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	[bookmark: cysill]Targed/Target 1
	To be more tentative.
Within this assignment, I have used phrases such as ‘should, could, can’ etc instead of using definite vocabulary.  

	Targed/Target 2
	Improve consistency with criticality.
I have taken a critical approach to all aspects of the intervention by providing strengths and weaknesses, theorists that oppose each other and possible implications that could occur within teaching.

	Targed/Target 3
	Check for written errors in sentencing.
I have thoroughly read through the assignment to check for any possible errors.  



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

How does the ELSA intervention support learning and development for pupils with social and emotional issues?

The purpose of this assignment is to critically evaluate a chosen intervention based on learners with emotional and social needs, and how the intervention can aid progression, learning and development.  Specific aims will be met to ensure competency and knowledge of the intervention.  The aims are to: understand how children’s social and emotional well-being has an impact on their learning, how the influence of a chosen intervention could help and how teachers can support learners to raise their participation.  Child A has been identified with requiring emotional support.  This is due to a troubled home life, where mum and dad are going through a divorce.  This learner is a female child, 8 years old and based in a Key Stage 2 Year 3 class.   Child A is very emotional coming into school due to the pressure of emotions being placed on her at home by her mum, and confusing information being fed to her.   She struggles to understand what types of emotions she is feeling and lacks basic emotional development skills for her age.   Due to this, Child A has become very withdrawn and shy within class which can influence group work and her friendship groups.  Vygotsky (1978) would suggest this may have a substantial effect on Child A’s development, as he believes social learning comes before development.  The learner’s needs were immediately recognised from observing the baseline and the curriculum.  The New Curriculum for Wales (Welsh Government, 2020) indicated Child A’s emotional concerns, where she is lacking confidence and empathy, a delay in emotional awareness and failure to communicate her feelings.  This then suggests her emotional literacy needs to be developed.  Child A was fast-tracked onto an intervention, as prior to this, she was a happy and confident pupil, but her personality had altered due to her mum rejecting her fears.  This intervention was ELSA.  ELSA stands for ‘Emotional Literacy Support Assistant’ (Elsa Network, 2017).  It is carried out by a teaching assistant who has training from local educational psychologists to be fully competent with ELSA (Elsa Support, 2020).  The intervention is suitable for child A as it covers skills such as: emotions, friendships, social skills, self-esteem (Elsa Support, 2020).   It supports Donaldson’s twelve pedagogical principles and combines multiple approaches (2018).  ELSA also recognises that learners lead a much happier, engaged school life when their emotional issues are addressed (Psychology First, 2019).  This intervention was chosen as it provides learners with a safe, secure environment to address any issues they may have about their emotions and concerns.  The activities within ELSA normally take place on an individual basis, however developing social skills may require group work.  (Swannage Primary, 2020).  

