The Teaching Toolkit 2 Curriculum Development Project

This assignment will present a developed curriculum in an area of interest relevant to my subject area. Consideration will be given to the rationale for the curriculum with aims and learning outcomes linked to the UK Professional Standards Framework for teaching and supporting learning in higher education (UKPSF, 2011). The assignment will also propose a timetable for the curriculum, assessment strategies and a recommended reading list. 
Overview
My area of interest and expertise is social work education and supporting student social workers on practice placements. Student social workers are required to undertake 200 hours of practice learning on an assessed placement over the course of their degree (Social Care Wales (SCW), 2019). As part of this practice placement, they need to be assessed by a qualified Practice Educator (PE) who is also a qualified social worker. 
After social workers have been qualified for two years and have completed the Newly Qualified Social Work requirements, they are able to complete post-qualifying qualification in Practice Educating (SCW, 2019). By completing this qualification, which is ‘minimum of 20 credits studied at level 6/7 of the Credit and Qualifications Framework for Wales’ (SCW, 2020), they can educate and assess student social workers on practice placements within either a statutory or third sector team which works with service users. However, once the qualification has been achieved, there is no specific requirement to attend training to refresh or update this qualification (general continuing professional development (CPD) is required for registration purposes). Therefore, this curriculum will be a refresher course for PEs who have the qualification but who have not supported students for some time or who feel de-skilled in this area.
Rationale
There is no current refresher course for PEs as standard training in Local Authorities. The initial PE qualification is completed over one year, with a requirement to attend lectures, submit a portfolio and assess whether students have evidenced the Codes of Professional Practice (CoPP, SCW, 2017) and The National Occupational Standards (NOS, SCW, 2012) which are mapped to social work benchmark statements (SCW, 2019; Quality Assurance Agency for Higher Education, 2019).
Current Universities that provide the qualification include Swansea University, Cardiff Metropolitan University, Bangor University, Cardiff University and University of South Wales (SCW, 2023. See Appendix 3). These courses are regulated by SCW and social workers are sponsored by a Local Authority to enrol. The Local Authorities which are linked to Swansea University include Neath Port Talbot (NPT), Swansea, Carmarthenshire, Ceredigion and Pembrokeshire. As I work in NPT, I queried with Swansea University whether there was a refresher course of this kind, and also gauged interest in this type of training programme for PEs employed by NPT (see appendix 4). The University do not provide this refresher course, and PEs expressed an interest in attending this type of training. Feedback also suggested that to standardise practice, it would also benefit PEs who regularly support students. 
SCW (2019) note the role of the PE ‘involves promoting learning, teaching, assessment, and management. PEs must therefore be familiar with the principles and practice of adult learning.’ Often when social workers are in day-to-day practice, having not supported students for a while, their conscious awareness and engagement with research and theories is limited, leading to feeling inferior, insecure and experiencing ‘conscious incompetence’ (Burch 1970). To maintain knowledge and skills, it would be useful for PEs complete this refresher course every three years.
Who: The curriculum is designed as a refresher course for social work PEs within the Local Authority who have been qualified as a PE for a while but feel out of practice with assessing students and PEs who require a refresher for knowledge and confidence building with information and tools for current practice. This refresher course will aim to enhance the qualifying curriculum.
There will be no set limit on attendees as this is developed for Local Authority training and PE numbers may vary. Training officers can use discretion as the course will benefit the students and PEs. However, attendees will need to register their interest by a certain point to plan accordingly for the number of attendees and to ensure a suitable venue is secured. 
What: This is a proposed 10 session refresher course for PEs run by training departments in Local Authorities. The course will not be accredited, therefore learners may not be motivated to attend and complete all aspects, nonetheless it will contribute towards their CPD hours and on successful completion, participants will receive a certificate. White, DeSilva and Rittie (2018) note that benefits of unaccredited courses include it being cost effective, can be tailored to the participants needs, and can relate more to the day-today work. Jackson and Whitwell (2001 p.137) found unaccredited courses were beneficial for those who want to learn in a ‘non-threatening’ environment and who are not at the stage of life or career where accreditation is significant, thus creating an ‘equality of opportunity’ for these learners (V2, UKPSF, 2011). 
As the course is general for all PEs, it will not be able to cover specific student challenges as they can vary drastically. However, to address this, there will be ongoing PE peer support sessions facilitated by training officers of the Local Authority. 

