

Predicting

Split Images

Learners work in pairs and take it in turns to describe illustrations in a text.  Ideally, texts should be short, unfamiliar and have a strong, progressive plot.  The illustrations need to provide enough information for learners to make informed predictions.

· Learners take in turns to view a page with an illustration and describe it for his or her partner.  The partner is not allowed to look.  The pupil describing the illustration should begin to make predictions about the illustrations.

· The second pupil then views the next illustration and describes it building upon their partner’s storyline and prediction.

· This continues until the text is completed.

· Provide time for pupils to read the text.  Encourage them to reflect upon their predictions.

Personal Predictions 

Completing this activity enables learners to build some expectations of the text and activate their background knowledge before reading.

· Learners read the title, author and cover page to make and record an initial prediction about the text.  

· Provide them with a selection of key words from the text and ask them to sort the key words into categories (e.g. characters, setting, events).

· Using these words, pupils make a second prediction about the text.

· Pupils share their predictions with a partner/small group, to compare and substantiate thoughts and ideas with others.

· Pupils read the text.

· Pupils reflect upon similarities and differences between predictions made and the actual text.

Check the Text

This works best when completed as a small group or partner activity.  It helps learners to use pictures, photographs, diagrams or illustrations to make predictions about the text.  The teacher covers the text so that pupils can only see the diagram, pictures or photographs.

· Pupil examine and discuss any diagrams, illustrations or photographs in a text.

· Pupils create text that matches the diagrams, illustrations or photographs.

· Pupils compare their version with the actual text.

Crystal Ball

This activity encourages the reader to draw on explicit and implicit information from a text.  Once the whole text has been read, pupils consider the future of a main character.

· After reading a text, organise pupils into small groups.  Each group is allocated a character from the text.

· Pupils generate important information about their character’s likes, dislikes, interests or personality that were stated explicitly or implied in the text.

· Pupils now work to create a ‘future’ for the character (e.g. where they are, what they are doing, who they are with).  Predictions should stem from information in the text and pupils must be able to explain their predictions with reference to the text.

Think Sheet 
Pupils are provided with a series of headings or questions in order for them to make and record predictions about what information may be in a text.  This activates background knowledge and gives pupils a purpose for reading.  They will absorb information better and engage with the text, because they are comparing their ideas with the text.

· Using a prepared sheet of headings or questions, pupils work with a partner to consider, discuss and record what the answers might be, before reading the text.

· Pupils then study the text and record the relevant information for each question from the text in the ‘What the text says’ section.

· Pupils compare their predictions with the text.

Anticipation 
This consists of a series of statements about a topic.  The statements may reflect common misconceptions or consist of accurate information. Prior to reading pupils use their existing knowledge to categorise statements as either true or false.  Pupils then read the text to confirm or reject their predictions.  This activity encourages pupils to substantiate their findings by referring to the text and using their own words to explain concepts.

· Provide pupils with statements from a text that are either true or false.  List these in the order in which they appear in the text.  

· Before reading pupils mark the statements predicting whether they are true or false.  Pupils discuss these and substantiate their point of view by drawing upon their prior knowledge (Pupils could be asked to record these).

· Pupils read the text to confirm or reject their predictions.  Pupils record whether the statement is true or false.  Pupils provide references in their chart to show where the information was found (e.g. Page 1, paragraph 2).
Connecting

Connecting with the Text

This activity helps learners to make personal connections with a text while reading.

· Provide pupils with post-it notes to use while reading a text.  They use these to signal any connections they make while reading the text.  These connections may be related to personal experiences, other texts they have read, similar characters, things they have done, or something else they know about.  It is useful for independent readers to do this whilst reading a longer novel, as part of their Reading Journal work.

· Provide time for pupils to complete a ‘Connecting with the Text’ chart which includes headings sentence openers such as, ‘This story reminded me of a time when...’, ‘The story reminds me of the text...because...’, ‘The character of ...reminds me of ...because...’, ‘I think knowing something about...helped me to understand this text’.

