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	Cynllun Gweithgaredd
Activity Plan

	Gweithgaredd:


Activity: Nest Building 



	Nifer o blant:


Number of children: 20


	Oed y plant:


Age of children: 5-6
	Nifer o oedolion:


Number of adults: 4

	Lleoliad:


Location: In the forest


	Amser paratoi:


Preparation time: half hour 
	Amser gweithgaredd:


Activity time: hour

	Adnoddau:



Resources:
·  A range of natural materials found in the forest, for example sticks, moss, feathers, grass, leaves, wool, and mud.
· Glue and tape.
· Pieces of cardboard so that the children can use it as bases for their nests.
· Old magazines and books with pictures of birds' nests.


 

	Amcan/ion y weithgaredd:



Aim/s of activity:  The aim of the activity is to provide a comprehensive range of learning opportunities by enabling children to learn to work together as a group with other children learning, listening, and communicating with each other in the outdoors. Ensuring access to play by using their creative development while also making children aware of the wildlife surrounding them and of the step's humans can do to help look after them. This activity will teach them about being respectful to wildlife while exploring outdoors. 



	Cysylltiadau â deilliannau:
Links to outcomes: 

EYFS

· Communication and language
· Expression arts and design 
· Physical development
· Personal, social emotional development
· Understanding the world 
 
Foundation phase framework

· take risks and become confident explorers of their indoor and outdoor environment.
· become independent thinkers and learners.
· take responsibility for their own actions.
· express ideas and feelings creatively, explaining why they are significant.
· develop an understanding about dangers in the home and outside environment.

Knowledging and understanding of the world.

· exploring and experimenting.
· listening to others’ ideas.
· thinking creatively and imaginatively.
· recognising simple patterns in their findings.
· reflecting on and evaluating their own and others’ work.



	Gwahaniaethu:

Differentiation:
Practitioners while ensure that the activity is suitable for all off the children.
Extra one to one supervisor will also attend if needed. 


This is linked to making the activity inclusive rather than grouping children according to past perceived attainment.

	Iechyd a diogelwch:


Health and safety: health and safety rules will be applied when getting to the outdoor location to the children, making sure they now where and where not to go. Checks for potential hazards will take place in the location before arriving to make sure adults and children are safe. A first aider will be allocated on the trip that will supply a first aid kit.


	Rôl yr oedolyn/oedolion:


Role of adult/adults: The role of the adult is to safety plan an open-ended experience that will support the children to be Independent in the outdoors. The adults will safety take the children to their chosen location in groups, then, sensitively support the children from a distance giving them the opportunity for private space and exploration Allowing the children to become independent learners this will ensure that the activity is not adult lead.   Also, to provide some resources that the children would need for the activity, whilst allowing them to collect their own.





	Y weithgaredd:

The activity:  

The practitioners will take the children to their library and help scaffold the children by finding books, about different birds and their habitats, what shape and size they come in so they will know what type of nest the bird will need to survive, this will help the children's cognitive development by learning the children plenty of knowledge they will need when doing their activity. 

The practitioners will then ask the children what resources they would like to take with them to the forest that they feel they would not be able to get out in the forest that will help make their nest so that the practitioners will know what to bring to the activity such as cotton, glue, tape, cardboard and old magazines.  

The Practitioners will then make sure the children will have the appropriate footwear and coats on before leaving.  

When all the children are already the practitioner then will ensure that the children are put in pairs when walking to the location.  

When at the location the practitioner will gather the children together to explain to them where the boundaries are, so the children know where they are allowed and not allowed to go, for this the practitioner brought string to make a boundry line so the children know where not to cross. The Practitioner also ensured the children know about how they need to make sure while in the forest they must look after the environment by using resources that are already broken off on to the floor making sure not to damage any more trees or flowers, while also cleaning up any rubbish they leave behind.  

Practitioners allowed the children time then to explore in the forest as it is a new environment for them.  

The Practitioners then put the children in groups of five for they activity where they will be supervised by an appointed adult this will teach the children co-operative learning, in which the group works together to maximise their own and each other’s learning.  

When at the forest the Practitioner will then tell the children to go in their groups and try and find the best location to put their nests when they are finished. While observing the children, the practitioners will ask them about the information, they had learnt about the types of predators the nests will not be safe from.  while doing this the children are using the key elements of holistic development.

When the groups are happy with where they want to lay their nests, the practitioners will allow the children to go and explore to look for loose parts to build them. While the children are engrossed within their activity practitioners should encourage sustained shared thinking by asking questions.