Curriculum aims and learning outcomes
Reece and Walker (2007) note it is key for educators to know where they want their students to reach and what the learning should be. This idea is strengthened by Knowles’ (1973/2012) theory of Andragogy where he argues adults learn best when they know what is expected of them and what they will be doing; adult learners want to know the purpose of why they are doing something and the intended outcomes and relevance to professional practice (V4, UKPSF, 2011). This curriculum will adopt a more Humanist approach to teaching (Reece and Walker, 2017). Therefore, setting learning outcomes is effective for the educator to assess that the objectives have been achieved, and it is a way for learners to know expectations (Race, 2020). Learning outcomes for this curriculum include the following:
By the end of the 10-session course, PEs will:
1. Know how to educate and assess students on their placements.
2. Recognise the National Occupational Standards and Code of Professional Practice in practice and how to identify this on student placement.
3. Have strategies to support student development and provide feedback whilst reflecting on their own development. 
 The official curriculum is detailed as follows:
Day 1 (AM): Sessions 1: ‘Introduction and overview. Ice breakers including sharing of biggest learning need as part of this process. Learning styles and limitations. Discuss levels of confidence with scoring scale.’ During this session, the trainer will provide an overview of the ten sessions. There will be specific focus on different learning styles and limitations to these theories. This will assist the PEs to consider their own way of thinking and learning and how to best support their student to identify their preferred way of learning and progressing (K3, UKPSF, 2011). As part of this session, there will be a scaling questionnaire for PEs to identify how confident they feel in different areas of Practice Educating. This will be used as an ice breaker. Reece and Walker (2017) suggest an advantage to this strategy is it will build trust amongst the learners, and can promote discussion. It may also lead to identifying mutual concerns and a space to share ideas. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Identify any gaps in own knowledge and confidence and how to address these
· Recognise their own way of learning to support the student
Day 1 (PM): Session 2: Requirements of the PE linked to SCW (2019) guidance. The session will also take time to go over pre-placement and mid-point meeting and report writing. This is a required part of the PE role. The pre-placement meeting identifies and sets expectations for both the student and the PE, as well as the tutor and placement team and the mid-point meeting reviews the student’s progress. This session will focus on areas to address in report writing and ensure PEs are approaching student placements in a fair and transparent way. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Explain the requirements of a PE
· Complete a pre-placement meeting agreement and mid-point meeting and report.
Day 2 (AM) Session 3: This session will address the NOS (SCW, 2011) and CoPP (SCW, 2017) and creative ways to support students to evidence these in their work. The session will include activities such as looking at the NOS and CoPP in their entirety and identifying how the PEs have met them in their own cases. The session will consider values and ethics as well as power dynamics between PE and student and student and service users/families. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Recognise the NOS and CoPP and link them to own work
· Explain how to support students to evidence the NOS and CoPP in their own placements. 
· Recognise power issues within the context of student placements
Day 2 (PM) Session 4: Theory to practice. This is an area which is often a challenge for PEs and students due to the sheer number of theories that are linked to social work. The session will begin with an introduction to theories. The learners will be asked about their confidence in theory knowledge and application. During this session, there will be a video shown on theories. Learners will be asked to research a theory which is unfamiliar and will present it to the rest of the class. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Name some specific social work theories
· Explain the difference between theory, model, method and approach.
Day 3 (AM) Session 5: Legislation and relevance for students. As social work is underpinned by a range of different legislation, this session will be more of a focus on presenting information via relevant technology i.e Powerpoint (K4, UKPSF, 2011). Tasks will include a case study and there will be videos providing an overview of various legislation. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Name legislation specifically underpinning social work
· Explain how this legislation relates to area of work and their own cases.
· Discuss how to support students to identify relevant legislation. 
Day 3 (AM) Session 6: Welsh context and communication skills. Welsh context and social work in Wales are key areas that need to be covered in placements for student social workers (SCW, 2012). It is often an area which is not prioritised by PEs and students and the thinking is limited to language. Therefore, the aim of the session will be to provide various areas where Welsh context can be considered in a way which is meaningful. Learners will be provided with an overview of devolution, asked to identify what Welsh context means and work on a case study using the ‘Rimmer Pyramid’ (Open University, 1999-2023). There will also be an overview of emotional intelligence, communication skills exercise ’listen and draw,’ and ‘yes or no’ game to emphasise the benefits of open questions in a supervision forum.
Session Learning outcomes
At the end of this session Learners will be able to:
· Explain what is meant by ‘Welsh context’
· Use the Rimmer Period to consider Welsh context in a case.
· Identify barriers to nonverbal and verbal communication and strategies to overcome this
Day 4 (AM) Session 7: Supervision sessions: expectations, agendas, minute taking, frequency and standardisation, listening and communicating skills. This session will focus on the set agenda that needs to be considered for each supervision. The session will start with explaining the reason for supervision and the requirements set by SCW for students. There will be activities which will encourage creative supervision sessions. PEs will again be asked to research a theory and present how it relates to a case. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Explain why supervision is important for students and PEs. 
· Identify creative ways to promote reflection in supervision by setting specific tasks.
Day 4 (PM) Session 8: Reflective practice and direct observations. During this session, students will be asked to complete a reflective account of how they feel now with supporting a student (compared to beginning of programme) and action plan for further development. This will be assessed and learners will be expected to follow a model of reflection. A range of which will be discussed in this session. This session will also discuss expectations of student direct observations and there will be a case study whereby PEs will need to identify how they would support a student with a specific direct observation and any significant considerations. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Relay the expectations of how many observations are required for students during placement 
· Identify suitable observations and potential barriers 
Day 5 (AM) Session 9: Workshop of activities for PEs to support students with evidencing reflective thinking and theories. This session will be an interactive workshop. At the beginning there will be a refresher on agenda items for supervision, which will be presented as a quiz for learners to assess what they remember. During the session there will be interactive games such as ‘name that tune’ where they need to link a specific social work theory to a song which is pre-prepared by the teacher; they will also play ‘theory charades’ whereby they will act out a theory and the other learners need to guess which one it is. There will be an opportunity to use PlayDough to shape out different dynamics involved in specific cases e.g a dominant individual can be a ‘big’ shape. Or the dough can be used to shape feelings about current workload or general feelings. There are also Social Work Postcards which can be used to explain feelings, or expectations or view of one’s own learning. As this is an interactive session, some may feel uncomfortable, however the aim is once the initial uncertainty has been overcome, the session itself will be a fun way to consider creative activities for PEs with their students. Throughout all sessions, there will be an element of observed curriculum, where learners observe their peers. However, this session will be an opportunity to learn new ideas from colleagues in a collaborative space.  
Session Learning outcomes
At the end of this session Learners will be able to:
· Use creative ways to consider theories and reflect on cases with their students
· Demonstrate confidence in supervision and in placements when addressing challenging issues
Day 5 (PM) Session 10: Consolidation/sum up anything to discuss further- feedback. This session will be used to gather feedback on the whole programme to evaluate its effectiveness (K5, UKPSF, 2011), and to address any ongoing challenges. The session will also aim to support PEs to discuss and complete a personal development plan specifically to being a PE. A scaling questionnaire will be revisited to compare with the one completed at the beginning of the programme in session 1. This will be used to self-assess progress and development. Feedback for the reflective accounts will be provided prior to this session and can be used as discussion and guidance for personal development planning. 
Session Learning outcomes
At the end of this session Learners will be able to:
· Recognise areas of development and ongoing learning need
· Complete a personal development plan relating to Practice Educating

