Bilingual system 

Research has shown that there are implications of the bilingual system. Welsh Government (2018a) states that the act requires practitioners to consider whether the child with additional learning needs will require provision in Welsh. If the child does, it will be the practitioners and school’s job to document this information in their IDP and they must follow all steps to secure the child’s provision in Welsh. 

NHS (2020a) states that By Welsh Government bringing in a new bilingual system it will allow practitioners to develop their professional development. Lead with Languages (No Date) states that by practitioners learning Welsh it will improve their memory, critical thinking and problem-solving skills. It will also improve their listening skills. All of these skills will overall improve a practitioner’s practise when supporting children with ALN. Estyn (2019) also states that by practitioners developing the Welsh Language it results in them having higher expectations and better self-esteem, this will result in them being better practitioners as the higher expectations they have, the more they will employ in effective teaching practise.

Welsh Government (2020a) states that there are 23% of practitioners in Wales who can speak and teach Welsh. However, to support the practitioners who cannot speak welsh (Welsh Government, 2016) has introduced a free scheme that enables teachers and teaching assistants to have the opportunity to improve on their Welsh language skills and to grow confidence when using Welsh-medium and bilingual methodologies. Welsh Government (2021c) have invested £3.38m to allow practitioners to access the scheme. However, the course takes eleven weeks, and this will be through intense training.

The disadvantage for practitioners doing the welsh-language course would be that it takes eleven weeks (Welsh Government, 2016).  Taking information from the teacher’s workload survey from Department for Education (2019), practitioners are working 50 hours a week due to their unmanageable volume of planning, marking and teaching time. This suggests that practitioners already have a big enough workload and do not have enough time for an eleven-week intense course, so potentially this may not work as it would add stress on practitioners. 

Places such as Merthyr Tydfil and Blaenau Gwent, have low numbers of Welsh speakers, this suggests that these areas are more English speaking and different places will have different rates of welsh speakers (Welsh Government, 2020a). This will result in schools finding it hard to in-force the welsh language in to practise to additional learning needs children in predominantly English-speaking parts of Wales due to lack of staff not knowing the language (BBC, No Date). 

Nevertheless, the chance to get involved in the new bilingual system would benefit practitioners who live in areas of Wales, that have low number of Welsh speakers, as it would provide better job opportunities. Having the opportunity to speak welsh would have social, psychological and lifestyle advantages on the practitioners (BBC 2016). 

About the Additional Learning Needs transformation programme and why the act is changing 

Children’s Legal Centre Wales (2021) states quarter of pupils in Wales in 2017 and 2018 had some sort of additional learning needs (ALN). The outcomes for pupils in Wales who have additional learning needs are poor compared to children who don’t have any needs, this suggests that discrimination in schools, are being made against disabled children (Education Wales, 2017). so, The National Assembly for Wales decided to come to a conclusion that the system is out of date and is not working. 

Wales have decided on a new legislation which will take place in 2021 and it will ensure that children with a disability to have the same educational outcome as children with no needs, this is called the additional learning needs and education tribunal Wales act (Education Wales, 2017). The new legislation aims to change expectations, experiences and outcomes for pupils who have additional learning needs (Welsh Government, 2020b).

The new legislation will ensure that practitioners will effectively support pupils with ALN and if practitioners are unsure about their roles and responsibilities, the new legislation will allow access to specialist support, advice and information, ensuring practitioners will be confident in helping and identifying children with ALN (Welsh Government, 2020).













Increased collaboration

Research has shown that there are implications with increased collaboration. Welsh Government (2020a) believes that the new system will encourage agencies to improve their collaboration, this will help to share and receive important information effectively. This will benefit practitioners as there will be less stress due to multi-agencies joint problem solving (Atkinson et.al, 2007). This would resolve practitioners having a heavy workload and it would result in them having more time to effectively plan, overall allowing them to have more time with the pupils and to provide better work, this would lower their stress levels (Department for Education, 2019).

However, (Atkinson et.al, 2007) states that increased collaboration has had a negative impact on practitioners as evidence shows that multi-agency working has increased workloads. (Duggan and Corrigan, 2009, pp.385-386) believes that practitioners have lack of time to work on an inter-agency basis, meaning that they have to do this in the little spare time they have. Overall, this would increase their workload and negatively affecting their well-being.  Open Learn (2020) also states that practitioners could face stress as they may be unavailable to effectively collaborate with other professionals, as they are teaching most of the working day. 

