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Targets from the previous assignment 

	
	Targets
	How I have worked on them

	[bookmark: cysill]Target 1
	Revise the sentence structure to ensure the response is not overly wordy.
	I have proof read my work and tried to write the sentence in less words. 

	Target 2
	Develop the critical approach to recommendations
	I have tried to be more critical within my writing.

	Target 3
	Ensure all key statements and discussion ideas are supported from appropriate research
	I have read more widely from a range of sources. 
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Chapter 1 – Introduction 

[bookmark: _Hlk33259954][bookmark: _Hlk35611614]The British Educational Research Association (BERA) (2020, pg.1), The Welsh Government (2020, pg.1) and The Welsh Government (2017) claim that children’s mental health is rising and it is a matter of ‘urgency’ to improve children’s well-being and embed resilience into the curriculum. The National Health Service (NHS) (2019) and Adverse Childhood Experiences (no date) believe that there are six areas to good well-being, one of them being continuous learning, and one of the professional standards (Welsh Government, 2019a) is professional development. Potter (2020) suggests that teachers should be conducting their own research and doing so can engage pupils better in their learning, raise attainment, and improve their well-being. Therefore, if teachers improve their knowledge on well-being, they are working towards one of the professional standards, improving their well-being and improving the well-being of their learning. 
The aim of this research project is to investigate how teachers are supporting pupils’ well-being in a Primary school setting to develop effective strategies that will improve professional practice. This area has been chosen because the researcher has an interest in developing a deepened knowledge and understanding on how to support pupils’ better in the classroom. This has stemmed from experiences on teaching practice and recently undertaking Adverse Childhood Experience Training. Whilst on teaching practice, the researcher observed that a few individuals were sometimes disengaged in the learning due to their emotional wellbeing; this often led to them becoming withdrawn or having an outburst of anger. It can be challenging to know what strategies to use to support these learners so after completing this research project the researcher will be better equipped to support these learners. 
[bookmark: _Hlk33178981][bookmark: _Hlk32490044]As well as a personal interest in the topic, another reason this area has been chosen is because it is the Welsh Governments (2017) priority to improve pupil well-being in schools. Well-being is a relatively new concept in schools as the Curriculum for Wales (Welsh Government, 2020) has created a new Area of Learning and Experience (AoLE) Health and Well-being which focus’ on supporting children holistically and encouraging them to develop into healthy, confident individuals; this is one of the four purposes of the Curriculum for Wales (Welsh Government, 2020). Additionally, The Well-being of Future Generations (Wales) act (Commissioner for Wales, 2015) has been created to improve the environmental, economic and well-being of Wales by striving to achieve the seven well-being goals. The Curriculum for Wales (Welsh Government, 2020) aims to improve pupils’ well-being and contribute to achieving the seven well-being goals by incorporating it into pupils’ education. Thus, having a sound knowledge and understanding of supporting pupils’ well-being in school can work towards the government goals and better support learners in the classroom. 
The researcher has hypothesised that teachers will be competent in supporting pupils’ physical needs, but teachers may lack the confidence to support pupils’ emotional needs. Physical education has been part of the Foundation Phase framework and the curriculum for Key Stage two and three since they were introduced in 2008 (Welsh Government, 2008a) and 2015 (Welsh Government, 2015a). However, Well-being has never been a subject or AoLE before. Aspects of Well-being currently fit into Personal and Social Education (Welsh Government, 2008b) but Health and Well-being and the holistic development of pupils has never been taught together before in Wales. 
Three key terms are considered during the research which are well-being; adverse childhood experiences; and resilience. For the purpose of this research, these terms will be defined as follows. Well-being is defined as our physical, emotional and social needs to create a holistic view of oneself. All of these needs must be met to achieve a good well-being. Adverse childhood experiences are considered to be “stressful or traumatic events that children and young people can be exposed to” (no date, pg. 1). This can be anything from physical, emotional, sexual abuse, neglect, or the environment in which children grow up in. Resilience is defined as the ability to overcome challenges and develop normally even when circumstances around you are difficult (Roberts, 2010). 
To conduct the research the researcher will use a triangulation of research methods including, interviews with the teachers and children, observations, and a learning walk. Using these methods should inform and deepen the knowledge and understanding of pupils’ well-being and develop effective strategies to use in the classroom. 








