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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction

[bookmark: _GoBack]Throughout the course of this topic, it is the intention to critically evaluate and identify further teaching and learning steps by focusing on a specific case study chosen from observation carried out during the mandatory ‘bridging’ exercise. Furthermore, the nature of wellbeing within the Foundation Phase will be examined, with reference to the statement that ‘good health, in body and mind, is essential for a child’s development.’

Consideration had to be taken when reviewing the observation period; observation being viewed as a “powerful tool for teacher improvement” (Fletcher-Wood, 2016, p.126), as only having one day to observe does not allow a full view of student progression. Despite this, many critical incidents were able to be identified, and according to Tripp, “these incidents appear to be typical rather than critical at first sight, but are rendered critical through analysis.” (Tripp, 2012, p.25) The idea that an incident involves a significant turning point, regardless of whether it results in a positive or negative change within a lesson, can always provide a unique insight that can be reflected upon. In the context of reflective practice, using a critical incident can provide possible changes to be considered for future practice. According to Rushton, “reflection will not be effective unless it is systematic.” (Rushton, 2012, p.101) Reflecting on the chosen critical incident in future practice allows the teacher to see what was successful, what needs improving and if there are any changes that would be beneficial to ensure effective learning. (Rushton, 2012, p.101)

Observation and School context

[bookmark: _gjdgxs]The scene of the case study was based at a state school accommodating for both boys and girls aged 3 to 11 years old. The Primary school is split across two different sites, one infant school and one junior school. The school has around 400 students in total with 14% requiring free school meals, which is currently below the average. (Estyn, 2016, p.3) The socio-economic circumstances the school faces in the current climate and with the pandemic have created many challenges for the education system. Estyn (2016, p.3) explains that the school is currently performing very well, even with a low financial budget per child, for the geographical area. The year group involved were year 2, who were 6 to 7 years old; this age group faced the challenges of not being able to have many hands-on resources or any practical learning space, i.e. Reading Corner or Maths Mat. Referring to BERA (2018, p.21-26) ethical guidelines, there could be a potential issue with anonymity if the research is conducted in the local area where others in the community know the identity of those involved. In order to accommodate this issue, anonymity and confidentiality will be taken into consideration throughout the evaluation, and the term ‘Child X’ will be used throughout the following research. During a discussion with the teacher, consent was also received after advising them of the purpose of the research. 

Methodology

“Research is not only a set of skills, but also a way of thinking…a research study is designed to be unbiased and objective.” (Kumar, 2014, p.2) With the idea that this is not just the way in which the results of our findings are interpreted, but also how certain methods are designed and implemented in order to carry out the study. “One practical way to think about the issue of validity is to focus on error and bias.” (Norris, 1997, p.173) Before this study, possible threats that could occur during my observation were looked at and considered. Within a research study, a participant observer approach could have been taken, meaning taking part in any activities throughout the day as well as observing at the same time. (Kumar, 2014, p.173) Even though this allows a more active participation for “those who wish to reach inside a situation and have a long time available to them” to monitor in detail what was happening, it was felt this could have led to participant error, allowing a variable to affect the performance of the children, for example, time of day of participation. (Cohen, Manion, Morrison, 2007, p.404) This also could have led to participant bias which could then result in a false response. (Greene 2014, p.4) Deciding to teach a certain way in a particular setting might influence different responses. On the other hand, there is also a danger of researcher error and bias; that which changes the researchers’ thoughts and where the researcher could be influenced by their own experiences. (Greene 2014, p.4) This is why a non-participant observer approach was taken for this research, in order to stay objective and unbiased within the time frame available. (Hume 1711, cited in Ritchie et al. 2014, p.9) Limiting the Hawthorne effect during the observation was also an intended objective. (Machol 1975, p.31) The end result of this approach is that the research became more reliable, as the aforementioned threats to its validity were significantly limited, if not eliminated altogether.

