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Reflective report on how the learning in this module has helped me develop my academic skills.


Introduction
Strong academic skills are vital for success in higher education. This report reflects upon my progress in three areas: note-taking, researching reliable information and paraphrasing.
Using Gibb’s Reflective Cycle 1988, I will outline a summary of what happened during the activities of this module, how o felt initially, then evaluate these experiences using academics, conclude from them, and show an action plan for improvement. This relates to how development regarding these skills will add to academic success and further professional practice.

Description
During the module, I also attended workshops on improving academic skills. One of the first pieces of work focused on taking notes from audio materials. We listened to an interview and took a notes with structured methods such as the Cornell system.
In developing these skills, we had to research ways to find a reliable, peer-reviewed information. In guided sessions, we learned to refine our keywords, and check if source is credible. We likewise had practice paraphrasing complex passages from other academics, making sure not to change the meaning of these into our own, but only into paraphrases of our own making.
All these activities had feedback at the centre. For instance, after noting down the interview, we went through our notes discussing with classmates how to improve them. The lecturer gave individual feedback on paraphrasing, pointing out what could be too close to the original text. In the research task, the lecturer advised how to get the best out of the academic database. In all these activities, continuous refinement and reflections were possible.

Feelings
First, active listening and organizing spoken information so I could take notes overwhelmed me. It stressed me a lot because I didn’t want to miss anything important or not arrange it appropriately. Then, I’d never worked with academic database and distinguishing sources that one could rely on.
These paraphrasing tests are a bit scary, because one has to avoid plagiarism while maintaining the accuracy of the work.
These feelings evolved. The practice built up my confidence. Application of the Cornell method in interview exercise gave me a feeling of accomplished mission – my notes were more clear and easy to review.
I now understand that research can be systematic: refine the database search to locate reliable academic articles. Paraphrasing and applied feedback in practice built my confidence in making original, accurate interpretations of complex texts. My feelings of anxiety at the beginning of the module had turned into capability and sense of preparedness at the end.

Evaluation
My experience showed that direct instruction, practice and feedback were very effective. Note- taking was also particularly useful during short interviews and lectures. Cottrell (2019) says that effective note- taking improves understanding and recall, and in one instance, using Cornell method allowed me to pick out the main ideas and also reflect upon key themes.
The iterative “tests” offered a clear path to improvement. Bailey (2018) states that  good paraphrasing needs a deep grasp of the original text. At first, I found it hard to preserve meaning while crafting new sentence structures. Yet, with lecturer feedback, repeated attempts helped me internalise the source material’s key ideas before writing.
To this end, I devised means like summarising the main idea sans the text to make it realistic as possible. My paraphrasing and critical reading skills also got better with feedback and revision.

Analysis
Application of Gibbs Reflective Cycle to my experience in improving my note-taking skill indicates the interrelatedness of academic skills. My skill in taking notes improved not only as a result of a new technique but also from understanding the theoretical basis for it. As Biggs and Tang, 2011 relates, learners construct meaning by active engagement. A structured note-taking system allowed active engagement, thus avoiding cognitive overload as suggested by Sweller (1994), freeing me to understand instead of transcribe.
Paraphrasing tests reinforced academic integrity according to Pecorari, 2013 and furthered an understanding of concepts for me. This means that I had to comprehend the material-subsequently promoting interest and critical thinking skills. I have also learnt that to reword is to deal with meaning and not to find replacements for words. This realisation has board implications for all my academic writing: using sources more thoughtfully and developing my own scholarly voice.


Conclusion
Though these processes, I have made significant improvements in all three of these areas: my note-taking is now purposeful and organised, which really helps me get all key information; research used to intimidate me with its requirements for credible academic sources, but now I know just what I am doing to find the best available evidence. Paraphrasing is now the act that allows me to engage more profoundly with literature, to claim my academic identity, rather than an anxiety-provoking activity.
The major point herein is that all these improvements of academic skills are interconnected. Better note-taking is enhanced by research understanding, while strong research gives richer material to paraphrase. Good paraphrasing is done upon good reading and taking notes thereof; hence learning is interlinked.

Action plan.
I will continue applying the methods learnt in maintaining gains. I will take notes consistently at lectures, interviews, and presentations using the Cornell method and then review them immediately afterwards. In carrying out research, I would make use of a checklist in identifying keywords, considering its synonyms, filtering, and credibility of sources for effective sourcing.
I am going to synopsize in my mind every new source that I read and then go back and check that version against the original accuracy.
I will continue to revisit key literature, in particular, Bailey 2018 on paraphrasing strategies and Cottell 2019 on the broader study skills, in refreshing and gaining new ideas.
I will consult with peers and lecturers because it is only through continued dialogue that improvements in academic work are effectively attained. Such as practices will make me flexible to the increasing demands on both academic and professional life.

Final thoughts
The Gibbs reflective cycle has really assisted me in thinking about experiences and outcomes in a methodical manner. It also reveals that academic skills are dynamic competences constituted though practice, reflection and feedback.
I am now more prepared to achieve academic success and lifelong learning such that these skills during this module will go beyond higher education.
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