


Introduction: Transitions in the Early Years

A child will experience many transitions in their early life from birth to the age of 3. Transitions is a form of change and can range from something as minor as a change in routine to something that is more life changing such as starting school
Research suggests that transitions are central to young children’s development and emotional wellbeing, and the way in which the first transitions are handled could have a significant impact on the child’s capacity to cope with change in the short and long term. Early years practitioners should ensure children are fully supported through these key transitions and plan for them appropriately (Walker 2019)
Our lives today are more chaotic than ever before. Starting school or moving schools are considered by many people as a normal part of their children’s life. However, transitions are milestone events that have an impact on their development so it important that it is a positive one. Of course these transitions can bring excitement and new opportunities for growth and learning but as well as that  the uncertainty and the unknown that surrounds a new setting and meeting new faces is why the transition needs to be handled with care and carried out as smoothly as possible. Transition is an ongoing journey rather than a destination and should be a gradual process.
Kelly (2016) states that transitions can be difficult for many children and it is important to be aware that some children are more vulnerable than others. Creating a smooth transition into school to ensure the child gets the best possible beginning to their new setting. Many people play a part in creating a smooth transition for a child starting school and it is important that they all work closely during this time. Parents/caregivers, Practitioners, Teachers, and the children themselves are all involved.
Early studies by Hughes et al.(1979),Jackson (1979) and Cleave et al.(1982) acknowledged the affective nature of  transitions and their unhappiness over separation, ignorance and inexperience of school rules and their fear of the unknown could create barriers to learning and long term insecurities that they may carry with them throughout further transitions.
Bronfenbrenner (1917) developed the ecological systems theory. It explains how everything in a child and the child’s environment affects how a child grows and develops. He labelled different aspects or levels of the environment that influence children’s development including the microsystem, the mesosystem, the exosystem and the macrosystem. Bronfenbrenner explains that any immediate relationships or groups children react with including school, the way in which they interact with them will influence how the child develops. The more positive and nurturing these relationships and places are the better the child will be able to develop, grow and learn. 
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How to use this Handbook

This handbook is specifically designed for Early Years Practitioners working within a nursery setting with children aged 3 who will be starting school.
This handbook should be used by all Early Years staff within the classroom to promote their understanding of the importance of effective communication for young children’s learning and development during transitions.
This handbook will look at the role of the adult and the needs of the child as well as partnerships, interventions, and proposed outcomes. The aim of this guidance is for Early Years practitioners to gain a further understanding of how they can effectively carry out a smooth transition from either a pre-school or home onto the foundation phase and starting school.
Using this guidance and maintaining good practice the Early Years Practitioner should have a greater understanding and further knowledge of how to carry out a smooth and positive transition for both families and children to ease the process of change.
Throughout the gradual process of the transitions both families and children should feel supported and the child’s wellbeing and safety should always be paramount. This guidance will give highlight the importance of communication and building partnerships with parents/caregivers, as well as creating a positive environment so that appropriate observations, assessments, and planning can take place.
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The Role of the Adult