Robert Yin describes that a case study requires looking at real life people in real situations. It is all about addressing the context. (Yin, 1994, p.13) This is one advantage Cohen, Manion and Morrison (2007, p.253) agreed with, writing that a case study can help deepen understanding of the research subject. The case then becomes “the basis of a thorough, holistic and in-depth exploration of the aspect(s) that you want to find out about.” (Kumar 2014, p.155) This differs from an experiment, where the study could potentially be influenced by the researcher, instead of simply being an observation of the natural outcomes. Time is a disadvantage for many when it comes to carrying out a case study, however this can be down to an incorrect judgement, confusing a case study for a more long term form of research such as data collection. In comparison, a case study can be conducted over a fairly short period of time, and lends itself to a more immediate outcome. (Yin, 2003, p.11) An extremely detailed description of the event is why a case study is good to use for research which allows internal validity. (Hitchcock and Hughes 1995, p.317) However Yin (2003, p.10) argues external validity is more relevant, in that unless your study is relatable to others then your results may not be able to be generalised. 

Four Purposes

The observation currently being focused on for this case study revolves around well-being. The incident played out as follows: Child X went to speak quietly to the teacher in front of the class, during fruit and water time, before the second lesson of the day. Child X said “I didn’t have anything to eat for breakfast and I have no fruit for now, I’m very hungry I can’t concentrate.” Prior to this, it had previously been noticed Child X was fairly disengaged during the morning activities. The teacher called the support staff outside the classroom and explained the situation, and they were able to provide some fruit and a carton of milk. The behaviour and engagement of Child X changed dramatically after this event, making this a critical incident. (See Appendices 6) Looking at Graham Donaldson’s Four Purposes, several links can be made. Applying this incident to the four purposes is essential for understanding that…
 The aim of a school’s curriculum is to support its learners to become:
· ambitious, capable learners
· enterprising, creative contributors
· ethical, informed citizens 
· healthy, confident individuals. (Donaldson, 2015, p.29-30)

Looking deeper into these four purposes, this critical incident can be applied to two of these statements in particular. Ethical, informed citizens cover the statement that students should be able to “understand and consider the impact of their actions when making choices and acting.” (Curriculum for Wales, 2020) Child X used their voice to address the issue of hunger and reach out and tell the teacher, hoping that there would be a positive outcome and a helpful, trustworthy adult to turn to. As an ethical, informed citizen, Child X demonstrated knowledge about the close community of the classroom knowing that everyone else had had the correct hydration and nutrition to continue learning in the environment and that it was important to address the issue. 

Child X was also aware of their rights and the skill of personal effectiveness, demonstrating emotional intelligence, which then links to being a healthy, confident individual. (Curriculum of Wales, 2020) The knowledge of keeping safe and well was confirmed when Child X confided in the teacher. There was an obvious respectful relationship between Child X and the teacher and Child X was able to gain the confidence to confide in someone. (Curriculum of Wales, 2020) These two areas of the four purposes coherently link to the other two areas; in order to be an ethical, informed citizen and a healthy, confident individual, it therefore follows that a child would have to be an ambitious, capable learner and an enterprising, creative contributor. For example, Child X demonstrates the ability to problem solve in addressing the lack of fruit and water, which shows an enterprising, ambitious mindset. (Donaldson, 2015, p.29-30) To some extent, it could be argued that here, Child X has fulfilled each of the four purposes in order to continue effective learning to shape their learning environment to suit them best. All children should have the knowledge to strive to meet all four purposes for effective learning throughout their education and into their future to establish being a lifelong learner. 

Literary Review

According to Tripp (2012, p.26), whilst looking at research it is beneficial to develop a wider position to explore. In this case the statement to be examined is ‘good health and nutrition is essential for a child’s development and well-being.’ From developing analysis of the single incident, several areas have been identified to look into further to discover a more general meaning and look at why this incident is deemed critical. These areas will cover nutrition and cognitive development, emotional and social development and the rights of children, all which contribute to the significance of an individual’s well-being. 

The World Health Organisation (WHO) who work with many countries across the United Nations and who promote “better health for everyone, everywhere,” have adopted their own definition of Health and what it consists of. (World Health Organisation, 2020) They view health as “a state of complete physical, mental and social well-being and not merely the absence of disease or infirmity.” (WHO, cited in Huber, 2011, p.1) At a quick glance that statement takes on a holistic approach which covers all the ways of development that can affect an individual’s well-being. This explains that health isn't all about being physically ill, but it covers other aspects of life that can have a huge detrimental effect on a person. Machteld Huber (2011, p.1-3), however, came up with this problem regarding the use of the word ‘complete’. This word 'complete' refers to the idea of a medically controlled environment and does not take into account anything that cannot be treated. It is saying that we as humans are only completely healthy when we have no issues at all, when in reality this is simply not a feasible outcome for the majority of the population. As humans, our brains allow us to think and feel and react to our environments socially and emotionally alongside those physical stimuli that may impact us in different ways. UNICEF (2013, p.5) identify that there are five dimensions that measure the well-being of a child. Health and their safety is only one aspect of this. Whereas the WHO believes that well-being is developed through achieving their definition of health. Therefore, there is a coherent link between the two areas, resulting in a generalised topic of health and well-being which will now and in the future be a very important area of learning and experience. 

