as often the risk can be within their emotional or intellectual learning. (Miller and Devereux, 2004)
In Wales, the Welsh Government, has recognised the significance and value of play in a child’s development and brought in a new measure in 2010 to highlight the risk benefits of play. The Children and Families (Wales) measure 2010 states that all local authorities have a duty to provided children with secure and enough play opportunities in their area. Within this measure the authorities must assess to what extent their health and safety policies embrace the principles of the Risk Benefit Assessment. The Risk Benefit Assessment is when the play provider takes into account, in equalling measures, the duty they have to protect the child from any avoidable serious harm and the duty they have to provide the child with stimulating, adventurous play opportunities, to let them take risks when they play without putting them in undue danger of serious harm. (Play Wales) 
Every environment, whether that be indoors or outdoors, must be risk assessed. Every child and even adult which is using the provision has the right to feel safe and secure. The whole environment needs to be assessed to identify potential hazards and consideration then needs to be taken to minimise the risk. Risk assessing is something that comes naturally to most practitioners, for instance, if an adult walked into a playroom and saw a small upturned chair, they would choose to pick it up in case anyone fell over it. Risks that are seen in an early year’s environment will undoubtedly vary in severity with some not needing any formal documentation. The ethos that is used to determine risk is that all outdoor and indoor spaces, furniture, equipment and toys, must be safe and suitable for purpose. (NorthYorks Gov) 
Risk taking in play can be positively linked with emotional well-being, resilience and mental health. Such play can help a child to feel powerful and competent and help them to contribute to group friendships and social surroundings. (Caillois, 2001) Fear and danger are themes which often underpin a child’s imaginative play, with fire, quicksand, cliffs, guns and bombs being the basis for this type of play.
As a practitioner within the early years setting, they will have been trained to recognise risk and hazards, to have knowledge on what actions they will need to take to address specific hazards to ensure the maintenance of the children’s safety. Understanding of their own responsibility in relation to risk and hazards along with the ability to evaluate different levels of risk by undertaking a risk assessment.

Section 3
Observing a child in the Foundation Phase is a key role in everyday practice and one that Bandura believed was a key component of the learning process. The main objective of observation is to ascertain where a child is in their learning so that steps can be taken to progress them along with finding any difficulties or exceptional abilities the child may have. Through the observation, practitioners can gather evidence before and after children have been taught new skills and over a given period.
The Foundation Phase Profile has been designed by the Welsh Government to support the assessment of the children’s learning and development throughout their time in the Foundation Phase. The outcomes in these profiles reflects the skills expressed in the revised Area of Learning. It will cover a child’s development from six months to seven years, with three new steps being introduced within the outcomes, these are Bronze, Silver and Gold. (Welsh Gov, 2017)
The Foundation Phase Profile consists of these four elements:
A Handbook which provides guidance on how to use the profile
A Record Form, only used by those without computers
The Compact Profile which provides a snapshot of a child’s development at or before the baseline assessment
The Full Profile Form which also provides a snapshot, but it uses all the skill ladders within the Foundation Phase Profile.
The Compact Profile is undertaken six weeks after a child has started Reception class. This is to establish a baseline of where the child is currently at. To complete a baseline assessment practitioner are required to assess children using a select number of skill ladders from each of the four Areas of Learning. The skill ladders were chosen for baseline assessment on the grounds that they are easy to observe within the first half term and that they provide key information about children for supporting their early development. An observational baseline, rather than a series of tests, provides a wide range of evidence on which to form assessment judgments. This approach supports the Foundation Phase pedagogy helping practitioners to understand children’s learning styles and interests as well as their developmental stages. The outcomes produced through using the Compact Profile will be reported to the Welsh Government. It is a worthy way in which to gain evidence as the practitioner can focus on the individual child for that given time frame but fundamentally the Profile does not seem to give an accurate representation of the child. This could be attributed to many reasons, one being that the child may not perform the given task on observation day, but the practitioner has witnessed them doing it many times before, the outcome for this task would then not reflect accurately. This Profile does not consider any additional learning needs the child may have, the level of practitioner participation, the age of the child, whether it be the eldest or youngest in the class. Practitioner interpretation will also affect the outcome as one may view an outcome completely different to another.
The Welsh Government guidelines state that observations should be carried across a wide range of scenarios within continuous, enhanced and focused provisions. Also, they should be carried out at different social times of the day, mealtimes and start/end of day included. In practice this is not achievable as there are many variables such as specific day and time, the environment the observation is conducted in, the opportunities the child is given, what specifically is being looked for and the understanding, by the practitioner, of the tool they are using to assess. Therefore, overall the Compact Profile is not providing the practitioner with a holistic view of the child. 

Section 4 
An article was produced by Howard and McInnes regarding children’s perception of play and not play. Through their findings they can support the fact that play is not only an observable behaviour but also a mental state. The importance of play in child development has been recognised through specific play policies being introduced to ensure all children have access to appropriate play opportunities from a health, education and social care perspective. (Powell and Wellard 2008).
Children have been seen to demonstrate cues to show if they perceive an activity as play. This could include the location of the activity, the presence of practitioners or simply by making a choice of their own. While observations to assess baselines can be a good thing, it can lead to practitioners being to busy to just stand back and observe a child at self-directed play. An activity which the practitioner may deem as play is less likely to be perceived as play by the child as the activity was not chosen freely by them. Practitioners need to keep in mind that the best results of observation are not found in a quiet room that is full of adults with clipboards. (Bottrill 2018)
Vygotsky believed play to be a major source of learning and that self-directed imaginary play is a way in which children can act out their understanding of everyday real-life behaviours. (Brooker and Edwards 2010) This was shown within the Howard and McInnes article, when the children who participated in the play activity seemed to show more outward emotion, such as smiling, during the session whilst appearing to be attentive and focused. It was said that the children appeared to be more motivated as they took in the activity more freely, they also appeared to be less distracted. The opposite was true of the children who participated in the not play activity. They displayed more aggressive behaviour, seemed easily distracted and engage more in off task language. 
This lends to the principle that practitioners who work closely in the Foundation Phase need to focus on developing their own knowledge and understanding of what play is, this will ensure there is a shared accord on what play actually is and what it means to the children they are caring for. If this approach is adhered to and the practitioner understands the importance of what the child perceives to be play which they can back up with the techniques they have learnt they can create environments for working with the children to help them experience the playfulness of any activity. This is turn will facilitate the maximum level of development growth as well as heightening their emotional well-being. 
There are many reasons why observing a child at self-directed play can be beneficial. A holistic view of the child can be seen with this approach as opposed to when the child is being assessed. Whilst observing a child at play a practitioner can find out how a child responds to certain activities along with their peers, can see how their skills are developing including their language skills, patterns of behaviours and friendships can also be observed as well as the child interactions with other adults. By simply observing a child at self-directed play a practitioner is able to gather important information in respect of the child as an individual. 
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