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ABSTRACT
ACRONYM 
EO

Education Otherwise

LA

Local Authority 
Title How can secondary schools support boys from a background of education indifference and of an ethnic inequality, from a Gypsy Roma & Traveller community?
1. INTRODUCTION 1000
Purpose of Research Activity 
The purpose of this research will exam why is it boys of a secondary age, are more likely to fail within the education system (Kuper, 2018) (Nolan, 2019). The interest for this research is based on evidence which examines boys living in an area of deprivation and with a high level of substance use and lack of male figures in their life (UNODC, 2018). One area of research will focus upon on boys of an ethic minority, such as from Gypsy and Traveller background. This has been chosen because the researcher has had experience working in a secondary school with a cohort of boys who are from an ethic minority. The majority have fallen out of education system before completing GCSEs (McCaffery, 2017) (Hall, 2020).

In comparison, the girls within the travelling community as well as a non-travelling community tend to remain in the education system going onto achieving a higher education. 

This research will endeavour to discover why these boys are being let down by the system. It will undertake to discover how this cycle can be broken and hopefully enable staff members to be educated and prepared in how to fully engage the male learners within their classroom. The activity includes all boys from educational indifferences.

It will exam the effects of male verses female teaching staff and whether boys are more engaged with male teachers (Majzub and Rais, 2010). Most teaching staff seems to be female, the research will exam the reason why boys react differently to girls when being taught by a female member of staff. This is more evident in the travelling community due to the hierarchy of the male figure in the community. 

The research will explore aspects of deprivation, well-being and pastime time activities (Else, 2014) (Panarese and Azzarita, 2021). This will be done to discover if boys achieve more through well-being. The proposed activity will endeavour to discover if a pastime activity has an impact on a boy’s well-being. However, a lack of funds due to deprivation would have a detrimental effect on their well-being as they would not be given the opportunity to attend pastime activities. 

(this box should expand as you type)
Brief overview of what the assignment is about.

This assignment will consider/look at . …

Why is this subject important. . . .REF

1. XXXXXX?

2. XXXXX?

Evidence based research (statistics)!

2. Abstract (500 words max. approx.) 
3. Chapter 1. 
4. INTRODUCTION (1500 words approx.)      
5. Chapter 2. 
6. REVIEW OF LITERATURE (3000 words approx.) 
7. Chapter 3. 
8. METHODOLOGY _METHODS (3000 words approx.) 
9. Chapter 4. 
10. PRESENTATION OF THE DATA (2000-3000 words approx.) 
11. Chapter 5. 
12. DISCUSSION, & INTERPRETATION OF THE DATA (2000 words approx.) 
13. Chapter 6. 
14. CONCLUSIONS and RECOMMENDATIONS (1000 words approx.) 
· Define educational indifference – what do you mean by it? Barriers to Education | Educate a Child
· does obtaining qualifications mean – keeping them in school - qualifications actively engaging in school define this.
· Teaching boys in general and with educational indifference Boys and Girls Learn Differently! A Guide for Teachers and Parents
· Is there research on interviews with teachers so far? If not then you can say this is a new area of research.
· Funnel it down then to GRT  boys and culture
· Gypsy Traveller children and disadvantaged communities. (link together) Can you find the link with disadvantage and settled sites – are they the same places?   Wellbeing / suicide rates.
· Look at cultural capital – how important it is to have it if you are ‘othered’ in a community. Check out othering theories to consider. Intersectionality race/ poverty.
· Best practice with boys / GRT with ed indifference 
1. Do you think it would be good practice to have specific training in how to support children from ethnic communities with a high percentage of deprivation? Can you elaborate?

15. LITERATURE REVIEW The Social Exclusion of Gypsy/Traveller Children Colin Clark At Greatest Risk: the children most likely to be poor (Edited by Gabrielle Preston)
15.1. Introduction 

How are they discriminated against? 