Ferre Laevers also conducted research into the fascinating idea of measuring well-being. Laevers argued that well-being is the wonderful state in which a child can be okay and feel at ease. When a child starts to appreciate the interactions within their experience, they begin to concentrate and with focus they begin to enjoy their involvement. (Laevers, 2017) Facial expressions, behaviours and body language identify which level a child is at according to this illustrated Leuven scale of well-being. (Wells, 2015) Laevers also suggests that an individual’s environment and capabilities can also form a part of their overall well-being. This idea of learning through experience and maturation, due to genetics, are the foundations of a broad understanding of child development. Barbara Rogoff (2003, p.3) agreed that everyone learns and develops through both a biological and cultural process. Maslow’s hierarchy (1943) details the human needs in stages of significance. As part of the physiological stage, food and water are two essential parts of survival required for progression and development. (McLeod, 2018, p.4-5) Without these, a person would not be able to function efficiently and it would affect cognitive development in social and educational environments. 

Looking further into the importance of nutrition for supporting cognitive development, Dr Janet Rose, Gilbert and Richards (2015, p.48) addresses that children even from early years should be aware of having a balanced diet. Nowadays a lot of Primary schools encourage fruit and water at break times, which can provide a sense of belonging when they all eat together. It is necessary for the children to have the correct nutrients in order to develop and concentrate in their day to day activities. “Dehydration can affect a child’s mood as well as cognitive function.” (The Hydration for Health Initiative, 2018) It can be argued that an issue arising from this necessity is the accessibility to food and water or the correct nutrition surrounding the home environment of a child, this can lead to all sorts of health related problems and even deficiencies in the future. It can lead to a lack of emotional and social development especially around their peers. (Rose, Gilbert and Richards, 2015, p.130)

Urie Bronfenbrenner is known for his ecological systems theory and this particular model of child development demonstrates all the factors in the social environment that can impact a child’s general well-being. (Pound, 2009, p.9) Bronfenbrenner also believed that an essential part of a child’s development was the relationship with the caregiver and this needed to be filled with love, care and the caregiver needs to be a concrete part of their life. This idea is similar to that of John Bowlby and his attachment theory. (Bowlby, 2005, p.106) This outlines the importance of an emotional bond, usually with the mother or primary caregiver, from when the child is born through to early childhood. This special bond stays through adulthood and is built upon and can be strengthened in difficult times of sadness and distress. (Bowlby, 2005, p.106) This idea of attachment at such an early time in life allows trust to build and this figure of safety reassures a child and ensures their well-being during the initial stages of life. Similarly to having this attachment at infancy to influence emotional development, Lev Vygotsky claims that social interaction plays a prominent part in a child’s emotional development and this happens through the zone of proximal development (ZPD). (Reiber and Wollock, 1997, p.32) In comparison to the idea of attachment, this theory examines the influence of everything around the child and not just the child itself. Vygotsky, however believed that the child develops significantly more quickly in reaction to external stimuli, such as instructional concepts from a more knowledgeable other, like a teacher or parent. This specific model can be measured against the cognitive development of a child. (Reiber and Wollock, 1997, p.29) 

