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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual or group of learners, based on and observed critical incident.

Introduction
This essay will evaluate a critical incident that has been observed in a school environment, identify the next learning steps and discuss themes and areas of research related to the observed critical incident. To begin, it is important to understand the meaning of a ‘critical incident’. A critical incident has been described as an “unplanned and unanticipated event that occurs during a lesson and that serves to trigger insights about some aspect of teaching and learning” (Richards and Farrell, 2010, p.13) This definition suggests that each critical incident can be a learning point for the teacher to improve future practice. In order for an incident to become critical, Tripp suggests “critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event.” (1993, p.8) Meaning that each definition of a critical incident is defined by the individual and how they interpret the incident in question. Joshi agrees by stating “We interpret a certain incident to be critical depending on the situation and purpose” (2018, p.87) Joshi goes on to explain that teachers benefit from analysing a critical incident by improving their way of teaching accordingly. The critical incident I will refer to during this essay was observed as a non-participant observation, with a structured approach, meaning there was a set observation form to fill out, highlighting key areas to observe and note throughout the observation. (See appendix 1.1) I will use a reflective practice approach to aid my continuous learning by allowing me to reflect on the practice used and consider teaching theories and methodologies in my work in order to better my teaching practice.

Observation 
The school I observed will be referred to as ‘School X’ during my essay, in order to comply with anonymity and privacy rights of the participant, as stated in the British Educational Research Association, “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity.” (BERA, 2018, p.21) School X is a Welsh medium comprehensive school for pupils aged between 11-18 years. According to Estyn, School X pupils: 

Come from areas that are primarily socially deprived and economically disadvantaged. …. 17.4% of pupils claim free school meals. This figure is close to the national percentage of 17.7%. Nearly all pupils belong to the white ethnic group.									(Estyn, 2014a) 

I was able to observe four lessons during my visit to School X, but I will be focusing on the first observed lesson which was a 60-minute English lesson for a class of 11 year 8 students. I was made aware that this was the lowest set of the year, based on the student’s year 7 end of year results, however, the students themselves were unaware of this according to the teacher. Due to the ongoing global pandemic known as Covid19, there were numerous health and safety rules in place as I observed the class which possibly could have affected the outcomes of the incidents or how they were managed by the teachers.  It is important to note that the teacher mentioned how she would normally teach the lesson differently, by approaching the pupils as they worked at their desks to formatively assess their understanding but was restricted to question pupils’ answers from a safe distance due to the health and safety rules put in place for the protection of all those involved. It could be argued therefore, that this observation was not of a regular lesson due to these safety precautions, however it would have been unsafe and immoral not to adhere to the safety rules.

Methodology
Kumar defines observation as a “purposeful, systematic and selective way of watching and listening to an interaction or phenomenon as it takes place” (2014, p.173) This was the case as I conducted my observation at School X, as I was permitted as a researcher to attend lessons and observe teaching practice as it took place. Kumar goes on to explain the two different types of observation – participant observation, where the observer takes part in the group activities while observing, or non-participant, where the observer remains a passive observer to the activity or situation. (2014, p.173) During my visit to School X, I conducted non-participant observation as I did not participate in the lessons or learning around me but simply observed the pupils that did. This observation model was appropriate due to observing natural conditions - meaning there was no stimulus to observe the groups reactions, but to observe a lesson as it would normally be conducted. However, Kumar states that observation as a data collection method can be considered flawed, due to potential problems such as the subject group becoming aware of the observation thus changing their normal behaviour, the possibility of observer bias, variations in interpretations drawn by different observers and incomplete observation/recording, where the observer may miss record information due to recording and observing simultaneously. (20014, p.173) The observation I conducted used a structured approach, meaning a list of situations to observe were supplied before the observation took place, with a pre-set structure of points to observe. Some of the priority points to observe included points by Fletcher-Wood, including “Classroom culture, Class objectives, Direction, Access to challenge and Assessment”. (2016, p.125) (See appendix 1.1, 2.1, 3.1 and 4.1) The problem with this method is that it is unable to take into consideration events which evolve outside of the pre-set structure. However, this method was most appropriate according to Estyn, who state observation forms “that are too open or unstructured can lead to a lack of focus on the key areas about which the observer is gathering evidence.” (Estyn, 2014b) Meaning that my structured approach allowed me to effectively focus on the selected key area, which was in this case, a critical incident. The observation of the critical incident that took place at School X can be considered to be a case study, as it provides “a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles.” (Cohen, Manion, and Morrison, 2007, p.253) thus making this a case study based upon an observed critical incident. Cohen et all. consider a case study a more effective method to penetrate a situation in a way that data is unable to do so, and consider a strength of a case studies “is that they observe effects in real contexts, recognizing that context is a powerful determinant of both causes and effects.” (Cohen, Manion, and Morrison, 2007, p.253) There are arguments that a case study has its weaknesses due to the possibility of being “selective, biased, personal and subjective.” (Cohen, Manion, and Morrison, 2007, p.256) however, due to the aforementioned structured approach used, it was possible to focus more on the observed event rather than allowing personal factors to affect the case study.

