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Section 1 

Throughout children’s time within the education system, vital knowledge, skills, and traits are developed through curriculums in the aim to prepare them for society. And while the knowledge that they gain from the curriculum is useful, it can only reach its full potential when the curricula is implemented well (Pagliaro, 2017). Therefore, to understand the reasons behind this, this paper will delve deeper and look specifically at one curriculum in particular, the foundation phase to analyse how well it was implemented and how it can be adapted for new curriculums in the future. 

Firstly, the Foundation phase is a play-based curriculum that sets out for children in Wales to develop a holistic set of old and new skills and knowledge. They strongly believe that children learn through first-hand experimental activities with play being at the forefront of any learning opportunity (Welsh Government, 2015). For instance, the curriculum emphasis that children need the opportunities to practise their accomplishments through different play situations (Welsh Government, 2017). 

But why has the foundation phase placed an importance over play. To answer that question, we must first define the term. Play is such a widely used phrase that often, yet we do not stop to think about the meaning behind it. To many people they find it shocking to discover that the term is yet to have a clear, cut definition. For example, the word play can be used in a variety of ways such as a noun or an adjective. However, the Oxford English Dictionary (2001) does offer an insight into the matter by defining plays as to engage in games or other activities for enjoyment rather than for a serious or practical purpose. Although there are others who oppose this and define the concept differently. For example, according to Besio, Bulgarelli and Stancheva-Popkostadinova (2017) play can be categorised into two, play activities and play-like activities.  To be more specific, play activities are carried out by the player alone with the intention of fun, joy, love, and challenge. Whereas play-like activities are conducted by an adult in educational contexts with the main objective being to learn. 

With such uncertainty and secureness over the definition of the concept, it is not shocking to discover why practitioners within the Early Years sector struggle to fall within The Foundation Phase standards and requirements that they need to adhere to. The foundation phase framework advocates an experimental, play-based approach to learning but are yet to clearly identify to practitioners the interpretation of play within the curriculum and their role (Wainwright, Et al., 2019).  For instance, this relates to Wood and Attfield (2005) and their notion of play always being context dependent. At which point does the professional practitioner move from free play to adult led play (Pyle & Danniels, 2017). 

After studying The Foundation Phase documents provided by the Welsh Government, there is clear indication on why play should be an essential ingredient in the curriculum. But it should be known that there is none to very little clarification on practitioners’ involvement in the curriculum in terms of the play aspect. For instance, The Welsh Government (2008) states that children should be given the opportunities to follow their own interest and ideas through free play. However, they then began to contradict themselves by discussing that children needed well-planned, structured play to learn and develop (Welsh Government, 2008). 

If a practitioner was to read this document, they would highly likely be left with more questions than answers. It is essential for practitioners to understand the curriculum to be able to educate it to the children. OFSTED (2015) says that teachers are there to help young children learn and facilitate their needs through group and individual interactions. Although, this is an essential aspect of being an effective practitioner an additional in-depth knowledge of the curriculum is also needed because as stated by Williams (2019) curriculums outline where you need to go and how to get there.  

Therefore, after looking further into this matter, there is obvious signs that future curriculums like the new curriculum for Wales 2022 needs to implement clear instructions and requirements of the practitioner as well as the curricula. This is needed to ensure that children get the full benefit of the teachings. This can be done by implementing new resource documents as well as face to face courses to explain and outline the curriculum intentions, their methods and their reasonings. 

As mentioned above there is a great need for practitioners to have a complete understanding of the curricula for children to reap the rewards of the teachings. When looking specifically, at the Foundation Phase what are the benefits of it focussing on play? What are the children getting from it? Research has shown that play can offer such a large range of benefits from social development to cognitive or intellectual development (Andrews, 2017). This is further supported by Moyles (2005) who reviewed the effects of play on children, they discovered that play allowed children to exhibit cognitive and physical abilities such as negotiation, generating decisions, understanding rules and structure as well as exhibiting intrinsic motivation and persistence. In addition to that, Tonkin and Whitaker (2019) recognised the important contribution that play made to our well-being and health. For example, as well as play promoting good health and development, it can also provide health benefits such as a lower risk of contracting serious health problems and an overall improved brain health (Archer & Siraj, 2016). 