Chapter 2 - Literature Review 

2.1 What is well-being? 
The NHS (2019) and the Children’s Society (2014) believe there are 5 goals to well-being and to improve our well-being we should incorporate these 5 things into our daily lives. They are: Connect with people, be physically active, learn new skills, give to others, and mindfulness. One could argue that these are your physical, emotional, social and intellectual needs. The Curriculum for Wales (2020) define Health and Well-being as the physical, mental, social and emotional health of individuals and believe they all ‘interconnect’ to create a holistic view of oneself. The Curriculum for Wales includes mental health whereas the NHS (2019) does not. The curriculum also makes no reference to intellectual needs as the NHS (2019) does. Furthermore, Roberts (2010) believes there are 4 components to our well-being which are physical, communication, belonging and agency. 
However, Roberts (2010) argues that some people associate well-being with our emotional and social development and health and well-being with our physical health as well as the emotional and social aspects. The Department of Health (2014) suggests that health is a part of our well-being, and good physical and mental health encourages good well-being. So, although they could be seen as separate, physical health also contributes to our well-being. 
To conclude, for the purpose of this paper the researcher defines wellbeing as our physical, emotional, and social health that contributes to a holistic view of oneself. As the research is taking place in a primary school setting, intellectual needs are not relevant as children will be learning continuously in school. 
2.2 Why is it important to support pupils’ well-being? 
Maslows Hierarchy of Needs (McLoed, 2018) suggested that for children to achieve their full potential then all of their other needs must be met first. This is also supported by The National Assembly for Wales (2018) Laevers & Declercq (2018) and Mashford-Scott, Church & Tayler (2012) who believe that children experience a deeper level of learning and engage positively with their learning environment when all their well-being needs are met. Moreover, Knies (2012, cited in Anon 2016) suggests that children who misbehave in school usually have low well-being. Therefore, schools should be fostering a learning environment that supports their well-being needs so children can engage better with their learning and have less behavioural issues which can lead to an increase in learners’ attainment. 
Children’s Commissioner for Wales (2019) conducted research with children aged between 7-11. When they were asked what worried them at school 40% of them said bullying. Observed on teaching practice and informed by Estyn (2014) the introduction of social media has opened opportunities for cyber bullying so children can no longer feel safe at home or school. Palmer (2006) strongly believes that the increase of the digital world is toxic to children’s social development. Not only is it causing concerns for cyber bullying, but the Children’s Commissioner for Wales (2019) found that only 18% of children said parents are not using their phones when they are with them. Therefore, the increase of technology is decreasing parents and children’s time to talk and build relationships at home impacting on their social skills.
However, World Economic forum (2016) and Kerry (2015) have suggested that technology is a skill needed for the 21st century; so, technology is highly likely to increase in use rather than decrease. This is why it is essential to support pupils’ well-being in school and build their resilience, so they are equipped with the skills to deal with these situations. Estyn (2014) have published a report on bullying to equip schools with advice on dealing with it and The Pupil Health Wales (2017a, pg.3) states that “Primary School should provide an emotionally secure environment that prevents bullying… and help parents develop their parenting skills.” 
2.3 Pupils’ views on well-being
The Children’s Society (2014) conducted research with children between 8 and 15 and asked them what they think well-being was; the children spoke about spending time with friends, being active and learning. Interestingly, this does not include the emotional aspect of their well-being. 
The Children’s Commissioner for Wales (2016) conducted research with children between 3 and 7 and found that when asked what they like about school the majority of children answered playing (especially outdoors), friends and learning. These are very similar results to what the Children’s Society had found. This suggests that children may not associate well-being with their feelings or emotions and more could be done to increase children’s awareness of their emotions to ensure a holistic view of well-being. 
As the researcher has defined well-being as the physical, emotional and social development of a person the following paragraphs will discuss why each element is important and how we can support them in school.
2.4 Physical 
The Children’s Society (2014) conducted research that found children who were involved in regular physical activity had a higher well-being than those who did not; this is supported by the NHS (2009) and Knies (2012, cited in Anon 2016) who found that children who eat high levels of unhealthy food have a lower well-being compared to those who eat healthy and exercise. Additionally, The Department of Health (2011) and Estyn (2016a) suggests that physical exercise improves our well-being, decreases risks of developing chronic diseases and improves self-esteem and mood. 
Physical Education (PE) has been part of the curriculum for the longest compared to Social and Emotional (Welsh Government, 2008a). As observed on teaching practice, children usually have a PE lesson once a week, but you do not find an ‘emotional’ or ‘social’ lesson on the timetable. Therefore, teachers should be competent in supporting learners’ physical needs and learners should be aware of the benefits that physical activity can have. As the Curriculum for Wales (Welsh Government, 2020) becomes introduced in school, PE will no longer stand on its own but include the emotional and social aspects so learners can have more of a holistic view of their Health and Well-being. However, the recommended amount of exercise for children and young people by the Pupil Health Wales (2017b) is 60 minutes a day and the Pupil Health Wales (2016) have reported that only 18% of children are achieving this. Due to the busy timetable in school, it is difficult to fit 60 minutes of exercise into the school day. This means that children should be encouraged to participate in after school clubs or organise their own physical activity outside of school. 
