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	Goal
	Improvement and Development Goals
	Success Criteria
· What is the focus of my objectives?
· What is the intended impact?
	Support needed 
	Timeline

	1
	To aim for a balanced residual for Group 10 literacy intervention.
 
 
	To improve the literacy outcomes of pupils in Group 10, who currently have the lowest reading ages within the intervention groups, through targeted planning, quality literacy support, and regular progress monitoring. This will include focused interventions such as Lexonik which help develop reading fluency, comprehension, spelling, and vocabulary skills, while ensuring pupils are engaged and motivated. 
	· Access to up to date reading and spelling age data to identify gaps and monitor progress.
· Continued access to literacy intervention resources, including Lexonik and other literacy programmes.
· Opportunities to liaise with English staff, ALN colleagues, and Progress Leaders to discuss student progress and agree targeted strategies.
· Time to analyse assessment data and adapt intervention plans accordingly.
· Support from parents/carers in encouraging reading and literacy activities at home.
· Relevant professional development and training to further develop skills.

	Within the next 6 months.

	2
	 To develop a culture of challenge for all learners in line with the school goals and plans.
 
 
 
	[bookmark: _Int_NYJ6U31A] To further develop my practice by ensuring that all learners, regardless of ability, are appropriately challenged and supported to achieve their full potential. Through the consistent application of the Croesy Five principles. The Croesy Five principles are Feedback, Challenge, Ready to learn, Application of skills and Explanation. I will provide high-quality support that promotes independence, resilience, engagement, and progress for all pupils. I will ensure all pupils no matter what ability is challenged and supported to produce work to the best of their ability. I will challenge pupils by including challenge questions at the end of their task, by cold calling and questioning their understanding and comprehension. For example, in my role I carry out reading activities with the pupils, I can question their comprehension of the text by asking questions and creating a challenging activity for them to complete after reading.
	·  Opportunities for professional learning related to adaptive teaching, learner engagement, and effective challenges.
· Collaboration with teachers and departments to share best practice and effective strategies for challenging learners.
· [bookmark: _Int_4cwl4VZC]Access to pupil progress and information assessment to enable targeted support and challenges.
· Regular feedback from line managers and colleagues on the impact of support provided within lessons.
· Time to plan challenge activities and questioning.
· Time to observe effective classroom practice.
	 Within the next 12 months. 

	3
	 
 To improve my Harvard referencing skills 
 
 
 
	 To improve my Harvard referencing skills so that I can feel more confident when completing my university assignments and make sure that all my sources are referenced correctly and consistently. By developing this skill, I aim to improve the overall quality of my academic work, reduce any referencing errors, and demonstrate good academic practice. To achieve this, I will extensively use the Cite Them Right guide, carry out my own research into Harvard referencing, and take on board feedback from tutors. I will make sure to apply accurate referencing in all assignments.

	
· Access to the Cite Them Right guide and university referencing resources.
· Feedback from tutors on submitted assignments and drafts.
· Opportunities to review examples of correctly referenced academic work.
· Time to practice and apply Harvard referencing consistently across assignments.