The Four Purposes
The critical incident I observed during my visit to School X took place during an English lesson for year 8 pupils. Before commencing the lesson, the teacher privately explained to me that this was the lowest set and the class contained a pupil with additional learning needs who had recently been diagnosed with dyslexia. In order to maintain the pupil’s anonymity, I will refer to them as Pupil X. I observed Pupil X as the lesson began and they seemed at ease listening to the teacher explain that the class would finish reading their book and will then commence writing a book review. As the pupils reached for their copy of the book, I observed the teacher subtly place a translucent yellow sheet of A4 plastic in front of Pupil X, who then placed this over the pages in the book as they read along with the class. This is the critical incident I will be referring to throughout the body of this essay. (See appendix 1.2) I was previously aware that some people with dyslexia find that white paper affects their ability to read text and therefore prefer using coloured paper or in this case, a coloured overlay to reduce the white paper glare and aid their ability to read text. I was interested to see this being put to use by using an effortless and simple method in this lesson. In addition to this, I noted how Pupil X was treated with dignity and the teacher didn’t draw attention to their additional learning needs in front of the whole class. Pupil X was able to join in with the rest of the class due to the yellow overlay and was not restricted because of their additional learning needs. Upon finishing the lesson, I was able to ask the teacher why that approach was used with Pupil X and the teacher explained that after working with the school’s Special Educational Needs Coordinator, Pupil X had decided that this was the most effective way for the school to support their needs. 
According to Donaldson, there are four purposes of the Welsh curriculum, and each of them should shape children and young people in Wales to develop as:

· Ambitious, capable learners, ready to learn throughout their lives 
· Enterprising, creative contributors, ready to play a full part in life and work 
· Ethical, informed citizens of Wales and the world 
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 
(2015, p. 113)
All four purposes aim to create better teaching and learning for children and young people in Wales, with a “growing skills focus and emphasis on application and development of higher-order skills, particularly creativity and digital literacy” (Donaldson, 2015, p.18) Although all purposes are interlinked and will develop over time in individuals, the fourth purpose can be seen in the observed critical incident, as Pupil X was able to “have the skills and knowledge to manage everyday life as independently as they can”, “face and overcome challenge” and “building their mental and emotional well-being by developing confidence, resilience and empathy.” (Donaldson, 2015, p.31) meaning Pupil X will increase in confidence and lead a “fulfilling life as valued members of society”. (Donaldson, 2015, p.31) Donaldson’s four purposes will outline the next teaching and learning steps focusing on the fore mentioned critical incident.