Early years practitioners must ensure that the child and their family are fully supported throughout the process of transition from home to school. Each child should be planned for appropriately and all their individual needs met, this will help create a safe, comforting environment which will encourage comfort, confidence and independence in their new environment and surroundings.
Prior to starting school, The Welsh Government encourages  a visit to the setting to help the child, along with the parent or carer to have a better understanding of daily routine, the operation of the setting and the staff that they will be communicating with. The parents or carers should also then be made aware of what will happen during the transitional period.
The parents or carer will receive relevant information about starting school prior to their visit which will include a ‘Get to know me’ booklet. This should include necessary information, likes and dislikes, additional learning needs and medical or dietary needs. This effective communication and in-depth information will allow a solid foundation for appropriate planning for that child and their needs.
Starting at an Early Years setting offers exciting opportunities as well as challenges, and this transition needs to be managed sensitively and effectively. When a child leaves the home environment for the first time it can be an anxious and emotional time for the whole family. (Walker,2019)
During the transition, the role of the adult in both the setting and at home are extremely important. Robinson (2008) acknowledges that what happens at home can influence what happens in the setting, and what happens within the setting can influence what happens at home. Therefore, reflection and communication between the parent or guardian and the key worker is vital to ensure the overall wellbeing of the child is of utmost importance.
The first half term which is between 6-8 weeks should mainly focussed on ‘settling in’ where the children will have the opportunity to adjust and communicate their needs in line with their new environment. During this time there should also be relevant observations and assessments such as:
· Foundation Phase Profile (baseline)
· Wellcomm
· Speech and Language Link
Please find links to the assessments mentioned above on the resources page.
Welsh Government (2018) outlines within the Foundation Phase framework that it is compulsory for children to be assessed within the first six weeks of starting primary school. This is known as the Foundation Phase profile which I have mentioned above. This profile supports practitioners to provide developmentally appropriate holistic curriculum for all children. Following this there should be a scheduled parents evening to allow a one to one meeting to discuss the child’s development and what will happen moving forward.
Communication is now widely available within the classroom using a variety of platforms, for example: Seesaw, Google Classroom and Hwb. These are fantastic tools to keep the parents updated of their development and learning daily with the options of private messages being exchanged for concerns and worries. This can help the parents or carer with the natural anxieties they may be experiencing with a child starting school.  
Vygotsky (1980) put forward the idea of learning as a social exchange. That young children learn through interaction with other children and adults. The ‘Zone of Proximal Development’ was a key contribution to present understanding of the role of the adult. In modern day where children work together in groups and teachers observe.
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The Needs of the Child

We know that happy, well settled children learn better and have higher wellbeing. All children need to feel safe and secure to grow and develop. For many children, when starting a new setting they are being separated from the people that have given them that up to this point. IT is important that we meet the individual need of each child to support their transition.
Harvard (2017) suggests that children develop from a wide variety of relationships that begins with the family but also involves many other adults who play important roles in their lives, including Early Years Practitioners. These relationships affect nearly all aspects of their development such as, social, emotional, physical, behavioural, and intellectual. The quality and stability of these relationships support a range of outcomes later in life. It can affect self-confidence, wellbeing, learning and achievement in school. The Experiences that children have with the consistent relationships in their lives have an important influence on their brain structure and function.  
Therefore the Welsh Government’s commitment to take a child centred approach with the Foundation Phase to ensure the child is at the heart of the planning  and that the transition to school is recognised as being key to a child’s early learning and development. Transition from home to School is possible one of the biggest transitions they have had to face. The Foundation Phase as part of a multi-agency approach, to help children move from one phase of learning to the next, improve standard and educational outcomes, and ensure every child is supported. They recognise the need to develop strengthened approaches to keep transition times for a child and their family. Welsh Government (2018)
The Foundation Phase focuses on the developmental needs of children. A holistic approach towards the development of children and their skills lies at the centre of the framework. The Foundation Phase promotes equality or opportunity and values and celebrates diversity. IT is recognised that parents/care givers are the children’s first educators, therefore positive partnerships with the home and school are created. Welsh Government (2015) highlights that children learn through first-hand experience with the serious business of play being the vehicle. Through play they consolidate their learning allowing them to understand themselves and the world they live in and promote self-image, self-worth, and self-esteem.
Play in Wales (2020) states that all children in Wales should have the best opportunities to play and enjoy their recreation time. The Welsh Government believe that high quality play opportunities for all children may contribute to alleviating the negative in children’s live and help build resilience. In accordance with Wales- A play friendly country which is the statutory guidance set out by Wales for each local authority to follow and comply.
The positive outcome of the Welsh Government adopting the United Nations Convention on the Rights of the Child (UNCRC) along with the Welsh Governments strategy document Rights to Action (2004) states that all children and young people must be provided with an education that develops their personality and talents to the full. The Education Act (2002) emphasises the importance of school’s duty to safeguard and promote the welfare of young people. Welsh Government (2018)
Similar to Vygotsky, Erikson (2015) believes that play was a vital component in a child’s social development. The play of children is not and expression of their conflicts and problems rather than an attempt to find solutions. He believes that the imagination of play lead to abstract thinking and improved reasoning. He thought that play was crucial and that through play children could solve problems and support development and growth.
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Partnerships and Interventions