When: The sessions will last for two hours each and there will be 10 sessions in total over 5 days (a day a week for 5 weeks) with one session in the morning and one session in the afternoon. The proposed time of year will be September-October before the students start on their placements from November. 
Where: This curriculum will be delivered both online and in person. Sessions will alternate as detailed below: 
Timetable 

	Day
	AM (10-12)
	PM (2-4)

	1-In person
	Introduction and overview. 
	Requirements of the PE linked to SCW guidance. 

	2- Online
	NoS and CoPPs and creative ways to support students.
	Theory to practice, Anti- Oppressive Practice, Anti-discriminatory practice.

	3- In person
	Legislation and relevance for students.
	Welsh context and Communication

	4- Online 
	Supervision sessions.
	Reflective practice and direct observations. 

	5- In person
	Workshop of activities for PEs 
	Consolidation/sum up 



Professional Standards in line with the UK Professional Standards Framework (UKPSF, 2011)
To support different learning styles, a range of teaching methods and approaches will be adapted (Reece and Walker, 2007). Whilst ‘designing and planning learning activities’ (A1 UKPSF, 2011) due consideration will be given to the ‘appropriate methods for teaching, learning and assessing in this particular area’ (K2, UKPSF, 2011) as many learners would have range of different experiences, levels of confidence and ways of learning and retaining information. As these are learners who are already working in a professional capacity, careful consideration needs to be given to timing to ensure engagement and that it is worthwhile and ensuring learners understand the relevance for their own professional practice and CPD (A5, V3, V4, UKPSF, 2011). During this curriculum, there will be different assessment strategies (detailed in the below section) which will assess and provide feedback to the learners (A3, UKPSF, 2011). During the final session, learners will be asked to provide feedback on the sessions as a ‘method for evaluating the effectiveness of teaching’ (K5, UKPSF, 2011) and to support future course development. The curriculum as experienced will be subjective and different PEs will benefit differently. Feedback therefore, is useful to ascertain viewpoints and for the teacher to develop the curriculum further (Duckworth, 2013).
Assessment strategy
Race (2020 p.38) notes that ‘assessment of student learning is a fundamental function of higher education.’ With that in mind, this curriculum will contain a range of methods of teaching and assessing (K5 UKPSF, 2011) which will include formative and summative assessments and feedback will be provided (A3, UKPSF, 2011). During the first session, the learners will be asked what their current confidence levels are with supporting students. They will be asked to identify this on a scaling questionnaire with 0 being not confident at all and 10 being the most confidence they could possibly be. This will be done to identify any learning needs or deficits in knowledge that the PEs may have. Some may not have supported students for some time whereas others may have more confidence in certain areas but not others. Learners will likely have varying levels of experience and competence. This scaling questionnaire will be re-visited during session 10 (the final session, day 5 PM) for the learners to self-assess progress. Additionally, a scaling question will be asked at the beginning and end of each session to identify levels of confidence in the specific topic to assess development. This will also be a form of learner feedback to the teacher as it will highlight effectiveness of the sessions. 
During the 8th session (day 4- PM session), learners will be tasked with completing a reflective account on what they have learned from the sessions and to explore their confidence levels at this stage of the programme. They will also be required to complete an action plan for future learning. Feedback on the reflection will be provided prior to the final session as well as feedforward with advice on how to develop further and action points to support students during their placements. As an unaccredited course, learners will only obtain full CPD hours and receive a certificate on attending every session and completing the reflective commentary. Ideally learners will be motivated to complete this to develop their own skills and to receive feedback. Reece and Walker (2007) suggest that feedback should be linked to the assessment criteria and that feedback motivated students when done constructively and soon after the work is completed. Therefore, an assessment criterion will be developed for this task. Reflective practice is something that PEs need to encourage from students, and as such, this will be an effective up-skilling exercise to teach and encourage reflection with their students. 
As the qualifying course requires PEs to be observed providing supervision to their students on two occasions, as part of this refresher course, PEs will be observed once during their student’s placement and feedback will be provided by the observer (mentor/training officer).
Effective Consideration of Skills 
According to SCW (2020), when completing the Practice Educating course, candidates need to develop core skills which include: 