 It is highly documented that there is a huge amount of hate and discrimination directed towards people from GRT community (James, 2020a) According to Equality and Human Rights Commission, 2017) there is a high amount of race discrimination aimed at ethnic groups which needs to be eliminated. It is a legal obligation under the Equality Act 2010 for people in the public sector to have a good working relationship towards those who need protecting (Friends Families and Travellers, 2020). Friends, Families and Travellers, (2022b) stated that people from the GRT community are faced with discrimination daily. Some of it may be direct, for example excluding this group from shops or pubs, stating they are not allowed to enter their premises or the other could be indirect discrimination. This can be noted in the form of discriminating families from being offering housing, due to moving around from place to place, referred to as ‘nomadic’ way of living (Friends, Families and Travellers, 2022b). If society is going to change and accept people from the GRT community it should be filtered down from the top. Government and politicians should look at how they behave towards this community (The House, 2020). According to The House, (2020) “Discrimination and abuse against Gypsies and Travellers remains widespread”. But why is this still happening in the twenty-first century. According to Abrams, Swift and Houston, (2018) 44% of people display a negative way of feeling towards people from GRT and 22% towards those from a Muslim ethnic group. These groups seem to be the highest of all groups of people. 

Do they gravitate to poorer communities?

It is documented that families from GRT will often gravitate to areas of deprivation. This is due to not being allowed to set up their caravans ‘Vardo’ (Urban Dictionary, 2019) ‘Trailer’ on ‘Green Belt Land’. Green Belt Land is described as land between the country and town. The main aim is to keep this land from developing by building houses or Trailers setting up home (Open Space Society, 2018). The Traveller Movement, (2016) reported that local authority sites are just over one mile away from schools, amenities for example shops, healthcare facilities. However, is poses concerns due to where the sites are situated. Often traveller sites are situated within an area of deprivation (Garner and Bhattacharyya, 2011). This is due to Green Belt land mainly being within a rural or more affluent area. What is interesting is that according to The Traveller Movement (2016) those who live on an authorised council site are said to be less discriminated against. What is positive to document is that according to The Traveller Movement (2016), those from a GRT community engages better within a community if they are settled on a legal traveller site. The author has witnessed this first-hand observing a positive link with the school as well as those from the GRT community engaging in local employment without discrimination. Often GRT communities will set up home in an area which they are familiar with due to where they were born or family connection (The Traveller Movement 2016).

Although GRT are more settled within a community, either living on a council site or living in a house, families still tend to instil cultural beliefs, particularly, around Personal Social Education (PSE) due to their belief system. (The Traveller Movement, 2021).

What type of inequalities do they face?

There are many inequalities which people from GRT community encounter. They range from poverty, health difficulties and poor education (Cemlyn et al., 2009) (Friends Families & Travellers, 2020b). Inequality is formed on two viewpoints according to United Nations, (2015). Firstly, inequality comes in the form of circumstances which can be out of one’s control or reach. The seconds is ‘inequality of outcomes’. This means within a material element for example well-being, which can be down to gender, ethnicity, cultural belief and so forth (United Nations, 2015). 

Within an educational setting, children may encounter inequalities due to the way they speak, in particularity children from a GRT background may only want to speak Romani language as they feel safe knowing that no one understands what they are saying as barrier to defend themselves (Pickard et al., 2013). 
It is important to gain a clear understanding of the problems which GRT are faced with daily for example prejudice, bullying verbally and physically abused. We all know this is also common for other cultures, however people from the GRT community are the most to be excluded from society (The Traveller Movement, 2017).  They are also refraining from travelling from place to place, which always made the level of attainment more difficult to collect (Ofsted, 2014). Children from this minority group are already at a disadvantage due to barriers such as bullying and social exclusion, as well as school exclusion due to behaviour (Friends, Families and Education, 2022). Bullying is still prevalent within certain groups of society. Most noticeable within GRT community, a different social class, religion, ethnicity, and people who are vulnerable due to disability or special needs (Sameena Choudry pp211 (2021). 
According to Williams et al., (2018) if bullying is not challenged within schools, it will have detrimental effect on a young person’s mental well-being.

