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 How to use this handbook?
 This handbook is for the use of keyworkers, working with children 0-3 years in a pre-school setting, for example a Day Nursery or Child Minder. It is to aid keyworkers understanding on the importance of communication for young children’s learning and development during transitions.
It has been written with the two transition periods in mind which are experienced at a pre-school setting, which are transitioning from home to your setting and then from your setting into the child’s first school establishment.
Ghaye and Pascal say that successful transitions are important in shaping children’s future development (1989, cited in Dunlop and Fabian,2007, p.3).
This handbook will look at the role of the key worker, the needs of the child, partnerships, interventions and outcomes and how they all integrate into and their importance in children’s transitions.
Using this guidance will help you the keyworker to enable successful transitions for the children you care for by establishing relationships by effective communication and meeting the needs of individual children (Welsh Government,2016).

















                                                         Page | 3
Introduction
Transitions are periods of change, moving from one place or setting to another and are significant events in a child’s life that can have an effect on their development. Transitions can be exciting but at the same time daunting and a time of uncertainty (Early Years Matters,2020). 
When a child transitions between home and their first child care setting it can be a sensitive time for all the family (Croner- I, 2020).
Trodd (2013), described that during war times Parents were encouraged to not divulge information to their children about what was happening to them during evacuations and to not give thought to their well- being and its effects during this time, children’s views were insignificant. However, step forward into the modern era and recognition for children’s voices has changed by law and is detailed in the UNCRC (1989). Dahlberg et al (1999, cited in Dunlop and Fabian,2007, p.75) suggests that children have the right to have their views and ideas listened to and are able individuals in conveying them.
Children pass through many transitions in life, but experiencing successful transitions will help a child to feel “strong, competent and able to handle new experiences with confidence” (Margetts, K. and Kienig, A. 2013, part 1). 
As a practitioner aiding the children through this process can help it be a more calming experience for the child (Education Scotland, 2020).
 “The child is truly a miraculous being and this should be felt deeply by the educator.”
(Apple Montessori Schools, no date). 
Children between the ages of 0-3 can experience horizontal transitions, whereby they move between different settings such as home to childminder/ childcare centre, a childminder can then take the child to toddler groups and then they can experience transitions from their childminder/ childcare centre to their first educational setting such as a nursery school. The latter of these transitions involve the childcare giver liaising and communicating with both the parent and the child’s new school setting, whilst continuing to support the child and thus it is as important for the new setting to also support these links too (Allingham,2012). Welsh Government (2008 a, p.3), state that “positive links between home and the providers of care and education are fostered and promoted”.
 Individual childcare settings will have their own transitions Policy, each care giver/ key worker should be aware of their own settings policy and follow it so that everyone in the setting is consistent and clear about their role in transitions. The settings policy should be transparent and comprehensive in order to aid communication between all parties involved, it should include information sharing through effective communication, ensure everyone’s voice is heard and respected including the child’s and be clear about the settings processes and interventions that are in place to aid the children’s seamless transitions (Allingham, 2012).
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The Role of The Keyworker.
What is a key worker?
A key worker is an individual at your setting who is the first point of contact for the child and their family, they will exchange information with parents/carers and other professionals (with parental consent) regarding the child. The key worker should build relationships with the parents/carers of the child and be effective communicators in order to provide the best level of care for the child whilst at the setting (Pilcher, no date). The Role of The Keyworker


                                                                                                 Theorists
Bowlby (1979), suggests that babies first form an attachment to an individual they trust in the first 9 months, the more time the infant spends with the individual and the more attentive the adult is to the child the more attached the child becomes. He goes on to state that the type of interactions the child has can go on to inform how well they will form and maintain relationships later in their life.
 According to Bowlby, Children develop secondary attachments with individuals whom their primary attachment knows and trusts and they provide a sense of safety in the primary care givers absence (Ali, Barratt-Pugh and Knaus, 2019, pp. 215-229).
Social constructivist theorist Vygotsky focal point is the importance of social interaction in children’s exploration and learning which differs from Piaget’s view whereby the child is a sole learner. Vygotsky saw the ‘zone of proximal development’ as the stage in which the support from more knowledgeable individuals, such as a key worker help the children to learn and develop, known as a concept of guided participation (Lindon, 2005).


