Introduction
This report will critically reflect on how a school develops one aspect of the school’s development Plan (SDP). To abide by BERA’s ethical guidelines (2018), the school will be referred to as school A to ensure anonymity. The aspect with school A’s SDP I have chosen to focus on is ‘Promote outdoor learning (OL) in KS2’. The school is situated in a small rural area with 127 pupils aged between three and eleven (Estyn, 2016a). Within the school, 13% of children have been identified as having additional learning needs, which is below the average in Wales right now (Estyn, 2016a). There are no children eligible for free school meals presently and a few with English as an additional language (Estyn, 2016a). 

Feidler (1996, cited in Bennett, 2000) suggests the SDP should assess the current and future trends in the external environment and be a long-term, holistic process therefore, taking a synoptic approach to planning. However, Bennett (2000) notes other writers view SDP as short-term operationalisation of a strategic plan which adopts a retroactive approach to planning. Bennett’s definition concurs with the Welsh Government’s (2014) explanation which suggests the SDP should display the actions the school will take to improve standards which contribute to addressing the national priorities. 

Literature Review
The Welsh Government (2014) stated that every school should have a SDP that is fully compliant with the requirements of the regulations. Although, it was not a new concept to most schools since Edmonds (1982, cited in Dunaway, Do-Hong and Szad, 2012) explained that schools were advocating funding for SDP in 1978 and suggested that SDPs were significant to ensuring schools success. They are considered best practice for school-wide improvement and an international review of SDPs suggests many countries offer extensive step-by-step guidance and this is the case in Wales (Bennett et al. 2000; Dunaway, Do-Hong and Szad, 2012; Welsh Government, 2014). It is evident that most SDP processes are a cycle however, the length of the cycle varies significantly (Dunaway, Do-Hong and Szad, 2012; Welsh Government, 2014). The Welsh Government’s (2014) guidance has a 4 stage cycle with the vision at the forefront (see appendix). This is vital since Dunaway, Do-Hong and Szads’, (2012) study found disparities in teachers’ perceptions on all stages of the SDP process, therefore emphasises the importance of schools developing coherence on the values before creating the SDP. However, the contextual factors need to be considered since it is unrealistic that a large school which have a top down management approach would collaboratively create the school’s vision with all the members of staff (Wells, 2017). 
A SDP needs to be authentic in order to strategically improve outcomes, however, a recent large-scale study of 134 low performing schools, highlighted inflexibilities in procedures can result in an inauthentic plan and emphasised the importance of consistent planning across districts (Meyers and Vangronigen, 2019). Another medium-scale study of 6 high performing schools showed that having an effective organisational operation can increase authenticity in planning (Ngang, et al. 2015).
The school grounds enable OL to be an integral part of the curriculum offering significant opportunities to enhance pupils learning and improve their levels of wellbeing (Jan-Erik et al. 2019; Harvey et al. 2020). OL is defined as “Purposeful and planned learning experienced in the outdoors” (Jan-Erik et al. 2019, p.28). Copious amounts of literature explore OL and state various benefits such as: pupils’ wellbeing (Zhao, 2015; Murphy, 2018; Jan-Erik et al. 2019; Harvey et al. 2020), behaviour (Zhao, 2015; Drexler, 2019) and skills vital for life beyond school, for example, creativity and environmental awareness (Sharpe, 2014; Zhao, 2015; White, et al. 2018). OL is continuously referred to throughout the curriculum guidance with a specific reference to enhancing pupils’ wellbeing (Welsh Government, 2020). A significant theme highlighted within literature is the lack of time that inhibits the ability to implement OL on a regular basis by teachers, despite the increasing encouragement by the Government (Evans, 2012; Macquarrie, 2018). This is a key issue since a recent study conducted by Harvey et al (2020) found a significant link between pupils’ time spent outdoors and their wellbeing emphasising the importance of regular opportunities for pupils to go outdoors. In Wales, we have the added issue of rainfall since this often results in wet play, resulting in a further decrease of pupils’ time spent outdoors which a large-scale study of 9-year-old pupils (n=1,794) showed wet play negatively impacts pupils’ physical wellbeing (Harrison et al. 2011). This increases the importance of regularly integrating OL across the curriculum in everyday learning since it increases the pupils’ opportunity to learn in authentic contexts, which is a recommendation in the new curriculum to regularly teach in the indoor and outdoor environment (Donaldson, 2015; Welsh Government, 2020). A small-scale study of year 6 pupils in England, concluded that OL programmes, that focus on enhance pupils’ skills and personal attributes, can effectively prepare pupils for academic success (Sharpe, 2014). This provides evidence that suggests OL will promote the four purposes of the new curriculum since it provides pupils with skills for life beyond school, significantly linking to various aspects within the ‘healthy, confident individuals’ purpose since they will develop the knowledge and skills to manage everyday life independently (Donaldson, 2015; Welsh Government, 2020). However, this study was only conducted with year 6 pupils and therefore further research in the effectiveness of OL to provide pupils with life skills could be further explored. 
Research indicates a recent influx in literature around this area of learning, which could be due to a critical current societal issue of the increasing decline of relationships children now have with the outdoor environment due to the proliferation of technology encouraging an indoor lifestyle within society (young, Hamilton and Cason, 2017; Macquarrie, 2018; Harvey et al. 2020). Therefore, schools have an increased responsibility to ensure pupils reconnect and participate in outdoor physical activities which has been evidence to provide significant benefits (White, et al. 2018; Jan-Erik et al. 2019). However, despite this, a recent longitudinal medium-scale study of teachers (n=75) in 5 different primary schools found that OL hindered teachers practice since they felt it had no formal status within their curriculum and they had little teaching expertise within this area (Van Dijk et al. 2020). Although, research suggests the incorporation of OL and conventional pedagogical practices is feasible however, teaching expertise and attitudes towards OL further inhibit learners’ opportunities (Macquarrie, 2018). A recent small-scale study of primary pupils (n=20) found OL complements traditional classroom teaching when implemented effectively (Jan-Erik et al. 2019). However, this study was conducted in Finland where they promote learning in a range of contexts outside of the classroom, therefore adopting this might be more effective since OL has been a key factor investigated within their education system to determine how the system produces high attainment rates by PISA and the small attainment gaps (Howard, 2015). Therefore, if we adopt their strategies effectively within our new curriculum it could improve pedagogical practices and raise standards. 