Estyn (2016a) have published a report on how to be healthy and active, including regular exercise and eating a balanced diet. This is something that should be encouraged in school by providing regular exercise, engaging after school clubs and encouraging pupils to eat healthy snacks. As observed on teaching practice, most schools offer a variety of physical after school clubs including netball, rugby and gymnastics. Additionally, the Welsh Network of Healthy Schools Scheme (WNHSS) (1999) was rolled out in schools in 2000 to promote the health of children and young people. However, The Welsh Government (2019c) found that still very few people are achieving the recommended 5 fruit and vegetables a day and eating a diet that consists of high salt, sugar and red meat. The WNHSS has been recognised by the World Health Organisation and part of the Welsh Governments (2019b) action plan to support schools to implement it across Wales; doing so could encourage children to eat more fruit and vegetables and have a healthier diet. 
2.5 Emotional 
Emotional well-being is what pupils did not identify as part of well-being in the surveys above. Recognising feelings and emotions can be difficult for children, especially those with ACE’s, and is something teachers should be encouraging them to do. Estyn (2019) suggest that children need to feel safe and a sense of belonging in school to improve their well-being and Estyn (2020) have identified that schools are good at creating an environment where pupils can share their feelings and worries. As observed on teaching practice, many schools use a ‘daily check in’ right across the school so children can identify how they are feelings and Estyn (2020) have found that many teachers are using a universal approach to supporting emotional resilience and well-being. 
In contrast, Estyn (2019) have identified that few teachers enter the profession with background knowledge on health and well-being and only a minority of teachers have said that the training they have received has helped them to support learners’ well-being. As well-being has only been introduced into the Curriculum for Wales (Welsh Government, 2020) for the first time, teachers’ subject knowledge and confidence to support well-being may not be sufficient (Bloom, 2017). This should be an ongoing target by schools and the Welsh Government to provide those training courses and build teachers’ confidence to supporting pupils’ well-being. 
As part of Welsh Government (2017) priority to improve mental health, the Welsh Government (2019b) created an action plan to improve pupils’ resilience. Dweck (2008) champions a Growth Mindset which is suggested to help learners overcome challenges and progress in their learning; Adopting this mindset could help children build resilience. Estyn (2017) have shared a case study of a school who have adopted this approach which has changed pupils’ attitudes towards learning, and they are no longer worries about making mistakes. This has not only built resilience but improved the well-being of learners. 
Another intervention which has been highly recognised in schools (Estyn, 2017; Estyn, 2018a & Wilding & Claridge, 2016) is Emotional Literacy Support Assistants (ELSA) (ELSA Network, 2017) which is an intervention being used to support children with their emotional and social development. It is aimed at teaching assistants who will go and train with an educational psychologist and then implement it into school to support learners. The ELSA’s work with children either 1-1 or in a small group once a week for a six-week period to equip learners with the skills to better deal with situations. Estyn (2019) have identified a school who use the ELSA programme and it has been effective in supporting learner’s emotional development. However, depending on the school they may only have a few trained ELSA’s and therefore will be a waiting list for pupils to attend. These pupils identified as needing the intervention then will not be receiving the support when they need it. 
2.6 Social
Building relationships is an important element for our well-being as it allows us to feel supported by others. The Welsh Government (2017, pg. 7) states that “Children and young people who have strong relationships… are in a better position to achieve their full potential”.  Estyn (2019) and Ebbeck, Warrier & Goh (2018) suggest that good teacher pupil relationships and peer relationships are essential for children to thrive in school. Teachers who shout or embarrass pupils can damage their well-being. Additionally, Bradshaw and Rees (2015, cited in Anon 2016) found that children who were enjoying school and have good relationships with their teachers had better well-being. The importance of building relationships is also supported by Bowlby (1907, cited in Pound, 2014) and Bronfenbrenner (1917, cited in Pound, 2014) who go on to champion the importance of building relationships between home and school. Reggio Emilia (Early Education Support, 2006) schools have been recognised worldwide and they focus on children learning through their relationships with others and the environment. This approach has been influenced from Vygotsky (1934, cited in Pound, 2014), Piaget (1980, cited in Pound, 2014), Gardener (1943, cited in Pound, 2014) and Bruner (1915, cited in Pound, 2014). 
The United Nations Conventions on the Rights of the Child (UNCRC) (UNICEF, 1990) have created 42 rights for all children under the age of 18. The UNCRC have also created a Rights Respecting School Award to encourage schools to teach children about their rights and embed them through their school life. Teaching children to be aware of their rights can help them to build relationships as article 12 gives children a voice and article 15 encourages them to meet with friends. Estyn (2020) share a case study of a Rights Respecting School who use restorative practice to help build and maintain relationships throughout the school and Morgan (2019) suggests that restorative practice can reduce conflict and build relationships. The Children’s Commissioner for Wales (2019) asked children what they want to make their lives better and 86% of children said to stop bullying. Adapting restorative practice can be a useful approach for schools to support children with building and maintaining their relationships but also to teach them about forgiveness (O’Reilly, 2019). 
However, for this approach to be successful it will need to be used as a whole school approach. Goldberg et al (2018) suggests that adopting a whole school approach can be challenging as it requires a lot of planning and support as it becomes embedded throughout the school ethos and environment. The school would need to give appropriate training to teachers to equip them with the skills to successfully adopt the approach. 
To summarise, having good well-being is seen to be essential for ensuring children thrive and reach their full potential in school. Well-being is a holistic view of the child and includes good physical, emotional and social health to have an overall good well-being. Teachers should be providing equal opportunities for children to support and develop their physical, emotional and social health to successfully prepare them for later life. 