Give a general introduction before this theme starts. What GRT is, how many people in Wales, demographics, issues with discrimination and inequality
Theme 1 The road to education, how Gypsy and Roma Traveller children, manage their education and are they abiding by the rules?  Education has always been a barrier to overcome within the Gypsy, Roma Travellers (GRT) background (Traveller Movement, 2020).  However according to Bhopal and Myers, (2009), since The Plowden, 1967 report, there still needs to be a significant amount of support given to the GRT Children and their community. The Plowden Report (1967) was published to suggest recommendations to enhance educational attainments for those children who may need extra support, in particularly, those of GRT community (Gillard, 2019)  The Traveller Movement, (2020) documented that children from these groups are significantly behind in educational attainment as opposed to their peers from a non-Gypsy background, commonly known as a “ Gorja (Gawjie)” The word “Gorja” is one of the GRT words, spoken  in their  native language, which originated from India (Friends, Families and Travellers, 2022). It is not an offensive title as it is used by GRT to describe a non-gypsy person. 
One of the comments made in a report was by a teacher who stated that:

 “It is about making the curriculum relevant and making school welcoming, as well as making sure Traveller culture is incorporated into the whole-school ethos” (Wilkin et al., 2010). 
Yet since this report was published children are still being treated differently.
15.2.  According to Mulcahy et al., (2017) not all GRT complete GCSE’s let alone going onto to higher education. It is estimated that only 10% of GRT, achieves GCSE’s grades A*-C.  Choudry, (2021) suggest that to enable children to gain qualifications there needs to be some work done by the education system and the GRT community. Recommendations made include understanding the GRT culture by engaging with the following: Gypsy and traveller history month in June. Evidence suggests that children from a GRT are four times more likely to be excluded from school according to statistics collated from GOV.UK, (2018), with the highest percentage of 21.26 %. This was higher than mixed white/ black Caribbean, resulting in 10.69 %. If the percentage of Irish Travellers were combined, then it would be the highest exclusion rate of 35. 89 % of all groups (GOV.UK, 2018). However, when looking at data from the same website, 2020 has seen an improvement in school exclusions. When research was conducted in 2020 by GOV.UK, (2020), it was reported that 16.52 % were temporally excluded from school. Even with the addition of Irish Traveller the percentage 17.42 equates to 33.94 %, which proves that schools are limiting exclusions and understanding children more (GOV.UK, 2020). Having an education can be difficult for some children owing to parental perceptions of schooling. According to Welsh Government, (2014a) cultural indifferences was the main concern when sending their children to a school. Parents once believed, and some still do, that children will learn bad habits and most importantly will lose their identity and cultural belief (Travellingahead, 2016). 
· Theme 2 
· Is there a link between disadvantage communities with a high percentage of GRT and a disadvantage community with no GRT. 
15.3. Find some info about disad com, Go to disad with grt then compare.