Before and After Chart

The ‘Before-and-After Chart’ is a way of organising information elicited through initial discussion sessions and it supports learners to make connections to what they know about a topic before reading.

· In the ‘Before’ section of the chart, pupils write down any information they know about the selected topic (You may wish to provide ‘headings’ to guide them).  This is recorded in the form of key words or phrases and placed onto the ‘Before’ column titled, ‘What I/We Know About___’.

· After reading, provide time to record all the new information learnt and to identify any misconceptions/conflicting information for further investigation.

· Encourage pupils to consider any information they would still like to find out.  This can be entered into a ‘What I/We Still Want to Find Out’ column and can provide motivation for further research.  

· N.B.  Alternatively, this chart could be completed over a period of time (i.e. during a half-term).

Think and Share

Pupils can use this approach to make comparisons between characters in a story, as well as to their own experiences.

· Provide time for pupils to work in small groups to list the key events of a shared text.  Each pupil in the group should list the events.

· Allocate a character to each pupil or pair within the small group.

· Direct pupils to reflect upon each event and consider what their character was feeling and thinking during each event.  These feelings and thoughts can be recorded in the second column.

· N.B.  An alternative approach would be to allocate a particular character to small groups.  Each small group then considers certain events from their characters’ perspective.  A ‘jigsaw’ process can then be used to share and compare information across groups.

What’s in a Text?

This helps learners to make connections to other texts and to draw upon their knowledge of the organisation and structure of particular text forms.  It works best with pupils in upper juniors during Guided Reading sessions.

· Provide small groups with a common text.

· Provide a list of questions about the selected text form to stimulate discussion and activate prior knowledge - e.g. Questions about ‘fables’...

· What other texts have you read that were fables?

· What do you know about fables?

· What sort of words or phrases do you expect to find in a fable?

· How do fables usually begin?

· How do fables usually end?

· What types of characters are usually found in a fable?

· Use what you already know about fables, the cover, title and illustrations to make predictions about this text.

·  Pupils answer the questions and then read the text provided.

· Pupils then discuss the text-to-text connections made during reading, such as how the selected text form was similar or different from other texts.
Comparing
Venn Diagrams

Completing Venn Diagrams allows learners to focus on making comparisons between topics, text types, authors, characters, plot and facts.

e.g.  Invite pupils to compare two characters.  Pupils work in pairs to record things they remember about each character (character traits, actions, physical appearance).  Pupils decide which things are common to both characters and transfer this information to the intersecting space on the Venn Diagram.

Like or Unlike?

This activity encourages pupils to make connections and comparisons between what they know about their world and the way characters or people are represented in a text.

· Select a main character person from a text.  Identify their role (e.g. Sarah is a teenage girl).

· Before reading the text, invite pupils to share what they know about real-life people who fulfil the same role.

· Record responses on a flip chart.

· Read the text.

· Discuss how the person or character has been presented in the text.  Record.  Draw pupils’ attention to any differences or similarities between what they know and how the characters or people may have been presented in the text.  Discuss ‘stereotyping’ if appropriate.

· Consider how the author could change the way the character or person was represented and how this would impact on the text
Just Like 
This encourages readers to make connections and comparisons between a selected character and characters from other texts or people they know in real life.

· After reading a text, direct pupils to select a main character or person.

· Invite pupils to brainstorm all the character traits related to their chosen person or character.  These character traits should be listed in the first column of a chart.

· Pupils then make comparisons between the characters and themselves, other characters in different texts or people they know.  This involves pupil thinking more specifically about the similarities and differences between the characters and others.

Double Entry Journal

This is a useful activity to use with older pupils as it encourages them to consider the similarities and differences within and across texts.  

· Having read a given text, pupils record key events from the text and note any connections they make.  Similarities and differences can also be noted – e.g. This storyline reminds me of the previous book I read called ___, except the main character was ... whereas in this book ...
	Double Entry Journal

	Text:
	Author:

	Topic:

	Idea from Text
	Connection or Comparison

	The family go to visit grandma for Christmas.


	Harry Potter chooses to stay at Hogwarts for Christmas, rather than going home.


