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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Previous assignment included some inconsistencies with in-text referencing
	To address this target, I reviewed my feedback and sought guidance from the Harvard Referencing handbook. I addressed this previous inconsistency throughout my work by checking the guidance.

	Targed/Target 2
	To optimise my word count, avoid similar content and grammatical errors (e.g., using consistent abbreviations AfL). 
	To address this target, where appropriate I abbreviated words for optimising the word count and I proofread my work to identify any grammatical errors. 

	Targed/Target 3
	
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction
The purpose of the SDP is for schools to help provide their learners with optimal learning experiences and outcomes regardless of their background. It is a live document for school leaders for planning long-term goals for continuous evaluations and improvements to raise the standards of all learners to reach their full potentials and achieve organisational goals (Welsh Government, 2022). The aspect chosen from the SDP that will be evaluated in this essay refers to the Welsh priority that is not only an individual school priority but rather a national priority which demonstrates the importance of the implementation and application of this priority within the SDP (School X, 2023; Welsh Government, 2017).
The school context comprises of approximately 202 learners ages between three and eleven years, with mostly mixed age and some single age classes. 40% of learners live within the local catchment area. Additionally, the school identified learners with additional learning needs (ALN) as 14% and 4% learners with English as an additional language (EAL) (School X, 2023). School X recognises that they are due an Estyn inspection as the last was in 2014 for updated information on the school report (Estyn, 2014). 
To adhere to GDPR ethical guidelines regarding data protection and anonymity of the school and all individuals I will follow the British Educational Research Association guidelines, including protecting confidential data (British Educational Research Association, 2018). The SDP analysed in this essay will be referred to as School X.

Literature Review
The school development plan is a document provides measurable outcomes for organisational and learner improvements an outline of the strategic plans with goals to be achieved in a set period, action plans, implementation timelines, and measured outcomes for achieving goals (Meyers and VanGrongigen, 2019). The school strategic plan is the SDP, including priorities, sub priorities, intended impacts, action strategies, staff roles, and evaluation (Welsh Government, 2018). Strategic planning involves the annual actions that enable progression in the specific priorities, it gives direction to the SDP with realistic plans for achieving objectives (VanGronigen et al., 2023). 
Supporting this Xaba (2006) explains that SDPs aim to ensure quality of teaching and learning standards are improved, for holistic development, and it is a collaborative process that involves stakeholders to drive the SDP process. Hargreaves and Hopkins (2004) argues it promotes a culture for growth of continuous improvement long-term in schools allowing for change throughout the process of evaluating progress to evolve and adjust plans accordingly. 
A critical perspective about the SDP is the nature of it, SDP processes are viewed as bureaucratic whereby its complex and not connected with the reality of everyday implementation in schools. Consequently, this leads to inauthentic plan development (Meyers and VanGrongigen, 2019). The lack of authentic learning is demonstrated by SDPs that prioritise increasing summative results or are duplicates of previous plans with the intention of meeting external demands rather than fostering growth within the organisation (Gonzales et al., 2022; Meyers and VanGrongigen, 2019). In relation to the coherence of the SDP process and everyday implementation, time is a limiting factor that can ultimately influence the effectiveness and outcomes. Educational leaders can struggle to engage throughout the process of the SDP as it is demanding within the context of everyday. Educational leaders may view the plan as less vital to address due to other competing demands and time limitations. Consequently, this impacts the effectiveness and application of the SDP through reducing improvements and progress (Meyers and VanGrongigen, 2019; Muijs and Harris, 2003; Strunk et al., 2016). 

SDPs draw upon various theoretical frameworks including organisational development theory which proposes that schools must engage in systematic planning for continuous effective improvement (Gonzales et al., 2022; Fernandez, 2011). The principles are organisational change, collaborative decision making, fostering improvement, data informed decisions, and organisational learning. If these are applied SDPs can be developed effectively to promote organisational effectiveness, learners’ achievement and improvements (Chinoperekweyi and Infante, 2020; Odor, 2018). However, another theory is identified with similar links to SDPs that is the educational leadership theory which focuses on the roles of leaders within organisations for improved outcomes. In the context of the SDPs the leadership responsibilities and roles are distributed and shared for collaborative input in driving the school towards improvements and successful implementation of the SDP for desired outcomes. (Hauge et al., 2014; Xaba, 2006; Robinson, 2006). Although these theories may fail to notice socio-cultural and economic factors that impact outcomes. Whereby community context and background are not considered in relation to impacts on learning (Smith, 2018; Lupton, 2005).

Welsh oracy 
One aspect from the School X (2023) SDP that will be explored is the sub-priority of the Welsh Language priority, it is to develop oracy standards across the school. The SDP outlines that the priority is a core value for the school as it is also a national priority. As described by the Welsh Government the national goal is to increase the number of Welsh speakers to one million by the year 2050. The strategic themes stated by the Welsh Government includes increasing the number of Welsh speakers, increasing the use of Welsh everywhere, and creating conditions through the economy for the language to thrive. The Welsh Government provide learners with the opportunity to be bilingual, through a new curriculum for Wales that embedded this goal for compulsory inclusion in education (Welsh Government, 2017; Welsh Government, 2023a; Welsh Government, 2017; Welsh Government, 2023b). 