Child development can be defined as the different types of growth, change and stability across three domains; physical, cognitive, social and emotional development (Keenan and Crowley, 2016 and Paris, Rycardo and Rymond, 2016).   These patterns of change can be seen from birth to adolescence.   Erikson (1950) suggests that children aged 8-11 can be very active and this period of Industry vs Inferiority is very important for them to develop and flourish.   If they do not feel encouraged and confident to reach their goals, children may feel inferior and doubt their own abilities.  Therefore, it is highly important that these needs are met.  Social and emotional development can be highlighted as a significant part of children’s early childhood (National Research Council, 2015).  Hence, the new curriculum places well-being at the heart of the classroom where all children should feel they are in an emotionally secure place, with support provided (Donaldson, 2020).  Emotional literacy provides opportunities for learners to recognise, understand, manage and express their emotions (Sharp, 2001).   The ELSA intervention provides unique, tailor-made methods specific to each child’s needs, providing one-to-one support (Pickering, Lambeth, Woodcock, 2019).   This highlights the fact that ELSA incorporate personalised learning into the intervention, to ensure children appropriately understand what they are learning, and to connect and redirect it to other aspects of their lives (Siegal, 2012).   For child A, the intervention could include talking about emotions with resources, looking at the best way to manage emotions, support with nurturing friendship groups and activities that allow the learner to recognise what emotions they could be feeling.  Emotional literacy can be argued to enhance children’s learning and development by focusing on children’s psychological and emotional needs, where Maslow’s Hierarchy of Needs (1970) suggests these needs must be put first in order for children to develop.   Pringle (1986) agrees with Maslow and proposes that children may only take on new challenges to learn once they feel emotionally secure and their needs are met.  The Department for Education of Lifelong Learning and Skills (2016) further highlight that the most effective schools can meet children’s needs by providing strategies that allow children to express their views, where teachers can listen clearly.   Despite this, Piaget (1936) suggests that learning is fixed by age; where children can only learn certain skills based on their age and some children may find it difficult to acquire emotional skills.  He calls this the Four Stages of Cognitive Development.   However, he also states that learners develop schemas which can be defined as a mental representation of understanding and responding to situations (McLeod, 2018).  These are relevant to the ELSA intervention as Child A will have the opportunity to continuously learn about different scenarios and develop an awareness of emotions throughout the programme to increase her knowledge and understanding.  Therefore, she could be building schemas to help her respond to situations that may arise.  Emotional Literacy could further help learners to develop vital skills to take them through their education.  Goleman (1995) suggests these consist of: self-awareness, social awareness, self-management, and social skills; which builds upon Maslow’s Hierarchy of Needs (1970).  The social skills that Child A learns and develops through ELSA could help her progress through play.  Parten (1932) suggests that the intervention may allow Child A to progress into associative play, where she can use her new social skills to build relationships through play with other children.  This then could encourage an increase in participation in group tasks, confidence, new communication skills and emotional awareness.  Emotional Literacy also provides children with a safe, secure learning environment where learners are more likely to be able to freely express themselves and be in their Zone of Proximal Development (Vygotsky, 1978).   The trained ELSA is able to act as the More Knowledgeable Other (Bruner, 1978) for Child A where they can offer support and scaffolding to understand emotions and to empathise and build relationships.   

Within the intervention, to help support Child A, mindfulness could also be used as a way of controlling emotions.   Sessions such as Be the Jellyfish can be used to help Child A relax and to understand the emotions she may be feeling.   This activity allows children to focus on their breathing and body movements by developing necessary skills from the strands of a jelly fish.  These strands are: discover, explore, express, manage and develop (Durand Primary School, 2020).  These allow learners to explore the environment and the relationships they have with others, express their feelings, learn how to manage their thoughts, and then finally developing social and emotional growth to move forward.  Furthermore, ‘Chill Skill’ sessions are used for children who struggle with their emotions and have anxiety about school, as they can discuss their feelings and build trust with the adult.  These activities are both suitable for Child A who can be overwhelmed with emotions coming into school.  The example methods are used within Durand Primary School (2020) and allow learners to actively seek meaning of their emotions, which is an important process of learning (Vygotsky, 1978).  Child A could also develop new relationship skills and turn taking through cooking activities within ELSA.   This could help her to acquire a better understanding of friendships, social skills and building an element of trust with the ELSA.  It is suggested that young children learn best from observing, but from observing adults who are experienced and provide scaffolding directly related to the children’s social skills and self-management (National Research Council, 2015).   This can then be seen as connecting time, where Child A might appreciate the face-to-face connection more and the relationship built (Siegal, 2012).   This is one of the seven nutrients for a healthy mind.  To put this into context, Child A will learn the importance of taking turns within friendship groups, which may build her confidence and encourage participation (Maslow, 1970).   As Child A struggles emotionally, DfES (2005) propose that using positive reinforcement to praise behaviours could encourage her emotional well-being within school and may allow children to recognise different types of emotions.  This is further supported by Skinner’s Positive Reinforcement Theory (1948).  This could develop Child A’s emotional skills as praising her for her efforts and recognising the social skills of turn taking may allow the child to feel a sense of accomplishment.   It could encourage the child to feel different, positive emotions to the ones that she might be feeling at home.  Therefore, cooking within ELSA could be seen as a multi-dimensional way of development as it prepares children to be equipped to understand the social word (Guldberg, 2009).  Child A will feel emotionally safe within the sessions, where she can talk about her emotions through different activities, and therefore will be more likely to explore the environment and develop self-efficacy (EYM, 2019).  Child A will also build confidence and the belief that she is able to successfully reach her goals, which will increase her emotional wellbeing along the way (Bandura, 1977).  