Demonstrate and integrate the NOS for social work and the Code of Professional Practice in all aspects of practice learning and assessment; Manage the practice learning arrangements, Enable the social work student’s learning and professional development in practice; Assess social work students in practice; Critically reflect on your experience of practice learning and assessment.
(Social Care Wales, 2020 pp.8-9)
Therefore, as these are the skills that are expected to be developed throughout the qualifying course, this refresher course will aim to strengthen these skills. These skills will form part of the official and also hidden curriculum (Jackson, 1968). Not always taught directly, but learnt along the way. NOS and CoPP (day 2/session 3) will focus on strengthening the first skill noted above. This will include an overview of the NOS and CoPP which will involve exercises including looking at case studies both fictional and own cases where the PEs will need to identify where they have evidenced the NOS and CoPP to later support their student to identify how they have evidenced the NOS and CoPP. As the second skill noted above is around managing the practice learning arrangements, there will be a focus on organisational skills and this is something that the learners will need to develop and strengthen as part of this programme. This skill will aim to be developed and strengthened throughout the whole 10 sessions; however, a specific focus will be on organising and planning on day 1/session 2. During this session, learners will need to look at report writing skills and documenting ideas for a pre-placement meeting which is a requirement before every student placement. Thompson, Osada and Anderson (1994) note that the role of the PE is to partly teach and partly facilitate the learning of the student by making suitable plans and arrangements and allocating tasks to assist the learning. Although written in 1994, these roles attributed to a PE remain and SCW (2019) specifically note ‘The role involves promoting learning, teaching, assessment and management.’ Therefore, there will be a particular session which will include activities such as writing a mock pre-placement agreement for the PE to write out a proposed induction programme as well as identifying key consideration for report writing. For PEs to ‘enable the social work student’s learning and professional development in practice’ (SCW, 2020 pp.8-9) a specific session will address development of Supervision skills. Beverley and Worsley (2007 p.83) suggest that ‘if the placement is remembered as the body of professional learning, then supervision is the beating heart of the placement process.’ They suggest that supervision is a space for the fundamental development of learning and that supervision should focus on three main areas which include educating, supporting, and managing (A2, UKPSF, 2011). The PE serves as ‘teacher, supporter and assessor’ (Beverley and Worsley, 2007 p. 84). To provide a safe environment for students, PEs need to ensure that they have good communication skills, especially listening and demonstrate empathy. The session on supervision (day 4 AM, session 7) will equip PEs to support students to meet the NOS, key role 1 ‘develop social work practice through supervision and reflection’ (SCW, 2011). During supervision sessions, PEs need to allow space for students to share what they have learned whilst offering advice, guidance and direction. Empathy and emotional intelligence are skills that social workers should demonstrate as practitioners. Ingram (2012) states having emotional intelligence means individuals have awareness of their own emotions and responses to situations but they can manage their responses appropriately and not influenced solely by emotions. He argues having emotional intelligence helps social workers build trusting relationships with service users. As student social workers are undertaking placements, having an emotionally intelligent PE is key for setting an example for how they should also aim to practice but also to provide a safe trusting environment for the student to achieve self-actualisation during their placement and learning (Maslow, 1970).  However, as PEs are not as standard qualified teachers, all sessions will address ideal skills and attributes of a teacher as proposed by Reece and Walker (2007 p.42-43) which includes planning and managing learning, supporting the students to learn and putting their development as central, promote critical and inquiring thinking, promote the consideration of theory in learning, promote ongoing professional development as well as being ‘an expert in their subject area, flexible and  open to other suggestions, friendly with a sense of humour.’ The need to reflect on own practice and to support critical reflection is a key skill that will be developed and addressed specifically in session 8 (day 4 PM session.) 

Reading list
Essential:
Social Care Wales (2011) National Occupational Standards for Social care Workers. PROPOSAL FOR REVISED FUNCTIONAL MAP/KEY ROLES FOR SOCIAL WORK NOS (socialcare.wales)
Social Care Wales (2017) Code of Professional Practice for Social Workers. untitled (socialcare.wales)
Social Care Wales (2019) Practice Education Guidance for the Social Work degree in Wales. Available at: Practice-education-guidance-2019-English.pdf (socialcare.wales)

Further reading:
Howe, K and Gray, I (2013) Effective Supervision in Social Work. London: SAGE/Learning Matters.
Maclean, S and Harrison, R (2014) Social Work Theory: A Straightforward Guide for PEs and Placement Supervisors. 2nd edn. Staffordshire: Kirwin Maclean Associates.

