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Part 1
When teaching, it is essential to know how to manage behaviours in the classroom environment as this is how the teacher and student learn how to react and respond to each other (Soheili et al. 2015). When first mentioned the term ‘behaviour management’ has a negative connotation linked to stopping a particular behaviour, for example, talking out of turn (Reinke et al. 2018). However, behaviour management has a significant positive role in teaching and learning (Welsh Government, 2012). A teacher must encourage a student to contribute to discussions and have specific strategies to facilitate this (Lebor, 2017). 

In order to maintain good behaviours, learner engagement is essential to the teaching and learning process and one does not happen without the other (Kahu, 2013). Students who are engaged in their learning tend to have good behaviours in the learning environment (Schnitzler et al. 2021). A student who is not engaged will often be the one that is disruptive and difficult to manage (Schnitzler et al. 2021). Behaviour management and student engagement are perhaps part of the same continuum. Behaviour management that sets up and establishes positive learning routines can in turn lead to better student engagement (Schnitzler et al. 2021). 

Currently, there is specific legislation in Wales that is targeted towards post-compulsory education settings the ‘Higher Education (Wales) Act 2015’, however, it is not primarily focused on engagement and management. The Act ensures that there is a system of accountability for universities and uses the Higher Education Funding Council for Wales (HEFCW) to implement aspects of this. HEFCW provides a wealth of resources to the HE sectors to encourage student engagement and behaviour management (HEFCW, 2020 and Welsh Government, 2019). Advance HE (2011) has established the UK Professional Standards Teaching Framework which by developing teaching skills also facilitate better learning and engagement of students (Wearing, 2019).

Behaviour management is more closely associated with teaching compulsory education (Welsh Government, 2012). For example, it is more common for secondary school teachers to deal with students who are disruptive and poorly behaved. Having said that, teachers in post-compulsory settings will also encounter badly behaved students. In this setting, however, learner engagement is generally the focus that is used to lead to better learning outcomes (Schnitzler et al. 2021). If students are not bored or lacking motivation and have clearly explained tasks and learning outcomes, they will perform better and get more out of the lessons, thus helping with their engagement and learning (Schnitzler et al. 2021). There are challenges that comes with teaching at all education levels, but these challenges in post-compulsory vary due to factors such as age and life experience (Graham, 2015). One of the key factors that governs student engagement is the level of maturity and development within an individual learner (Bowden et al. 2021). In general, students in post-compulsory education have a higher degree of self-regulation and self-motivation that not always present in younger students due to their age and developmental levels (Bowden et al. 2021).

Within post-compulsory education, HEFCW highlighted how student retention is a key focus area (HEFCW, 2020). This is in response to the high dropout rate amongst students and patterns that were noted within this. Student retention is a key factor because students have the freedom to opt in and out of learning and may sometimes do this without understanding the implications (Elliott and Healy, 2001). As a result, to improve retention, universities must review recruitment methods to ensure that students are properly informed of course content, demands and expectations (Elliott and Healy, 2001). A student will disengage with their learning quickly if the course seems to be irrelevant and this may be due to lack of appropriate information (Elliott and Healy, 2001). 

There are different types of challenges that students in post-compulsory education face. Mature students when they return to education report that they had a challenging time at school (Graham, 2015). Mature students can therefore find it difficult to re-engage with learning and may find that there are certain aspects of education that have negative associations for them that impact their confidence and motivation (MacKeracher et al.  2006).
Equally, the time gap between leaving school and restarting education can prove difficult as they have got ‘out of the habit’ of learning in the formal sense (Cullity, 2006). Tasks such as research and essay writing may be particularly difficult (Murphy and Fleming, 2000 & MacKeracher et al.  2006). 
The age gap, whist it brings many benefits due to maturity, can also bring other commitments that mean that focus on education may be difficult. Older students, for example, may have work commitments, or family members who are dependent on them for care (Hagedorn, 2005). This contrasts with a compulsory school setting where education is the student’s focus. It is important that education providers in the post-compulsory sector recognise these demands on a student’s time and energy (Mercer, 2007). 
However, it is often a difficult situation for the education provider to negotiate how to respond to a student who is unable to complete work due to other commitments (van Rhijn et al. 2016). The student still needs to be aware of their need to complete work and to engage with learning (Marshall, 2020). This is where the educator in the post-compulsory sector must develop inclusive practices alongside student engagement strategies so that the educator and student are working towards the same goal and the student is aware of their responsibilities as well and knows how to fulfil them (Conduit, 2016). Wearing (2019) indicates how the promotion of inclusive learning environments connects to behaviour management, engagement and professional standards. This is especially so with attendance, where it is the student’s choice to attend, it is not compulsory. However, regardless of whether it is compulsory to attend, attendance has a key impact on learning (Gerber et al. 2013). Students need to attend in order to learn and attain, attendance is a key indicator of student engagement (Gerber et al. 2013).