· This research will go on to discuss if there is a link between disadvantage communities with a percentage of GRT and of a non-high level of GRT within a community. According to Equality and Human Rights Commission, (2016), groups within society who are class as disadvantaged are as follows: Homeless people, Gypsy Roma and Travellers, migrants, refuges and asylum seekers and people with a learning disability. According to Lane, Mbe and Jones, (2014) factors which influence the groups mentioned include social invisibility, socio economic deprivation, cultural differences, stigma of these groups and ignorance in the understanding these group of people. If Society continues to be inconsiderate to GRT, children may not have the opportunity to reach their full potential without prejudice and understanding a culture (Burchardt et al., 2018). Thompson, (2014) states if a child is brought up within a disadvantage community it will have detrimental effort due to lack of expectation, leading to an inability to gain more than a low pay throughout their working life. 
Research found in numerous Government sources indicates that there is not enough evidence to give the full picture of the disadvantages of not having education, due to lack of educational attainments owing to lack of engagement at school, which many factors contributing to lack of information or statistics (Parliament UK, 2019). However, the disadvantages which people from a deprived community without GRT, poses some characterises for example poor education attainment (Price-Robertson, 2011). What seems to be noticeable, is a high level of unemployment, a proportion of people engaging with illegal substances and alcohol. Price-Robertson (2011) outlines that a weak network of friends is another barrier, an instance of positive role models. The link which joins the non GRT community and GRT people living in an area of deprivation is social disadvantages which is a lack of education as previously discussed (Price-Robertson, 2011).
15.4. Theme 3 parent’s perception of education / lack of education, what do they believe their child needs? Do they consider being classed as self-efficient in life a result of qualifications, life skills or working with a family member?   
There has always been a divide between the non-traveller community and of those from the GRT community.  Evidence suggests that parents within the GRT community have poor literacy skills and are not being able to fully understand language terminology (Bonevski et al., 2014). Due to poor literacy and communication skills children will have barriers within literacy outcomes (Schwab and Lew-Williams, 2016). According to Baker et al., (2016), research suggest there are many benefits to parents’ engagement with school. One of the main benefits of parent’s engagement is academic achievement. However, for some children from a GRT community this can be a barrier. According to Graham, (2017), some parents have had a bad experience with education, therefore this will have a negative effect on their children. Benner and Quirk, (2020) states that if parents are involved with their children’s schools it will potentially raise a person’s grade and enhance a person’s self-esteem. Nisbet, (2021) outlines key areas of parent’s participation at home, for example encouraging their child to aim high, enable a place to do homework, display positive behaviour which can be brought to school, helping a child with homework. However, they can cause anxiety within a GRT community. Anxieties as a result of a bad experience which they encountered (Welsh Government, 2014a). For parents from the GRT community, perception and experience of education is the core indicator as to why children do not always go to secondary school (Welsh Government, 2014a).  According to The Traveller Movement, (2020a) children wanted to stay in school to finish secondary school, however parents are hindering those children who wants to stay on in education.  Nevertheless, over time this has improved, but there is still work to be done within the education system and government to engage children and families from GRT communities (Welsh Government, 2008). According to Hamilton, (2016), there are reasons as to why, times are changing but it could be said that traditional Gypsy life may be moving forward.  This statistic indicates that families are not travelling around as often, due to agricultural work being taken over by machinery (Schools, 2021). It could be argued that GRT families are wanting better things for their children, possibly being skilled in other areas which may benefit them for the future (House of Commons, 2018). According to Travellers Times, (2019) traditions have been passed through generations as a way of life and custom, for generation expectations for families have been based around morals, self-efficiency, and life skills (Sameena Choudry, 2021).  There is much to be said about children being taught at home by parents and close families. According to House of Commons, (2018) for example, boys will learn a trade from their father while the girls will learn life skills such as how to look after the home. These skills have been passed down through generation after generation. Education for GRT has always been a barrier due to a lack of understanding from the non-gypsy ‘Gorja’ community. Stigma and prejudice towards GRT are an additional factor which causes a child to refuse to attend school, or to drop out entirely (Sameena Choudry, 2021). 
GRT has a strong belief relating to how young people should learn about certain aspects of sex education and substance misuse (McGaughey, 2011). GRT attitude to sexual relationship is a taboo subject. The reasons for this are that 46% found that talking to their mother was embarrassing and difficult, however 45% of males found discussing sexual relationship to their father difficult (McGaughey, 2011).  The author was employed as a GRT liaison support worker in school, twenty-one years ago, one of the subjects which children were withdrawn from was PSE and P.E, as a request from parents. Times have change whereby children engage in these subjects now, however there is no research to back this theory only the experience and acknowledgment of the researcher (Smith, 2017). which proves that children are included, and parents’ perception of education has changed overtime.  However due to recent changes to the New Curriculum for Wales, making Relationships and Sexuality Education (RSE) Government, (2021) mandatory from the age of 3, up to 16 years will have a significant impact on children’s engagement, attendance, education attainment and grades.  
15.5. Theme 3 cultural divide bullying racism 
