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	Target
	What I have done in this assignment...

	Target 1
	Avoid relying heavily on quotes
	I have tried to use quotes more effectively and paraphrased

	Target 2
	Linking ideas throughout the essay
	I have discussed ideas with similarities in order to link them together

	Target 3
	Draw conclusions based on the literature discussed
	I have aimed to refer back to the literature where possible and relevant.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Bridging Experience with the Lead School, looking at how Assessment for Learning is used in schools. Due to COVID-19 restrictions, this was conducted via Teams.	The Deputy Head of the Lead School presented to us regarding how Assessment for Learning is used in the Lead School and gave us examples to consider. I was encouraged to consider strategies that I had already witnessed.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Throughout this bridging experience I have been implementing a number of Assessment for Learning techniques. I have used Lollypop sticks to included as many learners as possible in class discussions. I regularly use 'Thumbs Up, Thumbs Down' to assess the understanding of tasks and content and I recently used a Kahoot quiz during an ICT lesson to assess learning.
	I think I have been using techniques for Assessment for Learning effectively during this Bridging experiences. In reflection, I have used a variety of techniques as a way of fully engaging the class in their assessments. By using technology, such as Kahoot, I was also able to get a 'real time' result of their understanding.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Due to COVID-19 restrictions, the Share Day was conducted online via Teams. During this I presented my experience in the form of a PowerPoint presentation. In this presentation I discussed several techniques I had used during the test experience, reflected on their effectiveness and presented further research (Vygotsky and Hattie) on two of the techniques I had used.
	By doing readings around my techniques, I have learnt just how effective my techniques can be. Through feedback from my peers I feel that, in reflection, using a range of Assessment for Learning techniques can be very effective; and through further discussion with my peers about their experiences, I have learnt how I can progress in my practise and develop my Assessment for Learning techniques even further. It has been very helpful to see how similar strategies are used in different situations. Due to this, I have recognised that my next steps would be to develop strategies further, such as 'Thumbs Up, Thumbs Down' can be adapted to have the children close their eyes or put their heads down to avoid embarrassment.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
When planning a lesson on Story Mountains for a Year 3 class, I revised the subject using this website on . 

Rhifedd / Numeracy
Evidenced by an asset? 
In order to prepare to teach how to use partitioning to double and halve numbers, I researched the technique and found this . This helped me develop my knowledge and also supported me in planning how to model how I expected the work to be presented. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
During the first block of PTE1, I planned a lesson on Anti-Bullying. In order to assess understanding of the lesson I learnt to use Kahoot and designed two quizzes. As seen by the photos 'Kahoot 1' and 'Kahoot 2', there was an increase in accuracy. I feel that this is evidence of an effective use of digital technology to assess learning.  For the second block of PTE2, learning occurred online. This meant I was required to record videos explaining work to the children. I developed my digital competency by utilising a range of software, including InShot and Loom. InShot was used to record two instructional videos that included resources to print out. Through this app I was able to fully model the work. For the video 'Chinese Writing' I learnt how to use Loom. This was effective as I was then able to record my screen and model how to do the writing on a whiteboard seamlessly.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Alternative Endings - Choice and Differentiation
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
Learners Leading Learning
When creating their alternative endings, I gave the class a choice between three fairy tales. They had to choose which one they wanted to work with and then write an alternative ending. Through giving this choice, the children were able to lead their learning by either choosing a familiar story to work with, or by challenging themselves to write an alternative ending to an unfamiliar story.
What have you learned?
Learners Leading Learning
As stated in 'Differentiation' I have learnt how children react positively to being given a choice to lead their learning. This experience has also taught me how giving the pupils a voice in their learning keeps them engaged and enthusiastic regarding their learning. Harcombe states in Brilliant Primary School Teacher (2011) that "pupil input is a vital part of learning" (p. 52). I observed how vital the pupil voice can be in progression during this lesson, as many children challenged themselves by writing an alternative ending to an unfamiliar story, when given the choice.
What next?
Learners Leading Learning
As a result of this experience, I intend to implement pupil voice more into my lessons. I will allow children to make choices, within reason, regarding their level of work and I will encourage children to evaluate their work and set themselves challenges.