Within all areas of education communication is a key component and helps combat challenges. For the post-compulsory sector, it is important that the communication includes ensuring that the students have a clear understanding of the course (Robinson, 2019). Older students who are opting in to learning need to be able to know and understand what they are learning and why; the course objectives and learning criteria are a way of ensuring that this is communicated (Akin-Little et al. 2004). Equally students need to feel able to ask questions and to clarify the objectives and criteria so that they can feel secure in the learning environment (Angelo, 1993). If a student is unclear about what and why they are learning they are likely to disengage (Schnitzler et al. 2021). In this scenario the educator needs to ensure that behaviour management is used to develop an open learning environment where learners can raise questions and not feel embarrassed or nervous (Angelo, 1993). 

In response to this the teacher needs to monitor learning through assessment for learning and ensure that students have understood the lesson rather than carrying on regardless (Bell, 2013 and Gerber et al. 2013). In order to develop learner engagement and confidence the teacher needs to be aware of where there are gaps in learning and to address these as they arise rather than ignoring them or assuming that the student will catch up (Polson, 1993 & Marshall, 2020). Lessons might have to be adapted or paused so that material can be covered again (Polson, 1993 & Marshall, 2020). Post-compulsory education is therefore often flexible to account for the different levels of student experience and knowledge (Conduit, 2016).
Learner engagement is related to the level of student interest and challenge. The content must provide students with appropriate challenge so that the student has a clear sense of development (Newton et al. 2001 & Lebor, 2017). The student has chosen to learn and so needs to have clear evidence of what and how they are learning (Newton et al. 2001 & Lebor, 2017). It means that students need to have opportunities to measure and reflect on their achievements and progress at regular intervals (Newton et al. 2001 & Lebor, 2017). Within post-compulsory education it is important that students can feedback to the teachers so that student voice is heard and acted upon (Young and Jerome, 2020). In terms of ongoing assessment, the feedback from students enables the teacher to monitor learning and understanding to ensure that the summative assessments are achievable (Newton et al. 2001 & Lebor, 2017). 

Student engagement plays a key role, and the levels of engagement are in turn linked to the ways in which behaviour management has been used to support and nurture this engagement. 




Part 2
Observation 1 was for a Level 2 BSL (British Sign Language) class practicing for the conversation assessment. Students had expressed their concerns about the assessment and their confidence in their signing ability. The teacher reassured them of their signing abilities and gave them a practice opportunity alongside their mock assessment. The teacher then explained the assessment procedure and made sure that the students understood what is expected of them. They were given an opportunity to go through the assessment marking criteria form. 
For practice, the teacher wrote up a list of topics for the students to choose and did one-to-one practice with the students individually. During the one-to-one conversation practice, the teacher gave out pointers of their strengths and their weaknesses. The teacher explained how to improve signing form, handshapes, BSL structure and additional marking requirements. The students were also given an opportunity to go through the assessment marking form of their conversation practice with the pointers. Other students who had finished or not yet had one-to-one, practised their conversation skills with peers in the class. 

From observing the class, I can understand that assessments are considered as one of the difficult times for students as they are prone to getting anxious during this period. Therefore, the teacher would have to be encouraging but strict as the signer would need to be concise and clear in their signing along with correct signing form and structure in order to pass the assessment. As part of the technique involved in behaviour management and learner’s engagement, students need to understand the assessment procedure and the assessment marking criteria. Through understanding these aspects of the course, the students should develop greater awareness of the tasks that they need to do and develop in their confidence to do them because they have a clear understanding of what is required of them. 
The use of a mock assessment helps the students to put their awareness of the assessment criteria into practice and to develop confidence in their signing abilities. The mock assessment enables the student to see in practice how the assessment works and so develops their levels of confidence and engagement. This in turn helps with behaviour management as the students know what is expected of them and can do it. 

For my second observation in a Level 3 BSL class the session consisted of the uses of descriptive skills in BSL. This session started with news discussion where students would discuss international news stories and that of the United Kingdom and were encouraged to use BSL. Here, students could also express their views about the news which then developed into a debate. After this, the teacher led a discussion on sign language poetry and the use of it in deaf community and showed few videos of the signer using visual poetry. The students expressed their awe at the detailed expressive description of visual poetry. The teacher then assigned a task where students were required to write their own poetry linked to their descriptive uses of BSL. For example, one had to pretend to be a gorilla and uses expressive and descriptive vocabulary to describe themselves as a gorilla (including appearance) in a poetic style. Many of the students seemed to enjoy the activity. 
Afterwards, the teacher had shown the book of ‘Red Riding Hood’ and students were required to translate the English version into BSL and acted out the story with the uses of BSL. Many of the students find it challenging as they had to translate a book from English to sign language. 