It is now clear to understand why the Foundation Phase choose for play to be an essential ingredient within their curriculum. Much like the other sources above the foundation phase has included play in their curricula for the same reasons. In addition to the above reasons, they also choose to include it because evidence has shown that play can help children to develop and extend their language and communication skills, as well as their creativity and curiosity (Welsh Government, 2018) More specifically, findings have shown that the Foundation phase supported children’s engagement, well-being, and locomotor skills (Wainwright, 2021). For instance, the Foundation Phase has taken more steps to ensure that children are able to gain the well-being benefits by making one of their seven areas of learning focus on personal and social development, well-being, and cultural diversity (Welsh Government, 2008).

Therefore, due to the evidence previously provided on play and its benefits. The new curriculum for Wales 2022 should continue to implement a play-based curriculum and possibly introduce more opportunities for children to engage in a variety of types of play such as imaginative, outdoor play, risky play, and many others so that they are able to obtain a greater variety of skills, abilities, and knowledge. 

Although, it should be known that when new aspects are introduced, additional training and recourses need to be provided for the new aspects to be used to their full protentional. If you were to look specially at play and different types of play, they each Individually require different resources for children to use. For instance, outdoor play is a great tool to use in the aid of children development. Waters and Rekers (2019) findings show that once children had the opportunities to engage in playful activities in outdoor spaces, children were able to be social, enquire skills such as a sense of self-efficiency, well-being, connections to the world and their all-round physical competency. 

Although many others have written and discussed about the benefits of outdoor play, it is with great thanks to Margaret McMillan that there is now an emphasis on the outdoor environment in the education system (Ouvry & Furtado, 2020). For example, it is why many curriculums like the Foundation phase has implemented a focus on it. The Foundation Phase has labelled outdoor learning and play as integral to the curriculum and that learning and playing should be organised in both the indoor and outdoor environments (Waller, 2007). However, not all settings have the resources to implement different types of play-based learning that the Foundation phase suggest. Take outdoor play as an example, not all settings have great accessibility to the outdoor environment and those that do may not have the suitable equipment needed to facilitate children development. According to, the Welsh Government (2015) when a survey was held amongst schools, evidence highlighted that on average they spent a total of £18,000 developing their outdoor environments. This area tended to draw the most criticism, especially from head teachers. Within the Welsh Government (2015) evaluation paper teachers stated that they felt unprepared and physically not ready for the Foundation phase especially with their outdoor space. 

Although, the Foundation phase did provide them with funding for staffing and extra grants for resources, it was not nearly enough (Welsh Government, 2015). The same can be said for other types of play. Take messy play as an example, it is a material engagement activity that involves children to discover what a material is like, what can they do with and what can it become (Gascoyne, 2018). This type of play is very heavy resource based but the cost of the materials would be considerably cheaper in comparison to the figure mentioned above. However, there would still need to be allocated funding’s regardless. More to the point, no matter what the circumstances there will always be a need for more funding and more resources. Therefore, from these findings’ future curriculums such as the new curriculum for Wales 2022 should take further action when implementing a new curriculum. For example, more enhanced inspectors need to be employed so that they can more reliably assess the curriculum (OFSTED, 2018). This will mean that throughout the implementing process if areas are struggling the curriculum can be adapted, such as if they found a school struggling with the amount resources, further funding’s can be provided. 