	 Within the next 3 months.
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Part 3:  
Recognising and Analysing the Significance of Professional Practice in Meeting the Individual and Inclusive needs of Children
Professional practice is a term used to detail activities that can accompany you to apply your knowledge to your job role, workplace, or industry Collins (2023). Professional practice refers to the standards, values, skills, and responsibilities that lead practitioners when working with children. Professional practice In Early Years and childcare setting ensures children are supported in a safe and inclusive manner. As a practitioner working in children's care and education, practitioners must follow several codes of practice and policies. A code of practice offers guidance and support to carry out the professional practice expected WJEC (2019). Skills England (2026) says that Early year's practitioners must be reflective with a commitment to professional development, whilst following legislation, policy, and procedures to ensure they are following professional practice.
This essay will look at two important aspects of professional practice: safeguarding and communication / relationships. It will look at why these areas are important in supporting and meeting the need of children's welfare, development, and inclusion. It will also cover how practitioners can use them to meet the diverse needs of children within early years settings.
Safeguarding is protecting children, young people, and adults at risk from abuse, exploitation, neglect, and harm. A main part of safeguarding is ensuring they are safe, boost their welfare and to ensure action is taken when there are concerns about their safety and wellbeing. Safeguarding is everyone's responsibility and everyone has the responsibility to report any concern, point out risk and help create safe environments NHS (N.d). Safeguarding is part of professional practice and being a professional practitioner, it is a policy that must be followed by every member of staff in a school or early years settings and is part of the job role. Safeguarding is especially important as nothing is more important than children's welfare. Every child has the right to grow up in a safe, fixed, caring home. Every child deserves to be protected and if they need help and protection, they deserve that to be quality and efficient support. This is why it is important for individuals and organisations to have a clear understanding of their role when it comes to safeguarding and how safeguarding works UK Government (2026). Safeguarding in education is key; Children spend a large part of their lives in school settings which makes schools sometimes act like a frontline for safeguarding. As part of professional practice schools must ensure safeguarding policies are heart of school operations, this may include any staff vetting, student mental health support, anti-bullying procedures, and the safeguarding policy itself. Schools must have a Designated Safeguarding Lead (DSL) to ensure that any concerns are addressed quickly and efficiently (Jones 2026). Early years practitioners have a duty of care when it comes to safeguarding. As part of professional practice, they need regular safeguarding training and ensure they report any concerns accurately and straight away UK Government (2026).
Some children may be more vulnerable due to factors such as disabilities, SEND, family circumstances or additional needs however safeguarding ensures individual and inclusive needs are met because it ensures every child receives equal protection. Safeguarding ensures needs are met by ensuring there is a focus on a safe and healthy environment, a place that is inclusive and welcoming for staff, children and families, a place where concerns are taken serious and acted upon every time and a setting where staff are well trained Department for Education (2026). All these points create a safe space for all needs. Safeguarding promotes children's rights and wellbeing.
Safeguarding is more than just responding to abuse, it involves prevention and protection. Protecting children is a complex role and mistakes can be a huge cost to their safety states Department for Education (2017). Strong safeguarding procedures help create trust between practitioners, children and families and ensure that every pupil feels safe and has the same rights and equal protection. Without effective safeguarding practice and having it as part of professional practice, children's safety and development would be negatively affected. In cases where safeguarding has failed this can be seen. For example, in the tragic case of Finley Boden highlights serious failures in safeguarding. He was removed from his parents' care shortly after birth due to concerns for his safety but was returned to their care just 39 days before his death. The case review showed that there were several missed opportunities to intervene and report concerns, which exposed weaknesses within the safeguarding system. This case demonstrates the importance of practitioners recognising and reporting concerns promptly to help protect children from harm Spinks S (2024). This highlights again why safeguarding is important and inclusive of every child and every practitioner's responsibility.

I am now going to look at communication which links with relationships. Communication is the exchange of information between verbal, non-verbal and written methods Gordon (2026). A relationship is the way two or more people are connected Collins (2026). Communication and relationships play a key part in early years sectors and drive professional practitioners' standards. Children do best when they feel safe and valued. In early years, relationships between children, their family, and the practitioners they work with shape their development and impact their confidence. It is important to communicate and work alongside the family as the child's first educator says Leach (2026). Leach also highlights how important it is for practitioners to build family engagement with pupils. It creates trust and partnership. When families are active and engaged in their child's early learning, children can make powerful gains in communication and social development. Parents or carers that understand and are involved in what happens in early years feel more connected and confident in supporting their child's development and learning. The collaboration shows better outcomes for children and better emotional secureness (Ofsted, 2024). These points show that communication, building involvements and relationships with families are important and play a massive part in early years education by having a positive impact on the child's development and safety.

Effective communication with children in early years professional practice is a key part to gain trust, understanding and support. Some key practices practitioners must follow to meet inclusive and individual needs when communicating with children are to use understandable language and highlight key words to help children understand and improve their communication. Practitioners must understand that communication with pupils can also involve facial expressions, gestures, sounds, and signs and by being aware of this creates an inclusive space for all needs The Brain Charity (2026). Effective communication and relationship with other professionals are also especially important and a key part of professional practice. Sharing expertise, reflecting on practice, supporting other professionals, and building confidence to deepen understanding improves outcomes for children and can have strengthen effect on the whole team Ofsted (2024). By sharing information and expertise professions are ensuring the individual and inclusive needs are met for example if a pupil has an individual development plan (IDP) which is a legally binding document in Wales for children and young people with additional learning needs. It contains specific needs for the learner and any provisions in place and agreed outcome. It is important that this information is shared with the relevant professionals and all practitioners who work with that child are aware of the IDP and details to make sure the child gets the outcome and support required. Effective communication supports inclusion by ensuring every child feels valued and understood, poor communication can result in misunderstanding and unmet needs, therefore communication is a key part of professional practice.
To conclude. Professional practice is a key part in ensuring children's individual and inclusive needs are met. Safeguarding and communication are two key parts of professional practice that contribute to children's safety, development, and wellbeing. Safeguarding protects children from harm and makes sure the child is the centre of the approach, while effective communication ensure practitioners build positive relationships and have the information to understand each inclusive need of a child. Together, both elements help to create an inclusive environment where all children feel safe, supported, and able to reach their full potential. Practitioners need to continually develop their knowledge and skills in both safeguarding and communication to provide the highest standard of care and education.
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The importance of reflective practise within the early years

Introduction
Reflective Practice is the process of critically examining experiences,
actions and decisions to enhance professional knowledge and
improve further practice. We reflect to give ourselves areas to
improve, itis a key part of emotional intelligence. Cambridge
Libraries (no date). Reflection in Early Years practise allows
practitioners to look at and evaluate their effectiveness of their work,
such as their interactions, teaching approaches and support that they
provide to the pupils. Early Year practitioners must regularly reflect on
their practise and can identify strengths and areas for development;
this helps them make changes that are necessary and creates a
positive outcome for pupils and co-workers. Reflective practise is.
also an important part of professional development through
encouraging practitioners to learn and adapt from their experiences.
This poster will explore the concept of reflection and reflective
practise, look at the importance within early years education, talk
about theories of reflection and compare different reflective models

Why is reflective practise important in Early Years?