Professional Experience Template 2: Zodiac Yoga - Health and Wellbeing Challenge
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
Four Purposes for Learners
This Challenge focused on yoga and encouraging the children to try the routine. I tried to link this to the purpose of creating "health and confident individuals" (hwb, 2015) as the Challenge has been designed to get the learners taking "part in physical activity" (ibid.). I have also set the additional task of looking up the Animals of the Zodiac, choosing an animal and creating their own yoga pose. By asking the children to show their ideas on hwb, I am aiming towards the principle of "enterprising, creative contributors who ... express their ideas and emotions through different media" (ibid.).
What have you learned?
Four Purposes of Learners
Through this experience, I have learnt how implementing the four purposes into a lesson can be an effective way of planning the lesson. This experience relates to my own learning and development as I have learnt how I can use these purposes to support my planning, and an implication of this is that I can learn how to produced effective lessons for learners.
What next?
Four Purposes of Learners
The next steps I will consider will be develop ways to link my lessons to the other purposes not addressed during this experience. I will begin to use the Four Purposes to support my planning, rather than retrospectively finding links between my lessons and the purposes.

Professional Experience Template 3: Recording Stories for Teams
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
Learning Outcomes & Wellbeing
When it comes to listening to theses stories, I have set the learning outcomes to relate to enjoying this story, such as drawing what they learnt or enjoyed. I decided to do this to ensure that the children enjoy the stories, which I feel is important to wellbeing. As Reese, E (2013, p32) suggests, a child "will use stories as a way to understand and express his thoughts and feelings". This suggests that hearing stories can help wellbeing through development.
What have you learned?
Learning Outcomes & Wellbeing
I have learnt how balance learning and wellbeing. Through this experience, I have learnt that it is important to sometimes have activities or tasks that do not necessarily a "tick-box" outcome, but instead can focus on wellbeing. I feel that this is especially important during these times of COVID-19 and the lockdown.
What next?
Learning Outcomes & Wellbeing
Due to this experience, I will look into research more ways I can promote wellbeing in my lessons. As I plan future lessons, I will also look at how I can ensure my learning outcomes can be used to implement wellbeing activities.


Part 2: Critical Reflection
2075 words

Introduction
In line with the new Curriculum for Wales (gov.wales, 2018), schools have been instructed to design a curriculum that includes the Four Principles, including developing learners to become “ambitious, capable learners” who will “set themselves high standards and seek and enjoy challenge”. The school in which Placement 1 occurred is a pioneer school and has already began to implement the new Curriculum and develop learners in accordance to the Four Purposes. As shown in the Profession Experience Template 1, an experience during the Placement focused upon the QTS Standard of Learners Leading Learning, which can support the creation of ambitious learners, by allowing choice during a lesson on Alternative Endings of stories. During this lesson, the learners where given the opportunity to lead their own learning by choosing which story they wanted to work with. It was observed that many of the children eagerly chose an unfamiliar story which provided an extra challenge.

Upon observing how giving choice can motivate learners, it has been recognised that supporting learners in taking control of their own learning is an area for further Professional Development and research. Therefore, this reflection will focus upon different perspectives and wider reading surrounding how learners may lead their learning and shape the learning environment, specifically through the pupil voice. Harcombe (2011, p. 141) explains how the pupil voice “enhances learning and behaviour”. This suggests that embracing pupil voice is important to effective professional practice as it is an approach that can support the holistic approach to a “balanced education” (gov.wales, 2017) outlined in the new Curriculum. By considering different perspectives through two Estyn reports, use of the pupil voice in relation to the curriculum will be discussed further within this reflection.

