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Microteach Part B
Part B (I) Literature Review
This essay will discuss key learning principles that underpinned my scheme of work and my microteach lesson plan. The key principles that reinforce the pupils learning are Y Curriculum Cymreig, differentiation, scaffolding and the use of praise and motivation. The discourse surrounding these principles influenced the planning of the scheme of work and the individual lesson. 
[bookmark: _Hlk530336911]	Firstly, Y Curriculum Cymreig heavily influenced parts of the scheme of work due to the need for a Welsh element throughout teaching in Wales. The Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) Report (Welsh Government, 2003) suggests the need for a common requirement where History should be at the forefront of helping learners understand their heritage and culture. This professional document underpins the pupils’ learning; therefore, I enhanced the learners’ understanding with an element of Welsh History into the lesson plan. The topic chosen was ‘The Black Death’ and it was difficult to source relevant and reliable material related to Wales. Nevertheless, the Welsh Government document on The Curriculum Cymreig (Jones et al, 2013) further implements the need for history and culture within the curriculum. Jones explains that the need to give learners the information of their past is to develop them as citizens of the future (E. Jones et al, 2013). This evidence created a huge emphasis in the planning as it showed the strength of Welsh examples. 
	Secondly, differentiation is a trending topic throughout education in recent years and therefore influenced my planning as differentiation is crucial in lessons when trying to challenge the learners. As the literature surrounding differentiation shows that there is a need for it within the classroom; when planning a lesson, a teacher will want to challenge all the learners in the class. However, even though this sounds as the teacher can just put one task set out the same for a class of nearly thirty learners is highly debated. The failure of a challenging activity can lower one’s self esteem (Malone, 1981). This argument brought forward by Malone ties into Maslow’s hierarchy of needs (Maslow, 1943). Maslow suggests that self-esteem is a psychological need that each learner needs in order to reach their potential. If this is the case, then Malone’s argument that the failure in challenging tasks can lead to a lowering of self-esteem is worrying and creates the need for differentiation being available to every learner if needed, so that they are guided towards reaching the same goal.  
Professor Chris Kyriacou investigated the work of psychologist Jean Piaget. Kyriacou suggested that a critical point to bring from Piaget’s work is his work on ‘cognitive matching’ (Kyriacou, 1997). This term ‘Cognitive Matching’ is the “need to pitch the learning experience at the right level for each child.” (Kyriacou, 1997, p30). This implies that each child should be challenged but to their right level. This means aiming for the same goal but with more help to obtain that goal which coincides with scaffolding (Bruner, 1976) which will be discussed later.  Kyriacou saw that Piaget had two aspects to ‘cognitive matching’, one being making links with the child that they already know and another being, that the information should take account the child’s biological maturity. A task which can benefit the teacher in Piaget’s terms would then be a recap-based starter where the teacher can get an insight to what the learners’ previous knowledge is on the topic and what starting point each learner is at. However, academics have debated the usefulness of differentiation on the more able learners in the class, as there is an emphasis with differentiation being used to catch the more lower ability learners. Some Scholars see that there is an issue with differentiation with regards to more able learners and it not helping them reach their potential. They would benefit more from general open-ended tasks (Haydn et al., 1997). On the other hand, the general open-ended task could be an extension task for the more able learners to get on with, after they have finished the class tasks, this shows differentiation but just not in the normal setting. In regards, to the scheme of work and the use of an enquiry-based project, it is beneficial for differentiation and learners’ needs. It gives opportunities for the learners to use their initiative to complete the project and it can demonstrate to us differentiated work and how a set of learners have understood the topic (Haydn et al., 1997). Differentiation is an umbrella term and should benefit every learner’s ability whether they are behind in work or excelling in their work. 
	Thirdly, we will be looking at the concept of scaffolding. The psychologist Lev Vygotsky argued that the best way to help a struggling learner is to direct their attention to the key elements of the task and guide them into understanding the task at hand (Kyriacou, 1997). Vygotsky (1978) creates an idea of a ‘Zone of Proximal Development’. This focuses at the intellectual starting point of the learner and with the addition of help from a teacher or mentor, looks at how they can increase their development. Vygotsky stresses the importance of imitation. Imitation can benefit the child by going beyond their capabilities. Other academics have disputed the concept of imitation. In Matusov’s and Hayes’ (2000) work on Piaget and Vygotsky, they propose that Piaget would disagree with Vygotsky with regards to imitation. They explain that Piaget’s view is that if a child is not of the same intellectual ability of their more knowledgeable partner, it would lead to imposing their view and not demonstrating their own knowledge or developing it. This would suggest that in planning it would be beneficial to monitor peer and group work to make sure that all learners are using their own initiative in the task. It was Jerome Bruner (1976) who coined the term ‘Scaffolding’. He explained the idea of problem solving using the concept of scaffolding. It involved “a kind of scaffolding process that enables a child to solve a problem, carry out a task or achieve a goal which would be beyond his unassisted efforts.” (Bruner et al, 1976, p90). In the same work Bruner clarifies the idea of modelling (Bruner et al, 1976). This is when a teacher shows the end goal of a task. This would be reflected with my storyboard task as it shows them that the teacher had done it at home and within a certain time. It demonstrates that it can be done, and it shows how it should be completed. It eliminates the conversation of the child not knowing what to do or how to do it. 
	Lastly, while planning the lesson the importance of praise and motivation is a key element. I have looked at using an object like a rat to increase participation for my starter that involves questioning. Professor Terry Haydn sees the importance of using objects of discussion they would not normally have access to, as a way of making the learning of history easier for learners with Special Educational Needs (SEN) as it gains their attention and intrigues them (Haydn et al, 1997). The rat will be used as a form of curiosity and potentially can be used as a form of reward.  The rat can be seen as a form of extrinsic motivation, but it would hopefully be a form of intrinsic motivation. Even though, when they want to answer a question, they can gain possession of the rat, the task is set out that the child wants to answer as they enjoy recapping their knowledge and sharing it with the class. During the activity, feedback will play a pivotal role in raising the learner’s intrinsic motivation. Feedback will need to be positive as it needs to increase participation and not damage the self-esteem of the learner as that will damage their intrinsic motivation (Malone, 1981).  When intrinsic motivation is damaged it leads to the person “foraging for carrots.” (Fowler, 2018, p1). Even though praise is normally seen as a positive concept within the classrooms, academics have found that it can be negative. Praise is linked with reward, “a number of research studies show that the results are unpredictable and often detrimental after effects.” (Dinkmeyer & Dreikurs, 2000, p121). This suggests that once the reward is no longer available the praise becomes less meaningful and motivation decreases. This will help with the use of praise and feedback in the starter and throughout the lesson. 
	In conclusion, this essay discussed key elements that will influence my lesson planning. It looked at Y curriculum Cymreig and the need for culture and history to develop learner’s knowledge of their heritage. Differentiation showed us its importance for giving all learners access to challenging activities whatever level they might be working at. It ties in with the concept of scaffolding and the work of Vygotsky and Bruner. Scaffolding shows the need for a more able learner or teacher to guide a less able student through a task so that they reach the same goal. It showed that a teacher must be careful of not misusing or overusing praise at it can affect a learner’s motivation. These key elements will be in the foundations of the scheme of work and underpin the lesson planning. 