Literature Review
The first area of deep study to explore in regards to the observed critical incident is Additional Learning Needs. According to the National Assembly for Wales, a child is considered to have additional learning needs if they have “a learning difficulty which calls for special educational provision to be made for them.” (2004, p.1) The teacher confirmed that Pupil X had been diagnosed with dyslexia. The Welsh Government describe dyslexia as a “learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.” (2015, p. 14) Although I had an opportunity to ask the teacher questions after observing an English lesson with Pupil X, I do not know the details of Pupil X’s dyslexia diagnosis or how they are affected, I can only comment on Pupil X’s use of the yellow overlay to help them with reading as this is the only approach I saw in use. This educational provision was specific to Pupil X’s additional needs. It is possible that Pupil X receives further personal aid, although this is unknown for definite. It could be considered a flaw in the observation method that I am unable to learn more about Pupil X’s additional needs, although it could be argued that this essays aim is to outline next teaching and learning steps focused on the case study and additional information on Pupil X’s diagnosis is not essential. According to Peer and Reid, “Students with dyslexia may not need pedagogical approaches that are essentially different from other learners, but they will need individually focused programmes of learning”. (2001, p.128) Pupil X was observed receiving the same pedagogical approach as all other students in the lesson, which was in this case, mainly inquiry based due to the students being expected to review the recently read book to develop their metacognitive thought process and critical thinking. I am unaware if Pupil X receives an individually focused program of learning on a regular basis, but I am aware that Pupil X has received additional support in the past in order to be put forward for a dyslexia test and to establish that a yellow overlay was an effective method of aid for them. It has been said that “provision for dyslexia are likely to remain inconsistent.” (Peer and Reid, 2011, P.129) Meaning it could be argued that we are unable to pre-empt Pupil X’s personal provisions as there is not one a one size fits all programme of aid that can successfully fulfil the needs of each individual. (Peer and Reid, 2011, p. 130) Some believe that pupils with additional learning needs should be taught separately from pupils who do not have additional needs in order for all pupils to receive appropriately taught lessons to match their abilities. Often referred to as a Special Educational Needs Unit, or a SEN unit, it is dependent on the severity of each pupils additional learning needs if they are required to attend. With regards to dyslexia, the Welsh Government state; “Pupils may attend full or part time, depending on authority and the severity of their dyslexic difficulties.” (2012, p.21) Pupil X was in a class of pupils without, to my knowledge any additional learning needs. It is important to acknowledge that Pupil X may attend a SEN unit for additional support, however, they are able to participate in a ‘mainstream’ class by using specified provisions, in this case, a yellow overlay. It is possible to speculate therefore that Pupil X’s diagnosis of dyslexia is not considered to be largely severe. With this in mind, it is important to note that the teacher commented that the yellow overlay was Pupil X’s preferred method of aid after receiving additional support. It is believed that; 

Children and young people with special educational needs have a unique knowledge of their own needs and circumstances and their own views about what sort of help they would like to help them make the most of their education. 
(National Assembly for Wales, 2004, p.25)

This proves to be apparent with Pupil X who has received the correct support to make informed decisions about their own circumstances. This will therefore help Pupil X to gain independence, remain dignified and, along with all pupils who are taught in accordance to Donaldson’s four purposes, become “confident individuals, ready to lead fulfilling lives as valued members of society.” (2015, p. 113) It could be argued that because of this, Pupil X received a positive experience of the critical incident because of the way the teacher pre-empted the needs of Pupil X, meaning they were aware of Pupil X’s needs and knew how to respond accordingly. This analysis will impact on the next teaching and learning steps as referred to in the essay title, as these factors show how a teacher can successfully aid a pupil with additional learning needs. 
The mixed abilities in Pupil X’s class led to study of differentiation and the effects this may have on pupils with additional learning needs, which will be the second area of deep study to explore. Differentiation is described as “when teachers adapt the task, the outcome of learning, the pace of learning and/or the pupil’s mode of response” (Welsh Government, 2017, p.16) to suit the individual needs of the learners. According to Capel, Leask and Turner: “the purpose of a differentiated approach is to maximise the potential of the pupil and to improve learning by addressing the pupil’s particular needs.” (2004, p.608) Meaning that the aim of differentiation is to ensure that all learners receive the best possible education, are included in the learning and that all pupils’ abilities are accommodated. This can be seen in the Welsh Assembly Governments aim to see “all learners making progress along the same continuum, regardless of any additional learning needs they may have. A more personalised approach to learning will support every learner to progress at a suitable pace, and be challenged appropriately.” (2020, p. 25) The observed critical incident, is an example of differentiation in use, due to Pupil X being supported to make progress along the same continuum as their class. This shows that because of differentiation, Pupil X continues to be educated in accordance to Donaldson’s four purposes as an “ambitious and capable learner”. (2015, p.29) Although this critical incident is focusing on differentiation of a pupil with special educational needs, it is important to note that differentiation also includes all pupils, including the more able and talented pupils in a class, as these pupils can also be restricted in their learning, only in this case, due to their ability to work at a quicker pace than others. More able and talented is a term used by the Welsh Government to refer to pupils “who require opportunities for enrichment and extension that go beyond those provided for the general cohort of pupils.” (2008, p.1) In order to challenge students, teachers often use methods such as, but not limited to: effective questioning and formative assessment in order to enhance a student’s understanding and to scaffold their learning. This is true for all learners and not only the more able and talented. It has been said that differentiation is evident based upon such methods.  Capel, Leask and Turner believe that “differentiation can be achieved through the choice of activities given to pupils” (2004, p.668) This choice of activities are able to stimulate pupils understanding of a subject and further their understanding in accordance to their abilities. An example of this is effective questioning which is often used by a teacher throughout a lesson to confirm a pupils understanding and encourage further thoughts on a subject. This allows the teacher to structure appropriate questions to suit a pupil’s abilities and scaffold their thinking into Vygotsky’s zone of proximal development. Vygotsky’s zone of proximal development describes the space between what a pupil currently understands and what they could understand if guided or scaffolded by a more knowledgeable other, in this case, a teacher. 

The distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers. 
(Vygotsky, 1978, p. 86)

Vygotsky emphasises the importance of treating each child as an individual and believed that each pupil should receive appropriate teaching methods that are personal to them. This personal approach corresponds with the study of differentiation. Differentiation is considered to be an effective method of teaching a range of pupils by many, including Capel, Leask and Turner who state that “differentiation supports progression.” (2004, p.668) due to the way teachers are able to further a pupils’ understanding of a subject. Capel, Leask and Turner also comment that differentiation is positive due to the way it involves all students and therefor meet the governments expectations to “match the needs of all pupils, including those with special educational needs, within the commitment to the ‘inclusion’ of all pupils.” (2004, p.965) However, some argue that differentiation labels a child negatively and can develop into a self-fulfilling prophecy. Some say that if a teacher expects a low level of achievement from a pupil because they have been labelled as a low achiever, they therefore will not encourage further understanding from the pupil. Having said that, although Pupil X had been grouped in the lower set, the teacher was very encouraging to everyone in the class, and encouraged further learning and scaffolding throughout the lesson. Because of this, the observed critical incident seemed to be a positive experience for Pupil X, who was able to be included in the English lesson because of the additional support provided for their personal needs. The teacher continuously ensured that Pupil X was following along with the class as they read and furthered Pupil X’s understanding by asking open questions, allowing Pupil X to form informed opinions on the book. The next teaching steps in this situation should consider differentiation as an effective tool to individually aid a pupil’s learning outcomes.

Reflection, Evaluation and Next Steps 
It is important to look back and reflect on the critical incident I observed, in order to consider different perspectives and not only my own. These findings will have implications on my future practice therefore it is important to consider more than only one point of view. “Although critical reflective practice begins alone, it is, ultimately, a collective endeavour.” (Brookfield, 1998, p.200)
Brookfield stresses the importance of reflective practice as it “makes us more aware of those… dynamics that infuse all practice settings.” (1998, p.197) Brookfield achieves effective reflective practice by viewing the same situation through the viewpoints, or lenses of others. Brookfield’s four lenses consist of:

The lens of their own autobiographies as learners of reflective practice, the lenses of the learners’ eyes, the lens of the colleagues’ perceptions and the lens of theoretical, philosophical, and research literature. 
(1998, p.197)