Wulf Livingston, Jo Redcliffe, Abyd Quin Azziz (eds) (2023) Social Work in Wales. Bristol: Policy Press. 
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Appendices
Appendix 1: 1 x lesson plan Welsh context and communication; 1x lesson powerpoint Welsh context and communication
Appendix 2: 1 x lesson plan Workshop; 1x lesson powerpoint.
Appendix 3: 1x screenshot of named university that deliver the qualifying course (but no refresher course)
Appendix 4: Copy of discussion (MS Teams Chat) gauging interest in attending a Practice Educator refresher course in Neath Port Talbot.
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Appendix 1: Lesson plan and resources:
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Lesson Plan

	Topic: Welsh context and communication skills
	Class: PEs Refresher course (session 6: Day 3 PM)


	Date: October 

	Length of lesson: 2
	Number of students: approx. 20

	Resources required: Laptop, projector screen, learner phone/laptop


	Aim of Lesson
· To provide PEs with information regarding Welsh context, Social Work in Wales and relevance to practice


	Learning Outcomes – The Learners Should Be Able To:
· Explain what is meant by ‘Welsh context’
· Use the Rimmer Period to consider Welsh context in a case.
· Explain what is meant by nonverbal and verbal communication
· Identify barriers to communication and strategies to overcome this.


	Previous student knowledge required for the session:	

Learners should be qualified social workers and have qualified as PEs having completed the relevant post qualifying course for this qualification. 


	Anticipated difficulties (if applicable):
Non attendance
Not engaging fully in session
Distractions with workload.



	Professional Standards (where are these being met within the session)

A1 Design and plan learning activities and/or programmes of study : this session is designed for PEs
A2 Teach and/or support learning: the aim will be to support PEs to support students to identify Welsh context and relevance in practice.
A4 Develop effective learning environments and approaches to student support and guidance: the session will be online and in person. There will be a range of strategies.
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices: Updating knowledge and skills in this area will support PEs to develop their confidence and bank of resources to ensure students have a positive learning experience.
Core Knowledge 
K1 The subject material – the range of information needed for this is vast, therefore updated knowledge of research and core skills is required when teaching this course.
K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme: content of the qualifying course will be considered and then developed to apply to this refresher course. 
K4 The use and value of appropriate learning technologies : range of strategies will be used including power point and videos
K5 Methods for evaluating the effectiveness of teaching: there will be feedback option at the end of the session. 
V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development: Up to date research and standards will be incorporated in to this session.
V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice: this lesson will be part of a wider curriculum as a refresher course for PEs which aims to compliment the qualifying course. 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	Ground rules
Overview of session
Learning outcomes


Introduction






Thinking time



Overview of welsh context 
More than Just Words






	
Powerpoint talking



Scaling questionnaire regarding Welsh context- how confident to PEs feel with guiding students with this?




What is being Welsh? Group discussion



PP slides 9-18

 (inc 2x video BSL and More than just words)

Exercise 1 pairs (case study)


Introduction to communication- discuss nonverbal and verbal- ask what communication skills can they identify


Exercise 2 (drawing activity) 


Sum up- scaling questionnaire to assess learning from session

	2-2.10



2.20-2.20






2.20-2.30



2.30-2.45


2.45-3

3-3.15


3.15-3.30



3.30-3.45


3.30-4






	Assessment Strategies: when and how are they included within the lesson?

Scaling question will be asked at the beginning and at the end of the session to identify gaps in learning and to determine learner development.



	Informal reflection (to be completed after the session)
















Lesson resources:
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Lesson Plan

	Topic: Workshop for PEs 
	Class: PEs Refresher course (session 9: Day 5 AM)


	Date: October 

	Length of lesson: 2 hours
	Number of students: approx. 20

	Resources required: Laptop, projector screen, learner phone/laptop

	Aim of Lesson

· To provide PEs with a safe space to try out activities together that they can try with students on placement



	Learning Outcomes – The Learners Should Be Able To:


· Use creative ways to consider theories and reflect on cases with their students
· Demonstrate confidence in supervision and in placements when addressing challenging issues





	Previous student knowledge required for the session:	

Learners should be qualified social workers and have qualified as PEs having completed the relevant post qualifying course for this qualification. 




	Anticipated difficulties (if applicable):
Non attendance
Not engaging fully in session
Distractions with workload.



	Professional Standards (where are these being met within the session)

A1 Design and plan learning activities and/or programmes of study : this session is designed for PEs
A2 Teach and/or support learning: the aim will be to support PEs to creatively support students to identify relevant theories in social work
A4 Develop effective learning environments and approaches to student support and guidance: the session will be in person with other PEs in an activity based forum to develop confidence.
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices: Updating knowledge and skills in this area will support PEs to develop their confidence and bank of resources to ensure students have a positive learning experience.
Core Knowledge 
K1 The subject material – the range of information needed for this is vast, therefore updated knowledge of theories and core skills is required when teaching this course.
K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme: This session will aim to be a creative and fun workshop for PEs to support students to recognise theories in practice 
K4 The use and value of appropriate learning technologies : range of strategies will be used including power point and videos
K5 Methods for evaluating the effectiveness of teaching: there will be feedback option at the end of the session. 
V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development: Up to date research and standards will be incorporated in to this session.
V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice: this lesson will be part of a wider curriculum as a refresher course for PEs which aims to compliment the qualifying course. 