Part B (II) – Reflection
In this essay, I will be using my recent experience of my placement and the visits to bridging schools to reflect on my microteach scheme of work and lesson. It will incorporate the lesson feedback and critically evaluate and reflect on the lesson taught. This will also integrate how the training experiences in the schools have influenced my ability to evaluate my own teaching methods and enrich my knowledge of teaching ethos. It will include my ability to appraise on how these changes will improve my teaching and learning during my practice. Finally, the essay will look at how changes made in account of my experience will influence the learning and behaviour in future lessons. While using the QTS standards, I will then go on to consider the development of my own thinking as a teacher. 
	The lesson ran smoothly irrespective of a lot of nerves. The microteach had its limitations due to the artificial setting itself and the intended audience being my peers who mostly were History graduates. This limitation meant that there was little need for planning and focus on classroom management and behaviour on my behalf; however, considering my experience this now plays a crucial role in my lesson planning on placement. The use of praise will continue to play a part in the delivery of future lessons due to its importance, as praise leads to motivation within the learners and then can link with reinforcement (Kyriacou, 1997). This then benefits behaviour within the classroom and the success of learning activities. The stipulation that the lesson had to be delivered within thirty minutes did hinder the effectiveness of my delivery of most tasks. I was always conscience of time management and I would rush my instructions. This meant that for the card sorting activity the instructions were not clear enough. I wanted the class to realise that a keyword would match up to another; for example, primary source and secondary source. However, while I was circulating, I saw this needed clarification and It led to me repeating myself to most of the pairs, which is not effective in a real setting of a class of thirty. Specifically observing time management, in my placement I have seen the use of an iPad as a timer to benefit pupils and staff. I would now add this element if I was to deliver the lesson again. In my observations, I have seen that the lesson routine of settling down and taking the register needs to be at the forefront of my planning and time management. A timer is a useful addition for the teacher but also the learners as it adds a sense of motivation to finish the goal. Academics also bolster this idea of the use of a timer within a classroom. Academic Leo Jones emphasises the importance of using a timer within the classroom (Jones, 2007). He does suggest that flexibility is still key and that if you see that they need to have more time or that the activity can be cut short; due to the completion of the task early, then you should do so. A reminder of when the timer is nearly up is a must for Jones also. 
	On reflection of my feedback the source exercise would be approached differently. The feedback highlighted that there was a confusion with my outcome. I took the task out of a textbook but tried to alter it myself. The textbook showed four sources that all talked about what people at the time thought was the reason behind the spread of the Black Death. The textbook asked two questions about what the sources are based on. One, was it based on common sense? And the other, was it based on superstition? I only took the common-sense question and tried to have a more detailed answer back by adding my own scaffolding. Looking back through the Vygotsky’s work on the initial idea of scaffolding (1978) it would go against what I tried to do. Vygotsky discussed the effectiveness of helping a child by “directing their attention to the key features of the task.” (Vygotsky, 1978). My scaffolding however, was too advanced for the question that was set. I was trying too hard to incorporate the work of Content and Origin which is used mainly at the top of Key Stage 3 and throughout Key Stage 4. I overcomplicated the scaffolding and it led the learners giving responses which was different to what I set out to achieve. Furthermore, I did not clarify in what context the causes of the Black Death were. Even though I framed it as the causes that they thought I did not clarify that, and it led to confusion. 
	The feedback showed concerns with the order of the lesson. After evaluating the lesson, it is possible that the structure could be rearranged. The video which was effective in attracting the learners’ attention could have been pushed closer to the end to show the actual causes that we know now of the Black Death. During my placement, I have seen the benefits of arranging a lesson more effectively. This has shown that the learners can get easily confused if the lesson is not planned in a correct order.  During the video, I wanted the learners to give me responses as a way of direct and quick feedback. Nevertheless, the feedback given after the lesson pointed out even though the video and the corresponding questions were good, I was too quick in asking for a reply. The feedback suggested that I should have given the learners a few seconds after asking the question before asking a learner to think on their feet. Again, the point of it being an artificial setting was the reason I was quicker as I knew that the majority would already know about the Black Death and would be able and willing to answer my question. Nevertheless, my observations in placement have shown me that not all children are confident enough to answer a question in front of a class. Observations have shown that being patient with the class and increasing thinking time is more effective and presents better results. Additionally, the feedback given to me suggested I tried to give too much homework. The limitations of the lesson timing can be a factor