Research has shown that there is a positive correlation in the relationships between wellbeing, language, and culture suggesting that increased language and culture development, has wellbeing benefits (Prys and Matthews, 2023; Martin et al., 2019; Welsh Government, 2015). The new curriculum for Wales took initiative following this act encouraging the learning of Cynefin and language skills as it develops sense of identity and belonging through fostering culture (Welsh Government, 2021; Gutman and Vorhaus, 2012). School X (2023) identified a gap that needed bridging through the objective of raising Welsh oracy standards across the school. 

Through integrating the Welsh language oracy standards into the SDP, one could draw upon the language acquisition theory, the process and factors of obtaining another language (Raju and Joshith, 2018). It emphasises the role of meaningful social and cultural experiences through immersion with language acquisition (Rhys and Smith, 2022; Hampel, 2009). In learning a language, Vygotsky’s theory of zone of proximal development (ZPD) is key whereby learning is a collaborative process of more knowledgeable others (MKO) supporting the learners with their Welsh language proficiency through scaffolding the learning (Pathan, 2018; Reunamo and Nurmilaakso, 2007; Hall and Johnston, 2013). Scaffolding can exist as the ‘drilio’ strategy that is outlined in the School X (2023) SDP as a method of raising Welsh oracy standards. It is the process of repetitive drilling of Welsh phrases for learning. The ZPD, in terms of this English medium school, means that the learners are out of their zone of proximal development and require support to reach their ZPD that is where they can speak Welsh independently. The MKO scaffolds and guides the learners with their Welsh proficiency to the level at which they have independent Welsh oracy skills (Pathan, 2018; Reunamo and Nurmilaakso, 2007; Hall and Johnston, 2013).

Action Point
Within School X (2023) SDP, self-evaluation is highlighted as an initial method in strategic planning through reflecting on performance as supported by The Welsh Government (2018). The purpose is to identify what has improved and what needs to continuous development with strategic actions for this. School X noted in their SDP that there was a gap in the Welsh oracy skills across the school, this was evaluated through learning walks. Learning walks and discussions were highlighted as the method of measuring impact following the action plan. Both the methods are qualitative methods of data collection, and it allows for comparison of progression as the methods are the same (School X, 2023; Allen and Topolka-Jorissen, 2014; Marzano, 2009). 

Learning walks involve classroom observations of teaching and learning, an advantageous opportunity for insights into everyday real-time practices of Welsh incorporation from different perspectives (e.g., displays, communication, and instructions). The benefits include that they are short, immediate, and facilitate discussions and feedback in this process allowing for collaboration for improvements to influence future practice (Allen and Topolka-Jorissen, 2014; Marzano, 2009; Gutman and Vorhaus, 2012). A potential limitation is teacher isolation where the teacher feels disconnected through the process as they feel judged on their ability to use the Welsh language, it can be avoided through encouraging the importance of collaboration between all educators involved for constructive discussions and feedback. A study noted that learner engagement was observed as increased during the walks but was not clearly measured if there was progress in performance which is important to note for evaluating impact of strategies (Allen and Topolka-Jorissen, 2014). 

Stakeholders are crucial in the process of the SDP as they provide different perspectives and support for the same cause (e.g., governors, staff, community, learners). Some benefits of stakeholders include collaboration and engagement, innovation, support, and insightful diverse perspectives. Being collaborative allows for accountability, trust, and more effective outcomes if the relationships between external and internal education is connected whereby everyone is supportive of achieving the same intended goals (Kyriakides and Campbell, 2004; Guzman, 2022). Conflictions could arise with opinions and resistance to change, in terms of the Welsh sub priority, and the high increase in Welsh language used in schools. It could receive negative attitudes from parents who are not familiar with Welsh or cannot support their children due to their lack of Welsh language skills. Improvements can only be achieved if there is effective teamwork where everyone is dedicated to progressing learning outcomes, understanding that it is a national priority and that stakeholders are all one team there to support each other and the learners could ease the negative opinions on the topic (Guzman, 2022; Kyriakides and Campbell, 2004; Prys and Matthews, 2023). 

School X (2023) acknowledges in the SDP that data analysis informs priority decisions however in relation to the Welsh oracy development objectives there is not recognised data analysis methods within the SDP. The method of analysing data could derive from the Welsh Governments annual population survey (Welsh Government, 2024). The limitation is that it does not distinguish individual school for specific progression data. For professional and organisational development, the school could identify methods of analysing data within their school in quantitative form to measure progress (Kyriakides and Campbell, 2004). Qualitative data however provides more in-depth insights into thoughts and opinions and encourages critical thinking for discussion and feedback for better understanding. As a result this proves qualitative data will have more impact in SDPs for analysing and evaluating in order to make improvements (Eyisi, 2016). Thus, highlighting the good practice, the school demonstrates with engaging with learning walks for measuring impacts and evaluation (School X, 2023).