Inferring
Character Self-Portrait

Pupils discuss inferences and opinions about characters and listen to the views of others.  This is a useful activity for younger/SEN pupils.

· Construct a framework for pupils, consisting of appropriate sentence starters that relate to the text (Pupils will adopt the first-person character role when writing – i.e. I am..., I live..., I feel...)

· Jointly choose a character from the text with pupils.

· Pupils discuss the character and then complete the sentences.

· Pupils record their responses.

· When feeding back, pupils must refer to the text to support their responses for each completed sentence opener.

Interviews

Pupils role-play a question and answer session. One pupil takes on the role of a character or person while the other pupil asks the questions.  This activity enables pupils to make inferences about a person or character’s actions and behaviours.

Rating Scales

This activity encourages readers to discuss and evaluate the qualities displayed in characters or people in texts, and to justify their assessments in small group or whole class discussions.

· In small groups, pupils select a main character or person to ‘rate’.

· List a range of different traits (e.g. neat, bossy, friendly, helpful) and their opposites to create a class word bank.

· Provide time for pupils to discuss the selected character or person and their traits.

· Pupils then work individually to make inferences about the character or person and rate them on the scale.

· Encourage pupils to refer to the text to validate their ratings.  Pupils record these justifications.

· Extension:  Make ratings at different points in the text.  Discuss why the rating changes at different points in the story.  Alternatively, pupils could consider the rating from the perspective of another character in the text.

	Character Rating Scale

	Text:                                                                                    Author:

Character:

	
	VERY
	QUITE
	NEITHER/BOTH

NO INFORMATION
	QUITE
	VERY
	

	Cowardly
	
	
	
	(
	
	brave

	Justification:
	


School Report

School Report is an activity where pupils prepare a traditional school report for a selected character or person.  Pupils need to determine the ‘appropriate’ subject areas and make comments about the character or person based upon information obtained and inferred from the text.

What’s My Point of View?

Pupils are asked to discuss events from a text from different points of view in order to stimulate them to make inferences, judgements and build a deeper understanding of actions and behaviour.  In small groups, pupils discuss the key events and actions of characters from an allocated character’s point of view.  This can then be recorded individually in the form of a diary entry.

Developing Dialogue

Pupils work in pairs to create the dialogue of two characters or people at a particular time.  Pupils are encouraged to make their own interpretations of a text and to consider that others may have different interpretations.  Pupils discuss the characters or people and what they would be saying.  They then create and practise their improvised dialogue and present to an audience.  Pupils can then discuss how and why the dialogues varied, referring to the text to support their ideas.

Synthesizing
Plot Profile

This provides a framework for learners to determine the main events of a story.  They can synthesise the information and rate the ‘excitement’/’interest’ level at each event.  It helps pupils to understand story structure, particularly the build up and climax of the narrative, particularly if carried out for a number of different texts where the profiles can be compared.

· After reading and re-reading a text, pupils discuss and list the main events in order.

· In small groups, pupils consider each event and determine its level of excitement.  The excitement level can then be plotted onto a graph to create a profile of the plot.

Synthesis Journal 
This provided a framework for pupils to use when synthesising information about a topic collected from various sources (possibly representing a range of perspectives).  This will need to be modelled many times before pupils can independently create their own journal.  This is a very useful tool for homework research tasks to teach pupils how to avoid ‘copying’ chunks of text downloaded from the internet!

· Pupils select their own topic.
· Pupils gather information from a variety of sources (e.g. texts, a dvd, the internet, their classmates etc.).
· Pupils record key information from each source onto a Synthesis Journal framework.
· Pupils review key information from each source and create a synthesis of the ideas presented.  Pupils consider any different perspectives presented.
	Synthesis Journal



	
	Source 1:
Website
	Source 2:

Reference Book
	Source 3:

DVD

	Information
	
	
	

	Synthesis
	


Creating Images
Picture This

This is a comprehension strategy of creating images.  After listening to a text, but not viewing any illustrations, pupils are invited to create a visual representation of a part of the text.

Sensory Chart

Sensory charts can be created on an individual basis, but work best when created with  a partner.