Reflective practice is an essential part of professional
development within Early years settings. Brock (2014) says
reflection and reflection practice are the key and main part of
being a professional and is key in early years education. Itis
important because it ensures practitioners are regularly
evaluating their actions, decisions and interactions with
people to regularly evaluate their professional actions and pupils to improve the quality of care and education provided.
use this to help them become better and improved. Reflective || Itis important that practitioners reflect on their practice to
practice is especially valuable to people who work in identify areas for improvements, strategies to enhance pupils
situations where it can be complex, and no one fits all for learning and development and supports continuous

every case such as Early years education and teaching roles professional development. ltis very important that Early Year
innovation learning (2023). Reflective practise tums our daily || practitioners ensure their practice professional standard and
work experiences into a progression of professional polices. This ensures that people act how expected and
leamning. reflective practise comes from influential thinkers. maintain professionalism. We must in the education sector to
such as David Kolb, in Experiential Learning (1984). ensure we improve the quality of care and increase

What is reflection and reflection practise?

Reflection is the process of thinking about experiences,
actions and events to gain a deeper understanding of them.
Reflection means considering what happened, why it
happened, how you will learn by evaluating how things could
be different in the future when similar situations appear.
Reflective practise extends this process by encouraging

whilst considering their strengths and limits.

confidence BirthtoSmatters (2021).

The theory of reflection

Reflection has been influenced by several theorists, which
include John Dewey and Donald Schon, both work have helped
shape modern understanding of reflective practice. Dewey
(1933) main point was that reflection is important to the learner,
he thought that our experiences made us who we are and when
reflective practice is part learning it creates growth and

change. He argued that leaming does not come from experience
however though reflecting on that experience and thinking of the.
meaning, To quote he once said “We do not lear from
‘experience. We learn from reflecting on experience.” He
believed that reflective thinking involved questioning what you
‘assume, looking at evidence and exploring what solutions there
are for the problems. Within early years practice, this

‘approach inspires practitioners to critically evaluate their
interactions and decisions to improve outcomes for children.

Building onto Dewy's ideas, Schon (1983) later developed the
idea of the reflective practitioners Schon debated that
professions learn and improve through reflection on their
practice. He pointed out two key parts of reflection which are
reflection in action and reflection on action. Reflection in action
happens during a situation, which lets practitioners adapt their
responses whilst events are taking place. For example, an early
year's practitioners may change an activity or lesson if they
notice a chillis not engaged or is struggling. Reflection on action
takes place after the situation has happened and requires
reviewing what has happened, how there can be improvements
‘and considering future practice.

Reflective models give Early Years practitioners a structured framework to evaluate
experiences and improve future practice. Two commonly known and used reflective
models are Gibbs - Reflective Cycle (1988) and Kolb Experiential Learning Cycle (1984).
Both models support learning from experience however they differ in their approach and
focus.

Gibbs' Reflective Gycle is made up of six stages: Description, feelings, evaluation,
analysis, conclusion, and action plan. The model allows you to work through each stage
when looking at an experience. The models want practitioners to think about more than
what happened during an experience but to also consider their emotions and what they
have learnt. One advantage of Gibbs' model is it provides a clear step by step guide that
helps users break the experience down McLeod (2025). However, a downside of the
modelis it can be seen as boring because it does not leave much room for expansion or
for further thought and can produce the same outcome Fallin (2021)

In contrast, Kolb's Experiential leaming cycle looks at learning through experience. The
model has four stages: concrete experience, reflective observation, abstract concept,
and active application. Kolb says that successful leaming happens when people reflect
on an experience to develop latest ideas and then apply these ideas in practice. An
advantage of Kolb's model is that in encourages practitioners to think about the good and
the bad of the experience and critically think Pal (2026). However, a weakness of the
modelis as itis categorized into four distinct learning styles, it risks imiting flexibility and
reduces the open to diverse deeper as well as not addressing depth and quality reflection
ICTI staff (2025).

To conclude, both models encourage professional learing and development through
reflection. Gibbs model does include a focus on feelings and Kolb's does not so this may
be seen as more suitable for early years practitioners due to it promoting feelings and
experiences.

Gibbs Reflective Cycle

Image - Dr Krishna Athal (2025)