Through the various different types of emotional literacy and social activities that will take place within the ELSA sessions, Child A will begin to understand her emotions, empathise with others, learn new social skills and develop her own confidence.  This can lead to a change in the way that she views things in her environment; where she will develop a growth mindset (Dweck 2006).  This means that with persistence, effort and focus, Child A can develop her knowledge and understanding about emotional literacy and her feelings (Ricci, 2013).  It is suggested that Child A could use a type of thinking called neuroplasticity; this is where the brain can adapt and change, creating new connections throughout its life.  During the course of the ELSA sessions, Child A may not be fixed on the emotions that she was once feeling and will build an understanding of how she could overcome the negative feelings.  This can be seen as an increase in motivation levels, as she may be intrinsically motivated.  Motivation and mindset together could enable Child A to think of different ways of how she can meet targets, rather than thinking she can’t do something and is going to fail (Katz, 1988).  

Progression also plays a key role in the process of development, which can be defined as gradually moving towards a goal (Kimbell, 1994).  In a classroom context, this could imply that children are continuously working towards short term goals of completing tasks and activities, or long-term goals, to attain end of year levels.   For Child A, this would mean moving towards the goals of ELSA and achieving personal goals of dealing with emotions.  Progression as a concept, is built into the New Curriculum for Wales (Donaldson, 2020).  It is important to acknowledge that progression isn’t a straightforward process, especially in Child A’s circumstances.  Emotional progress is not something that can be met short-term or can be met in isolation; hence, the ELSA programme aims to aid progression over-time and needs to be done holistically.  There will be reference points within progression, where there are stops and diversions throughout the process (CAMAU Project, 2018).   The CAMAU Project (2018) reinforces the importance of progression, where the Curriculum for Wales (Donaldson, 2020) should help children develop by mutually agreeing to targets and purposes.  Therefore, Child A could inherit an understanding of how the ELSA sessions will help her socially and emotionally.  The ELSA will explain that the activities within the sessions will allow the child to feel relaxed, at ease and in a comfortable environment whereby emotions can be discussed freely with no judgement.  The aim will also be reinstated that by the end of the intervention, Child A should be able to understand what emotions she is feeling and how she can manage them.  The DCSF (2007, cited in Guldberg, 2009) state that children’s emotional and social skills are so important to unlocking each individual’s potential.  Within the curriculum, progression is a continuum, where children continuously grow and develop (Welsh Government, 2020).   It is crucial to support all elements of progress for Child A, whether it may be moving forward or taking steps back.  As this will allow the child to go through various different stages of Marzano’s Taxonomy Thinking Processes (1998).   Within the different levels of thinking process, Child A will be able to recognise, represent, describe and judge emotions.  She will also be able to identify potential setbacks or misunderstandings with emotions and work forward from those.  Hence, the importance and emphasis of all types of progress.   Child A’s progress can be tracked by using the Health and Well-being Area of Learning (Welsh Government, 2020), ELSA progress sheets, child and teacher checklist, and also parent checklists.   Progress is tracked over 6-8 weeks, as this is the length of time that ELSA takes place for.  The teacher progress sheets can act as a pre/post assessment, where they can be completed before the ELSA sessions begin and at the end, to see how far children have come (ELSA Support, 2017).  The teachers will be able to rate different emotional and social aspects of the child’s development (appendix 1) through the use of the activities.  Each of the activities will provide different levels of progression, where some may provide quicker progression than others.   Marzano’s Taxonomy (1998) again can indicate levels of progression and thought, therefore the ELSA can also use this to help indicate development.  Progress will also be tracked on a weekly basis after every session, where the ELSA can discuss with Child A what she had learnt within the session.  This also allows the ELSA to decide what is more beneficial for the child and find out what ways she works best.  Due to Child A’s circumstances, it wouldn’t be appropriate to hand out a progression assessment to her parent during the intervention, as the emotional stress is coming from home.  The pressure of emotions comes from her mother; therefore, it could hinder progression.   Due to the ELSA programme continuously rebuilding upon principles of emotional development, repetition will be prominent for Child A.  Bruner (1960) and Steiner (1921) suggest that repetition could encourage Child A to develop, as she will be revisiting lots of concepts until she fully comprehends them, providing a sense of security.   Additionally, Child A could use self-assessment as an element of tracking progression.   Black and William (1998) state this one of the most effective forms of assessment.  The layout of the Child’s Assessment could be similar to the one shown in appendix 1.  This could enhance the child’s thoughts about the intervention, looking at what they have done themselves and the effect it may have on others around them (Borland, 2007, cited in Guldberg, 2009).  By Child A completing her own progression sheet before and after, she will be able to look back at how much she has achieved, reinforcing a new indication of motivation, and a clear growth mindset (Dweck, 2006).  The new Curriculum for Wales (2020) enables the ELSA to track progress within the Health and Well-being AoLE.  The progression steps show an indication of what Child A should be able to do.  Although they aren’t specific to each year group, there is some indication of where children should roughly be at each age.  Child A who is aged 8, should be sitting at the beginning of Progression Step 2.  However, there are various components of Progression Step 1 that the child isn’t reaching due to her needs.  This is will indicate what areas will need to be worked on and how Child A can progress.  For example, an element of Progression step 1 indicates “I can notice and communicate how I am feeling” (Welsh Government, 2020, p80).  This is a weakness of Child A’s emotional development, and therefore needs to work in small steps to fulfil Progression Step 1, as a lot of her needs come under the first steps.  