With regards to the critical incident I observed, I have, as the researcher, analysed my findings, however I intend to use Brookfield’s’ lenses to consider other perspectives of the case study. During the observation, I was unable to approach Pupil X to ask their thoughts on the critical incident making me unable to receive feedback from their point of view. Brookfield explains that this could be an effective method to see a pupils understanding of a lesson and recommends an anonymous ‘Critical Incident Questionnaire’ for the pupils to feedback their thoughts on the lesson. Brookfield stresses the importance of the anonymous feedback from pupils stating that “learners have an understandable reluctance to describe how they see their leader’s power and authority’. (1998, p.199) As an observer, I would’ve been unable to collect anonymous data from the pupils in order to understand their point of view effectively. This could be considered a flaw; however, I am able to focus on the two remaining lenses in order to evaluate other perspectives. Before and after the lesson, I was able to discuss the lesson with the teacher and hear their version of events that took place. This allowed me to “check, reframe, and broaden” (Brookfield, 1998, p.200) my own theories and has proven to be an important part of the observation, due to the teacher being able to clarify why certain teaching methods were used and why. Brookfield’s final lens of theoretical literature has allowed me to explore areas of deep study relating to the critical incident and “’name’ our practice by illuminating the general elements of what we think are idiosyncratic experiences.” (Brookfield, 1998, p.200) Meaning that by researching into other studies of additional learning needs and differentiation I have been able to broaden my perspectives on these matters and, according to Brookfield, this helps “to switch our interpretive frames so that we view a situation differently”. (1998, p.201)
	I have been able to form my own recommended teaching steps from the critical incident, based upon the deep research and the use of reflective practice. Based on this, I have concluded that if a child with additional learning needs is in my class and requires certain provisions to be made for them to fully participate in the class work, I would ensure that the pupils needs are accommodated as best denoted by them. I would do this because of the National Assembly of Wales’ belief that all children with special educational needs have “unique knowledge of their own needs” (2004, p.25) and how best to treat them. I would follow this by using regular formative assessment throughout the lessons to ensure the pupil in question remains to be comfortable and learning to the best of their ability. I would use effective questioning to do this because, as previously mentioned, this is an effective method of differentiation and scaffolding the pupils through Vygotsky’s zone of proximal development to achieve a higher level of understanding and learning. I would communicate with the school’s Special Educational Needs Coordinator, in order to ensure that Pupil X received the correct support with a specialist in the subject and enquire if there was further training available for me to undertake in the subject. This would correlate with the Professional Standards of Teaching (Welsh Assembly Government, 2019, p.2) and would ensure collaboration and professional learning. These standards, according to the Welsh Assembly Government should “drive all teachers to be the best they can be.” (2019, p.2) In order to develop Pupil X’s learning over time, I would ensure clear communication between myself as the teacher and the pupil, in order to ensure the best provisions are supplied. I would use Brookfield’s lenses to do this and offer all pupils a chance to anonymously feedback their opinions of my teaching methods in order to gauge an honest review of their opinions, thus providing another perspective and making me more aware of these perspectives as an educator. 

Conclusion
To summarise, this essay has evaluated a critical incident that has been observed as part of a structured, non-participant case study in a teaching environment. Although there have been flaws with some of these methods, in particular in inability to foresee events which evolve outside of the pre-set structure, it has proved, in this case, to be an effective method to record notes from the observation and noting the critical incidents that took place at the time. The reflective method used in this study has proven to be of high importance, due to the ability to consider others opinions and not only those of the researcher. The critical evaluation has concluded the next teaching and learning steps and are supported by the literature reviewed in the denoted fields of study. These can be linked to the Professional Standards of Teaching, which include innovation, collaboration, leadership and professional learning. (Welsh Assembly Government, 2019, p.2) Whilst considering the critical evaluation of next teaching and learning steps included in this essay, it is essential to note that these outcomes are based upon the critical incident I interpreted during my observation. Critical incidents are simply incidents that become critical due to the researcher’s ability to delve into and evaluate an incident that may seem trivial to others, in order to improve their own personal practice. 
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Appendices 

1.1 - Observation Field Notes 1

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29/09/20 9.15am 
· Year group: 8N (lowest set)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· English
· Indoors
· Low ability range - according to the teacher
· One pupil has additional learning needs – diagnosed with Dyslexia
· 11 pupils in the class


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
· Relaxed vibe
· Pupils seem to have enjoyed the book they have ready together
· Pupils are well behaved – listening to the teacher and asking questions – engaged in the lesson
· Upon entering and leaving the class, they disinfect tables before it is asked of them – they know what to do, what is expected of them


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Upon finishing the book, the teacher encourages a class discussion. Lots of hands up. Teacher ensures those without hands up are asked to contribute – involves everyone. Teacher uses further questioning to allow pupils a better understanding. Asks ‘why’ a lot – “why do you think that?” “why do you think that would be the case?”
The written task is presented on the whiteboard and pupils have a chance to ask questions. Teacher is unable to roam the classroom due to Covid19 so instead questions pupils as they work, encouraging rich answers to the tasks. Teacher asks pupils to show their books from their seat and encourages more work etc. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

As the teacher reads from the book, they are very animated. Uses different voices. Teacher stops during the reading to ask questions “what do you think will happen next?” Teacher also looks up a lot during reading to ensure pupils are participating and following along. Teacher pays particular attention to the pupil with dyslexia in a non-obvious or patronising way. Pupil reads with their finger but seems determined to do so and seems to be enjoying the participating. 