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	Ground rules
Overview of session
Learning outcomes


Introduction






Thinking time









	
Powerpoint talking



Scaling questionnaire regarding theory in practice and creativity during supervision- how confident to PEs feel with guiding students with identifying theories and also 


Revisiting theories and reflective practice- what can PEs remember from previous sessions?




Activity 1: Theory charades

Activity 2: Name that tune


Activity 3: Play doh- describe feelings; and outline a case

Activity 4: Postcards (provided). Choose a post card which represents your
1. Role in the team
2. Where you would like to develop/go next


Sum up- scaling questionnaire to assess learning from session

	10-10.10



10.10-10.20







10.20-10.30





10.30-10.50

10.50-11.15


11.15-11.40



11.40-11.50




11.50-12.00





	Assessment Strategies: when and how are they included within the lesson?

Scaling question at the beginning and at the end of the session
Group discussion- thinking time
Activities assess knowledge of theories. 





	Informal reflection (to be completed after the session)
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Resources: Social Work Postcards-
[image: Social Work Postcards: Wish You Were Here - Picture 1 of 11]


Resources: Social Work theory cards

[image: Social Work Theory Cards - 3rd Edition April 2020]
[image: Siobhan Maclean Social Work Resources - All new third edition social work  theory cards available now. As book distributors are on lockdown the only  way to get them at the moment is]





Appendix 3: Universities offering the PE course:
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Appendix 4: 
Discussion regarding interest in a Practice Educator refresher course (edited to maintain confidentiality):
[image: ]

2

image1.png
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




image2.png
WELSH CONTEXT

RACTICE CA




image3.svg
                                                                                                                                                                                                                                                                                                                          WELSH CONTEXT NIA EDY – PRACTICE EDUCATOR REFRESHER COURSE


image4.png
WHAT WILL BE COVERED

¢ Scaling- confidence on the topic

* What is ‘being Welsh: Identity

* Overview Welsh context/Wales and Devolution and general overview
* More than just words

* Exercise | Case study

* Communication skills- Non verbal/barriers

e Exercise 2
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EXPECTATIONS OF THE SESSIONS

Confidentiality and safeguarding

Be aware of sensitive information- feel free to step out if needed

Respect for each other’s views

* One person speaking at a time
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LEARNING OUTCOMES

At the end of this session Learners will be able to:

e Explain what is meant by ‘Welsh context’

Use the Rimmer Period to consider Welsh context in a case.

e Explain what is meant by nonverbal and verbal communication

Identify barriers to communication and strategies to overcome this.
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WHAT DOES BEING WELSH MEAN?
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SOME OTHER VIEWS...

* ‘Being Welsh means being part of the UK but having a separate identity. It feels almost special’

* ‘I am English, moved to Wales when | was about | | and | am proud to live here - sending our child
to a Welsh school even though we don’t speak it will increase her learning capacity and increase
job prospects’

‘Being Welsh is something to be proud of. It means family, beautiful countryside and beaches.
Unique and very proud. It is full of culture and history’

1 really like Welsh cakes’

Watching Rugby with my friends

Welsh music and Yma o Hyd!
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                                                                                                                                                                                                                                                                                                                          SOME OTHER VIEWS… • ‘Being Welsh means being part of the UK but having a separate identity. It feels almost special’ • ‘I am English, moved to Wales when I was about 11 and I am proud to live here - sending our child to a Welsh school even though we don’t speak it will increase her learning capacity and increase job prospects’ • ‘Being Welsh is something to be proud of. It means family, beautiful countryside and beaches. Unique and very proud. It is full of culture and history’ • ‘I really like Welsh cakes’ • Watching Rugby with my friends • Welsh music and Yma o Hyd !
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CONTINUED...

* ‘As a younger person, my cultural identity was firmly embedded in my family’s
roots, the Welsh language, religious practice, history, social history, literature,
music and community... However, whilst the above definition remains important
in maintaining the history of this Nation and its cultural identity, | now identify
with a Nation which embraces a wider diversity of people with plural heritage: it
is no longer a narrow perception. Being Welsh embraces diversity and differing
and cultural identities: It is a sense of community; a sense of belonging.’
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WELSH CONTEXT- WHAT DOES IT MEAN?

* Welsh context covers anything to do with living and working in Wales
especially delivering a service such as Health and Social Care.