Part of the School X (2023) SDP strategic planning of their priorities requires action strategies for attaining their intended goals. The sub-priority of raising Welsh oracy standards across the school consisted of the following ‘Slot Drilio’ method meaning drilling through repetition and reinforcement of words and phrases of the Welsh language. It provides opportunities for internalising and developing automaticity through patterns within the language to enhance second language communication. It is a vital tool for reinforcing vocabulary in the early stages of language acquisition, as it is a consistent practice for refining language patterns to increase confidence with pronunciation (Basuki, 2018; Fransiska, 2016; Rofi’ah and Huda, 2020). Another benefit supported by Mendrofa and Wijaya (2022) is that it motivates learners to engage with learning the language through increased confidence from developing accurate pronunciation. Additionally, more confident learners are more active learners within the class activities, and they become resilient to keep trying and not give up when they are more confident (Mendrofa and Wijaya, 2022).
There is limited research surrounding this specific method however, research findings about the method of drilling critiques it for overreliance on memorisation and rote learning which removes the natural automaticity of the oracy skills. There needs to be consideration of meaningful language input use within these strategies to encourage proficient development of oracy skills not just repetition (Silverman, 1995; 2002). 

Another action strategy is the ‘Criw Cymraeg’ which involves forming a group of learners who all share the common interest of the being Welsh language leaders to support others in their development. It is empowering and learner centred, aligning with the curriculum for young learners to take responsibility for their learning and promoting the Welsh language. It allows for learners to be the MKO for others to guide others toward reaching their ZPD to become independent in using their Welsh language skills (Welsh Government, 2023c; Pathan, 2018; Reunamo and Nurmilaakso, 2007). The Welsh Government (2023b) says that the future of the language is in our hands, and it is everyone’s responsibility to help increase the number of Welsh speakers in Wales. One potential limitation is time constraints and institutional support because the educational staff already recognise that there is a huge workload and limited time therefore additional new actions are an additional organisational stressor that requires time and resources to be distributed, it could overload the workload and there may not be sufficient time for it to be effective (Ballet and Kelchtermans, 2009; Kokkinos, 2007). Explicit instructions for implementing the action strategies and how they should look will make it easier for educators to use them in everyday, rather than just listing strategies within SDPs (Elmore, 2022; School X, 2023). 

Reflection and Evaluation
Reflecting on the SDP process and the Welsh oracy sub-priority, the crucial aspects can be identified for potential recommendations to influence future practice. Evaluating the SDP has brought attention to the importance of stakeholder engagement aligns with the Welsh Government (2023b) that connotes that the development and increase of the language is the responsibility of everyone. A recommendation for the school could be to involve the parents with training that staff engage with to alleviate some potential negative attitudes with some parents not being able to provide the necessary support to the learners with developing Welsh oracy skills. As it is the responsibility of all to increase the use of the language, it would benefit the parents to have training (e.g., FaLaLa) (School X, 2023; Durisic and Bunijevac, 2017). 
Learning walks for evaluating and measuring impact are an efficient method of establishing if goals were met through engaging with discussions and feedback to assess progress and for educators to collaborate with feedback for professional development (Allen and Topolka-Jorissen, 2014). In the SDP it did not refer to recording information from the learning walks, it is only suggested in research that it stimulates dialogue (School X, 2023). A recommendation could be to keep records through perhaps semi-structured interviews to record the information in a slightly informal manner with open-ended questions to still allow for in-depth responses (Eyisi, 2016). 
The strategy Criw Cymraeg engages a learner-centred approach that aligns with the Welsh Governments view for the new curriculum, it empowers the learners to take control of their own Welsh language promotion as the MKO to support learners to their ZPD whereby they can use their language skills independently (Welsh Government, 2023b; 2023c; Pathan, 2018; Reunamo and Nurmilaakso, 2007). ‘Slot Drilio’ is a beneficial method of enhancing oracy skills through reinforcement and repetition which has proved successful in research (Mendrofa and Wijaya, 2022). However, challenges to be aware of includes time constraints and limited support which impact the effectiveness of the strategies (Ballet and Kelchtermans, 2009; Silverman, 1995; 2002). A recommendation includes scheduled slots for Welsh sessions to avoid it being an additional workload, rather it is part of compulsory learning. Another recommendation is ‘Slot Drilio’ should have an unstructured approach to offer fluency and creative authentic communication opportunities for automaticity of the oracy skills rather than rote memorisation (Meyers and VanGrongigen, 2019; Mendrofa and Wijaya, 2022). 

In conclusion I recognise the importance of advocating the integration of a range of strategies to increase the use of the Welsh language. This is to reach the national priority goal and the impact this has on the learners and the country is a sense of belonging, community, and identity (Welsh Government, 2017). In my future practice I aspire to foster holistic development of bilingualism within the school through ensuring there is allocated time in the schedule and researching further into strategies for continuous professional development. 
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