Along the same lines, there is also a demand for additional training for practitioners. When you think of an early year’s practitioner many peoples mind will go to teacher, nursery worker or childminder. They will think that the practitioner’s job is to simply teach, care or aid a child. However, the role demands much more than the stereotypical ideals. For instance, the role of a professional early year’s practitioner is to be the key person, the observer, the assessor, the facilitator as well as someone that will help children achieve their highest standards of learning, someone that will help gain their development goals and be a friend (Kelly, 2015). But let it be known that the role of the practitioner can change depending on the approach of the curriculum. 
Using the Foundation phase as an example they expect practitioners to follow these guidelines when teaching the Foundation Phase. Practitioners should acknowledge prior learning and attainment, offer choices, challenge children with care and sensitivity, encourage them and move their learning along (Welsh Government, 2015). Despite the Welsh Government offering a statement about practitioners’ involvement, it remains to be very vague and not a definite explanation. Many early years professionals identified a need for further training, guidance, and practical support, as well as wanting a shared common practice across all foundation phase classrooms so that practitioners could question and reflect on the foundation phase teaching approaches (Welsh Government, 2014). 
Due to the information discussed above it, there is a need for future curriculums to offer either a new training method or introduce additional resources when training staff for the implementation of a curriculum. Looking at the new curriculum for Wales 2022 they are implementing more a teacher style approach, allowing the schools to develop their own curriculum. However, the schools don’t get complete control they must still stay within boundaries and fulfil the curriculum requirements set out within legislations (Welsh Government, 2020). As well as these legislations there is extra framework resources available by the welsh government to aid in the decision process. Although, this training approach seems promising, there is still a need for all practitioners to undergo training whether this be a face to face or an online course. There is a need for additional training other than just providing documents to follow. The reason behind this, is to ensure that all practitioners understand what is required of them, how to bring the curriculum ideals to life and how to ensure that their teachings are meeting the standards of the curriculum as well as children’s development. 
In conclusion, the new curriculum for Wales 2022 is heading in the correct direction. However, it should be known that it is because of the Foundation phase in Wales that we are able to come to this conclusion. It is through critically analysing the foundation phase that we are granted with an insight into what worked and what didn’t. Although not all aspects of the implementation of the Foundation phase were bad it does offer advice for ways that it can be improved for future curriculums. By constantly, improving curriculums it will allow for future generations to have a better experience in the education system. 





Section 2 

With every curriculum there comes a time for assessments. But what does it involve? Does it vary depending on the curriculum? Does it take into considerations such as the unique child, cultural factors, or additional needs? It is through research and findings that this paper will allow for the above questions to be answered. More specifically, it will delve into a pre-existing curriculum, the Foundation phase and critically analyse their method of assessments. As well as touching on more recent curriculums such as the new curriculum for wales 2022. 

The assessment of young children’s development and learning has recently taken on a new importance (Snow and Van Hemel, 2008). Assessments help educators learn about children and identifies ways to support their learning and development (McLachlan, 2021). More specifically assessments can be defined as the process of gathering ongoing and comprehensive information about specific aspects of a child’s knowledge, behaviour, skill level, or personality for the purpose of making evaluative decisions (Notari-Syverson and Losardo, 2004). However, there are various types of ways that practitioners can obtain this information. 

For example, there are two main types of assessments available for practitioners to use, on-going/formative assessments and summative assessments. To be more specific, according to Linde and Chapel (2020) on-going assessments are quick checks that are used often to check on students, typically these are observations or quizzes. Whereas summative assessments tend to be classed as those final exams, tests, or projects (Taras, 2008). Commonly, this type of assessment often gets a lot of negative criticism because educationalist have come to see summative assessment to devalue students personal worth and their prospects. 

It is to no surprise as to why many curriculums have opted to use formative assessments over the summative ones. For instance, the Foundation phase is a good example to use, they want all their practitioners to assess children against the end of phase outcomes by observing them during their daily classroom routine and evaluating their attainment (Welsh Government, 2011).  They choose this option because they believe it allows them to better build up a holistic picture of children’s development and abilities in key areas (Welsh Government, 2017). Furthermore, the main assessment tool that the Foundation phase use is observations. To put it simply, observations are the process in which you watch children’s actions, behaviours, interactions, and expressions (Pacey, 2016).

It is through observations that practitioners can gather evidence before and after children have been taught a skill (Welsh Government, 2008). This will allow for practitioners to get an insight into the children. More specifically, it will provide the opportunity for early years professionals to assemble a large body of information. For example, we observe to see how our children are doing in our care are they developing, what skills are they learning, how do they behave in different situations (Sharman, Cross and Vennis, 2015). Additionally, observations can provide insight into the child’s individual needs, what they enjoy doing, what motivates them, their difficulties, their responses and so much more (Drake, 2006).