Ofsted (2011) states that Parental engagement can be a powerful lever for raising achievement in schools and there is much research to show the value of schools and parents working together to support pupils’ learning. Schools have been encouraged to shift from simply involving parents with the school to enabling them to engage themselves more directly with their children’s learning.
Parental discussion is a key element of all transitions. Schools are required to send a report annually on their child’s progress and can allow them to actively engage in their child’s learning and development. Although in some cases more frequent updates or conversations are needed to be had. The need to develop a strong partnership between parent/caregiver, multi-agency worker and school is vital in creating a smooth transition for all. Now more than ever there are several ways of communicating with parents. Using a platform such as Seesaw or Hwb allows the parent to have contact with the Early Years practitioners daily if needed. Which could enable clear and effective communication and avoid miscommunication or leaving problems go unsolved. Using such platforms will enable practitioners to ensure the child’s needs are met fully. 
As stated above, within the first 6-8 weeks several assessments may be carried out such as The Foundation Phase profile (baseline), in some cases this could highlight some Additional Learning Needs or concerns which could require further support within the classroom or an external referral to agencies such as CAHMS, Speech and Language, Early help. These referrals with be made by the The Special Educational Needs Coordinator (SENCo) and communication between the SENCo, Practitioner and Parent should be clear and concise to prevent any information being missed which could be detrimental to the child’s development. It is crucial that parents are informed of any concerns and that permission is given by the parent/caregiver if a referral is needed to be made. Effective communication like this will be the foundation for a strong link and relationship with home which in turn could allow the child to feel more secure, safe, and happy. 
The SENCO is vital in supporting and implementing the provision for those learners, within the setting who have SEN. They are also responsible for making referrals to external agencies. The SEN should have excellent communication between Early Years practitioners and parents to make sure they are receiving the correct support both within the setting and at home. Children and Parents also play a key role when a child has SEN. In line with the UNCRC Article 12: Every Child has a right to be heard, it is important that the child feels listened to and valued and that the measures being put in place are suitable. IF possible, they should have an active role in the decision being made about them. Parents also have a unique knowledge and experience that may help practitioners gain a better understanding in how to support them withing the classroom. The child, Practitioner, Parent and SENCo should work together to achieve the best outcome for the child.
Graham-Clay (2005) acknowledges that effective partnerships between teachers and parents are essential to meet the needs of the child they “share.” Teachers should strive to establish partnerships with parents to support student learning. That strong communication is fundamental to this partnership and building a sense of community between home and school. Graham-Clay (2005) states Epstein (1995) described communicating with parents as one of six major types of parent involvement practices critical to establishing strong working relationships between and parents,











Proposed Outcomes
This handbook has included the role of the adult, the needs and the child and the importance of partnerships. This guidance should highlight the key factors to complete a smooth and positive transition for a child starting primary school. 
Starting primary school is an exciting time but it is also a huge change for children and families. For some children, it can create anxiety and stress around separation from their main caregiver. However, with effective communication, skills, and knowledge. These feelings can be eased by experiencing a healthy transition into school. Through staff parents and children working together, a safe, secure, and happy environment can be created to ensure the best possible learning environment for the child.
The Reggio Emilia Approach (2020) believes that children grow in relations with others. It states that for children to learn, their well- being must be guaranteed, well-being being connected to the well-being of parents and teachers. That Children, parents and teachers have rights to care, welfare, and safety. The happiness of the child shapes the role of the teacher. Teachers are:
· Co-constructors: partners, guides, nurtures, solves problems, learns, hypothesizes
· Researchers: learns, observes, revisits
· Documenters: listens, records, displays, revisits
· Advocates for children: involved in the community, politics relating to children, speaks for children and presents work to other educators and community members.
Resources
Foundation Phase profile: https://gov.wales/sites/default/files/publications/2018-03/foundation-phase-profile-handbook-revised-september-2017.pdf
Wellcomm: https://www.gl-assessment.co.uk/products/wellcomm/
Speech and Language link: https://speechandlanguage.support/auth/login
‘Ready to Learn’ is designed to help parents and carers prepare their child for school through a range of engaging resources available from schools and nurseries.: https://gov.wales/new-campaign-get-children-ready-start-school
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