Walls are decorated with pupil work – posters. Also there are posters on spelling, reading and writing tips which would aid the pupils with their work. Vibrant, colourful.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Once the task is set, a lot of pupils are asking the teacher how to spell certain words. The teacher allows students to use a dictionary as it enhances independent learning and is a good experience for pupils to become accustomed to. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson, the teacher begins by reviewing what was learnt in the previous lesson. This is refreshing students memory on what was learnt and prepares them for the lesson ahead. The teacher questions their existing knowledge on the book they are reading and questions how they expect the book to end based on what they have previously read. This allows students to. Form an informed opinion on the books ending. 

Students knowledge is developed throughout the lesson by the teacher asking regular ‘hinge questions’ throughout the lesson to check understanding and asking pupils to elaborate on their answers – asking why.
Teacher chooses pupils to answer questions – no hands up - this is an example of formative assessment.

Pupils often ask the teacher how to spell certain words and the teacher encourages independent learning by asking pupils to use a dictionary.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher supplies the pupil diagnosed with dyslexia with a transparent yellow plastic cover / sheet / overlay – aids pupils reading and processing ability. This is done subtly – with no fuss – doesn’t draw attention to this pupils additional needs. Anticipated, understanding, respectful.

As the class read along with the teacher, the teacher glances around the pupils to ensure they are participating and reading along. Regularly glances at the pupil with dyslexia to ensure participation. Pupil seems comfortable and following along to the pace of the lesson. 

Teacher regularly checks on this pupil throughout the lesson - “Are you okay ____?” , “How’s your work going _____?” , “Have you finished your work?” Also uses positive encouragement.




1.2 - Critical Incident Identification Record 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29/09/20 
9.15am 
Year group: 8N (lowest set)
English lesson
11 pupils in the class
Critical incident involves one pupil (Pupil X) and the teacher
Pupil X has additional learning needs - been diagnosed with dyslexia.
Pupil X struggles to process words and reading. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Before the lesson began – teacher explains that this is the lowest set of the year group and it includes one pupil with ADL (additional learning needs) – diagnosed with dyslexia. Struggles with reading and processing words. Okay at writing. Teacher points out where the pupil will be sitting for me to observe. Pupil sits near the front so the teacher can keep an eye on their progress. 

Pupil X seems at ease listening to the teacher explain that the class would finish reading their book and will then commence writing a book review. 
The teacher subtly placed a translucent yellow sheet of A4 plastic in front of Pupil X. This is placed over the pages in the book by Pupil X as they read along with the class. Pupil X didn’t ask for the sheet but the teacher pre-empted it’s need. Understands Pupil X’s additional learning needs. This must be a provision put in place to aid Pupil X with their reading and to process words. Some people with dyslexia struggle with the glare on white paper. The teacher did not draw attention to this in front of the whole class – subtle, respectful, no fuss, dignified. Pupil X and teacher must have discussed this in the past and agreed how to deal with the additional needs. Pupil X was able to join in with the rest of the class as they read comfortably. Pupil X uses their finger to follow along in the book. 
 
End of lesson – I ask the teacher about the yellow sheet - after working with the school’s SENCO, Pupil X had decided that this was the best way for them to read. 





2.1 - Observation Field Notes 2
 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29/09/20 10.15am 
· Year group: 10, top set
· Morning break follows this lesson


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Year 10 GCSE triple science lesson
· Inside, science class / lab
· Only 3 pupils in the class (usually 15) – A lot of pupils required to self-isolate at home due to Covid19. These pupils will be learning from home via Google Classrooms. Teacher will supply work online for them to complete.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Very quiet due to the low number of pupils but the teacher is able to discuss topics and answer questions in depth. Seems less formal and pupils seem comfortable to discuss, ask questions etc in this small group. Pupils are well behaved, mature, independent.