· Provide time for pairs to read a self-selected section of a text.

· At the end of reading, encourage pupils to work together to record, pictorially or using key words, what they text so far ‘looks like’, ‘feels like’ or ‘sounds like’.

· Encourage pupils to share and compare their images.  

Post Your Senses

Provide pupils with post-it notes to be used during reading.  Invite pupils to place stick-on notes on the text in places where they think of a strong image (visual, auditory, kinaesthetic, emotional etc.).

Pupils make brief notes about each image.  Pupils share their images with others and discuss how the images helped them to understand the text.

Changing Images 
· Select a text to read aloud to pupils.  Do not share any illustrations with them.

· Stop at a selected place in the text.  On the format (shown below) invite pupils to sketch or write about their mental image in Box 1 (‘My first image’).

· Organise learners into pairs to discuss and share their mental images.

· Continue reading aloud to another selected point in the text.

· Allow enough time for learners to add to or re-create their images.

· Invite learners to reconsider their images at the end of the text, in order to help them understand that mental images evolve and change as more and more information is gathered from a text and new interpretations are developed.  Images also change as a result of sharing other readers.

	Changing Images

	My first image


	My image after talking with my partner

	My image after hearing more of the text


	My image at the end of the text


Open Mind Portrait 
Pupils are invited to create a portrait of a character and to then record key words to describe the character’s thoughts and feelings.

· After reading a text, direct pupils to fold a large blank sheet of paper in half.

· On one half of the sheet, ask pupils to select and then draw a portrait of a character from their text.

· Pupils then trace the outline of the portrait onto the other half of the sheet.  No facial details should be included in this second drawing.

· Invite pupils to record words or pictures onto the portrait that describes the feelings and thoughts of their chosen character.

· Provide time for pupils to share their portraits and descriptive words with each other, explaining reasons for their choices.

Information Images

This encourages pupils to practise creating images when reading informational texts as well as literary texts.
· After reading a section of an informational text, invite pupils to work in small groups to create images that represent the key information.

· Provide pupils with large sheets of paper to create the images so posters can be displayed.

· Encourage pupils to represent the information as two different images.

· Provide time for small groups to share and explain their images with the whole class.
Self-questioning
Clouds of Wonder

It is important that pupils be actively thinking during the process of reading.  Pupils can be encouraged to think about characters, events, settings, actions, problems or solutions presented in a text and to generate personal questions that evolve as they read.  

· Pairs read a section of a text together (e.g. one page, two paragraphs).

· Encourage pupils to reflect on this section and generate ‘I wonder...’ questions.

· Pupils record their questions on their individual ‘Clouds of Wonder’ sheet.

· Pupils share and discuss their ‘I wonder...’ questions.

0
Stop-and-Think Cards

Effective readers constantly ask themselves questions as a way of monitoring their comprehension.  

· Provide time for pupils to identify random places in a text to ‘stop and think’.

· Have pupils mark each place with a ‘Stop and Think’ card.

· Pupils the read the text, stopping to reflect on questions listed on the ‘Stop and Think’ card.


BDA Questions

Before, During and After Reading sheets encourage pupils to practise generating questions before, during and after reading.  Generating questions helps pupils to set a clear purpose for their reading, predict information and make connections to what they already know.

· Organise pupils to work with a partner to generate questions before reading a text.  Headings and subheadings are a useful aid for generating questions.   Questions can be recorded in the ‘Before Reading’ column.  Answers can be recorded when found.

· At the end of reading, partners work together to generate any further questions they have about the topic.  These questions can be used as discussion starters for further small group sharing sessions or individual research.

	Before Reading
	During Reading
	After Reading

	What are the most dangerous spiders?

How do spiders make webs?


	
	


Skimming
Picture Flick

This replicates what many efficient readers do before they read a text that contains illustrations.  Prior to independent reading, pupils (i) look at the front cover and the title of the text; (ii) skim through the text, browsing at the illustrations; (iii) predict the story.