Chapter 3 - Methodology 

To answer the research question, three main types of research methods were used: Observations, Interviews and a Learning Walk. Whilst undertaking the research the researcher followed the BERA (2011) and University guidelines and ensured all research gathered was done in an ethical manner and gathered consent before starting the research; See Appendix 1 for a copy of one of the consent forms. Before doing any interviews, the researcher ensured to tell the interviewees that they could pull out at any time and did not have to take part as BERA (2011) recommends that researchers should inform all involved the extend of the research and why it is being carried out. The children were informed verbally, and the researcher ensured to have their assent before proceeding; the teachers read a letter and signed the consent form before starting the interviews; See Appendix 2 for an example of the letter used. All answers have been kept confidential and only shared with the university tutor. A full copy of the ethics from can be seen in Appendix 3.
Observations
One of the research methods used were observations in the classroom. This was used to observe daily strategies to support pupils’ well-being and how the pupils’ responded to them. The Welsh Government (2015b) suggests that observations can allow you to have a more realistic study to what is being done and the researcher found this method useful to identify daily strategies that were used and how effective they were for the pupils. The National Foundation for Educational Research (NFER) (2013) also found that observations can be useful to find out what exactly is happening. Observations allowed the researcher to see first had how the teachers support pupils’ well-being and how the pupils’ responded to strategies that were used; See Appendix 4 for some of the observational notes made. 
However, observations can be time consuming (NFER, 2013) and you might not always see the full picture to what is going on. It could also be seen as bias, as the observer interprets something incorrectly or having the observer in the room could trigger false behaviour (NFER, 2013 & Cohen, Marion & Morrison, 2007). Cherry (2018) discusses the Hawthorne effect as people who may work harder or perform better because they are being observed. To overcome these challenges, it is important to use observations in triangulation with other research methods to ensure you have the whole picture of situations and you are able to interpret the data correctly. 