From observing the class, I can see the importance of activities in encouraging learner’s engagement as it requires the learner to participate into the class and using the language which is the main objective of this class. I can see how confidence building is essential as there were two levels of engagement in the observed lesson. The students needed to trust and engage with the teacher in order to complete the activity. They also needed to trust and engage with other students in the class as they were demonstrating their work to each other without having previous preparation time. This meant that the examples that the students were showing each other did contain mistakes and as the observer I could see how this could be a potentially vulnerable situation for students is there was not enough trust and engagement present. 
The common theme shown in my two observations is the way in which the teacher acted as a facilitator through their development of a trusting and encouraging learning environment. This meant that the students were able to engage with the tasks and that learning took place: without the high levels of trust and good relationships the high levels of learning would not have happened. 
One particular episode that represents an example of behaviour management is where I teach BSL to medical students on every Friday evenings for a six-week period. In this scenario, the students had signed up to attend the course on sign language that would be useful to know in a medical setting in order to improve communication between staff and deaf patients. The course was an optional extra to other parts of their university-based teaching and had been arranged by Swansea Centre for Deaf People in conjunction with the university. The university paid for the course; the students just had to attend. I designed the course specifically for this cohort and planned for a six-week duration. 
Initially, all the students attended, and this developed a good learning environment where the students were able to get to know each other and the teacher. However, by week three there was a distinct decline in attendance and several students failed to attend which created a difficulty for the class and the teacher. The course had been designed to last six weeks and so missing even one session would mean that a student would become significantly behind the rest of the group. The short length of the course also meant that there was not enough time to allow for extended re-cap sessions. As the group were medical students the course was designed around their learning needs and working environment, this was to ensure that the students were engaged in the learning. 
The poor attendance continued to be a problem despite efforts to encourage students and emphasising the delays to learning that missing a lesson would cause. Several students missed several lessons in a row which for a six-week course represented missing half of the course. It was decided that part of the reason behind this was the lack of commitment on behalf of the students. This was related to there not being either a financial or exam obligation for the students. After discussion with the university, it was decided that if a student missed three or more sessions, then they would have to be responsible for paying the course deposit. This helped in several ways. The students could see that they were being monitored and needed to engage. Also, it means that the university got clear feedback from the teacher about the students’ progress. Furthermore, better attendance meant that student engagement improved alongside student learning. It also helped with behaviour management because the improved attendance created a better working relationship within the classroom that meant the students were more willing to use and practice sign language. 
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Teacher Observation Form

¥ Drindod DewiSant
inity $3int David

Teacher Deb Wellington

Date 170572022 6pm—8pm

Group Tevel 2 British Sign Language
Topic/Context Practice for conversation assessment

Notes on the lesson:

The session first started with the
discussion of the upcoming
assessment for conversation.

Lots of students expressed their
anxiety about the assessment and
their confidence in their signing
ability — teacher was reassuring in
their abilities.

The teacher then went through
the assessment procedure and
making sure that the students
understood what is expected in
the assessment. Also, they had
went through the assessment
marking criteria page.

Teacher then wrote up list of
topics on the board for the
students to choose and did 1:1
practice with them, pointing out
their strength and weakness and
how to improve that e.g., correct
signs, handshapes, structure or
marking criteria needed.

For other students who had
finished or not yet had 1:1, they
would practice their conversation
skills with other peers.
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What | have learned:

For this session, it is practice for
upcoming  assessment  for
conversation. This is considered as
one of the difficult times for
students as they do get stressed
during this period of time. Teacher
had to be encouraging but also
strict as the signer must be
concise, clear and have correct
signing form and structure.

Students needs to understand the
assessment procedure, how it
works and the assessment criteria.
This helps with their motivation
levels and with the engagement.
Also, part of the behaviour
management technique to reduce
anxious behaviours.

Targets to improve my own practice (mapped to professional standards where appropriate]:

Learn more about assessment

itself including assessment
criteria.

Undergo iBSL Level 1 teacher
training.

Watch the videos of assessment
conducted after the assessments
finished and practice marking as a
pair marking with the mentor.

