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	Cynllun Gweithgaredd
Activity Plan

	Gweithgaredd:

Activity: To create/build a home/shelter for a wild animal for example a fox or perhaps a cat looking for shelter.

	Nifer o blant:

Number of children: 4

	Oed y plant:

Age of children: 5
	Nifer o oedolion:

Number of adults: 1

	Lleoliad:

Location: In the forrest/ garden area.
	Amser paratoi:

Preparation time: 30 minutes.
	Amser gweithgaredd:

Activity time: 1 hour.

	Adnoddau:


Resources:  We will use mostly resources found outside. These will include sticks/small branches, stones, straw/hay, a small crate, string, measuring tape and a waterproof sheet.


	Amcan/ion y weithgaredd:




Aim/s of activity: The aim is for the children to use their imagination and the resources to construct what they think would be a good shelter for a animal that might be out in the cold using a range or resources.

	Cysylltiadau â deilliannau:



Links to outcomes: Children handle objects and construction materials safely and with control.
Count an irregular arrangement of up to ten objects.
Order two or three items by length or height.
Show care and concern for living things and the environment.
Construct with a purpose in mind, using a variety of resources.

	Gwahaniaethu:


Differentiation: Offer open ended questions to higher ability children. Provide lower ability with ideas to support their thinking.

	Iechyd a diogelwch:


Health and safety: Area has been checked for safety risks and assessed. Materials used are also risk checked. There are no risks walking from the classroom to the forest/garden area. Area within eyesight of other members of staff.

	Rôl yr oedolyn/oedolion:


Role of adult/adults: The adults role will be to explain to the children the reason for the activity and then to allow the children to work together to use their imaginations to create their own shelter. It should be a child led activity.

	Y weithgaredd:
The activity: The adult will have a discussion with the children, using picture cards of animals that are found outside, for example, a fox, hedgehog, stray cat. As well as pictures of a range of shelter/homes. The adult will ask the children a range of questions to prompt the children to think, for example, how do you think it might be sleeping outside? What do you think we can do to help these animals?. These questions are aimed to encourage the children to consider other living things and the world around them. Once the children have had time to think and come up with their ideas the adult will suggest taking the resources into the garden/woodland area to build the shelter. 
Some of the resources for example the sticks/ small branches and stones will be in the woodland for the children to choose for themselves. 
Once at the area within the woodland that the children have chosen the adult will be close by and available for support and health and safety reason, however the children will lead this activity. The adult will prompt the children with mathematical words such as length, distance, counting. They will do this by asking questions relating to the activity that also brings mathematics into the activity.
The aim being to use these resources to develop the childrens mathematical language. Can they count the number of branches they are using? Do they weigh the same? Is one heavier? What is biggest or smallest? Taller? Shorter? Under/ over the top. The reason for doing a mathematical activity in this way is that the children should not feel as though they are doing a mathematical activity as they will be concentrating on creating this home. Also with it being child led they should feel as though they are in control
We have given this activity a 1 hour time, however, with it being a child led activity the activity may take more or less time, depending on when the children feel they have finished what they have set out to do. This links in with Dewys’ belief that the best way for children to learn was through hands on experience and by interaction within their environment.