Teacher tries to engage pupils by using mini whiteboards and make the lesson more enjoyable.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Due to the low numbers of pupils in the class, pupils get more attention from the teacher who is able to explain in detail and discuss answers and opinions thoroughly. Pupils seem to enjoy the opportunity to engage on a 1-2-1 level with the teacher – they might not usually get this opportunity.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The classroom is a science lab and is quite a big space but pupils are required to socially distance from the teacher as a Covid19 safety measure. The walls are decorated with colorful examples of pupils work. Also health and safety information for this environment – scientific symbols and their meanings etc. Teacher uses an interactive whiteboard to show examples of exam questions and how to structure answers to receive high marks in a test. 



	Access and challenge 
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Mini whiteboards are used to engage pupils and go over information learnt in the previous lesson. Formative assessment. Due to the low number of pupils, teacher can question pupils answers easily and ask them to elaborate. Use of hinge questions to check understanding. Teacher sets a pupil a personal challenge to improve by the end of the lesson – know how to spell a scientific term correctly. Pupils are receiving very personalised teaching to their personal needs because of the low numbers I the class. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Mini whiteboard ‘quiz’ to go over previously learnt information. Pupils are asked to draw and label a cell – show to the teacher who can assess their work and ask further questions to check understanding – formative assessment. At the end of lesson, pupils take part in a quiz on Google Classrooms to go over what they have just learnt. Example of more summative assessment. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Teacher sets a personal task to an individual pupil to improve on by the end of the lesson – correct spelling of a term. Differentiation. Teaching to a pupils needs because of the low numbers in class – teacher can give more attention. At the end of the lesson the teacher asks the pupil to spell the term before they leave. Teacher also explains the importance of this to everyone in the class – the examiners will deduct marks for wrongly spelt words. Justifies the teaching. I observed the pupil writing the term in their notebook correctly and trying to revise the spelling throughout the lesson. Because of the teachers justification, the pupil understood the importance and did independent learning. Although there was only 3 pupils in the class – this pupil was the only one spelling incorrectly so didn’t need to be taught to the whole class – differentiation. 





2.2 - Critical Incident Identification Record 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 


	Tuesday 29/09/20 10.15am 
Year group: 10, top set
GCSE triple science lesson
Only 3 pupils in this class – usually 15 but most students were self-isolating because of Covid19. These pupils would receive exactly the same work at home via Google Classrooms. 
Critical incident involves one pupil and the teacher.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher conducted formative assessment of prior knowledge at the start of the lesson in the form of mini whiteboards. Due to the small number of pupils, teacher was able to ask further detailed questions on the pupils answers. One pupil spells a scientific term incorrectly and the teacher comments that this isn’t for the first time. The teacher decides to set this pupil an individual task on spelling this term correctly by the end of the lesson. The teacher explains why the correct spelling of a term is so important in a test and the pupil is observed practicing the correct spelling throughout the lesson. At the end of the lesson, the teacher tests the pupil on how to spell the term correctly. The pupil must spell the term correctly in order to leave the classroom. The pupils spells the term correctly and can now leave. Example of independent learning and differentiation due to the teachers ability to pay more attention to each pupil in a smaller class. 
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3.1 - Observation Field Notes 3
 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29/09/20 11.30am 
· Year group: 9
· This lesson took place after morning break


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Year 9 Welsh lesson
· Unsure of exact set but middle rage
· 27 pupils in the class


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Teacher gives off a very serious, no nonsense vibe and pupils pick up on it instantly. Pupils are extremely well behaved, quiet and respectful.
· Pupils were loud and rowdy in the corridor before the lesson. As the teacher opened the door, quietness fell instantly and pupils entered the classroom.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher had a starter activity on the board as the pupils entered the classroom. The pupils knew what was expected of them instantly and to what standards. The starter calmed down the excited students after their morning break. The teacher explained the outline of the lesson. All pupils seemed to listen and understand the teachers requirements. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The class was decorated with posters and work relating to the subject, as well as helpful posters on how to use the language correctly – Do’s and don’ts.  At one point in the lesson, the teacher directed the pupils attention to the wall in order to read the grammar rules and include them in their work. 
The teacher used the interactive whiteboard to present recourses to the pupils to aid them in their work. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher had a randomiser on the board with the pupils names loaded into it and used this to ask pupils questions – no hands up approach – formative assessment. This was an effective way to engage the class – all pupils seemed to prepare an answer in case they were called upon. Pupils answers were challenged throughout. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher began the lesson with a starter activity that was based upon the pupils prior knowledge on the subject. Teacher then used a randomiser to ask questions – no hands up approach – this is an example of prior knowledge. Pupils were observed to be preparing their own answers for the teachers questions in case they were called upon.  The teacher asked open questions and encouraged pupils to share their opinions. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The pupils behaviour in this class was of a very high standard and noticeably better than other observed lessons that day. The teacher had their own set of rules within the classroom as well as the school rules. 
Example: Upon entering the classroom, pupils unpacked their books and pencil cases and stood behind their chairs quietly waiting for the teachers permission to sit. This is not a school rule but the teachers rule. The pupils have learnt this behaviour.
Behaviourism.