Going back to the Foundation phase, they state that practitioners should collate information on their development and achievements and discuss these with colleagues, to inform future planning and assessment of the children’s achievements (Welsh Government, 2008). In addition to that, it is key that observations are taken across all seven areas of learning. These seven areas consist of personal and social development, language skills, mathematical development, welsh language development, knowledge of the world, physical development, and creative development. Within each of these sections there is a progressive framework that spans from three- to seven-year-olds, in this progressive framework it will lay out all the stages that the child will develop through and what stage they are expected to be at in accordance with their age (Welsh Government, 2015). It is expected that early year’s professionals observe the children then mark them against this framework to determine whether they are developing at the correct rate. 

In addition, to observations the Foundation Phase does also conduct one other assessment and that is a baseline assessment. The main purpose of this assessment is to assess children within six weeks of their entry to the Foundation Phase to provide a baseline of information (Welsh Government, 2011). The reasons as to why the Foundation phase undergoes this evaluation are the same as the reasons for undergoing observations, they provide insight into children’s needs so that one may plan according activities for children. 

Every child that passes through the education system will all be different, they each will learn differently, they will all behave in different ways as well as each of them having individual needs. As practitioners it is our role to ensure that every one of those children that does come into our care are offered the best opportunities. The United Nations Conventions on the Right of the child (UNCRC) highlights the importance of keeping the focus on the unique child. For example, under article 3 the best interests on the child must be a top priority (UNICEF, No Date). Therefore, there must always be a key focus on the unique child, we are at a time now where it should be at the centre of all our guidance especially in terms of developing characteristics for effective learning (Patterson, 2020). The term unique child is used as a reminder for practitioners that each child is an individual and that development is not an automatic process however instead it depends on each unique child having the opportunities to interact in positive relationships (Early Education, 2012). 

Linking it back to the Foundation Phase, there is a clear image on the importance of children’s development and them having a holistic, integrated, and cross-curricular approach that puts the child at the centre of the curriculum (Wainwright Et al, 2016). However, the curriculum doesn’t seem to embody their ideas. For example, they group children based on their age and ability, this is evident to see when you look at the Foundation Phase framework. As stated previously they mark the children against a progressive framework that they have constructed with the understanding that all children of a certain age should be achieving their expected goals. An example of this would be that they want all reception children to be able to use a variety of questions such as who, what, why, when, and how to establish why things happen and to clarify understanding (Welsh Government, 2015). However, not all children are the same and there are various factors that can influence a child’s development. 
It should be noted that not all curriculums are perfect, it is through these learning experiences that we are able to make appropriate adjustments to allow for future generations to have an even better experience with assessments and curriculums. For example, the new curriculum for Wales 2022 has adopted the positive aspects of the foundation Phase. For instance, the new curriculum will continue to follow an active approach to learning, follow similar main purposes as well as keeping the focus on children’s development. To be more specific, the curriculum for Wales will allow for each school and non-maintained settings to develop their own curriculum so that children in Wales can become young aspirational learners/people (Welsh Government, 2021). The curriculum should support children’s well-being and enable them to learn (Welsh Government, 2021). More importantly, each setting will get to decide the forms of assessment that they use. 

A possible option that early year’s settings can use for assessments are learning stories. These won’t follow the typical staircase model in which one step follows another, these learning stories will allow for the learner to determine whether their actions are a success or an achievement (Carr, 2001). This assessment share similar characteristics to observations for example, you are taking information from children’s actions in order to report an outcome. The stories included the context, they highlight the activity or task at hand and include evidence of the situation such as the child involvement, their interest, their challenges, and an overall story/narrative of what took place (Carr, 2001). According to Pack (2016) by conducting this style of assessment will allow practitioners to listen, observe and record children’s explorations sending them a clear message that you value their ideas and thinking as well as providing them an opportunity to reflect on his or hers own thinking and learning. In addition to that, this method offers more of a focus on the unique child with the approach allowing children to demonstrate their capabilities without being compared to a framework or others. 