Developing the action ‘Promote OL in KS2’
Prior to creating an SDP, all stakeholders should be aware and share the values and vision for the school (Welsh Government, 2014; Estyn, 2016b; Wells, 2017). This will be the overarching goal that will have a significant influence when creating the SDP. The first stage is self-evaluation (see appendix). Estyn (2013, cited in Welsh Government, 2014, p.2) concluded that over a quarter of schools in Wales need to improve their self-evaluation and planning for improvement. This involves honest self-evaluation using both qualitative data and quantitative data during the disciplined process (Welsh Government, 2014; O’Brien, McNamara and O’Hara, 2015). My placement school used a range of quantitative and qualitative data to evaluate how well they are performing (Welsh government, 2014). 
The school has access to international and national quantitative data such as PISA which can be useful to analyse to review successful education systems and compare strategies to identify what the school needs to improve on and adopt new pedagogical techniques (Nitu and Gasparotti, 2018). There is also quantitative data that links to wider contextual factors such as school facilities and also internal data for example, evaluation of the previous SDP and tracking information on learners’ progress. 

I am going to explore the wider contextual factor, school facilities, since this is likely to have been the most influential quantitative data used to identify the action ‘Promote OL in KS2’. The school is situated in a rural area and has a vast outdoor area however, exploring other family schools’ facilities it is evident their KS2 outdoor area did not provide pupils with enhanced learning opportunities. However, an issue with using this data to analyse school A’s outdoor facilities is funding, since the school is very small with 127 pupils and therefore would not get as much funding as a larger school (Estyn, 2016a). The qualitative data the school had access to was inspection reports, information relating to learners’ welling and meetings and feedbacks with key stakeholders. The qualitative data is likely to provide more in-depth reasoning behind the focused actions although the key data analysed is likely to be learners’ well-being data since this has a strong link with OL (Jan-Erik et al. 2019; Harvey et al. 2020). From a discussion with my class teacher I learnt that they ensured pupils completed a survey, reflected on this survey and gathered a carousel of activities to delve deep into their views. The teachers then analysed the data gathered and proposed effective strategies to the pupils. This is an effective approach since it enables the pupils to have a voice, however, some of the suggestions made by the pupils were unrealistic due to cost or space (Hall, 2010). 

The next stage is strategic planning which involves creating a plan based on the aims of the schools outlining the priorities, actions to achieve the aim, timescale and who is involved (Ziafati, 2015; Yikici and Altinary, 2018; Demir et al. 2019). A successful approach is corporate planning which was evident in my placement school which involves an established internal management structure which enabled the whole staff and wider community to collaborate in order to raising standards therefore the SDP was created by the head and owned by all parties (Bennett et al. 2000). This is vital since the Welsh Government (2014) emphasised that the most effective SDPs is one that involves all stakeholders since it is essential all partners have a commitment to improving the school (Babaoglan, 2015; Yikici and Altinary, 2018). However, this raises the issue to prioritise efficiency versus inclusivity since if a school has not developed strong community links it would be very time consuming to gain ideas, however at school A the headteacher hosts many events to create strong relationships with the wider community (Ziafati, 2015). The school staff were then consulted during the process and therefore aware of their role in implementing the actions identified (Welsh Government, 2014). From looking at school As SDP for this action, KS2 teachers were key to effectively implementing this action.  