Snap Cymru (2016) believes that although increased collaboration is good because so many agencies work together and support one another, the disadvantage would be that the waiting list could potentially be longer as it has to go through every agency first. This suggests that practitioners would have to wait longer to be able to fully support the child and their needs. 

Multi-agency working and increased collaboration for some practitioners would be a disadvantage due to them feeling stressed as they may not trust people from other multi agencies (Atkinson et.al, 2007). This could result in un-effective communication, which would often lead to the multi-agency workers missing out and passing on important information, causing more stress and worry for practitioners (Home Office, 2014). Although, if practitioners had more training on the benefits of increased collaboration it would allow them to feel more confident and comfortable sharing experiences and information, which would allow them to understand the joint moral purpose (Welsh Government, No Date). 

However, most practitioners effectively work in partnership as they follow ‘The statutory code of Practise on LEA/school Relations, this was put in place by the Welsh Office in 1999 and has benefitted practitioners to help foster partnership working (Welsh Assembly Government, 2008). 

By practitioners increasing their collaboration skills it will benefit them as it will inspire great ideas from one another, increasing their knowledge and understanding of practise (University of Bristol, 2020).

Increased collaboration will allow practitioners to work alongside Multi-agencies (Local Government Association, 2017). This will allow children with ALN to get their statements earlier, benefitting practitioners as the other professionals would be able to provide information and give support on how to effectively work with the child (Children’s Workforce Development Council, 2008). This would allow a practitioner to feel confident in practise, as they would feel they could support the child correctly (The National Strategies Early Years, 2009). 

However, increased collaboration can cause conflict in the workplace (Calder-dale Safeguarding children Partnership (2019). SHRM (2021) states if conflict is caused in the workplace, it can cause disruption for the practitioners, which would result in the overall purpose, being a failure and could also cause emotional stress for practitioners. Education Support (2020) stated that already 82% of teachers described themselves as stressed, so by increasing collaboration it could increase the statistics resulting in practitioners having high stress levels. NHS (No Date) also states that if practitioners experience a high amount of stress, it can lead to them feeling physically, mentally and emotionally exhausted.
































Unified plan

The unified plan allows practitioners to see exactly where the children with additional learning needs are at in their development, this will allow them to get to know the child and understand their needs (The National Strategies Early Years, 2009). This will benefit practitioners as it will help them to complete tracking documents and progress summary reports (School of education and Communication, 2013). 

The unified plan will allow practitioners to stay motivated as they will have long and short-term goals and targets to reach, this will overall improve their job performance as they will face many challenges (OPM.GOV, No Date). 

(Hirsh, 2014) states that IDPS are insufficient and cause practitioners to have excessive paperwork. This could lead to practitioners feeling worried and stressed, resulting in them isolating and detaching themselves from other staff and pupils (Haydon et.al, 2018, p.101-106). By practitioners isolating and detaching themselves, they could miss important information that will need to be put in the personal development plan, this could make the data in-accurate which could reflect on their practice (Haydon et.al, 2018, p.99-106). 

Snap Cymru (2016) states that IDP’s consist of practitioners working with the child’s family to gather information. This benefits practitioners as they are able to find out what the child is capable of and their needs and background (Welsh Government, 2016b). However, Snap Cymru (2016) states that practitioners are anxious that this will increase the number of meetings, as there will not be enough time to undertake them correctly. 

Snap Cymru (2016) states that another implication of the IDP’s for every child with additional learning needs would be that the drafting guidance has un-realistic expectations due to funding implications, this suggests that due to un-realistic expectations schools may not have the funding for the children to access their IDP targets and this would cause stress on the practitioner as children not meeting their targets and may reflect their practice.  


















Conclusion 

To conclude, as Wales has had the additional learning needs system for 30 years, Welsh Government were in need of introducing a new ALN legislation (Children’s Legal Centre Wales, 2021). The new Additional Learning Needs legislation will be introduced in 2021 and has advantages and disadvantages to practitioners. Some of the advantages for practitioners included improved professional development, improved practice when supporting ALN children, the chance to learn the Welsh language and increased collaboration and information sharing as it ensures needs are recognized early. However, the disadvantages for practitioners included lack of time to get stuff done, increased workload, increased pressure for training and un-realistic expectations due to funding.  