Expanding on that, the new curriculum for Wales 2022 has also taken additional steps towards making the focus on the unique child more of an urgent priority. Evidence of this can be seen in their framework. Although they are allowing settings to design their own curriculum, there is guidance that sets out the requirements being placed on schools and non-maintained settings in relation to the design and implementation of curriculums and assessments (Welsh Government, 2021). For example, all early year’s settings will be given the same progression steps. These are statements of the journeys that children will go through as they explore the continuum of learning. However, these have been framed broadly so that children can sustain learning over several years (Welsh Government, 2021). This will allow practitioners to have a more focus on the unique child because they won’t be criticizing children for not achieve the necessary skills by a certain year. Instead, they will be able to see and spend more time with the children who may need additional help when developing a particular skill. 

Furthermore, for practitioners to keep a focus on the unique child they need to be aware of other factors that can play a role in children’s development. For instance, cultural factors, practitioners should ensure that their knowledge about different cultural groups is up-to-date and consider their own attitudes to people who are different from themselves (The Early Years Foundation Stage, 2007). Secondly, it is essential for settings to create an environment where children’s diverse cultural experiences are recognised and shared in a positive way (Smidt, 2015). A way that we can achieve this to provide more bilingual resources. Take non-English speakers as an example, they may need more support from practitioners because they are unfamiliar with our language in terms of speaking it, writing it, reading it, and understanding it. However, practitioners can combat this issue by providing additional visual support, provide opportunities for rehearsal/repetition of natural language patterns as well as allowing them to work and learn next to their English-speaking peers (Smidt, 2015). It is important that those children who do have English as their secondary language do not feel separated from the group because it can cause a negative impact on that child, as well creating a negative message on that person culture and beliefs. 

The same can be said for children who live with an additional need. Often frameworks and curriculums isolate children with additional need, believe that they cannot achieve all the things that a typical normal child could. It is because of this notion that those children get the idea into their head that they cannot accomplish certain things, inhibiting them to develop even further. As a practitioner it is our role to ensure that everyone’s individual needs are met while remaining to have an inclusive approach. Early years professionals need to reduce the barriers to learning and participation of all students, increase the capacity of schools to respond to the diversity of students in ways that treat all equal value and put inclusive values into action in education and society (Crutchley, 2018). By putting measure such as these into place will mean that more children will gain a better experience both in schools and through their childhood. They will stand to gain a knowledge of the world and the different people that live within it, as well as obtaining a range of holistic skills. 

In conclusion, there are many different types of assessment, some of which work better than others. For example, after looking at the Foundation phase assessment approach it is clear to see that they did not take into consideration external factors such as one’s culture, their ability, or their unique needs. They stated that children were at the core front of curriculum and that they were top priority, but the Curricula did not transfer their ideas. Therefore, Wales education board took this matter on board, assessed the issue and the effects it was having on children and created a new curriculum that reflects their true intentions and provides children with a better opportunity to learn and develop.  





Section 3 – What a Childminder’s experience could be like with the transitions to the curriculum with a focus on outdoor play/learning. 

Within the early years sector there are a wide variety of childcare provisions ranging from nurseries, flying starts, play groups and much more. But today we are here to discuss specifically about childminders and how they have been affected by the implementation of the new curriculum for wales 2022. This blog will delve deeper into the various factors that influence a childminders experience of the changing system, while keeping a continued focus on the hugely beneficial outdoor play/learning approach. 

Childminder’s offer professional home-from-home childcare and early education, looking after small groups of children of different ages and from different families. Childminder’s role is to provide and support the early learning and development of children, working closely with the parents to provide bespoke childcare (Pacey, No date). Like any other early setting they are monitored closely by government associations. In this case, childminders home body is the care inspectorate Wales (CIW), they undergo frequent inspections to ensure that the carer is offering a safe, stimulating environment for children. 