Part 2
I was inspired by Froebel’s’ strong belief in outdoor learning and holistic learning in this activity.  Froebel (1926) believed that "play is the highest expression of human development in childhood for it alone is the free expression of what is in the child's soul." 
Mathematical learning can be frightening to children especially when they see it as a task rather than playing. In this activity I made the decision to bring play and mathematics together whilst also making it a child led activity. Piaget (1969) recognised the significance of child led activities as being important for learning and development. He believed in 'learning through experience'. He believed in a hands on learning approach as opposed to numbers on a board.
I believe there are many strengths within my activity plan as I am attempting to apply Froebel’s holistic approach to learning as the forefront of this activity. I am aiming to try to develop more than the mathematical area of learning development alone. The Foundation Phase Wales (2015) states that it urges children to be inventive and innovative and make learning progressively enjoyable. I have tried to follow the Foundation Phase ethos alongside Froebel’s theory of the importance of the learning in the outdoors and the child developing holistically, whilst the activity is also child led. 
Through using the Foundation Phase as my guidance and referring to the framework,  I believe I have included some skills that the children can gain from the following areas: Personal development, moral and spiritual development, well-being, language and communication skills, knowledge and understanding of the world, physical development, creative development and mathematical development.
The children will be using mathematical language during the activity through counting the many objects that they are using. They will be using the measuring tape, or their hands placed one after the other to measure the length of the resources and then determine if they think they are the right length or width. They will be able to use language such as under and over when placing or building the items up. Taller or longer, smaller or shorter. These words can be introduced by the adult during the activity whilst the children have the resources in their hands.
However, this could also be considered a weakness as I may not have covered as much in the way of mathematical skills in depth as some other activities will have allowed for. It also means hoping that the children will use the mathematical language and resources provided, which they may not as they might be concerned only with the physical element of the activity in creating the shelter/home.  Vygotsky (1978) states the significance of there being an adult or more knowable other, supporting the child to develop skills and understandings that they might find difficulty in doing alone. With this information it would mean that theorists such as Vygotsky would have the adults within my activity to be much more involved than I had them being.
I also feel that perhaps my activity plan needs more information as to what exactly should be happening in order for other adults within the setting to know what is completely happening.
Through evaluating the activity plan, I have noticed an aspect that I would reconsider and this would be to have another adult present. My reasons are firstly for health and safety reasons, with this being an outdoor activity it would benefit from having a second adult in the case of a child getting hurt and needing attention then there would be a second adult to be with the other children. If there had been a child with additional needs within my group I would have added another member of staff or that child’s one to one if they had one to provide that child with the additional support that he/she may need. I would like that the child with additional learning needs is able to have the same child led experience as his/her peers without putting the child in any unnecessary risk. If I had a child with physical difficulty then I would reconsider the environment, for example, bring the activity onto a grassy more even surface. Early years alliance states “it’s essential that providers offer children with SEN access to a good outdoor play provision as they should for all children”. 
I have taken into consideration the importance of ensuring the health and safety in my activity plan in accordance to the Health and Safety Executive statement that states that risk isn’t to be eliminated but weigh up the risks and benefits.
 The resources are predominantly natural as inspired by Froebel’s gifts. He drew upon his mathematical knowledge to create these wooden blocks. Through taking the activity to the outdoor environment and using natural resources it is an extension of froebels gifts.  
















