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Play has an important role in children’s emotional development.  Freud believed that through play children could process suppressed memories and trauma.
What value does this theory place on play?
According to Freud, play is a significant contributor to emotional release and development. He believed that children, through play, could portray their inner feelings and troubles which they could not verbally express and that this was used as a ‘symbolic substitute’ which served not only as a pathway for emotions but as a controlling influence on them.  Kleine also believed that play was a way for children to show their internal emotions and worries but through using the and imaginary stories.  Winnicott looked at play in the form of the emotional relationship between a child and their caregiver.  He believed that play is a way to facilitate the realisation of self-existence and the effect that they have on their environment because of this realisation.  He referred to this as period as ‘transitional space’. There is, therefore, an emphasises on the importance of play as part of a child’s emotional development and how early years practitioners can use play to support children in displaying, realising, and controlling their emotions.

Consider the age of development of the superego within the ‘iceberg model’.  How does this effect your view of young children’s engagement with their environment and peers during play?
The superego develops between the ages of 3 – 5 years. Its role is to control the primitive urges of the ID and to uphold morally correct life choices. It’s a time when a child will learn the rules of behaviour, good or bad and it is where adults play their part in influencing a child’s creation of  their moral standards and ethics that could affect their feelings of guilt or anxiety and the creation of their self-image. Positive responses from adults results in a sense of pride and feeling good. Albert Bandura stated that children look upon adults as role models and copy their behaviours and John Bowlby believed that children form attachments with key people throughout their life. In a school or nursery setting, having  key people as facilitators to set standards for children to copy during play such as taking turns and respecting the child’s point of view would help to develop the superego and give that feeling of positive achievement to the child.  Allowing opportunities during play for children to practice using these moral standards by experimenting and interacting with their peers to solve problems together will reinforce the good behaviour and develop a positive self-image.





How important is the role of the adult in children's play? 
Vygotsky believed that the more social interaction a child received in their early years, the more successful that child would be in processing and understanding language. Responding to a child’s action leads to a realisation that there is a reaction.  Children internalise these types of interactions so that it contributes to their cognitive development. By setting a scenario, adults can encourage imagination and creativity by sharing children’s play.  The child continues the path of play, allowing them to decide what happens next and the adults take part or contribute but do not lead. Any necessary intervention should involve open questions that confirm the shared play and not adult led. This will confirm to the child that it is a playful situation and will be a more effective learning opportunity. More knowledgeable adults or peers could enable a child to succeed in a task by only providing the intervention at the point when the child would fail without it, and only then giving the minimum support so that the child can complete the task successfully.  

How important is the role of the adult in children's play? This links to your assignment. How does this align with the McInnes et al.(2011) and McInnes et al. (2013) view on children's perception of play? 
The adult needs to create the correct environment to provide opportunities for children to develop their self-confidence and courage to experiment, make mistakes and learn from them.  This leads to intuitive thinking as opposed to just analytical thinking.  As the basis of his spiral curriculum theory, Bruner believed that this approach allowed children to be exposed to any learning ideas at the basic level, to come back to these ideas at a later stage and extend them to include further information which leads to making connections. He also states that the adult should analyse the way a child solves a problem rather than the fact that the problem has been solved and that by adopting these strategies an adult can contribute to a child’s intellectual development. McInnes et al. believes that an adult can have an influence on what children perceive as play.  They go on to say that children develop cues about play and non-play situations and that the less distinct these cues, there is less of a distinction between play and non-play. McInnes et al.  also state the importance of the adult creating a playful environment for learning, allowing for children’s choice and natural inclination to take part in an activity that will result in a more successful developmental outcome. 


What types of play would support these stages of cognitive development?  
From birth babies need to be stimulated and providing movement and noise keeps them focused so that they can investigate without any end goal to the play instigates cognitive skills. Sensori-motor play gives babies different mediums and interesting choices from which to learn, for instance touch feely books, objects that light up on touch. Introducing symbolic play where children use a toy to represent another object encourages creativity.  It allows them to move outside of the boundaries of normal rules of play and use the toys creatively. By the age of 2years this type of play can be extended to include heuristic play where everyday objects are used as a replacement for traditional toys, for instance a wooden spoon. It will enable children to investigate its uses other than its original intended use.  Throughout this period, children have been taking part in solitary play where they are fully engaged with the object of focus.  This remains important throughout their development and it teaches them how to play by themselves and extends the development of creativity and imagination.  It is also a time for consolidation and the type of play that they choose to return to when they are older. Between the ages of 2 and 3 years, children can be encouraged to partake in parallel play, where they play alongside each other but still independently.  It is an introduction to social interaction, and it is an opportunity for children to observe how others play and for themselves to readjust theirs. Between the ages of 3- and 4-years children are ready for social play where they start to interact, co-ordinate play and take turns.  They share ideas and problem solve together. Including constructional play for cognitive development, encourages a deeper understanding of the complexities of creating a successful structure. From the age of 4 years onwards, games with rules and structure can be introduced.  
How could you observe which stage a child was at? 
Developmental checks are carried out by a Health Visitor from the ages of 2 years to 3 ½ years.  It is also possible that a child has been observed as part of the Foundation Phase Profile Handbook in a childcare setting or as a baseline within a reception class.  Information from these sources are useful in informing the practitioner what skills a child has achieved so far.  Children develop differently therefore initially a narrative or filmed unstructured observation noting the cognitive and social skills during free play could be carried out and then evaluated against a combination of nature and nurture theories to identify developmental objectives.  Continuing from the results of these observations, more structured planned observations targeting specific areas of cognitive and social development could be evaluated to target progression of skills according to the expected norms.   