While the children are making the nests, the practitioners will observe to allow a child led experience, where the children will recognize the difference between making the nest from weak to strong giving the children the opportunity to use their creative development using loose parts out of natural resources.

At the end of the activity the practitioners will take pictures of the children with their nests so they can show and tell while in the school classroom, also ensuring the children that they will get to revisit their nest so they could check on them.

The practitioners then will gather the children back into their pairs and safety walk them back to school grounds.































Portfolio 2
RISK BENEFIT ASSESSMENT


	Location / Activity:
	

	Date:
	


	Assessor: 
	

	Review date: 
	





The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration. You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.


	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Nest Building 
	As part of their learning, this promotes children and young people to engage in emotional, physical, artistic, spiritual, and cognitive experiences. 
	Falling on uneven terrain, glass/ rubbish, and animal faeces are all hazards.
	Young children
	
Before the activity begins, the entire area will be checked.
 

	Low

	

	Experiential linkages with the actual world are created outside of the classroom, assisting in the development of skills, information, and understanding in a meaningful setting.

	Wildlife or inset bites

	Adults

	The area will also be checked for any rubbish or glass with gloves and placed in a carrier bag to be properly disposed of.


	
Low

	

	The outdoors and its surrounds provide a tremendous stimulus for creative thinking and learning. This allows for challenges, inquiries, critical thinking, and reflection.

	The children going near ponds 

	Animals 

	Practitioners should ensure that all outdoor play places are secured, particularly those located near a pond or well.

	Low


	

	Children and young people retain knowledge more efficiently when they have a multisensory experience outside. On a big scale, there are chances for students to learn with their entire bodies.

	Any sharp forestry sticking out of trees or on the floor

	

	Practitioners should keep an eye on the present and forecasted weather. The weather in this area is often fickle. Recognize the warning signals of impending storms or changing weather conditions.

	Low






Portfolio 3

	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible  

	
Harm to insects or wildlife





	
During the encounter, children may stumble across insects or wildlife, which may cause harm to the insects.
	
If children observe insects or wildlife, practitioners can teach them to be kind. Children can also learn about different insects and habitats from practitioners.
 
 
 
 
 
 


	
N/A
	
All children and Practitioners

	
Trees and flowers do not get damaged 






	
Children could break branches off trees and pick flowers. 
	
Children could be taught about the importance of the natural world by practitioners.
Practitioners could also encourage the usage of resources that have fallen or are lying on the ground.
	
Children could use natural loose parts already broken off onto the floor
	
Children and adults

	
Leaving Rubbish and waste.







	
By leaving rubbish the children or practitioner would be polluting the enviroment
	
Using a recycling bag for any rubbish or waste. In addition, children will be encouraged to place their rubbish in the recycling bag. Practitioners will also discuss how rubbish and waste can harm the ecosystem, as well as small animals and insects.
	
When at the end of the activity children will take a carrier bag and go around the area picking up any rubbish they see.
	
Children and adults

	
Insects could get stood on.





	
By running around the forest children could stand on insects or wildlife if they don’t see them.
	
Practitioners will encourage children to be careful and what where they are walking while in the outdoors 
	
N/A
	
Children and adults 

















	
	

	

	

	














	
	

	

	

	
