Task 3
Within the activity plan in task 1 of this assignment we saw that the resources used were mostly natural resources. The outdoor area has much natural resources that can be used in mathematical development. The use of nature and the outside environment was what Froebel believed in, he believed that the outdoor environment had the opportunity for learning in every area of development. 
The outdoors is versatile as in it can be brought inside and vice versa. Children can develop all areas of mathematical skills through the outdoor, for example, the use of woodland resources such as leaves, acorns, trees, for example the adult can say “how many trees can we count along our way”. We can bring mathematical learning into gardening with quantity, length and counting. 
Settings will sometimes have a theme for a term, this theme could be for example the seaside. With a theme such as this the children could use shells and pebbles from the beach for sorting and grouping. They could use small pieces of driftwood to write out number in the sand in the sand corner in the setting, bringing writing skills into the mathematical activity. Seaweed can be collected and weighed on a weighing scale and measured in length with a measuring tape and the number recorded on a whiteboard, which would introduce the children to data collecting.
Some settings have areas for each skill, for example, a mathematical area, a reading area, a language area and so forth. These areas are usually not interactive and the children must only do things in that area that it is designed for. A mathematical area will at times consist of shape puzzles to teach the children shapes and to learn what they look and feel like. There are some mathematical games available such as the fruit sorting games which includes bowls and tongs that the children use to sort the fruit by colour and type. Numicon is frequently used within settings to support the development of mathematical learning it is described as being a multisensory approach to teaching children (numicon.com, 2020). It provides children with a visual representation of less than and more than.
Mathematical skills can be developed in every area. The Foundation phase Wales (2015) states that there needs to be effective cross-curriculum planning for skills. Settings are able to accommodate this through careful planning and following the framework. There are many areas that mathematics can be added, for example, in the role play area, this is often an area that is changed termly to meet the theme of the setting, however it is always possible to support mathematical development within this area. If the role play is some form of retail there can be a till for the exchange of money which would also cover ICT skills, the children can sort the resources in the area into categories. The role play are involves communicating with other children, if a child is purchasing more than one object the cost of these will need to be added and the amount it adds up to asked for. There are many different ways that mathematics can be used within this area.
Some children enjoy being creative, this area can provide colours, patterns, shapes. Settings might have an activity of creating potions which would involve measuring and weighing the correct quantities and even making note of the measurements they have used. The children in this instance might not realise they are doing a mathematical activity as it is being done in the creative area, in particular if they are leading their own learning.
Construction area in a setting that has specified areas can have an array of mathematical development opportunities, for example, building walls or tracks can involve counting and questions such as “how many bricks have you used?” “how many do you think you might need to make a wall as high as your head?”. The second question is not about being correct in their guessing it is about the children estimating and them perhaps checking if their estimations were correct, which also will or can involve problem solving.
Sand and water play has a wide range of learning through play mathematical developing opportunities. The children are able to use their imagination and initiative whilst also using mathematical language, problem solving, exploring, sensory skills and so forth. Within the water play language such as volume when pouring water into jugs or beakers and terminology such as full or empty. They can build water walls for example and have sorting games with under the sea animals.
Settings have different approach to teaching mathematical development and the resources they use, for example some settings prefer to use resources that can bought from shops or catalogues, these will usually be brightly coloured and plastic whereas some have taken to the Montessori approach which was a range of wooden sensory materials in different geometrical shapes and with different finishes. Montessori believed children would benefit from these materials and they would assist their learning of their properties, for example size, weight. Through use of Montessori materials, children can develop their ability to accumulate and sort out the sensory impressions as to retain the information. Some believe that using plastic brightly coloured materials can be overwhelming to the children.
Task 4
The Foundation Phase Framework Wales (2015) envelops the formative needs of children. The main component of the statutory curriculum framework system is the holistic development of children, developing their skills and expanding on their learning encounters as well as the knowledge gained. The Foundation Phase believe in promoting equality among children and providing equal opportunity and celebrating diversity.
The Foundation Phase (2015) states that practitioners need to understand how children develop in order to be able to plan appropriately to support the developmental learning of the child. Children develop at various rates and should be permitted to develop at their own pace. When a child learns a new skill they should be offered the chances to practice them in various circumstances, to think about and assess their work in a number of ways through cross curriculum.
Practitioners can adhere to the ethos of the Foundation Phase through planning holistically for the children. In order to do this the practitioner must observe the child on more than one occasion doing the skill as to ensure they have witnessed the child develop that skill. Through correctly observing children we are then able to develop that skill further with planning for the next activities.
Piaget (1963) thought that professionals who were proficient at observing could use childrens reactions to their learning, which would give them an understanding into the childrens understanding of view of the world, this is echoed in the Foundation Phase (2015).  There are more than one way to observe children and each setting will chose the one that best suits that setting. The adult needs to provide the children with an environment where children will be able to be comfortable and confident to maximise their new learning skills. Vygotsky (1962) examined that the environment in which children where learning would influence their learning process. 
Practitioner in wales follow the guidelines of the Foundation Phase Wales (2015) when doing planning for their children. This includes covering the seven areas of learning, each area has a list of skills that children should be given the opportunity to develop. It also gives practitioners an idea for their own planning in each year group section. The framework is clear that children learn at their own pace and that practitioners should remove any barriers that might reduce the learning development of children with any form of a disability. It references the UNCRC in that all children have the right to the same level of education as everyone else. The other guidelines that are being used by practitioners are The Four Purposes of the Curriculum for Wales encourages cross-curriculum planning for learning and teaching, inside and across the areas. This will empower learners to construct connections through their learning and join learning experiences with the skills and knowledge. It has been published in order to help support teachers and practitioners to create their own curriculum whilst ensuring that settings keep to the same ethos and desired outcomes.
England and Wales follow similar early years learning curriculum, however, they do have some differences. England have the Early Years Foundation Stage which continues until the child is 5 and follows a seven area of learning curriculum, whereas the Foundation Phase continues until the children are 7 and have a more holistic approach with the well-being of the child at the centre of the curriculum. The aim within the Foundation Phase being that the child will develop as a whole being and within their own pace with the guidance from the practitioners. Wales also follows the National Literacy and Numeracy Framework which places emphasis on literacy and numeracy being applied across the whole curriculum. The Foundation Phase also places emphasis on the importance of outdoor learning and bringing the outside inside by merging the two.
Practitioners in Wales will therefor need to plan for the outdoors in a similar way to the indoors as it is considered as important an area of learning Foundation Phase (2015). 
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