According to Women and Equalities Committee, (2017) people from the GRT community have always been persecuted and excluded from society, dating back to the sixteenth century, whereby a law was passed to banish, murder, or send someone to prison if they were to be from a Gypsy heritage. Fast forward to the World War 2, it is estimated that 250,000 Roma Gypsies were killed within the concentration camps (Holocaust Memorial Day Trust, 2022). However, today GRT are still outcast and treated differently. Evidence suggests that not all schools are teaching children about the full impact of the holocaust. It may be discussed within a history lesson, though only stating what happened to the Jews, not actually teaching children that it happened to many different groups besides peoples from the Jewish community (House of Commons, 2018). For changes to happen, schools should incorporate lessons on all ethnicity cultures and history (Welsh Government, 2020). Every June since 2008 GRT celebrate their history during the whole of June (Friends, Families and Travellers, 2022). The author of this study has been involved with the celebration of this month, attending conventions with pupils from a secondary school. Another aspect to the cultural indifference is the area of bullying or criticism of the GRT community (Choudry, 2021). Bullying is everywhere and can and will happen to anybody, let alone people from a different culture, however this is more prevalent within the GRT community (Anti-Bullying Alliance and Friends, Families and Travellers, 2020). The statistics surrounding bullying and racism are staggering, according to Anti-Bullying Alliance and Friends, Families and Travellers, (2020). It was reported that in 2019, children were asked what their greatest concerns at school were, the results were 86% reported being bullied and 73% reported racism.  According to Graham et al., (2019) Children are racially abused and targeted on a daily basis, which can and will have an impact on children’s well-being (NSPCC, 2021). According to Derrington and Kendall, (2007) racism resulting in bullying is one of the key main reasons that parents are anxious to send their child/children to schools. Key recommendations which were outlined by Wilkin et al., (2010) and Dunne et al., (2011) believes that for children to transfer easily to secondary school, a transition period should be offered. A recommendation would be to Invite parents of the new intake to the school on a regular basis, to showcase subjects. Currently the parents are only invited to the parents’ evenings and settling in interviews. The school should endeavour to link with the wider community, possibly to deliver workshops to demonstrate the school is wanting the best for all pupils regardless of race or culture. There should be a designated member of staff available to offer support for families with completing admission forms or claiming uniform grants or Free School Meals (FSM) (Anti-Bullying Alliance and Friends, Families and Travellers, 2020). This will enable a relationship between the parents and the school, this will endeavour to break down any barriers or hesitations regarding treatment their child may receive in school. 
15.6. Theme 4 Gender divide, males teacher v females’ boys and girls learning differently (House of Commons, 2018) 
According to Gina, (2017) There have been many debates surrounding gender divide, however the gender gap within GRT community is more noticeable due to boys leaving school much earlier than girls (Parliament UK, 2019). According to Thompson, (2020) the gender divide is defined as girls generally obtaining better results in test within most subjects. However, when it comes to young people who are seen as not educated to a certain level, problems will ensue causing barriers to learn. They may not have obtained a level of education owing to the constant movement of their families. This research will now consider the statement made by Rising Stars (2016), which questions that whether boys learn differently to girls. Another factor could be the gender of teachers, for example male teacher verses female teacher style. 
According to Rising Stars, (2016), boys do learn differently compared to girls. Factors which may impact on this hypothesis are that boys living within a single parent family, mainly with the mother, find it hard to relate to a father figure. This is not alleviated when they attend school as there are more female teachers (Fullard, 2020). What is astonishing is that since 2010 there has been a further decline of a male representation within secondary schools, which results in a percentage term of 37.1%. Fuller (2020) suggest that this could be due to the pay freeze within the public sector. Despite this decline since the pandemic there has been a small increase of male teachers going into the teaching profession (Fullard, 2020). Skipper and Fox, (2021) discusses the fact that from an early age stereotypical gender role has an influence, for example children are given toys which represents their gender, blue for boys and pink for girls (Wingrave, 2016). When children attend school and in particular secondary school gender roles are more noticeable, for instance teachers will separate boys and girls unintentionally, for example with sports or even giving girls and boys leadership roles, head girl, head boy (Bigler, 1995).
On the other hand, boys need to take responsibility for their own learning to close the gender gap in gaining successful exam results.  Nolan (2019) suggest that the lack of male representatives, could be blamed for underachieving, however individual boys can be enticed to work towards goals and bond with teachers of both genders. According to Nolan, (2019) boys from working-class families are more likely to have difficulties in obtaining good grades due to lack of engagement and being sanctioned for low level disruption. A parentage of boys who are receive good results from working class families of the non-travelling community. however, according to Nolan, (2019) boys from a GRT are less engaged or may have a fear of failure. According to Pinkett and Roberts, (2019) BOYS DON’T TRY BOOK
· Add boys and girls learn differently 
This can be moved up to the star tof the section to “frame” the problem/issue”. Put this under/ in the section on issues
Theme 5 Mental Health and (good) wellbeing/ suicide rates within the gypsy community 
According to NHS Wales (2018) well-being is defined as the experience of health, happiness, and prosperity. It includes having good mental health, high life satisfaction, a sense of meaning or purpose, and the ability to cope with stress. More generally, well-being is just feeling well. However according to The Children Society, (2022), children’s well-being has plummeted. The Children Society, (2021), state that it is expected that 306,000 young people 10-15 years are unhappy with their lives. Furthermore, they are said to be discontented with their appearance and school (The Children Society 2021). What is so concerning GRT young people hiding their identity from the non-travelling community which can have a detrimental effect on a person’s well-being. Travellers Times, (2020) promoted a short video to encourage children to talk about their heritage and culture. The title of the video is ‘It’s Kushti to Rokker’ (2020) translates to ‘it’s good to talk’. This video highlights the extreme ways in which people try to hide their identity in order to fit in to what is seen as the social norm. Spratt (2021) explains that some young people will disguise the heritage for an easier life without prejudice. 
Raleigh, (2017) is concerned at the amount of young people within the GRT community with poor mental health and those contemplating suicide. According to Friends Families & Travellers, (2020) the government is failing this community as out of 79 communities’ prevention plans in England, only five mentioned GRT. HM Government, (2019) was the first to issue ‘Cross Government Suicide Prevention workplan’ to support communities. However, of the five mentioned only two acknowledged suicide disparities, within GRT communities. Research conducted by Parry et al., (2007) found that people from GRT communities are three times more likely to be anxious, than any other group. What seems to be the common catalyst is hatred towards the GRT community, resulting in a high level of death by suicide (Quarmby, 2020). What was distressing from this was that the GRT community blamed how documentaries and TV programmes portrayed the community which increased the discrimination even more (Quarmby, 2020). 