Portfolio 4

Outdoor play has long been a part of early childhood education.
However, the standard of outdoor play varies, and for some children, it is nothing more than time spent in a bland, plasticized, safety-surfaced play area with little exposure to nature. Friedrich Froebel, stated by (Tovey, 2016) a pioneering educator in the nineteenth century, had a different idea: a garden for children that provided time and space for play and discovery in nature. His vision is still alive and well today, with a growing significance for young children's play and learning.
The setting, according to Froebel, stated in (Tovey, 2016) was suitable for young children. Children gain an appreciation of the natural world, begin to appreciate its beauty, and learn to care for it through planting, discovery, and outdoor play.
The outdoor experience offers children First-hand sensory experience that is important for developing minds. Space and freedom to try things out, discover, experiment, and examine how the world functions. Space for whole-body, expansive movement. Engagement with core concepts like gradient, gravity, speed, and energy, as well as life and death. Adventure, danger, and challenge are all possibilities. In all aspects of the curriculum, there are opportunities for practical learning (Tovey, 2016).
Scaffolding 
Within the activity plan practitioners are encouraged to incorporate the use of books to develop the children's knowledge about birds and their habitats which will enable scaffold learning supporting this Vygotsky (1896) states that Scaffolding is a term that explains how a more experienced person can assist a learner. This entails offering learning opportunities that go beyond what the child can already do, but remain within the zone of proximal growth, i.e., what they are capable of doing with the assistance they are receiving.
Working with the children in a progressive manner, progressively adding more complex tasks so that they are working in their zone of proximal growth, practitioners will use Vygotsky's ideas in forest school. Practitioners will ‘scaffold' by doing and allowing the children to participate. (Vygotsky, 1896)
The practitioners can also scaffold by demonstrating and instructing, assigning tasks, drawing on prior knowledge, and allowing time for growth by doing some pre-teaching by doing stuff and then saying, "Remember when I...", and they can also review, improve, and review. (Vygotsky, 1896).
Cognitive Development
Before doing the activity, the practitioners allowed the children to use their cognitive development by finding out as much information on the subject as possible. Cherry (2020) states that according to Jean Piaget's theory of cognitive development, children go through four stages of mental growth. His thesis is concerned with not only how children gain knowledge, but also with the nature of intelligence. Piaget argued that children participate actively in the learning process, acting as mini scientists conducting experiments, making observations, and learning about the environment. Children constantly add new knowledge, build on current knowledge, and change previously held concepts to accommodate added information as they interact with the world around them. (Cherry, 2020) 
(Fischer and Bullock, 1981) also stated over the last 25 years, one of the main focuses of developmental research has been the study of cognitive development, particularly in school-aged children. There is a vast study literature on cognitive change, with thousands of papers looking at it from a variety of angles. Despite this variation, there appears to be a growing consensus on the conclusions to be drawn from existing research and the paths in which new research and theory should be pursued. A large part of this agreement stems from an attitude that pervades the field: It is time to move past the dichotomy between structuralism and functionalism and start constructing a broader, more integrated approach to cognitive development Fischer and Bullock (1981). 
Co-operative Learning 
Within the activity the practitioner decided to put the children in group to teach them all about co-operative learning, this is working together, while expanding their learning.
Many active learning processes are built on the foundation of cooperative learning. Cooperative learning refers to the utilization of small groups in the classroom to help students maximize their own and each other's learning. Most active learning processes, such as problem-based learning, team-based learning, collaborative learning, and PALS, require students to work in small groups to attain common learning objectives. (Johnson and Johnson, 2018).
 Also stated by Zook ((2018) Cooperative learning has been around for a long time, but it has never achieved the same level of popularity as blended learning or differentiated instruction. While the reason cooperative learning went unnoticed for so long is disputed, it is certainly a powerful and effective teaching approach.
Cooperative learning is centred on group projects, but it is so much more. Cooperative learning focuses on demonstrating the benefits of interdependence while emphasizing the importance of personal accountability (Zook, 2018).
This occurs naturally in cooperative learning because students work together on a task or explain an idea, yet they each have a different task or concept to explain. In addition, your children will be social while participating in cooperative learning. Depending on the class, this could be an advantage or disadvantage for you. Regardless, social work experience can benefit students' soft skills which is a pleasant addition to cooperative learning in general (Zook, 2018).
Holistic Development
The outdoor activity was created to encourage the children to use their holistic development.
Holistic development refers to the view of each kid as a complete individual - physically, intellectually, emotionally, socially, culturally, ethically, and spiritually. The stages of development in each of these categories are well recognized, allowing us to judge where a given child is in relation to the overall standard, such as Western Europe (Sussex forest school, nodate)
Comenius (1592-1670) sited in Smith (2015)  was a proponent of the outdoors, and his work adopted a holistic approach to education, believing that children learn via their senses. This is still in use today because practitioners urge children to use their senses to aid their learning and development in settings. In practice, for example, there is a key principle about creativity and how children can use their senses to describe the outdoors and better understand the world around them (Smith, 2015).