The next stage is implementing the plan which critically requires high levels of leadership and the commitment of staff to effectively achieve the main priorities (Welsh Government, 2014; Wells, 2017). This is vital since Dunaway Do-Hong and Szad, (2012, p.158) concluded that “the perceptions of the purpose and value of the process significantly affect its success”. Therefore, the KS2 teachers needed to begin to promote OL in their lessons and to complete this effectively they needed to continuously measure the impact since the Welsh Government (2014) highlight the significance of the SDP being a live document that should take into account the latest performance data and review their progress. This integrates the final stage, reviewing impact, since this should be a continuous feature when implementing the strategies to promote OL. This is supported by literature which significantly highlights the SDP has a tremendous impact when there is ongoing evaluation of effectiveness in order to determine progression in raising standards and improve student outcomes (Creemers, 2002, cited in Dunaway, Do-Hong and Szad, 2012; Welsh Government, 2014). However, the school completed a formal review twice per term on the SDP and used a Red Amber Yellow and Green (RAYG) system with additional notes on how they achieved that rating. This provides an efficient and clear analysis of school A’s progress, however, limits the extent to understand how that progress was made. 

Reflection and Evaluation
School A reviews the SDP twice a term ensuring that every action is reviewed regularly. However, this is supposed to be a live document with continuous reviews, although, daily reviews of each action might produce a less effective evaluation (Welsh Government, 2014). The action ‘Promote OL in KS2’ was reviewed by completing learning walks, discussing progress made with KS2 staff and pupils and reviewing planning. This adopts a collaborative approach to reviewing the impact, involving stakeholders which is deemed effective (Adamu, 2014; Wells, 2017; Yikici and Altinary, 2018). However, these are time consuming methods that are unlikely to take place often for each action which could be why the impact is reviewed only twice a term which is likely to be a thorough, honest reflection. 

During the Autumn and Spring term, the rating of progress was red. A possible reason for this is that this action was aimed to be achieved at the end of the year and therefore 
not a priority within the SDP. This ensured all staff were onboard and monitored priority actions effectively and intensely. It is important to note that there is a limited amount of staff therefore, it is unrealistic for all the actions to make progress simultaneously. 

During the summer term, the rating of progress was amber. Outdoor shelters for each KS2 classroom were created to ensure purposeful learning could take place in enclosed areas. This will enable regular OL to take place since it diminishes the weather barrier (Harrison et al. 2011). However, the OL spaces are small indicating that whole class lessons are less likely to occur, inhibiting the development of all pupils, significantly older children who valued the physical benefits the outdoors offered in a medium-scale study (Kan, Mcgeown and Silveirinharnha, 2017). However, to improve this strategy the school could create a larger outdoor area although into consideration the impact it will have on the natural surroundings of the school. 

The school have ensured their enhanced provision, includes an outdoor mission every half term, ensuring every learner has the opportunity to independently explore the outdoors and have autonomy over their learning (Sharpe, 2014). Due to the lack of training, highlighted in the SDP was to host training for staff to develop their skills to teach mathematics outdoors.
This will increase the amount of OL which will be embedded cross-curricular which positively implements key aspects of the new curriculum (Sahrakhiz, Harring and Witte, 2018; Welsh Government, 2020). However, the training had a mathematics focus, limiting the extent OL could be applied across the curriculum and therefore more training on the basics would enable teachers to explore their new skills and create innovative lessons (White, et al. 2018; Harvey et al. 2020). 

Conclusion 
This essay has highlighted the importance of effectively completing the SDP process in order to improve the standard of the school and have a positive impact on the local community. It has explored the strategies school A have implemented to increase the benefits OL can have on a child’s learning. The SDP has been evaluated to conclude that the school has begun the process of increasing the opportunity pupils have to learn outdoors, significantly, by creating outdoor shelters for each classroom, minimising the impact weather has on OL.  The school has also planned to train KS2 teachers on how to effectively integrate OL into mathematics lessons. However, I predict this will have a limited impact since a lot more progress can be made in other subject areas to further improve pupils’ wellbeing and prepare them for future life (White, et al. 2018; Harvey et al. 2020, Welsh Government, 2020). 

I have learnt the importance of being involved when creating a school SDP and how adopting a collaborative approach when implementing the action strategies can significantly aid progression and improvement. Therefore, in the future I am going to be involved as much as possible and continuously review and reflect on my practice and the impact it is have on the wider school and community. 
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Figure 1: School development planning cycle
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