“Participation in education is a process that will necessitate all children being given the opportunity to make choices and to understand that their views matter.” (Welsh Government, 2016, p.9) A part of the daily routine of teachers are the social and emotional aspects of learning (SEAL) as well as behavioural skills are all a vital part of everyday development. (Welsh Assembly Government, 2010) Agreeing with what the aspects of learning are, Daniel Goleman ranks these aspects and calls them the four domains of emotional intelligence:
1. Self-awareness
2. Managing feelings
3. Empathy
4. Motivation and social skills. (Goleman, 2012) 
All of these different areas a person should have emotional benefit from and all children should have these instilled within their learning. SEAL recognises that these skills can change over time and allow for flexibility within the approach of schools. To provide this support, they set out a three tier model which helps the individual, small groups or the whole school. (SEAL Welsh Assembly Government, 2010, p.13) Both SEAL and Goleman apply these aspects of learning to a whole-school approach and identify the importance of inclusion. One could argue that the aspect of managing feelings is rather problematic especially for younger children. (SEAL Welsh Assembly Government, 2010, p.7) Even Goleman declares that this becomes easier as the brain matures and a person explores new experiences. (Goleman, 2012)

In legal terms, the Articles of Rights are essential for every child, both inside and outside of the school environment. Every child is entitled to every article being fulfilled. The United Nations Convention on the Rights of a child (UNCRC) believes every child has the right to lead a “safe, healthy and happy" life. (Children's Commissioner for Wales, 2020) There are several Articles that highlight aspects for ensuring well-being for children. The first implies that “everyone who works with children should always do what is best for each child,” (Article 3) and it is vital that practitioners have the knowledge of safeguarding and that every child should be treated as an individual, who has their own needs. (Children's Commissioner for Wales, 2020) Article 24 states that every child is entitled to food and water in order to have good health and that illness should be treated by a specialist. (Children's Commissioner for Wales, 2020) It is essential to have the right nutrition, to maintain good health, both physically and mentally. Article 29, “your right to become the best that you can be,” is also an incredibly significant right. (Children's Commissioner for Wales, 2020) Without good well-being, this consisting of good physical, social, emotional and cognitive development, a child could not fulfil their highest potential. Also, Article 5 shows the importance of the parents and governments contributing to the child’s development in providing and teaching the children about these rights. (Children's Commissioner for Wales, 2020) 

As these rights are a legal document, they can cause many misunderstandings and some find them difficult to apply to everyday life. There is no prerequisite for the child to accomplish before gaining these rights; the child is always entitled to have these rights upheld. (UNICEF, 2018, p.2) These rights are universal and children should respect these rights for themselves and others. One other problem with these rights is that a few rights can be prioritised over others. However, these rights should be addressed as one whole right, with smaller aspects contributing to that one significant right addressing the aim of safeguarding and well-being for each and every child. (UNICEF, 2018, p.4)

Reflection/evaluation and next steps

A practitioner or researcher looks at a wider perspective “to discover and research” all aspects that contribute to the way practice is implied and carried out. (Brookfield, 1998, p.197) Through reflection and evaluating this specific critical incident, the next steps can be created and implemented into my future practice. If we apply the critical incident to Brookfield’s reflective lenses, it allows reflection from different perspectives.(Brookfield, 1998, p.197) Looking through the lens of the learner of practice, my own eyes, I saw an issue with nutrition that could effectively have more serious consequences if this was an on-going reoccurrence. I felt it was important that Child X had the correct nutrition to be able to function for new learning in the next lesson. It had an emotional effect on me, seeing Child X not have what every other child had in the classroom. This helped me understand why fruit and water time was so significant within the school. 

From the learner’s eyes, the view was a little different. The learner clearly knew about self-awareness and had the confidence to address the issue. The learner was also very comfortable in the learning environment and had the correct social skills to recognise what was going on and the ability to communicate the required needs in the circumstances. This was all rather reassuring. The learner reacted positively and became more engaged with the lesson thereafter. This lens helps broaden my understanding of why a child may act or behave a certain way. There can be many underlying reasons a child could respond in a certain manner, this emphasises the importance of getting to know each child individually and their backgrounds. This also allows a more flexible approach to teaching and ensures inclusion of every child. 

Through the colleagues’ experience of this incident, it was mentioned that this particular incident had happened before, which allowed the class teacher and support staff member to address the situation with sensitivity. They avoided embarrassing Child X and protected dignity by solving the problem outside of the classroom and successfully integrating Child X back into the learning, making sure nutrition was provided to support concentration. This allowed me to understand the importance of monitoring and the reporting policy of the school, so this incident can be addressed appropriately, to ensure safety and good health of the child. 