Similarly, Friedrich Froebel (1782-1852) considered the outdoors to be a crucial component of a child's education, not only physically but also academically and socially. He encouraged children to spend time in nature so they could see how materials and shapes contributed to the formation of their natural world, allowing them to understand their place in a larger universe. This is relevant to modern practice, since many settings provide children with an outdoor learning environment or forest school where they can learn through sensory experiences, play, movement, and purposeful work, as Froebel pointed out. In addition, qualified practitioners work in Early Years settings to assist children in their development and give chances for them to move between the indoor and outdoor environments to aid their play, learning, and development. 
This is a significant component of Pestalozzi's work as well (Smith, 2015)
Loose parts
In the middle of doing the activity the practitioners allowed the children to go into the forest to find any loose parts they could find for the nest building. At first, introducing loose parts play can seem daunting. There are so many materials that may be used for loose parts play, but how do you know which ones to use? Beginning to explore with the open endedness of loose components can feel odd to some children. There's also the matter of setup and storage to think about (Lipp, 2020).
Lipp (2020) also states that there are generally many toys to choose from inside schools and homes. The majority of them have a specialized purpose. There may be more space outside, but there are fewer toys. In their outdoor play, children are inherently resourceful. A single stick can be used to sketch in the dirt, transform into a magic wand, or stir a pot of hot mud coffee. A road or a log cabin can be built with a vast number of sticks. Children instinctively draw toward nature's loose components to build, gather, connect, disassemble, design, create, and play. Outdoor loose parts play can enhance a child's appreciation of the natural world (Lipp, 2020).
According to Fraser Brown's theory sited in Learning in the Leaves (nodate) , children learn best in situations that are flexible.
Children can play/learn independently in a flexible environment that can vary and contains moveable pieces. Children who are allowed to play alone develop resilience, confidence, independence, and creativity. When the learning environment is flexible, it is also vital to change the learning when the unexpected occurs. For example, a rare animal is spotted, it snows overnight, or a client displays a specific interest that piques the curiosity of the entire group (Learning in the Leaves, no date).
Sustained Shared Thinking 
While engrossed in their activity the practitioners encourage sustained shared thinking by asking the children questions about the activity. 
Brodie (2021) states that Sustained Shared Thinking (SST) is a form of shared thinking that is free, requires no equipment, and may be accomplished by trained practitioners. It's not a novel concept or something that 'extra' practitioners must undertake. It is most likely something you currently do on a regular basis. SST, in its most basic form, refers to the delightful, in-depth talks you have with your children about everything and everything. SST is crucial because it helps children learn at a deeper level. Deep level learning, according to Laevers (2005: 3), is a “paradigm shift through which more of the world's complexities can be experienced and become meaningful.” As a result, deep-level learning encourages youngsters to think critically as well as understand facts, promoting a good learning attitude. SST helps children think in three ways: through encouraging, modelling, and expanding their thinking. To begin, thinking is aided by appreciating and devoting time to comprehending the child's point of view or thoughts. This generates a virtuous loop in which a youngster feels comfortable expressing more ideas or points of view.
Second, by displaying their thought processes ‘out loud,' practitioners model thinking. This provides youngsters with a foundation or framework that they can adapt to their own needs. Practitioners will have varied cognitive processes; thus children will be exposed to a variety of models via speaking with other practitioners (Brodie, 2021)
Third, because knowledge is verbally flowing between the two people, cognition is extended for both participants (Brodie, 2021).
 Child-led
Sussex forest school, (nodate) states that we enable children to develop and follow their instincts and naturally play, collaborate, and cooperate with their peers in a wide range of ways by promoting a child-centred and child-led learning environment free of the usual confines of predefined ends and aims. It is more vital to focus on the process than the product of the action. 
The role of the adult 
The role of the adult is to arrange a safe, open-ended experience that will help the children become more independent in the outdoors. The adults will safely transport the children to their selected place in groups, then support them from a safe distance, allowing them to have private space and discovery. Allowing children to become independent learners will ensure that they will be successful (Waller, no date).
According to Waller (nodate) Practitioners who value and appreciate the outdoors, appreciate the possibilities and repercussions for young children's well-being and development, and want to go outside with them are needed for young children. Positive thinking, understanding, commitment, and attitude are all vital.
The Foundation phase sited in Bilton (2014) also states that the practitioner is responsible for the effectiveness of outdoor play. It will only succeed if the entire crew supports and enjoys outdoor play. Outdoor play will only have a minor impact on children's learning if it is considered as a side activity. Children will develop more confident, autonomous, and learn a lot if parents provide quality outside play. It is the responsibility of adults to ensure that all children could learn, enjoy themselves, and attain their full potential.
Practitioners must appreciate being outside and be dedicated to the development of the outside space. However, Bandura (1977) states that the transition from adult-suggested to adult-insisted is significant. It means that the responsibility of practitioners dealing with young children is now expanded to encompass not only facilitation, response, and provocation, but also enforcement of learning. This is difficult for the practitioner because the child may not be interested in what is being enforced, and the youngster may not understand why it is being enforced. This can undoubtedly result in a bad learning experience (for both the practitioner (Bandura, 1977)
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