Research strategies for
assessment practice.
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Teacher Observation Form

Teather Cathie Robins-Talbot

Tate 7370572022 6o~ Bpm
Group Tevel 3 British Sign Language
Topic/Context Poetry and storytelling

Notes on the lesson

“The session first started with the
discussion of the latest news
‘where the students together
‘would discuss news which
developed in a debate.

After this, they then discussed
about poetry in British Sign
Language, and teacher showed an
example video.

Students had to do their own
version of poetry which linked
with descriptive uses of BSL.

For example, one has to pretend
tobe a gorilla and describe
themselves in poetic style.

Teacher brought a book of ‘Red
Riding Hood * and students have
to act out the story in British Sign
Language as a form of translation
work.

"What have learned:

For this session, it shows me that
activities are important in learner
engagement and encourage more
use of British Sign Language.

Confidence  building is also
essential for engagement as well
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Especilly for buldng _up
understanding and skils in British
Sign Language and with relations
of other students and the teacher
~trust.

Supportive environment s also
important

Targets to Improve my own practice [mapped to professional standards where appropriate]:

Research  diferent _actvities,
including asking teachers and
mentor.

Carry out more observation in
different classes for ideas.

Try new activities that would
encourage the use of descriptive
British Sign Language, especially
poetry and storytelling.

Includes more use of videos, such
as BSL Zone or Signed Stories to
use as translation work for
students.
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Lesson plan for Medical Students’ class. WEEK 3 (25/03/22).

Time ‘What topic? ‘What activity? Teacher do what? Learner do what? Resources needed
6:00pm Recap and feedback | Recap of the signs Teacher to ask the Students to express Handouts of all
learnt from last students of what their feelings on their | British Sign Language
week. they can remember | confidence in their documents given
and how they feel in | signing skills and
regards of their their knowledge Lesson plan ready
signing ability
Students to recap
Teachertorecapall | their signs from last
signs learnt from last | year
year
6:15pm Number signs and Learning signs and Teacher to go Students to go Handouts — numbers,
time, and activities through signs for through and use time,
week/month/year numbers. number signs. week/month/year
Teacher to use Students to use
activities to get number signs in
students using activities, such as
number signs using birth of date,
age, dates etc.
6:40pm Feelings signs Learning signs and Teacher to go Students to go Handouts — feelings

activities

through signs for
feelings.

Teacher to use
activities to get
students using
feelings signs.

through and use
feelings signs.

Students to use signs
of how they feel and
what emotions they
had been
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experiencing recently
(stress, anxious in
exams etc).

6:55pm ‘Weather signs Learning signs and Teacher to go Students to go Handouts — weather
activities through signs for through and use
weathers. weather signs.
Teacher to use Students to use signs
activities to get of weather; what is
students using the weather today,
weather signs. last week? Favourite
weather?
7:05pm Activity Discussion of the day | Teacher to ask each | Students to discuss
student of what they | about what they did
had been doing in the week,
recently and plans weekend and next
for next week. week plan. Also,
what they had done
on the day.
7:20pm BREAK BREAK BREAK BREAK BREAK
7:30pm Medical jargons signs | Learning signs Teacher to go Students to go Handouts — first page

Pair activity —
conversation skills

through signs for
medical jargons on
first page.

Teacher to pair
students in

conversation activity.

through and use
signs on the medical
jargons first page.

Using learnt signs for
conversation,
students to pair with
another student in
scenario of medical

of medical jargons
signs.
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Teacher to ask
students of their
current year role and
work placement.

students discussing
with their patients.

Students to inform
the teacher of their
current role (what
year students) and
work placement
(where — A&E?).

8:00pm

Final summary recap

Final summary recap
of the today lesson

Teacher to recap of
what happened
today and how the
students felt

Students to express
their feelings on
today’s lesson and
for next week’s
lesson as well
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Action Plan for Professional Development

Targets to achieve

How would it be achieved?

1. Develop skills, understanding and strategies
for assessment in teaching British Sign
Language:

Learn more about the assessment itself, including assessment criteria.

Watch the videos of the assessments conducted after the assessments had
finished and practice marking; in this case, pair marking with the mentor.

Research strategies for the assessment practice. Ask the mentor and teachers
of their strategies used to support this.

Undergo iBSL Level 1 teacher training

2. Promote more (hands-on) activities in the
class.

Research different activities that would contribute to the use of British Sign
Language, this also includes asking the teacher and mentor.

Carry out more observation in different classes for ideas.

Try new activities that would encourage the use of descriptive British Sign
Language, especially poetry and storytelling

Includes more use of videos, such as BSL Zone or Signed Stories to use as
translation work for students (also show as an example of the technique uses for
British Sign Language).