                                                                    Keeping the child central to their work. A Keyworker is needed to support the transitioning child. 



                                                                     
                                                                     
                                                                               
                                                                                  Building relationships with the child and their families which are friendly and kind, in order to aid communication and share information which is important to support the child and the family through the transition.

 

 

                                                     

                                                                    The Keyworker helps the child to establish friends, giving the child a sense of acceptance, integration and attachment. Keyworkers help the child become familiar with the environment, teach them the rules and support them in their risk taking (Early Years Matters, 2016).



                                                          


                                                                    
                                                                                 
                                             Knowledge of child development is essential across all areas. Developing and maintaining the key worker child relationship strengthens the child’s Social and Emotional development, resulting in successful transitions. Forming a trusting relationship aids the child to feel comfortable, safe and gives them confidence to adjust and investigate new surroundings. Children settle well when key workers respond to their needs and support them (Early Childhood National Centers, no date) date). date). date).      
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The Needs of The Child.
Children’s development can be aided by looking at the care they receive through the conditions outlined in Maslow’s Hierarchy of needs developed in 1943. Maslow’s hierarchy works on a pyramid system, whereby at the bottom are basic human needs that are required to be met for our species survival, for example the need for food and water, these needs must be met before you can seek to meet safety needs and then healthy relationships, achievement and self-actualization.  A caring adult plays an important role in all of these needs (Kraussel and Kraussel, 2020).
[image: ] (ThoughtCo, no date).

As a practitioner in a child care setting in Wales, you must adhere to the Welsh Government (2016) National Minimum Standards, they state that before a child starts at a setting that their needs and preferences are identified, this can be done through communicating with the child and the child’s parents/carers and by allowing the family to visit the setting beforehand. They say that you must ensure that the child’s needs are assessed and can be met including those with any additional needs or disabilities and that any cultural needs are understood and met also. Pacey (no date a), states that childcare practitioners should ensure that their practice is all embracing and that they meet the individual needs of every child, observing their differences, respecting their differing cultures, languages, disabilities and ensuring involvement of all. The practitioner should help the child to feel welcome at the setting, to develop and learn in order to reach their true capabilities. Practitioners may be involved in identifying additional needs and working in partnership with the parents/carers is essential to aid the child.
Welsh Government (2020), ‘The additional learning needs transformation programme’ is set to come into power in September 2021. It encompasses all young people from 0-25 and states that all learners with ALN will be assisted, school age or below and will be provided with an Individual Development plan irrespective of where they are educated. It would like settings to take on an all setting perspective and to meet the needs of children with ALN.
                                                     Page | 6
 The NMS standards go on to state that the process for settling in ensures stress and anxiety from separation is kept down as much as possible and every child is treated as unique. In order to ensure you meet the child’s needs, assessing, observing, recording and planning by the practitioner can advise what is needed to assist the child and aid their development. It is advisable to observe the child in a variety of ways and contexts for example during transitions to get a view of the child as a whole (Bruce,2014). The Froebelian approach supports this and believes by the educators building relationships with children that are not only friendly and respectful but intellectually engaging they can closely observe the children, reflect and then record in order to inform their support for the child (Tovey,2020). 
 Welsh Government (2008 b), recognises the UNCRC rights of the child (unicef,no date) article 31 which states that children have the right to play and take part in various activities and suggests that observing, recording and planning will ensure that effective play will take place, practitioners should understand the importance of play for children, it stimulates and motivates them and allows children to develop their skills in all areas, whether the play be structured or unstructured and they flourish in this with the help of an informed adult, the practitioner should support the children when needed and allow them to support their own learning when they are capable also.
Furthermore, in the biological sciences rapid investigative advances there is evidence to suggest that having good health long term is informed by interactions in early childhood.  Harvard University (no date, p.1), suggests Children who experience supportive relationships are “more likely to develop well- functioning biological systems, including brain circuits, that promote positive development and lifelong health” as opposed to children that feel unsupported and not safe and therefore may suffer as a consequence with poor physical and mental health and non-effective learning.
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Partnerships.
· Partnerships with parents- As a key worker it is essential that you make yourself known to the children’s parents/carers, keep them informed on a daily basis about their child’s day and progression. From the outset of transitions ensure you provide parents/carers with information on induction, settling in and any events etc that may be happening. Spending the time building this relationship with the parents/carers will not only aid you as they will share much needed information with you but will also go a long way in helping the parents/carers feel reassured and valued (Pacey, no date b).
Welsh Government (2016), state in The NMS that practitioners work with the parents to ensure that all children’s individual needs are met, that they respect the parents as having parental responsibility and that they keep them informed regarding their child’s day and progress and ensure that the settings policies and procedures are shared with them. Trodd (2013), states that parents should be viewed as another professional, their input is key.
Building positive relationships takes time and effort, you need to be able to communicate effectively, from the heart, in order to build confidence and trust.
Communication is not only about talking, you also need the ability to listen, make eye contact and show positive body language and read parents body language also. You as the practitioner need to be warm, true and respectful towards the parents/carers (Hughes and Read, 2012).
 