Critical Discussion of Chosen Aspect
Defined as “the expression of personal perspectives” (Kellett, 2010, p. 471), voice is crucial to effective communication within teaching practice. It is used by practioners to collaborate and share ideas, by parents and carers to engage in their child’s learning, and is increasingly being used to encourage learners to control and lead their own learning. Harcombe (2011, p. 141) explains how this idea of the pupil voice has been around for some time, but only recently has it become a legal obligation to consider the pupil voice if and when changes are being made. This suggests that it has been recognised that learners have as much a right to an opinion on their learning as those who design the curriculum. This idea of learners leading the learning has been included in Professor Donaldson’s Successful Futures (2015, p. 69) in the tenth Pedagogical Principle. It states how teachers should encourage “children and young people to take increasing responsibility for their own learning”. This implies that effective professional practice should include the teacher providing the opportunities for independent learning, whilst supporting learners in choices regarding their own learning. Therefore, it can logically be argued that this includes utalising the pupil voice within the school and classroom.

One perspective given regarding the importance of the pupil voice is that children have the right to have their views heard and considered in accordance to Article 12 in the United Nations Convention on the Rights of the Child (UNCRC). This perspective is further outlined by Lewis and Porter (2007, p. 230) who states that through the right of respect for their views, “children are seen to be vital contributors to decision-making around the provision of services”. Education is a service, therefore this suggests that learners have the right to use their voice to lead their own learning. This perspective carries the implication that practioners have the obligation to support children in exercising this right, rather than treating the pupil voice as a secondary aspect of Professional Practice. It should also be noted that allowing learners to exercise this right to a voice not only encourages autonomy of their learning, thus developing them into “ambitious, capable learners” (gov.wales, 2018), but will also support development towards another of the Four Principles, creating “ethically informed citizens who … understand and exercise their human … rights” (ibid). As this implies, it is important to support the pupil voice, not just in accordance with their rights, but in line with the new Curriculum.

As previously stated, the new Curriculum for Wales aims to develop learners who look to be challenged. However, seeking challenge is difficult without support. As a teacher, it is important to create a learning environment “in which students are motivated, supported and challenged” (Coe et al, 2020, pp. 22-23). Coe et al explain how positive interactions between teachers and pupils can help to create a supportive environment. With regards to the aspect of learners leading learning through the pupil voice, this suggests that utilising the pupil voice in a positive manner could affect the learning environment and encourage learners to face challenges. It could be argued that this perspective of using the pupil voice to create support could encourage learners to take the lead and seek out challenges for themselves due to the building of trust between teacher and learner. Hattie (2012, p. 121) explains how trust between a teacher and a learner can help the child “feel that their work is appropriately esteemed” as well as feeling “welcomed into your class and worthwhile as learners”. By making a learner feel worthwhile, it can be suggested that a teacher would build the confidence of the learner. In turn, this confidence could encourage the learner to use their pupil voice to lead their own learning.

So far, the use of the pupil voice in the classroom to encourage learners to lead their own learning has been seen as a very positive aspect of the teaching experience. Harcombe (2011, p. 143) explains that the pupil voice should be used to empower learners, however there is another perspective to consider. As stated by Kellett in Children’s Experiences in Education (2010, p. 471), some initiatives taken in schools to promote the pupil voice can “be disempowering of some pupil groups” as some schools might dictate how pupils speak, for example respectfully, responsibly or with use. This perspective suggests that whilst schools may employ the use of the pupil voice, control of the learning would still lie with the pracitioners rather than the learners. One example of this could be through the school council. The School Councils (Wales) Regulations 2005 states in section 3.1 of ‘School Councils’ that “[t]he governing body of a school must establish a school council” for pupils to discuss issues regarding their school and learning. However, based on this perspective of the pupil voice, it could be implied that discussions involving these pupils may not accurately portray the pupils’ views. Kellett (2010, p. 471) continues to explain how some initiatives, such as school councils, may result in teachers “using pupil voice to inform their own agendas rather than to privilege pupil voice as agency”. This suggests that whilst the pupil voice would be used to hear the pupils’ views, it may not always be used as a way for learners to lead their own learning. It could be argued that teachers may have an idea of how to improve their learners learning, but would use the pupil voice to gage whether or not it would be effective within their practice. Whilst this still encourages pupils to share their opinions regarding their learning, this perspective suggests that pupil voice does not always give learners autonomy of their education.