The ELSA programme will be implemented once a week, in a designated ELSA room within the school, for a term period of between 6-12 weeks.  Completing the session once a week, provides repetition for Child A (Steiner, 1921) where her confidence will grow with the routine.  Outside agencies are also involved in this intervention as Education Psychologists provide the designated ELSA’s with five days of full training.  Teaching assistants carry out the role of the intervention, and there is usually an assigned ELSA within every school. (Hounslow Education Psychology Service, 2020).  The session will take place every Monday, during the second session of the day.  The reason for this is to be able to discuss emotional concerns that have taken place over the weekend.  This is an important element that needs to be considered with different needs within the ELSA programme, as Child A may hold in all of her emotions and needs to let them out.   Arshad, Wrigley and Pratt (2012) state that teachers who recognise and show desire for children’s emotional and social needs, will provide children with maximum potential.  The role of an ELSA is usually filled by a teaching assistant or a learning support assistant, due to having to complete extensive training, meeting with the educational psychologists to track progress and being out of the classroom a lot.  

Emotional literacy provides many benefits to children’s lives and can also bring joy to the family of the child.  It was chosen for Child A due to the circumstances that were going at home with her mum and dad separating and the pressure of emotions being placed onto her.  This may enable Child A to control the emotions that she is feeling and to improve the relationship with each of her parents by managing emotions and being able to talk to her parents about how she feels.  The ELSA intervention can be seen as advantageous as it provides children with a stable environment where they can talk about their emotions, supporting pupils to lead more enriched and successful lives (Steiner, 2003).  Brooks (2014, cited in Barker, 2017) further expands on this as he suggests by increasing children’s emotional literacy, they will become happier when in school which will increase their attainment levels and work ethic.   
On the other hand, Sayer (2011, cited in Pickering, Lambeth and Woodcock, 2019) found that ELSA had no impact on children’s emotional literacy due to the inconsistency of the intervention being delivered, as some pupils only receive the minimum time for the intervention.   However, it could be argued that ELSA isn’t there to fix children’s problems; they are there to provide emotional support (ELSA Network, 2017).   The ELSA within each school has to balance timing with being a member of support staff, ELSA sessions with a high number of students and then the training to carry out the sessions.  Therefore, it could be argued to be impossible to provide children with the intervention every day or more often, which is why it just provides emotional support and a secure environment.  Some may argue that the timing of the ELSA is very efficient and effective within the school environment.  This could be due to the curriculum feeding in emotional and social development; therefore, Child A will be receiving elements of this within lesson time (Welsh Government, 2016).  Additionally, if Child A receives additional ELSA sessions multiple times a week, it may degrade her social inclusion as she will be missing valuable time away from class and peers.  Emotional literacy can also be argued to bring about a sense of togetherness, celebrating the difference between other emotions, a classroom where pupils feel connected and are appreciative of the warm relationships (Banerjee, Weare & Farr, 2014, cited in Barker, 2017).  Vygotsky (1978) believes this is an important process of learning and suggests social skills are needed first in order for learning to take place.   He implies that language and communication are key aspects to development and should be a focus within education.  It also needs to be acknowledged that the intervention may have a weakness with adult communication.  Vygotsky (1978) argues that an adult plays an important role within social development of a child.  Nevertheless, Piaget (1936) argues that the role of an adult may bring about more drawbacks than strengths.  As the child may latch onto the adult and fail to meet the social inclusion with peers.  Therefore, using an adult within the ELSA intervention may help Child A develop emotionally, but she may not progress as well socially due to only interacting with an adult within the session.  
Another positive of the ELSA intervention is that it could be argued to have a significant impact on reducing anxiety and stress levels by emphasising the importance of mental health and well-being (Liddle & Macmillan, 2010, cited in Barker, 2017).  Donaldson (2020) places a big emphasis on mental health and well-being within the New Curriculum for Wales where it will deliver information on understanding mental health and wellbeing, and ways it can be improved.    Emotional and social development come under the Health and Well-being AoLE, which also links to Donaldson’s Four Core Purposes (2015) of being healthy, confident individuals.  Children who participate in the ELSA programme will also learn new language skills, by using phrases to focus on positivity in their lives.  The language skills developed can be transferred into classroom situations as well as scenarios that Child A is dealing with at home.   This can be suggested to promote self-awareness and confidence, as Child A will have learnt the concept of self-efficacy and will begin interacting in the classroom more (EYM, 2019, Bandura, 1977).   This United Nations Conventions on the Rights of the Child (UNCRC, 1990) provides supplementary support for this as this suggest all children have the right to live a healthy lifestyle, free from any harm.  The Welsh Government (2020) work together with the UNCRC to ensure this is met within all aspects of a child’s education in the classroom.  
Another possible limitation of the ELSA programme is the timing and cost.   For a member of staff within a school to become an ELSA, it costs £575 per ELSA (Psychology First, 2019).  In large primary schools, they may have two or three ELSAs to ensure they meet the demand of pupils’ needs.  Additional costs need to be recognised; where supply support staff will be needed to cover the member of staff who is on the training for five days.   Supply teaching assistants usually get paid around £65 each day, therefore creating a cost of £325 to cover for the five training days (Apollo Teaching, 2020).  The ELSAs are provided with an ELSA pack full of resources, however, there are some resources that may concern additional costs.   However, Hills (2016, cited in Pickering, Lambeth and Woodcock, 2019) stated that during his research study on ELSA, all of the participants rated the programme as effective and fun.  This could suggest schools may perceive the cost as worthy, if children are developing and seeking comfort in the programme.  