3.2 - Critical Incident Identification Record 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29/09/20 11.30am 
Year group: 9
Welsh lesson
This lesson took place after morning break
Unsure of what set but they were middle – neither top nor bottom. 
27 pupils in this class
Critical incident involved the whole class and the teacher.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Before the lesson, pupils had returned from morning break and were observed in the corridor to be rowdy, loud and excitable. As soon as the teacher opened the class room door, the teacher didn’t pass any comment, only gave a stern look. Pupils instantly fell quiet and entered the classroom in single file. The pupils unpacked their books and pencil cases and stood quietly behind their chairs, waiting for the teachers permission to sit. 
These are not school rules but learnt behaviours from this particular teacher and their own class rules. The pupils knew how to behave without being told. Very respectful and quiet as the teacher spoke and introduced the lesson. 
Example of behaviourism in action.







4.1 - Observation Field Notes 4
 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29/09/20 12.30am 
· Year group: 7 mixed ability class
· Lunch follows this lesson

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 7 drama class
25 pupils
Class took place in the school hall
Mixed ability class (no sets)
Pupils were excited for lunch which follows this lesson


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The school hall was the setting for this lesson – a big space for the class but the pupils spread out to practice their performances. 
The vibe was excitable, it was evident that most pupils enjoyed this lesson. Pupils answered questions at the beginning of the lesson based on prior knowledge. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher explained the outline of the lesson to the pupils – they would have time for a final practice of their performance and would then perform to the rest of the class. 
The teacher wasn’t able to present the work on the whiteboard but instead had booklets which included a copy of the script and gave these to each pupil as the teacher read through the booklet explaining the requirements of the performance. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The school hall was sparse of wall decoration and had no examples of work to show. The room was large and had chairs stacked around the outside of the space. Pupils didn’t seem discouraged by this and used the chairs as props in their performances.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher began the lesson by asking pupils questions based upon their prior knowledge that was learnt in their previous lessons. The teacher used the schools merit system to encourage engagement and the pupils enjoyed this reward system. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

As the pupils practiced their performances, the teacher walked around each group observing the pupils and offering feedback. The teacher also gave examples of how to perform certain parts of the script emotively.

During the pupils group performances, the teacher gave the class the opportunity to offer positive feedback to each other – personal assessment. The teacher also stressed the importance of the audience during the performance and encouraged listening and clapping after every performance. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A pupil did not want to perform in front of the class and became upset – mental health and emotional wellbeing. The teacher reacted in a sensitive manor but stressed the importance of the performance and why it was required. The teacher allowed the pupil not to perform firs and gave the pupil time to relax, but called upon the pupil again later in the lesson and the pupil did so.





4.2 - Critical Incident Identification Record 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29/09/20 12.30am 
Year group: 7 mixed ability class
Drama lesson
Lunch follows this lesson
25 pupils in this class 
Class was set in the school hall







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Pupils were required to perform their work in groups in front of the class in this lesson. The first group of 4 students were called up to perform in front of the class and one pupil of the group became nervous and upset stating that they didn’t want to perform. The teacher asked the pupil why and the pupil said “I don’t want to”. The teacher explained why each pupil was required to perform and that this was a safe place for everyone to perform in front of each other with no negative judgement. The pupil remained to be upset so the teacher allowed another group to go first and allowed to pupil to prepare their self.  The teacher asked this pupils group to perform second and the pupil agreed to perform this time.  The teacher understood that this pupil was uncomfortable but made it clear why this was required of them and gave them an opportunity to prepare. This situation could’ve negative effected the students mental health but the teacher took care of the pupils emotional well-being. 