· Partnerships with the child- The UNCRC article 12, unicef (no date), states that every child has a voice and the right to express their views on what affects them. As a practitioner you have a duty to uphold this. Interaction between yourself and the child by having conversations with them and taking note of their interests supports their thinking and development. Sustained shared thinking is when both the practitioner and the child take an active role in their learning, your role as a practitioner/key worker is “crucial” (Welsh Government, 2008 a).
Bruner’s scaffolding concept suggests that more informed or knowledgeable adults can aid children in their development to think and understand by gentle support, he again like Vygotsky opposed Piaget’s view that children developed without involvement from others, Bruner thought that without the involvement of a practitioner then the child would be maybe damaged intellectually (Lindon,2005).

· Partnerships with other professionals- Working in partnership with other professionals means working together openly, all with the same goal that is to support the child and their development. Another childhood professional is anyone that is working with children aged 0-8 years. This could be for example a children’s nurse, health visitor, doctor, childcare professional or teacher to name just a few. Gaining the knowledge that different professionals have in their discipline to meet the needs of children in your care will help to ensure that children’s transitions are smooth (Flottman, McKernan and Tayler,2011).                         Page | 8
Paceys starting school together project (2016), was started to try and help with transitions from childcare provisions into school. Its focus was on encouraging togetherness between schools, childcare providers, the parents and community with the common objective of improving children confidence and well- being. The project found that children and families received significant support and that there was a higher rate of successful transitions amongst the children taking part and the parents conveyed that they also felt more confident about their child transitioning.

· Partnerships with the environment- Understanding that a child encounters lots of transitions between different environments on a daily basis and understanding the influence those environments have on a child is vital in aiding a child’s transitions. Bronfenbrenner’s ecological theory describes how a child operates within different ecological systems, from a microsystem where they move between home, the community and childcare, where also the connections they have with individuals in these locations have an effect on their development.  The mesosystem then looks at how the elements of the microsystems work in conjunction, this includes relationships with key workers, the child’s mesosystem needs to be a helpful one to ensure a quality beginning to life. The exosystem deals with indirect influences on the child such as parents place of work and how this interacts with microsystems to inform the child’s development. The last level is the Macrosystem suggested as maybe the most important level as it involves government policy which can have an effect across all systems in a child’s life. As a key worker it would be your role to build up relationships so that information is shared and you have a knowledge of a child’s changing environment and to understand how that may have an effect on them (Conkbayir and Pascal,2014).
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Transition Interventions
The children that you care for and their families will have the chance to gain more information and become more familiar with the setting if transition activities are planned and carried out. It will hopefully remove any worries that children and parents may have and lay the path for a smooth transition (Kirklees Council, no date). Below are checklists that may be helpful in providing transition interventions for the children in your care.
From Home to Childcare.
	Have you carried out?
	YES
	NO
	TO Do

	Initial meet and tour of the setting?
	