Interviews
Interviews for teachers were used to gather information on how confident they felt to support pupils’ well-being and the strategies and challenges they found to doing so; See Appendix 5 for an example. The researcher used interviews for the pupils to find out what they thought well-being was, how supported they felt in school and what could be made better; See Appendix 6 for an example. The interviews were face-to-face and semi-structured (NFER,2013). The researcher found this research method very informative as it allowed to get a deeper understanding of what the interviewees felt and elaborate of different points. The Welsh Government (2015b) and the NFER (2013) suggest that interviews are useful as you can modifier the questions depending on the respondents answer and gather more in-depth information. The Welsh Government (2015b) also found that you can sometimes get a higher response rate if the interviews are pre-planned. 
However, interviews can be time consuming for the interviewer and interviewee (Welsh Government, 2015b). As they were taking place in a primary school setting, it can be challenging for teachers and children to take up their time to answer the questions as they may be busy. Moreover, it can be time consuming for the interviewer to conduct the interviews and write up their responses afterwards (NFER, 2013 & Cohen, Marion & Morrison, 2007). NFER (2013) also suggests that interviews can be bias or may not give you accurate information as it is only used with a small sample. Finally, BERA (2011), the NFER (2013) and Cohen, Marion & Morrison (2007) recommend that you do not ask leading questions that could coerce the interviewee to answer the question the way you want them to answer. To overcome this barrier, the researcher kept the Children’s rights (UNICEF, 1990) in mind at all times and did not ask any leading questions. A larger sample could be gathered by also sending out questionnaires to teachers and pupils to gather a more reliable response. As the researcher did not pre-book some of the interviews, to ensure it is more effective in the future the researcher would ask all intended interviews a few days prior when the best time is to meet them. 
The researcher planned to interview 10 teachers, 5 teaching assistants, 2 dinner ladies and the head teacher. The researcher was able to interview 10 teachers, the head teacher and 1 teaching assistant. However, due to time and busy schedules it was difficult to interview others. The researcher had also hoped to interview 30 pupils in the Foundation Phase and 30 pupils from Key Stage 2 but due to time this was not achievable. Years 5 and 6 were on a residential trip for half of the week so they were unavailable to interview. Approximately 10 pupils from Foundation Phase and Key Stage two were interviewed. 

Learning Walk
The final research method the researcher used was a learning walk as Steiny (2009) suggests that learning walks are helpful to improve professional development. It was very informative and allowed the researcher to gather information on the ethos of the school and the teaching and learning that has taken place (TPA, 2013). The researcher was able to ask any questions about the whole school approaches that the school use to support well-being and how effectively they use the classroom space and display boards for the pupils’ benefit; Zinn et al (2014) suggests that for student teachers to be successful in the workplace, they need to experience a real-life professional learning environment which the learning walk allowed the researcher to do. 
However, the limitation to the learning walk was seeing how beneficial the information was to pupils’ or how they respond to the displays as TPA (2013) acknowledges that student engage in the classroom is essential to improving their learning. To overcome this challenge the learning walk could have taken place with some of the pupils present to gather their opinion on the provisions available and if they feel they are helpful. 
Limitations of the research
The limitation to the research was that it was only done on a small scale and Hackshaw (2008) suggests that a limitation to small scale research can be the interpretation of the results. If the research was done with a wider audience, it could change the results and you may get a more accurate interpretation. Therefore if the research was to be done again, the researcher would use a questionnaire as well as the other research methods to get a wider variety of views in a quicker time frame which will allow the results to be more accurate as NFER (2013) suggests that questionnaires allow you to gather results from a large number of respondents. The Welsh Government (2015b) also suggest that questionnaires can have a lower cost if completed online. 