Recommendations from Business in The Community, (2019), suggested that organisations should be adopting policies to support vulnerable people from suicidal tendencies. Policies and early intervention are more imperative due to Covid 19, whereby it is said that the impact of the pandemic, could see a rise in suicide rate from people from GRT community (Friends Families & Travellers, 2020). People from the GRT community need to feel that they are going to be listened to when discussing their mental health needs and are made to feel welcome. Cemlyn et al., (2009) explain that the main barrier to GRT is trust, there has always been a trust issue going back decades as there has always been prejudice (Welsh Government, 2008).  

When we think of education, we are led to believe that they are the best years of one life, however this is furthest from the truth for some children in particularly, young GRT children. Research by Pavee Point Traveller and Roma Centre, (2015) stated that the change from primary to secondary school was one of the main factors which contributed to poor well-being. Pavee Point Traveller and Roma Centre (2015), state that not much has change in respect of understanding what is mental health. They go on to state that mental health connotation often includes negative slang word for example ‘psycho’ ‘weirdo’, ‘nervy’.

 If young people are going to have better well-being, it is important that schools talk more openly about mental well-being, not only on designated mental health months. NHS (2019) explain that if a young person feels depressed, help should be offered, preferably by someone that the young person feels comfortable with.

According to Mental Health Foundation, (2020) extra support should be given to young people who have engaged less with education, due to travelling. 

(BBC News, 2019) More children from Gypsy, Roma and traveller families in Wales are going to school, say inspectors.

(Estyn, 2019) Provision for secondary school-aged Gypsy, Roma and Traveller pupils     
15.7. Conclusion

16. METHODOLOGY REVIEW 
16.1. Introduction

16.2. Context of Study

16.3. Justification for Methodology 

17. Qualitative research why? Look at why I chose to do qualitive
The methodology will involve a qualitative research approach comprising of opened ended questions which will contribute to a case study. The rationale for this type of research is due to the short time scale to collate the information. A qualitative approach is more suitable for gathering information that will enable the researcher to ultimately advise teaching staff, regarding retention of boys within a travelling community as well as those suffering from deprivation.

The content of the questionnaire will include a set of open-ended questions which will encourage a discussion or will allow them to expand on their answer. Once the information has been gathered it will draw conclusions on how to support and retain boys from deprivation and the travelling community. It will also include strategies to enrich and inspire well-being in boys and will encourage social interaction with peers from outside of their community boundaries. The new curriculum for Wales includes six key areas, this research activity will encompass several of them, especially focusing on health and well-being (Welsh Government, 2020). 

