The student chosen for this case study is a 9-year-old boy in year 4. Throughout this case study the boy will be named Alex. Alex was diagnosed with autism at the age of 8. He has one sibling: a younger sister in year 3. He currently attends a mainstream primary school. This case study will discuss the early intervention and inclusion intervention strategies that could be used for Alex.
Alex currently lives with his father after his parents divorced. He moved in with his father after he became aggressive around his mother and sister. He was seen as high risk due to his physicality, compulsiveness and disobedience. Alex can be extremely argumentative, abusive and short tempered with the other pupils too. Alex has been in and out of numerous mainstream and special educational schools due to his behaviour. 
After attending a mainstream schools and getting excluded at the age of 5, Alex attended a special education school. He struggled to excel here due to the structure of the school. He attended lessons with other children with severe autism, but this seemed to do more harm than good. However, his social skills had improved significantly in this educational setting. Alex developed friendships with other children with severe autism, and his behaviour seemed to intensify as himself and his friends would cheer each other on. Alex’s time in this school was cut short, when he moved to live in a different area with his father due to his aggressive nature at home. 
Alex is currently attending a new mainstream primary school. Alex will often try to run out of the classroom when he becomes overwhelmed by noise or being told what to do. When Alex is in school, he lacks the concentration needed to learn. He enjoys spending time playing games on the computer. The only subject Alex seems to enjoy is mathematics, which he thrives in. 
Alex struggles to make friends easy as other children fail to understand him and this can often lead to arguments and aggressive behaviour. Alex is very restless in the night and finds it hard to sleep which then affects his attendance or his punctuality for school the next day. Alex also struggles to take part in any sort of activity unless it is on his terms where he will decide whether something is worthy of his attention.  
Autism is a neurological condition which affects the brain. Young children’s brains have much more plasticity than older children and adults, which is the ability to change (Dawson, 2008). Therefore, it is much easier to change or teach new behaviour when a child is younger. Studies have shown that earlier intervention when a child is younger offers more hope of improvement than later intervention. This is why an early diagnosis of autism and early intervention is crucial to supporting children with autism. There are many early intervention strategies being used in Wales that are effective in facilitating pupils with autism’s learning.
One effective method of early intervention that could facilitate Alex’s learning is social skills training. Social skills training includes teaching older children and teenagers how to understand non-verbal cues such as eye contact, facial expressions, tone of voice and body language. People with autism struggle with social skills, therefore it is extremely important to teach children how to understand emotions. This also teaches them how to see things from other people’s perspectives. 
Social skills training is usually taught by a therapist or teacher. It could be one to one or as a small group. Numerous programs offer trips to the local community, to allow the children and teenagers to apply their skills that they’ve learnt, to a real life situation. Kavale & Forness (1995) state that children with autism tend to be excluded by other children, and are likely to be rejected by students who do not have learning disabilities. Children with autism are likely to be rejected by their peers later on in life as well as in school. Elksnin and Elksnin (1998) believe that social skills training is very beneficial for children with autism as it helps them replace negative behaviours with a more suitable and acceptable behaviour. Fox and Boulton (2010) carried out a study on children with autism that were being bullied. 15 children received social skills training, and 13 children were in the waiting-list control group. It was proclaimed that there was an increase in self esteem from the 15 children that received social skills training, this would suggest that the test showed that the training was successful. However, no other improvements were noted amongst the 15 children, as they still struggled with social skills problems. Therefore, it can be argued that social skills training is not completely effective.  
Children with autism tend to suffer with the ‘Triad of impairments’. They are impaired of social interaction, impairment of social communication and impairment of social imagination (Connor, 2018). These difficulties can be addressed in an inclusive mainstream classroom by using the SPELL approach. The SPELL approach is currently a very popular method of inclusive practice used in the UK. SPELL focusses on five different strategies; Structure, Positive, Empathy, Low arousal and Links. Structure can be implemented into an inclusive classroom by adding routines to a child’s day, giving them seating plans and rules to stick to for completing work for example. Positive can be supported by establishing and reinforcing self-esteem and self confidence by building on abilities, strengths and interests. Empathy needs to be conducted on the teacher’s side as they need to gather as much information about the child and imagine what lessons and the classroom looks like from the autistic perspective, then decide weather their teaching methods and surroundings can be more inclusive and structured for the child. Empathy in SPELL can be related to TEACCH as teachers and assistants learn the importance of organising the environment and developing schedules for a child with autism. TEACCH focuses on building on the strengths that children with autism typically have, such as memory and visual strengths. Low arousal needs to be focused on as teachers and teaching assistants need to know what makes a child anxious and must reduce the possibility of a child becoming anxious. Lastly links within the community, within the school and classroom is essential, within the school buddying systems could be implemented into the classroom and could even be extended to the playground and so forth, children with autism having a buddy can be a brilliant thing as it helps them to feel more comfortable in the presence of others and includes them in more activities (Lever, 2011) 
SPELL is one of the leading methods of early intervention and inclusiveness in classrooms across the UK. According to National Autistic Society (2018) SPELL is a very beneficial strategy in helping children with autism. It helps teachers understand how children with autism in the classroom are feeling, by educating the teacher about autism. Through training sessions, teachers can understand the importance in structure and routines. They can learn how to implement effective routines and how to boost the child’s self esteem. On the other hand, SPELL is not guaranteed to work every time with every child. Teachers can follow the SPELL strategy and adjust their classroom and teaching methods accordingly, but it might not have a huge impact on that child’s school experience. 
 