* Themes include rurality, poverty, industrialisation, inward and outward
migration (OU, 2017)

* Geography, legislation, history and subcultures, including diversity and
different language needs

* Welsh Language Measure 201 | Confirmed the official status of Welsh in all
areas - public, private (supermarkets etc) and not for profit (third
sectors/charities) if they receive public funds
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WHERE AND WHAT IS THIS?
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DEVOLUTION IN WALES
SENEDD CYMRU, 2022

¢ The Senedd was officially opened on St * Wales is a devolved nation -Devolution
David’s day in 2006 means when powers from national
government (UK) are passed to regional
government (e.g Wales) so Wales can make

¢ It is where the Welsh parliament is based their own laws on certain things.

* A referendum on devolution was held on 18
September 1997. The result was 50.3 per
cent in favour, and 49.7 per cent against: a
majority of just 6,721.
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                                                                                                                                                                                                                                                                                                                          DEVOLUTION IN WALES SENEDD CYMRU, 2022 • The Senedd was officially opened on St David’s day in 2006 • It is where the Welsh parliament is based • Wales is a devolved nation - Devolution means when powers from national government (UK) are passed to regional government ( e.g Wales) so Wales can make their own laws on certain things. • A referendum on devolution was held on 18 September 1997. The result was 50.3 per cent in favour, and 49.7 per cent against: a majority of just 6,721.
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Wales —Diversity

* In 2019, there was estimated 169,400 people from Black, Asian and
minority ethnic groups living in Wales.

* The highest percentage live in Cardiff (18.5%), Newport (12.1%)
and Swansea (10.2%).

 The lowest reported percentage live in Pembrokeshire (1.2%),
Wrexham (1.5%), Caerphilly (1.6%) and Flintshire (1.6%).

(Statswales.gov.wales)
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LANGUAGE INWALESACCORDING TO THE
CENSUS 201 | (WELSH GOVERNMENT, 201 1)

* Ninety seven per cent (2.9 million) of usual residents in Wales aged 3+
reported English or Welsh as their main language in 201 I.

* The 2" most reported main language in Wales was Polish (0.6 per cent,
17,000), then Arabic (0.2 per cent, 7,000).

* 1,100 usual residents used sign language, of which the majority (800) used
British Sign Language- (in 2022 approx. 7,200 users in Wales-British deaf
association, 2022)
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                                                                                                                                                                                                                                                                                                                          LANGUAGE IN WALES ACCORDING TO THE CENSUS 2011 ( WELSH GOVERNMENT, 2011) • Ninety seven per cent (2.9 million) of usual residents in Wales aged 3+ reported English or Welsh as their main language in 2011. • The 2 nd most reported main language in Wales was Polish (0.6 per cent, 17,000), then Arabic (0.2 per cent, 7,000). • 1,100 usual residents used sign language, of which the majority (800) used British Sign Language - (in 2022 approx. 7,200 users in Wales - British deaf association, 2022)
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In 2020, the Welsh National Anthem was performed in BSL for the first time in
history. Sarah Lawrence co-ordinator of the Deaf group said

“It was exciting to have the opportunity through this performance to show that
Deaf people in Wales are equally proud and passionate about their Welsh culture

and history...

We have been able to demonstrate our passion for this great Welsh nation and |
look forward with hope and aspiration that we will become a world leading

nation for inclusivity, fairness and language equality.”
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YR ANTHEM GENEDLAETHOL/ THE WELSH NATIONAL ANTHEM (2020)
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YR IAITH GYMRAEG /WELSH LANGUAGE STATISTICS
(WELSH GOVERNMENT 2022)

* The number of people reporting to be able to speak Welsh decreased from December 2018 to March 2020,
before generally increasing again since then.

* 33.4% (1,010,300) reported that they could understand spoken Welsh, 25.9% (782,200) could read and 23.7%
(717,100) could write Welsh.

Highest Lowest
* Numbers of Welsh speakers Cardiff * Numbers of Welsh speakers are in
(101,800) and Carmarthenshire (93,400). Blaenau Gwent (9,700) and Merthyr
* Percentages of Welsh speakers can be U7l (12800
found in Gwynedd (75.5%) and the Isle * Percentages of Welsh speakers are in
of Anglesey (63.3%). Blaenau Gwent (14.6%) and Torfaen
(16.6%).
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                                                                                                                                                                                                                                                                                                                         YR IAITH GYMRAEG /WELSH LANGUAGE STATISTICS (WELSH GOVERNMENT 2022) • Numbers of Welsh speakers - Cardiff (101,800) and Carmarthenshire (93,400). • Percentages of Welsh speakers can be found in Gwynedd (75.5%) and the Isle of Anglesey (63.3%). • Numbers of Welsh speakers are in Blaenau Gwent (9,700) and Merthyr Tydfil (11,200). • Percentages of Welsh speakers are in Blaenau Gwent (14.6%) and Torfaen (16.6%). Highest  Lowest  • The number of people reporting to be able to speak Welsh decreased from December 2018 to March 2020, before generally increasing again since then. • 33.4% (1,010,300) reported that they could understand spoken Welsh, 25.9% (782,200) could read and 23.7% (717,100) could write Welsh.
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MWY NA GEIRIAU/MORE THAN JUST WORDS (weLsH

GOVERNMENT 2022)

* ‘More than just words is the Welsh Government’s strategic
framework to strengthen Welsh language provision in
health and social care. Its aim is to support Welsh-
speakers to receive services in their first language.’