in this as I wanted the storyboard to be done in class and if not finished; to be done for homework. Timing only gave learners a couple of minutes to do so and added onto the homework. I did not clarify that I wanted them to make a note of homework tasks. This would lead to confusion about homework in an actual school setting. Reflecting on the homework set and considering what I have seen on placement, I did set too much in the first place. I asked them to go away and think about different things. The lesson was aimed at year seven pupils who have timetables to follow and a lot to think about during their transition phase. Revisiting the lesson, I would only give the storyboard as homework if they did not finish it and would use the other tasks that I originally set as homework as a starter in the next lesson. Most of the tasks were set to get the learners to think of their own experiences with medicine, so would not need any external research.
	It is not just my placement that has shown me things that I should have added or tried to emphasis within my lesson. The Welsh Government’s National Literacy and Numeracy Framework (2014) underpins lessons in schools. I should have put more emphasis on numeracy within my scheme of work. Professional development within my placement presented the history department with a wide range of techniques to introduce numeracy. Instead of just showing the map of how the Black Death spread and its date, I could have incorporated that into a timeline. With doing a timeline it benefits their numeracy skills but also puts information in a more accessible and chronological way. I could have also added a bar graph or line graph to present a visual source on the deaths of people affected by the Black Death. 
	Additionally, even though I put thought in to differentiation within my scheme of work and lesson, I could have gone further. I mentioned during the lesson that I could provide sentence starters, but I did not actually have any available while I was delivering the lesson. Providing sentence starters can hugely benefit lower ability students as it helps to create an equal playing field within the lesson. On placement, the banding of the learners is very rigid, so most classes are of the same ability. It is not so much differentiation within the lessons but with between different classes. A lower band will have an exercise sheet with sentence starters on and with maybe less questions than a higher band class would have. Vygotsky (1978) showed us that a child should always be challenged but never pushed into a zone that they would struggle in. That is why methods like sentence starters make sure that every child is still challenged and not sitting in a class struggling. 
QTS standards benefits the evaluation of my lessons and the development of my thinking as a teacher in training. Differentiating teaching is an important feature to gain QTS standards. The Welsh Government’s handbook on QTS standards (2009) does not just highlight the need for differentiated worksheets. It also clarifies the need to focus on more able learners and not just to catch the lower ability students. Being able to provide more able children with extension work helps keep their work challenging and for them not to become disengaged. It also elucidates that the trainee teacher also needs to clarify misconceptions so that the learners can correct themselves and make some elements of their work easier. Behaviour management as mentioned earlier was difficult to implement within my lesson but experiences in placement and bridging has stressed the importance of it within the class. The standards of behaviour management and promoting good behaviour correlate with each other in several ways. Managing behaviour can also imply the use of praise within the class to motivate the learner to stay on task. By making sure that the learners who often get distracted stay on track and motivated is invaluable in the classroom. Scholars Dinkmeyer and Dreikurs state that, “when the pupils are directed toward a common purpose and have established mutual needs, concerns, and interests, learning can proceed without certain kinds of interruptions.” (Dinkmeyer & Dreikurs, 2000, p11). 
	To conclude, this essay has critically evaluated my microteach lesson and scheme of work. It has reflected upon the feedback given and my experience within placement and bridging. Upon evaluation my lesson’s order would be changed in line with the feedback given but also, I would put more emphasis on clarifying my instructions. By asking the class if they fully understand and by encouraging and empowering the learner to ask for clarification of my instructions, it would create a lot less confusion. The microteach did have its limitations that led to a change in time management. Reflecting on this and my placement, I suggested the use of a timer in my lessons to benefit myself and the learners. The feedback explained a confusion with the source task and the scaffolding provided. The essay used Vygotsky’s emphasis on the use of scaffolding as one of the reasons for this mistake. Experience in a school setting has shown various kinds of scaffolding and differentiation and that I should prioritise developing my lesson’s scaffolding when I deliver it again. The Welsh Government’s documents and management in placement schools put huge importance on numeracy and literacy framework (LNF). This emphasis on the LNF within schools has shown that elements would need to be added to the scheme of work to fall in line with their expectations. Lastly, QTS standards play a crucial role in lessons for trainee teachers, their expectations should underpin lessons and help trainee teachers reach their potential. QTS standards will benefit not only my development as a teacher but will help benefit and support the learners. 
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OBJECTIVES
(relate to QTS Standards
where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	