Another strategy that could be used for behavioural problems and to help children display their emotions could be using social stories. If a child appeared to be annoyed then a teacher could talk them through a social story, for example the child will make a descriptive story about how they feel and what they want to do, linking from this they should then descriptively say how they should react and what they should do. These social stories should answer 6 questions (where when, who, what, why and how) this strategy can be used to help teachers and the child understand what emotions the child is feeling and then how they can include the child back into the learning environment (National Autistic Society, 2018). 
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Social stories can help a child with autism, as it is a concrete way of presenting information. This can improve a child’s understanding of a situation or task that they first struggled to understand. These social stories can help a child with autism understand what comes next in order of tasks. They can also help plan and organize a task for the child by giving step by step instructions. By giving children guidelines on how to behave, it can increase the structure of their day and reduce anxiety for a child with autism. According to Gray, (no date) creating a social story for children with autism can help them to understand how that child may feel towards different situations and it can highlight what it is the child may be struggling with, from here the teacher can see what the problem is and how they can best deal with the problem. Many children with autism have difficulties with social situations and understanding social cues. Implementing social stories in the learning environment can be effective as these stories are designed around the individual child (Lorimer et al, 2009). On the other hand, according to Crozier and Tincani, (2007) research suggests that even though social stories are having some positive effects amongst autistic children, social stories do not follow Gray’s outline for applying strategy. Although, social stories are sometimes clearly understood, several children with autism still lack the motivation that is needed to improve their social engagement.

Alex has behavioural issues; therefore, a behaviour-based intervention would be best suited for him. There are a range of behaviour-based interventions. One strategy that has been very effective in improving behaviour in children with autism, is Positive Behaviour Support (PBS) (Positive Behavioural Support Coalition UK, 2015). The program improves social, communication, academic and daily living skills, as well as difficult behaviour. PBS is an inclusive approach that is individualised to suit a child’s needs. Parents and carers use it to teach and encourage children to behave in a positive and appropriate way. The PBS approach requires removing the things that trigger, encourage or reward bad behaviour. Additionally, it teaches children different behaviours to replace the disruptive and difficult behaviour. 

PBS is used with children who have behaviour issues, including those who are not diagnosed with autism. The philosophy behind PBS, is that all behaviour serves a purpose. Challenging behaviour can be reduced if educators and parents know what children are trying to achieve by behaving in a particular way. PBS is sustained by high quality research and suggests that it improves a child’s school performance, helps a child share information, and decreases aggression that a child will show towards their peers and themselves. Therefore, the child will behave better in their learning environment. 
PBS has proven to be effective through numerous studies. One of the most recent studies (Heyvaert et al., 2010, 2012) looked at 250 cases of children with autism and behavioural issues. It confirmed that PBS had a positive outcome for children with behaviour issues. When it comes to PBS research suggests that it is a successful intervention to improve behaviour for children with autism. 
To conclude there are numerous support interventions that are being used or that could be used to support Alex. Many of the strategies that could be used have many positives, however, most hold some negatives and limitations which would suggest that not every strategy would work for Alex. Although Alex is still young, many of the strategies were aimed at younger children (under five years of age) which is unfortunate as it can take a long time to be officially diagnosed with autism. There is a need for new strategies that are suitable for older children and teenagers.
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