	
	

	Given all forms to fill out, e.g. Contracts, child record forms, permission forms, medical forms?
	
	
	

	Given an ‘All about me booklet’?
	
	
	

	Introduced yourself as the key worker, and offered support where you can?
	
	
	

	Read and understood all information shared with you on the child?
	
	
	

	Made the child feel welcome, shown them around the setting, introduced them to other children to promote friendships and a sense of belonging?
	
	
	

	Carried out settling in sessions?
	
	
	

	Allowed the child to bring a comforter from home?
	
	
	

	Allowed flexible dop off and collection times until child has settled?
	
	
	

	Accessed advice from outside agencies if needed and relevant?
	
	
	

	Provided a daily record of the child’s day to parents/carers?
	
	
	

	Provided messages or pictures throughout settling to reassure parents?
	
	
	

	Planned a review with parents/carers to discuss the child’s progress and how the transition process is going/gone?
	
	
	

	Any other additional interventions or thoughts.
	
	
	


(Barnet, no date).
From Childcare to School.
	Have you carried out?
	YES
	NO
	To Do

	 Tried to encourage links with the child’s new school and explained your reasons for doing so?
	
	
	

	 Requested photos of key members at the new school and taken the child with you on school runs there in order for the child to gain familiarity?
	
	
	

	 Asked the parents to give the school permission to pass on relevant information to you the child’s caregiver about their day as this will be important so you are aware of the child’s feelings and so you can give feedback to the parents?
	
	
	

	Attended any playgroups or settling sessions with the child at the new school if at a time they are with you?
	
	
	

	Passed on a Transition Form from your setting to theirs?
	
	
	

	Passed on information the school has given you for the parents?
	
	
	

	Any other additional interventions or thoughts?
	
	
	


(Allingham, 2012).                           Page | 10

Outcomes
Welsh Government (2017), state that as a child care practitioner and key worker you should want to see that a smooth and effective transition takes place for the children in your care. A positive outcome would see you 
· Following policies that are inclusive of all children and would ensure children are given the practical and emotional support that they need regardless of their ethnicity, culture, faith or ability.
· Putting the child and their families at the heart of the transition.  
· Ensuring that relationships are positive whether it be with the child, their family or other professionals or agencies that are involved in the child’s care so that valuable information is shared.
· Establishing a welcoming environment that is warm, stimulating and friendly.
· Ensuring that there is continuity of care whether it’s a transition into your setting or a transition leaving your setting to another taking into account the holistic development of the child.
· Ensuring that with every transition you have been mindful of the UNCRC rights of the child and been careful to promote their well- being.

Welsh Government (no date), successful futures summary of The Donaldson Report, explains that following Donaldson’s report the curriculum in Wales should now support children to be 
· Ambitious, capable learners.
· Enterprising, creative contributors.
· Healthy, confident individuals.
· Ethical, informed citizens.
The report outlined that the Foundation Phase worked well. The foundation phase states that practitioners should be looking at the child holistically and therefore would hope that the children in your care will develop in all areas of learning and development through your understanding of their individual needs and therefore providing activities/ experiences that will allow them to be creative with their own learning whilst also being challenged (Welsh Government, 2015).
These outcomes embodied in The Reggio Emilia Approach say that children should have access to stimulating experiences that allow them to explore in their play and learning, following their interests whilst supported, encouraging them to be “strong, capable and resilient; rich with wonder and knowledge” (The Scots College, 2017).
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