In order to gain another perspective, research has been done into how schools are implementing the pupil voice by reading Estyn reports. The two schools focused upon in the reports concluded that including pupil voice in their curriculum produced positive results. One school worked with their pupils at the start of the school year in sessions that “focussed on discovering what pupils would like to choose as themes” (Estyn, 2020). This was then expanded upon to discuss with learners what tasks would be set within this theme. This implies that with guidance from teachers, pupils are able to lead their own learning and the report went on to explain how learners would “teach their own lesson to … a smaller group” (ibid). This could suggest that through learners leading their own learning and supporting peers, subject understanding could be improved. In further reflection, there is an implication with this, that pupil voice is an important aspect of an effective Professional Practice as including the learners in planning can have a greater effect that simply allowing learners to use their voice to express their views; it can encourage peer relationships, increasing engagement and understanding and build confidence in learning. 

Another Estyn report focused upon how a school implemented a creative curriculum that used the pupil voice as a starting point through a day of immersion (Estyn, 2018). During this day children were encouraged to complete tasks and then “given time to reflect and to plan the direction of future learning” (ibid). The notion of including the learners in the planning of their learning offers the perspective that the pupil voice does not need to be limited to the active teaching and learning time. This suggests that there is a possibility for learners to lead their own learning from planning all the way to reflection and evaluation. This also strengthens the argument that utilizing the pupil voice goes beyond listening to learners opinions, as it implies that learners are encouraged to connect a current task to future learning, which in turns supports the idea of learners developing into “ambitious, capable learners” (gov.wales, 2018).
Conclusion
In conclusion, the pupil voice can be argued to be an effective approach in encouraging the aspect of learners leading learning. As Hopkins (2008, p. 394) explains, hearing “the pupil voice is not simply a matter of listening to pupils as they articulate their thoughts aloud”. As this suggests, it is important for the teacher to do more than just listen to a pupil, they must act upon the view the pupil has expressed. For example, if the pupils say that they wish to learn about castles by building their own castle, it was be an effective approach to teaching and learning to implement this idea into the lesson. Listening to pupils and carrying out their ideas is an action that will be taken through to future practice. The justification for following this action of using the pupil voice to develop learners leading learners comes from the purpose outlined in the new Curriculum of creating “ambitious, capable learners who … can explain the ideas … they are learning about”. (gov.wales, 2018). As seen in the Esytn reports, including pupils’ ideas in planning the tasks may encourage learners to support and teach their peers. This suggests there is a need for future professional development in including the pupil voice as it has proven to be a successful aspect of the professional experience.

As stated above, encouraging learners to lead their own learning through the use of the pupil voice can promote positive relationships between teacher and learner. These positive interactions can create a supportive learning environment and in turn develop a level of trust. An action to take into future practice would be to research further how this trust may be developed in a way that would support learners leading their own learning, rather than having the teacher dictate the direction of the lesson. It is important to remember a potentially negative effect of a positive relationship between teacher and learners is that the teacher may “believe they already knew [the pupils’] views and could represent them themselves” (Bragg, 2007, p. 515). As this implies, it could be argued that pupils’ views are not always accurately represented. Therefore, care would be taken with any future action that includes the pupil voice to not allow for teacher biases, but instead effective practice will be developed to allow the teacher to guide a pupil through leading their learning using their voice.

In final reflection, the use of the pupil voice “can change and improve the ethos and the quality of teaching and learning” (Harcombe, 2011, p. 151). As this suggests, through using the pupil voice an effective profession practice of teaching and learning can be developed. Actions that will be taken by this practioner for future practice will be to encourage the use of the pupil voice, listen carefully to the ideas of the learners and implement them appropriately, and support learners in leading their own learning. 
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