Chapter 4 – Results and Discussions 

Within this section the researcher will discuss the results that were found after conducting research in School A. It will discuss the responses from interviews with pupils and teachers and the strategies that the school use to support pupils physical, emotional and social needs.
4.1 Responses from interviews with pupils 
The researcher conducted interviews with children from early years to year 6. The first question asked was “Do you know what well-being is?” 
All of the children in the Foundation Phase were unaware of what well-being was; however, they were able to answer question 2 which was “What do you do in school that makes you happy?”. All children mentioned some sort of playing activity, for example, construction, scooters, and drawing and a few mentioned their friends. This is very similar to the results the Children’s Commissioner for Wales (2016) found in their survey seen in the literature. 
When question 1 was asked to children in lower Key Stage 2, most of the children associated well-being with being “healthy”; when they were asked question 2 there were mixed responses ranging from playing with their friends, learning, and playing outdoors. Interestingly, these are similar results from the Children’s Society (2014) in the literature. However, in upper Key Stage 2, few children associated well-being with being “happy” as well as “healthy”. This would suggest that as they progressed up the school, they had more of a holistic idea of what well-being was. 
Throughout Key Stage 2, the children had challenges which they related to the four purposes of the new curriculum. During the observations, it was observed that for the ‘healthy, confident individual’ challenges they were all physical challenges, and none included any social or emotional tasks. In the description of the healthy confident individual purpose of the Curriculum for Wales (Welsh Government, 2020a) it includes their physical, emotional and social needs. Therefore, it could be suggested that the school has not provided enough experiences for children’s emotional and social needs and that could be why they associate their well-being as just being healthy. Furthermore, in lower key stage 2 there were no displays showing what well-being was or the areas of well-being, but in years 5&6 they used the “wheel of well-being” (Appendix 7) which had the areas of well-being suggested by the NHS (2019) and the Children’s Society (2014) and they incorporated this into their learning. This could suggest that the children in upper Key Stage 2 associated well-being with being happy because they have had more learning opportunities to involve the other aspects of well-being into their learning. 
Finally, the researcher asked the pupils if they knew who to talk to if they had any worries and how comfortable they felt talking to them. 100% of pupils said they could talk to any teacher in school and felt they listen to their problems; one respondent said “the teachers have helped me before” which is why they felt comfortable to talk to the teachers about their problems again.
To summarise, using a triangulation of data, it can be suggested that the school has not offered the children a range of experiences to develop their emotional and social needs and resulting in many children only associating well-being with being healthy. However, all pupils felt the teachers do support them which will have a positive impact on their social development. The researcher would recommend that the school implements the wheel of well-being across the school so all children develop a holistic awareness to their well-being; it is also recommended to include more emotional and social activities to the challenges which were also discussed in the school report in Appendix 8. 
4.2 Responses from interviews with teachers 
The researcher interviewed a range of teaching staff including class teachers, teaching assistants, the head teacher and module leads. The first question asked was “How confident do you feel supporting pupils’ well-being?”.  
100% of teachers said they feel confident supporting pupils’ well-being due to the amount of training they have received. It was also observed that teachers use a lot of daily strategies such as daily check in’s, positive praise and effective body language to support pupils in the classroom (Owen, Slep & Heyman, 2012). Moreover, whilst on the learning walk it was discovered that the school ethos encourages teachers and pupils to work together to create a happy environment. 
The second question was “Have you had any training on pupil well-being?”. The response to this question was ‘yes’ and respondents listed some of the training they have received such as Empathy, ACEs, emotional coaching, and attachment and trauma. This is closely linked to the previous question and why teachers felt confident supporting pupils’ well-being. After interviewing the head teacher, the researcher found out that last year the school introduced an A-symmetric week which has allowed for the school to triple their training for staff. Public Policy Institute for Wales (2016) published a report suggesting that the A-symmetric week can improve pupil and staff well-being as it allows for more family time, attend appointments, and have more time for extra curricular activities. 
To summarise, due to the introduction of the A-symmetric week the school has tripled their training for staff, raising staffs’ confidence to support pupils’ well-being. As staff work collaboratively to create a happy ethos around the school there is and support for staff and children when supporting their well-being in school.
4.3 Strategies used to support pupils’ well-being
After using a triangulation of interviews, observations and a learning walk, the researcher has discovered what strategies the school use to support pupils’ physical, emotional and social needs; The following paragraphs will discuss the strategies and challenges of using them. There are further details of the strategies used in the school report in Appendix 8. 
4.4 Physical 
The school have outside agencies to come and deliver a range of different physical activities for the children. Some of these include Rika Shake, Physical Literacy and SKIP. These activities are designed to not only support children’s physical health but also their mental health. When speaking to the instructor from Physical Literacy he said, “the aim is to develop skills for children to overcome physical challenges but doing so will also help them to build resilience and overcome mental challenges.” When observing some of these taking place the children seemed to be enjoying the activities and getting involved with everything they had to do. These activities are available across the school for children of all ages. 
However, the activities were not adapted for children with additional needs. When observing the activities, they included a lot of equipment that would not be suitable for children with a physical disability and there were no children with additional needs seen taking part. Being inclusive is important for children’s mental health so they do not feel isolated when they cannot join in (Estyn, 2018b).
Moreover, Pupil Health Wales (2017b) discussed that children should be completing 30 minutes of exercise a day and few people are achieving this. This is also true for School A as the children were only doing an hour of timetabled exercise twice a week as there was no room within the timetable to do more. However, the school do offer many physical after school clubs which are available for all children to attend. 
School A were a pilot school for the WHNSS in 1999 and were the first school in Wales to achieve the National Quality Award in 2009 (Pembroke Dock Community School, no date). Estyn (2016a) and the WNHSS (1999) suggests that healthy eating is an essential part to our physical health. From interviews, observations and the learning walk, it is clear the school have a healthy school ethos which all students and teachers adhere too. 
4.5 Emotional 
The School have invested highly in the ELSA scheme championed by Estyn (2017), Estyn (2018a) & Wilding & Claridge (2016). They have a trained ELSA for each year group of the school. After interviewing the ELSA lead, she said “it is difficult to measure impact, however it is equipping the children with skills to deal with situations better which should improve their well-being”. 
However, the ELSA lead has said a challenge to the strategy is time. They only see the children for 6 weeks and some need longer for it to have an effect. There is also a waiting list for children to attend. The school are trying to extend the scheme to 8 weeks, and they are willing to train more ELSAs if there is a higher demand for them. 
The School have also adopted Dweck’s (2008) Growth Mindset. The whole school use this alongside the learning pit (Nottingham, 2007) to encourage children to take on challenges and be resilient in their learning. During the learning walk there were many display boards showing the learning pit and the growth mindset ethos. It was also clear to see the children using it within their work during observations. 
4.6 Social 
As seen from the interview responses, most children felt they can talk to their class teacher if they have any concerns or worries which has had a positive impact on their social well-being. These results reflect the benefits noted in the literature by the Welsh Government (2017), Estyn (2019) and Ebbeck, Warrier & Goh (2018). School A are a gold rights respecting school and incorporate rights into everything they do. They have pupil voice at the heart of the school and the headteacher commented that “pupil voice is the best way to improve pupils’ well-being”. They have also created a whole school behaviour chart using the children’s rights so there is consistency across the school, and they use this with restorative practice. The pupils said that restorative practice is good as they are able to deal with any issues straight away. 
However, most of the teachers said that having the behaviour chart and using restorative practice is not helping children to build resilience. One respondent said, “It is not building their resilience and the pupils are complaining about petty things to get others into trouble”. Another respondent said, “Children need to learn what the term bullying means”. This echoes the work of Children’s Commissioner for Wales (2019). However, the results found from school A would suggest that children are reporting bullying when it is not. The researcher would recommend that the school do some work with the children regarding bullying and what it entails and continue to build their resilience as it is a recommendation from Estyn (2016b). 
To conclude, School A provide a range of physical activities for their pupils and they encourage a healthy school ethos; however, they could ensure that all physical activities available are inclusive for everyone. They have a few strategies that are adopted across the school to support pupils’ emotional well-being but due to the demand needing support they could invest in either more ELSAs or more classroom strategies to ensure all pupils needs are being met. Finally, most children have good relationships with the teachers, but more could be done to build children’s resilience against bullying. 



