Alongside this reflective model, which allowed me to consider my next steps within my professional and personal development thanks to examining the situation from multiple perspectives, I am going to apply this incident to the evaluation and action plan sections of Graham Gibbs reflective model. (Gibbs, 2013, p.49) During the incident Child X demonstrated self-confidence and the knowledge to problem solve by seeking the right help. This links back to one of the four purposes of being an ambitious capable learner. (Donaldson, 2015, p.29) This helped provide an understanding that Child X had the skills to fulfil the four purposes to succeed. The incident itself was potentially a worry and the child recognised that having no nutrition would affect learning. The actions of the class teacher and support staff member took more of a subtle approach to solving the problem and provided Child X with the same nutrition as the other children in the class. After careful evaluation of this incident, an action plan can be drafted that will allow future incidents of a similar nature to be either avoided, or at the very least, significantly mitigated. Considerate evaluation of this incident shows that well-being is best addressed through a holistic approach and this will be essential to building strong relationships with the learners, to build trust and to make sure every child feels safe and there is equality within the classroom. It is so important that the learners are aware of good nutrition and the benefits. This knowledge could be instilled in future lessons by teaching about different foods and how to categorise healthy and unhealthy food. Also the content of sugar could be addressed by comparing different drinks to help learners understand why water is the preferred option within school. (Hewitt, G. et al. 2019, p.61) An ‘all about me’ profile could be created by the learners, to get an insight into the background of the children at the start of the academic year. 

Conclusion
In conclusion, based on an observed critical incident focusing on a case study on an individual learner, a critical evaluation was carried out and the identification of next teaching and learning steps were discovered. Good well-being of every learner is required for successful progression. It’s of extreme significance that not only nutrition, but also positive cognitive, emotional and social development all contribute to a healthy and happy child. It is vital that a child feels comfortable within their learning environment and has a support network outside of the school as well as inside. In addition to this, the rights of the child provide an overall structure of ensuring this good health and well-being. Applying this approach to the professional standards shows the role of the reflective practitioner and how useful it is for developing future practice. (Welsh Government, 2019, p.4)

Each of the professional standards highlight areas that can improve my professional development. Through the professional standard of pedagogy, the on-going management of the learning environment would help sustain effective learning, while being in a safe and inclusive environment, and allowing the learners to speak up and be themselves and express their individuality promotes learners in achieving the four purposes. (Welsh Government, 2019, p.23) Collaboration, as the second professional standard, offers support and advice from other colleagues and resources when dealing with a situation. (Welsh Government, 2019, p.43) It is always reassuring to have guidance and a second opinion when facing a new or difficult situation. This broadens the possible outcome and allows for improvement. This links to professional learning and the use of wider reading to support decisions being made. Theories or previous research can help to justify why a particular outcome has been made. (Welsh Government, 2019, p.48) Evaluating any changes within practice, whether it is positive or negative, improves innovation and the significance of knowing and following the policies and procedures of a school shows leadership. (Welsh Government, 2019, p.52-60) All of these specific areas of the professional standards inform my next steps of learning and teaching, and applying this new knowledge from the research undertaken will continue to influence my professional and personal learning. Through the discovery of new techniques and approaches, this research has provided me with the understanding of how important it is to continue critical reflection to improve and develop in the future. 
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)                                                                                    (Appendices 1)
	Date and time, year group:
29/09/2020, 9.00am, Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· AoLE Language, Literacy and Communication (focusing on sounds and reading)
· At the start of a unit
· Lesson indoors
· Levels for reading which were colour coded
· Children sat in groups based on these levels
· A board was present at the front of the class displaying key words for the lesson. 
· Two LSAs in the lesson


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The children seemed very energetic and positive in the morning
· They had a seating plan for this specific lesson
· They sat in rows, which the school had decided was going to be the best method for the children to engage in their learning.
· The children were aware of the morning routine.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The teacher informs the class of the key words for the lesson
· The teacher explains that using Fred talk they will practice their pronunciation
· They will recap and learn new sounds using flash cards as a whole class
· The teacher then asks them to apply the sounds to sentences
· The children work in pairs and are given the appropriate phonics book