Graphic Overlays

Graphic Overlays provide pupils with an opportunity to build their knowledge of text organisation.  It is sometimes difficult for readers to follow texts that include pictures, diagrams, tables, graphs, text and photographs.  Some informational texts are organised into columns or print is place alongside unrelated graphics.  This can hinder comprehension.

· Provide pupils with transparent overlays.

· Pupils place the transparent sheeting over the page/s of the text.

· Pupils then create a visual representation of the layout or organisation of the page.  Boxes are drawn to represent chunks of text, diagrams, headings, labels or photographs.

· Direct pupils to label each box, describing what it represents (e.g. text, subheading, photograph, caption).

· Pupils then explain the ‘purpose’ of each section of the text (e.g. The subheading describes what a particular section is about.  This section is about...).

Sneak Preview

Pupils can skim to identify particular features such as the contents page, cover, back cover blurb, end pages, information about the author, illustrations and chapter headings.

· Pupils explore the organisation and contents of their text prior to reading.

· Pupils then jot down notes on the ‘Sneak Preview’ sheet.

· Pupils then read the text, using the information gathered through skimming and reflect on what information was most useful to assist comprehension.





Scanning
Hunt the Text Challenge

This is a quiz which provides pupils with the opportunity to scan text to locate specific information.  

· Prepare a variety of challenge cards containing questions based on a selected text.  Ensure that the challenges encourage pupils to scan the text to locate specific information such as page numbers, particular details, a certain illustration or table, a statistic, a specific heading or subheading, a chapter title or an answer to a question.

· Randomly draw cards, read aloud and challenge the pupils to locate the information.

Beat the Buzzer Quiz

· After reading a text, direct pupils to work in pairs to create quiz questions for other pupils using the text.

· Provide time for questions to be recorded onto cards.  Collect cards.

· Organise pupils into two teams.

· Select a question and read it to the whole class.  Challenge the teams to provide the answer as well as a specific reference to a page and paragraph in the text that substantiates their answer.

· A point can be scored for the fastest team that responds to each question.

Retrieval Charts

These charts enable pupils to make comparisons.

· Create headings for the Retrieval Chart based upon the type of information to be gathered.

· Introduce these headings to the pupils.

· Allow pupils time to read the text(s).

· Provide time for pupils to scan the text(s) so they can identify relevant information.

· Allocate time for pupils to record the information they have found onto the Retrieval Chart.

· Discuss with pupils the similarities and differences in the categories.

	Dinosaur
	Size
	Food
	Fact

	Allosaurus
	
	
	

	Diplodocus
	
	
	

	T-Rex
	
	
	


Interesting Words Chart 
This activity is used to clarify new or unknown vocabulary, particularly in informational texts.

Pupils skim for context clues, use what they already know and reference materials, such as dictionaries to work out word meanings before, during and/or after reading.

· Pupils skim the text.  They highlight any new vocabulary or words where the meaning is unknown or unclear.  

· Pupils share any new words.  

· Enter suggested words onto the Interesting Words Chart and include a page and/or paragraph reference.

· Have pupils read the text looking for contextual clues that might suggest a meaning for the word.  If contextual clues are found, have pupils complete the ‘Help Given in the Text’ column.  If no contextual clues are found but the pupils can infer the meaning, they can write this in the ‘Your Explanation’ column.

· If the meaning is still not determined, direct pupils to a glossary, dictionary or any other reference source.  The correct meaning is then recorded in the final column.

· As words often have several meanings, pupils need to be sure they have selected the correct meaning for the text.  To confirm their understanding of the word, have pupils re-read the section of text, using the meaning they have sourced, to make sure that the text makes sense.

· Have pupils re-read the text in its entirety.

	WORD
	PAGE and/or PARAGRAPH
	ANY HELP GIVEN IN THE TEXT
	YOUR EXPLANATION
	MEANING FROM ANOTHER SOURCE

	mortality
	22  

Paragraph 3
	Yes – bracket explanation
	Deaths
	

	cholera
	24 

Paragraphs 1, 2, 3, 4
	Text says, ‘Cholera and malaria are diseases...’
	Disease affecting intestines
	


Determining Importance
What’s Your Story?/Story Grammar

This activity promotes pupils’ awareness of how knowing the organisation of a narrative text aids comprehension.  It also helps pupils to make connections between different parts of a narrative.