The setting which will be used is a Secondary school, containing over 2000 pupils. The children will not be approached due to the sensitive subject matter as suggested by Graham et al.,( 2013), a selection of teaching staff will be asked to participate.  

The setting has been selected due to the presence of a large cohort of the travelling the community as well as being situated in an area of high deprivation. 

The participants, as in the teachers, will have the right to withdraw from any stage of the proceedings and anonymity will be upheld throughout the research questioning and conclusion, as outlined by BERA Ethical Guidelines for Educational Research (2018), (McCulloch, 2020). They will also have the option to omit any questions they would rather not answer. Participant will be debriefed at the end of their interview. The head of the school will have the right to view the questions before they are given to the teachers and will be included in the research. No pupils will be interviewed following guidelines stated in NSPCC Learning, (2020).
The information will be collected and stored in a secure device such as a laptop with a secure password. There will be no physical paperwork, all evidence will be all computerised. 

· How data was collected 

The data was collected via an email containing an open-ended questionnaire to participants, comprising of six questions, to their own private email address. Initially it was going to be a face-to-face interview however due to the ethical form not getting approved, the researcher was advised to change the interview method to an email approach. Due to Ethical clearance commented that it would be advisable to change the setting of the interview, which was previously going to be within the school setting. This however changed the dynamic of the interview as it may have been seen as misconstrued. A way in which this was rectified was by asking participants for their personal email address so an open-ended questionnaire could be sent. It was pleasing to see that participants were still wanting to help with the research. A consent and an overview of the study was attached to the questionnaire. Participants were asked to complete the questionnaire during the February half-term.  

Questionnaire design

The questionnaire used a template which was provided by the University. Six questions were carefully selected, being mindful that the researcher wanted the questions to be opened ended to enable the best outcome for the research. It enabled participants to discuss questions in more depth holistically (Questback, 2018). Whist compiling the questions, the researcher endeavoured not to allow personal feelings and opinions to interfere with the questions as this could be seen as being biased (BERA, 2018). The questions did not deviate from the proposed question; How can secondary schools support boys from a background of educational indifference where there is a high percentage of families from the Gypsy and Roma & Traveller community?  

The questions were based on experience and whether staff understood the cohort which made up a percentage of the school from a geographic area with a high percentage of GRT. To make it clear, there were no pupil participation due to the nature of the study (NSPCC Learning, 2020). 

·  go in touch with key members privacy,

Misconstrued, private emails to participants 

Careful consideration was always at the forefront, in particular risk to participants.  Risks which could be opposed may have been in the form of negative emotions or discomfort to the participant. However, the questions were tailored to allow the participant to feel at ease and most importantly no physical harm was involved due to careful consideration to BERA (British Educational Research Association, 2018). There was no exchange of money at any time. The author abided by the guild lines as is stated in section 19.2 and 19.3 of the UWTSD Research Ethics & Integrity Code of Practice (UWTSD, 2017). The participants had the right to withdraw at any time from the research if they felt discomfort or distress (Poth 2021). Risks could be identified as anxiety in matters of cultural indifferences and social background.

The information was collected and stored in a secure device such as a laptop with a secure password. There was no physical paperwork, all evidence was computerised. 

Measures were put in place to reduce risk by offering the relevant support, for example someone to talk to, providing comfort and reassurance. This was in the form of a supervisor or outside professional agency. The information sheet and consent form were explicit in stating that there was no pressure to be part of the study. Ten teachers were asked, however only eight participated. But the study was still valuable, regardless of few missing participants.  

It was important that teachers who work together were not aware of who participated in the research. The researcher ensured that conversations and discussions around who took part in the study did not happen during the school day and that correspondence was kept to individual participants via email. The researcher did not talk about who was involved in the research with other staff members.  

The researcher was purposely vague in their descriptions of the school and actions within the school which may have resulted in staff recognising the environment. The researcher used the term “in Wales’ throughout and did not concentrate on specific location signifiers in terms of cultural demographics.

The researcher adopted not only the UWTSD guidelines in terms of reporting safeguarding concerns, but the school’s own policies for reporting any concerns during interviews.  