On a similar note, like any other childcare provider they want all children who pass through their care to have the best opportunities that will allow them to gain the most benefits. Over the last few decades more research has been acknowledged about the effects of an environment can have on children, outcomes show that more children are heavily influenced by the quality of a learning environment experienced in their early years. More specifically, it has come to early years practitioners’ attention that the outdoor environment has a lot more opportunities for a child. Take Bilton and Waters (2016) their findings have shown that young children stand to gain personal, social, dispositional effects on their development when they interacted with the outside environment. In addition to this, Ouvry and Furtado (2020) also state that when children have opportunities to learn in the outdoors there is a positive impact on a child’s well-being as well as on their holistic learning and development. 

At the time of writing this, childminders are continuing to use the foundation phase within their settings in the interim of the implementation of the new curriculum. Therefore, it is under legal law that all childminders that care for a child of the age of three, who is on the government childcare funding must adhere and provide the foundation phase curriculum. According to Welsh Government (2016) those settings that are caring for three- to seven-year-olds need to be aware of the principles and ethos of the Foundation Phase, their framework and their seven areas of learning. More specifically, childminder’s need to offer play opportunities both indoor and outdoor, encourage children to make their own choices and lead them to explore their interests (Welsh Government, 2019). 

However, Wales education system is in the process of undergoing a transition. They are now instructing all maintained and non-maintained settings to follow the new curriculum for Wales 2022. Welsh Government (2021) state that the curriculum for Wales will allow each school and non-maintained settings to develop their own curriculum, enabling their learners to develop towards the four purposes of the curriculum. These are that learners are to become ambitious capable learners, creative and enterprising contributors, ethical informed citizens, and healthy confident individuals (Welsh Government, 2021). As previously mentioned, the new curriculum for Wales will allow early years settings to design their own curriculum, although they do have requirements to adhere to for instance, the curricula must enable learners to make progress towards the four purposes, be broad and balanced, be suitable for learners of different ages abilities and aptitudes and provide appropriate progression for learners (Welsh Government, 2020). 

Being that childminders are professional practitioners it is their role to be the enabler with the new curriculum, they need to explore the how and why of the curriculum design and should focus on the quality and impact of the teachings on the child. To be more specific, childminders need to be enabling professionals and provide enabling experiences and enabling environments. These essential are opportunities for learners to experience opportunities that allow for deep-level involvement and uninterrupted active learning. Those opportunities need to be rooted through environments both indoor and outdoor (Welsh Government, 2021). In relation to learning outdoors is it the practitioner’s responsibility to allow children the chances to learn outdoors. The reason for this is to grant them the time to develop towards the four purposes for example, what better way to become an ethically informed citizens that to experience nature themselves and gain a sense of empathy for the welsh environment. 

Although with change comes challenges, for instance the implementation of the new curriculum brings a lot of challenges for childminders. For example, the new curriculum will mean that all non-maintained settings such as childminders will be forced to produce their own curriculum. For a childminder this task can be very dauting especially because they are a small-scale business in comparisons to schools. Childminders will need to develop a high-level curriculum and assessment design and prior to the roll out they will need trail aspects of their design, their approaches and pedagogy so that they can evaluate and refine their approach (Welsh Government, 2021). 

However, the Welsh Government are putting in place guidance to help childminders adjust to the new curriculum. For example, they are making a curriculum available to childminders so that they can adopt it in their settings (Welsh Government, 2021). In addition to that, they are also providing loads of guidance on the Welsh Government page to refer to. Similarly, the organisation pacey which is a professional association that helps support childcare providers through a series of information, advice and services have also provided a more in depth understanding of childminders role in the new curriculum on their website. In addition to that, they are working closely with the Welsh Government to allow childminders to test the curriculum and aid in the construction and adjustment of it (Pacey, 2021).

In conclusion, the transition to the new curriculum is heading in the right direction, both the Welsh Government and other organisations are taking the matter very seriously and are providing numerous information sources for childminders to cope with the transition. Speaking from an early year professional perspective the necessary parties are taking the correct precautions and steps. However, there will always be a need for more information, a better understanding, and more awareness. Therefore, it is recommended to better a childminders experience to continue to provide new and updated data on the matter. As well as offering more of a breakdown of each section of the curriculum and how it relates to childminders and what they can do to fulfil the requirement.
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