· Provide pupils with time to read the selected text.

· Direct pupils to work in small groups to locate and record key information under each category on the framework.

· Pupils share and compare information recorded.

	STORY GRAMMAR

	Setting
	Text Type & Theme

	
	

	Characters
	Events/Action

	
	


Famous Five-Key Word Search

Involving pupils in Key Word Searches is an effective way of helping to extract important information from texts.  The success of strategies such as summarising and paraphrasing depends on pupils’ ability to select appropriate key words.  The process of selecting key words will need to be modelled many times starting with single sentences and moving into more complex and lengthy examples.  Once pupils have worked in this context, the framework can be used independently.

· Pupils read the selected passage and identify possible key words during reading.   These may be recorded on post-it notes.

· At the conclusion of reading, direct the pupils to re-read the possible key words and select the ‘famous five’ key words.

· Pupils record their famous fives onto the given format.

· Pupils share their key words in small groups.

· Pupils use the key words as a stimulus to create their own sentences about the text.

Very Important Points (VIPs) 
VIPs is a simple activity that encourages pupils to identify important information in a text.  Pupils create a fringe of post-it note strips that are used to mark identified sections of a text that contain very important points.  The use of the post-it note strips allows pupils some flexibility in their final choice of VIPs.

· Allocate a certain number of strips.  

· Give pupils time to read the text and place strips on what they consider to be VIPs.  These should be places in the text that are significant to the overall meaning of the text.

· Pupils share and compare their VIPs.

Summarising & Paraphrasing
Oral Summaries

Oral Summaries is an activity that helps pupils to monitor their own comprehension and to substantiate their ideas through summarising.

· Pupils work in small groups using the same text.

· Pupils read a specified section of the text silently or aloud.

· Invite small groups to collaboratively summarise what has happened so far in the text.  

· Direct pupils to read the next specified section, stopping to repeat the process of creating a group summary.
Reciprocal Retells

· After reading a text, direct pupils to work in small groups to brainstorm main events.

· Invite each pupil in the small group to select one of the main events.

· Using the framework provided, pupils work individually to elicit and list the main details about their selected event.

· Pupil A (Event 1) begins the retell and then passes it on to Pupil B (Event 2) to continue.  This process continues for each main event.

Main Idea Sort

· Identify key words, phrases and headings that are necessary for understanding the concepts of the topic in a selected text.

· Record key words and phrases randomly on a grid.

· Have pupils read the text.

· After reading, pupils can cut up the grid into small cards.

· Pupils arrange words, phrases and headings to show their relationship, thereby forming an outline of the text.

· Pupils work in pairs, using the key words and phrases to create a summary of the text.

Newspaper Report

Creating Newspaper Reports from texts provides an opportunity for pupils to summarise and paraphrase the main ideas into a new form.  A grasp of the organisation, purpose, structure and features of a newspaper report is a pre-requisite for the completion of this activity.

· Provide time for pupils to read a text and discuss the main events.

· Direct pupils to work together to re-create an important event as if it was being reported in the newspaper.  The following features can be included:

· headline

· date and place

· lead sentence to encourage the reader to read on

· details such as who, what, why, how and when

· conclusion

66 Words

This is a framework that can be used to record the key events or themes of a text.  Pupils are challenged to read a text and create a summary in sixty-six words or less.  By providing pupils with a grid with sixty-six rectangles, the focus is on succinct text, rather than counting an exact number of words.  Pupils can undertake this individually or in pairs.  Pupils should discuss what was included, what was left out and why.

Stop-and-Think Card





Do I understand what that was about?





Were there any parts I did not understand?





Could I explain what I have just read to someone else?





What might the next part be about?





Are there any questions I need to have answered?





Sneak Preview





What I notice about the COVER;





What I notice about the ILLUSTRATIONS;





Questions I have about the text:





What I notice about the HEADINGS;
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