Any information relating to stories or accounts of students were omitted. Analysis took a thematic approach rather than individual accounts.  Research results were treated sensitively and if needed, were fictionalised (BERA, 2018), and teachers were anonymised from the start of the study. Names were omitted and situations that could disclose the area and people were omitted or fictionalised. 
The researcher was very explicit in their role as a researcher rather than a member of staff, delineating it away from the work in school to the work as a student. Contact and correspondence only happened between participants and the researcher away from the school environment and via personal emails. Discussions around the research itself did not happen on school grounds or in school time and was not part of the school programme. 

The researcher checked in with a third party (BERA, 2018)– their supervisor to look at how their discussion may have been perceived and worded in a fair and respectful way to the participants.

Participants were given a copy of the findings prior to submission and the researcher welcomed comments and gave time for discussion via email prior to submission. 

The information sheet given at the time of acceptance into the study highlighted this step and the researcher worked with the teacher to consider any tensions on the interpretation of their questionnaire. 

 The researcher highlighted throughout the research that this was their interpretation rather than a collective ‘truth’.

· Rational why I did it this way lack of awareness and discrimination research this
The rational as to why I chose to conduct qualitative research was due to the short time scale of completing the research (Yates and Leggett, 2016). It was also beneficial as participants may have interpreted the questions differently, providing a varied account of recommendations which could be useful for future reference.  Another area which the author wanted to investigate was why there is a lack of awareness on how educators could engage children and families from the GRT community. Through research the author wanted to distinguish why there is discrimination which then results in children from the GRT community not wanting to attend school.  
 The limitations of the methodology came in the form of Ethics Board refusing to allow the researcher to start the research due to what could be seen as case sensitivity and may be seen as misconstrued (Kawulich, 2005). The researcher therefore had to expand more on safety aspects of the research for example, elaborating more concerning on to where research information was stored (Sanjari et al., 2014). Also going into more depth regarding where the interviews were going to take place. The researcher overcame this problem by choosing to use emails rather than interviewing the participants on the school site. Another safety aspect was to ask the contributors to give their personal emails, rather than the school domain. 

Pilot – did you try out the questions? 

Although the questionnaire was not piloted, it however was observed by a supervisor who advised with structuring the questionnaire.  Recommendation was adhered to. The researcher followed guidelines outlined by BERA, (2018) regarding ethical implications.
·  I was the only person to have access to the laptop or to the  locked draw in which it was stored (BERA, 2018)
· By obeying by the rules and regulations set out by UWTSD, under the Group Data Protection Policy (2021) section 4 data protection principles, the researcher ensured the information was not kept longer than was necessary and was protected from accidental lost or damage. It was kept securely in a locked cupboard and encrypted to obey by the rules set out by the university (BERA, 2018). The information was collected in a private laptop with a secure password. There was no physical paperwork, all evidence was computerised. 
· Witnessed this to why I wanted to study this research 
· How I analysed 

17.1. Case Study this is an example only and may not be relevant
17.2. Population and Sample this is an example only and may not be relevant
17.3. Interviews this is an example only and may not be relevant
17.4. Questionnaires this is an example only and may not be relevant
17.5. Ethics

17.6. Reliability/ Validity/Transferability There is a difference between Qualitative and Quantitative positions here – you will need to check What makes a reliable questionnaire? Who says?
17.7. Analysis 

17.8. Conclusion

Context of study

Qualitative vs quantitative pros cons general define

Specific/appropriate methods for your question pros and cons justification

Also include other methods that you have discarded pros and cons justification

Ethics

Bias

Confidentiality

Consent

Be logical use references and evidence to back up claims.

18. RESULTS 
18.1. Introduction

18.2. Profile of Participants

18.3. Theme 1

18.4. Theme 2

18.5. Theme 3

18.6. Theme 4

18.7. Theme 5

18.8. Conclusion

Just report back what you have found out

19. DISCUSSION OF RESULTS 
What do the results mean????

Implications/Suggestions for change of practice

SO what?

Who cares?

What next?

The way forward.

20. CONCLUSION AND RECOMMENDATIONS 
General overview of methods to be used and comments plus possible other research that may be needed.

21. REFERENCES 
22. APPENDICES
22.1. Appendices 1 Ethics Form
The Ethics Form is pasted in here
22.2. Appendices 2 xxx
Syntheses
Draw out problem, compare and contrast – meld various theories/ideas/research and comment – judgements upon the evidence
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