	

	

	


	To develop my delivery of effective lessons
	(i) To observe all 3 teachers in my placement and note down how they format their lessons
(ii) Use strategies given to me by my mentor regarding starters and plenaries
(iii) Read articles on starters and plenaries 

	· Learners are engaged in my lessons and that they produce excellent work to a good length
· A Variation of starters and plenaries delivered in my lessons to keep students thinking
· Improved delivery of instructions with more consideration toward Additional Learning Needs (ALN). 

	
12/12/2018

	
To improve my Time Management














To improve behaviour management

	
(i) To observe how experienced teachers manage their time within lessons
(ii) To read articles on time management and methods that are used in classrooms
(iii) To use lots of different methods with regards to a timer to benefit my management







(i) To observe how teachers in my placement manage classes and individuals
(ii) To reread the school’s policy on ‘ready to learn’ and implement it within lessons
(iii) Discuss with mentors and senior staff in school what methods I should take with certain individuals and take it in consideration.  
	
· Introduce a timer within lessons and learn to be flexible within lessons.

· Use a variation of timers and look at embedding one in the PowerPoint.

· Plan lessons with consideration of management and give myself a few minutes leeway to resolve confusion. 


· To implement a firm but fair consistent and positive approach to managing behaviour

· An improvement in noise levels within class

· An understanding of difficult individuals and the use of praise needed to complete work
	
7/12/2018





















30/11/2018
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