It also needs to be considered that the ELSA intervention could have further implications within teaching practice.   Craig (2007, cited in Barker, 2017) suggests the fact that ELSA could undermine the role of parents, as teachers and support staff are taking on the role of providing social and emotional support for their children.   Are they taking responsibilities away from the parents? Rietti (2008, cited in Barker, 2017) also states that exposing young children to emotional and social difficulties could make their well-being worse, not better.  However, from personal professional experience, ELSA works very well for children and can also give them a break from strenuous tasks that may be triggering different emotions.   Estyn (2020) also support this within their thematic reports and suggest that the best schools identify pupils’ best interest and put this into positive practice.  Teachers recognise the different needs of pupils to engage them in their learning and to put well-being at the heart of their education.    

To conclude, the ELSA intervention provides children with an opportunity to share emotions, build relationships, recognise their own well-being and emotions and to build confidence and self-esteem (Welsh Government 2020, Maslow, 1970).  From taking part in the intervention, Child A can draw upon feelings, and discuss these with her parents.  This can encourage a positive relationship as they will be able to understand how Child A feels with the pressure and high level of emotions.  This intervention could then be rolled out further after the first stage, where ELSA can involve the parents.  It needs to be recognised that involving the parents can be very difficult with emotional development, but after Child A has overcome the first stage of understanding her emotions and developing throughout the curriculum, it might be beneficial to involve her parents so they understand how she may be feeling due to the situation.  If things are tough at home, the parents can use the activities from ELSA to engage with Child A in the house to build and progress relationships.  This will also help her mum and dad understand what takes place within the ELSA programme and can connect with the school on a better level (Goleman, 1995).   ELSA is always updating its training programmes and providing regular training days, therefore further training would not be required on the ELSA’s behalf.  A useful consideration for the ELSA training would be to discuss the basic principles of ELSA to all members of staff within a staff meeting.  This will allow all members of staff to fully understand the needs of pupil’s in their class and how ELSA can benefit them.  They can then also implement elements of ELSA into their own classroom, to provide the same secure, comfortable environment (Steiner, 1921).  It is believed that ELSA is one of the most effective ways of developing social and emotional concerns, where Goleman (1995) states that a child’s success in school is based on emotional and social individualities, not intelligence.  
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