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The children were asked to apply what sounds they know into sentences
· The flash cards represented every day events in life so the children could relate
· The teacher used a lot of praise, “super stars” and “I’m so proud of you.”
· There was a success criteria for classroom management “I can sit successfully”
· Peer assessment when working in pairs, correcting and helping each other
· The teacher asked each child individually to share a sentence.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· There were three colour coded groups with books to access. Once a child had completed the books within that colour, they were given the next colour book as a challenge. 
· Children were asked to formulate their own sentences which included the sounds; they could relate these to their own life experiences. 
· Using Fred talk to ‘look, think, say’ was a technique taught in the previous year, so the children were confident to use it.
· Once children had finished the work in their pairs, the teacher provided a challenge worksheet where some sentences included more than one sound. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· At the start of the lesson they went over existing knowledge, showing what sounds they had previously learned. 
· During the lesson, some children were moved around into the most appropriate group based on their individual reading level from the last six months. 
· Peer assessment towards the end of the lesson where they gave each other some feedback their pronunciation and gave one sound to each other to practice by next week. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· A child constantly shouted out answers, even when every other child had their hands up to answer questions, as time went on, fewer children raised their hands to answer questions. 
· One child gets up and starts walking around the classroom. The teacher stops the lesson and the child is very agitated. 
· One child after completing the initial sounds as a class, asks the teacher “but miss, I don’t understand how to say these words.”















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)                                                                                  (Appendices 2)
	Date and time, year group:
29/09/2020, 10:15am, Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· AoLE Mathematics and Numeracy (Place value)
· Lesson indoors
· Recap of Year 1 Mathematics as part of the Recovery Curriculum
· Children were split into colour coded groups based on level of progression


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Before the lesson began, the teacher put YouTube Maths videos on for times tables and it gave the children enjoyment to sing along if they wanted to.
· The children had milk or water and fruit within their classroom before the start of the lesson. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Learning Objective-Using base 10 for place value.
· Visual instructions were provided on the interactive board
· Children had their own white boards to work out the answers and show the teacher.
· Through the use of place value boards and cubes children could work out the answers using the base 10 method. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Teacher uses one child’s work as a good example of how to achieve the task.
· The teacher adopts the method from the child’s workings out to explain to the rest of the class how to achieve the answer. 
· They all hold up their white boards after each question to show the teacher their answer.
· There was a success criteria laid out on the board with “I can…” statements.
· Examples gone through on the board as a whole class for the children to refer to.
· Teacher marks their challenge questions individually and goes through any that the child is unsure on. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· All children had their own Maths pack and box with all the equipment they needed
· Teacher used all different ways to count the cubes in the columns
· If the children understood and completed their individual challenge then an extra “skilled squirrel” sheet was provided.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Through joining in with the YouTube videos for fun, children were using their existing knowledge.
· Once children mastered the base ten method using small numbers, they would be given bigger numbers
· Each individual was given a maths challenge set by the teacher in their workbooks
· Some children were moved around the classroom during the lesson to help their peers
· At the end of the lesson, the teacher asked children at random to answer the questions using the base ten method.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· One child goes to see the teacher and whispers “my tummy is hurting I’m so hungry and I cannot concentrate.”
· One child who usually struggles to recognise numbers, shouts out, “Miss, I’m enjoying maths today” as she correctly works out her challenge questions.
· “Do your best,” one child said to another when she was upset about her maths challenge. 
· Teacher uses positive criticism to correct behaviour


















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)                                                                                (Appendices 3)
	Date and time, year group:
29/09/2020, 12:45, Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· The class was split in half for the afternoon lessons
· Children were chosen at random and the teacher wanted to split them from their close friends so they could work with others
· 10 children went to do PE
· Lesson outdoors
· Health and Well-being AoLE

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children were excited to be able to go outdoors.
· They appeared enthusiastic, motivated and confident to use their creative skills
· The rest of the children remained calm and had god behavior when the teacher said it would their turn later on in the afternoon



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Before the children were separated into the two groups, the teacher set their learning objective, “design a game.”
· The teacher explains the challenge set and what equipment they can use
· The teacher goes into detail with the learning objective, “I want you to be creative and use your imagination as a team to create a game.”