* First launched in 2012, follow-on framework in 2016 and
the Five year plan was published in 2022
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EXERCISE | CASE STUDY (WELSH CONTEXT)

* Mr Jones is a 78 year old male. He is a Welsh speaker and a widower. Mr Jones lives in a care home
in the village where he has lived his whole life. His room overlooks the village and he can see where
the bakery used to be that his parents owned when he was a young boy. Mr Jones loves rugby and
enjoys watching Wales play with some of the other residents. Mr Jones’ daughter lives and works in
London and wants her father to move to a care home near where she lives so that she can visit
more often. Mr Jones has been deemed not to have the mental capacity to make decisions about his
own care and therefore the decision needs to be made on his behalf.

* Use the Rimmer model to consider the Welsh context issues in this case study?
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                                            EXERCISE 1 CASE STUDY ( WELSH CONTEXT) • Mr Jones is a 78 year old male. He is a Welsh speaker and a widower. Mr Jones lives in a care home in the village where he has lived his whole life. His room overlooks the village and he can see where the bakery used to be that his parents owned when he was a young boy. Mr Jones loves rugby and enjoys watching Wales play with some of the other residents. Mr Jones’ daughter lives and works in London and wants her father to move to a care home near where she lives so that she can visit more often. Mr Jones has been deemed not to have the mental capacity to make decisions about his own care and therefore the decision needs to be made on his behalf. • Use the Rimmer model to consider the Welsh context issues in this case study?
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RIMMER PYRAMID

Legisiation and policy in Wales
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COMMUNICATION SKILLS- DISCUSSION

* What Communication Skills can you identify?

* What are some barriers to communication?
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EXERCISE 2

* In pairs- one person describes what is on the picture, the other draws what they hear.
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SUM UP

* Learning from exercise

* Scaling questionnaire to compare with start of session.
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ACTIVITY WORKSHOP
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LEARNING OUTCOMES

By the end of the session, learners will be able to:

e Use creative ways to consider theories and reflect on cases with their students

e Demonstrate confidence in supervision and in placements when addressing challenging issues
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EXPECTATIONS

* Engage in session and activities
* Respect confidentiality

* Respect each other’s learning and not talk over
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OVERVIEW OF SESSION

Theories and reflective practice

Activity |: Theory charades

Activity 2: Name that tune

Activity 3: Play Doh Activities

Activity 4: Postcards
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SCALING QUESTION

* How confident are you with guiding students with theories and reflection in a creative
way!?
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THINKING TIME

* What can you recall about theories and reflection from the previous sessions?
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image60.png
ACTIVITY | : THEORY CHARADES (20 MIN)

¢ Pick a card from the pile and take it in turns to act out the theory





image61.svg
                                                                                                                                                                                                                                                                                                                          ACTIVITY 1 : THEORY CHARADES (20 MIN) • Pick a card from the pile and take it in turns to act out the theory
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ACTIVITY 3: PLAYDOH

¢ Take come playdoh and
* |.sculpt how you are feeling in work

* 2.0utline a case and use the playdoh to represent different people/dynamics
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ACTIVITY 2: NAME THAT TUNE (20 MIN)

¢ Listen to the song and write down the theory that comes to mind

¢ There is no right or wrong answer!
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ACTIVITY 4: POSTCARDS (PROVIDED). CHOOSE A POSTCARD WHICH REPRESENTS YOUR:

I. Rolein the team

2. Where you would like to develop/go next
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SOCIAL WORK THEORY CARDS

THIRD EDITION
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« More information about the course.

Practice learning and assessment of social work students

Supporting and assessing social work students’ practice is vital. It helps decide if they
have the skills and knowledge to become a social worker.

The programme is delivered by:

« Bangor University

« Cardiff University

« Cardiff Metropolitan University

« University of South Wales '

« Swansea University.

Team Manager Development
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W | Practice Educators and On Site S... 7 Chat Files + &0

Nia Edy 23/11/23 13:32

NE_ ewmmmmmiesmsmmm——— . | you have been qualified as a PE for a while but may feel a bit out of practice or haven't
© had a student for a while, would you be interested in attending some kind of refresher course? I've been in touch with
Swansea Uni and this is something they can look at. Alternatively it could be something to develop in-house. It won't be
accredited but will go towards CPD, and will just be to develop confidence. Show of thumbs if this would worthwhile to you

&
— 23/11/23 13:40 Edited

Nia Edy 23/11/2023, 13:32

Gl e——. { yOU have been qualified as a PE

for a while but may feel a bit out of practice or haven't had a studen...

hi Nia, I think this would be a really good thing to develop. Not just for PE's who haven't done the role in a while but for those
that do as well. It's always good to have refresher courses to make sure we haven't fallen into bad habits

&5
a— 23/11/23 13:43
MR Thanks for raising this Nia

Nia Edy 23/11/23 13:44

NE_ Nota problem- will look in o it I the Uni aren't able to develop it will put a programme together - either run by the SW Ed

co-ordinato N

i 23/11/2023, 13:43

Thanks for raising this Nia

ffype a message
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