Chapter 5- Conclusion

To conclude, the aim of this study was to investigate how to support pupils’ well-being in the classroom to improve professional practice. To summarise the findings, teachers should be supporting pupils’ physical, emotional and social health to help them to be the best they can be and engage appropriately with their learning environment. Many pupils’ associate well-being with being healthy rather than the feelings and this could be due to the lack of opportunities used in the classroom for children to develop their understanding of emotional well-being. There are some strategies such as ELSA, but few within the classroom. There are consistent challenges to supporting well-being, the main one being time, particularly for physical development. The Welsh Government and Estyn are publishing many reports for schools and supporting them to improve pupils’ well-being in school. However, there have been many useful strategies come to light which are successfully supporting pupils' well-being. 
The researcher has developed knowledge and understanding of strategies such as, Healthy School Scheme, Growth Mindset, and restorative practice, that can be used to support pupils’ well-being and the potential challenges to them. The researcher will use these strategies and implement them into their teaching practice to improve the well-being and attainment of their pupils. To further carry on with this research, the researcher will look more in depth into emotional well-being and how this can impact on learners’ education. 
The researcher hypothesised that teachers may not be confident supporting pupils emotional and social well-being, but this was incorrect. As the school have introduced the A-symmetric week they have tripled their training and provided training to their staff to raise their confidence in supporting learners. The researcher will take these findings and present them in their own professional practice in the future. 
This research has been very beneficial to the researcher’s professional practice but can also benefit other teachers’ professional practice. Supporting pupils’ well-being is essential to them reaching their full potential and to prepare them for later life so it is something that all teachers should feel confident in doing. 
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