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher gives an example of a game and what equipment would have been needed to set it up
· Throughout the lesson, the teacher reiterates the instructions
· The children demonstrated respect for each other during the warm up and they had to be aware of the available space in the environment
· There was a trolley of items brought outdoors



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· All children had access to limited items and had to work as a team to succeed in the challenge
· This task allowed the children to access their own imagination, their likes and experiences and choose their own activity
· Respect and listen to each other 
· Some children used the environment to enhance their game ideas
· The whole lesson allowed children to make choices
· The recognition of safety


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· During the warm up and cool down the children related to previous play 
· “We must work as a team” one child said to the group
· After creating their games, one child was asked to explain and one to demonstrate
· The teacher asks the children to practice their game, to apply their ideas to play
· Inside the classroom after the lesson, one child was asked to tell the rest of the class what the children had to do outdoors
· The teacher helps the children deepen and expand their ideas further by suggesting ways of getting points during their games so there is a winner

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· One child did not want to join with the group, “I don’t like working in a team.”
· The teacher had to make the children aware of safety outdoors
· “Next time I think we need to plan first, that was more of an exploration session.”


















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)                                                                                  (Appendices 4)
	Date and time, year group:
29/09/2020, 14:15, Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· The class is made of 10 children.
· Indoors lesson
· ICT- google classroom on chromebooks.
· AoLE Science and Technology- also LLC and Mathematics and numeracy


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· The children seemed a little disengaged; some were excited about working on the chromebooks.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· The children were asked to use their details from their “passport” for the chromebook.
· The teacher went to each child and helped them step by step.
· Each child had a passport made from card with their details on.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· All children had their own passport to follow.
· Instructions were on the board as a step by step guide. 
· Once successsfully logged in they could access games.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Once children accessed the interactive games, they were faced with a choice of Maths, English or Science. Each game got more difficult. 
· The games they could play individually or in a pair.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The teacher said they had been on the chromebooks before. 
· The games challenged their previous knowledge and tested out their prior knowledge on recent topics.
· At the end of the lesson, the children were asked to reflect on how they felt the lesson went and whether they understood using the traffic light system.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· “What is wrong with this?” A child shouted, frustrated with identifying the letters.




































CRITICAL INCIDENT IDENTIFICATION RECORD
                                                                                                                                                        (Appendices 5)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 2
Literacy- LLC 
Fred talk- separated into three groups for reading. (Differentiation)







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Child gets up and walks around the classroom, the teacher stops the lesson. An LSA sits with the child and helps with instruction and direction for the lesson activity.

· The child seemed frustrated with a change in the routine.
· Could be linked to Additional Leanring Needs (ALN).
· There was a routine board in class, but it was not in use this day. 

Goleman
IDP
Inclusion






















CRITICAL INCIDENT IDENTIFICATION RECORD
                                                                                                                                                      (Appendices 6)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 2
Mathematics and Numeracy
Fruit and water before lesson began.
Whole class in the classroom.








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Before the next lesson, the whole class had fruit and water/milk time. They had to eat within their class bubble. One child goes to see the teacher and  declared “I didn’t have anything to eat for breakfast and I have no fruit for now, I’m very hungry I can’t concentrate.” The teacher asked the LSA to join her outside of the classroom, they provided some fruit and milk for the child and the child was very grateful. 

The child sat at the back table and engaged with the mathematics lesson on base ten. The child was giving the correct answers, putting their hand up and smiling. This shows the result of a positive effect on the child. 

· Thoughts of well-being, nutrition, inclusion.
The importance of inclusion: Paulo Freire’s critical pedogogy, the challenge of recognising inequalities, to develop critical inquiry.
· Protection of the child


















CRITICAL INCIDENT IDENTIFICATION RECORD
                                                                                                                                                       (Appendices 7)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 2
Whole class
This happened throughout the day.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Throughout the whole day the teacher corrected behaviour with positive criticism.
· “This is now tidy time, it is not play time yet.”
· “You need to do this as well, ok.”
· “I would love for you to be safe on that chair.”

Behaviour management- Constructivist and behaviourist approaches
Positive communication

























CRITICAL INCIDENT IDENTIFICATION RECORD
                                                                                                                                                        (Appendices 8)
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 2
Class split into half.
10 children for P.E









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
P.E took place outdoors this afternoon, children were put into small groups, to create their own game. One child did not want to join in with the group. Sitting on the side of the yard, the child just played with different items, “I do not like working in a team.” The child got upset and other children were encourgaing the child to work togther as a team.

· Understanding of team work
· Behaviour 
· Humanistic approach 























