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Part One

1. Subject Knowledge Development

1.1 Literacy – ADDs with Helen Bowen

1.1.1 Asset
Why is vocabulary so tricky for some of our people?
What are our challenges?
What happens if pupils have low or limited vocabulary?
Talk is not happening in our homes – some people do not know their own names.
Put an object in the middle of the table – talk about it and extend the children’s vocabulary – how can we evidence it? Audio recording?
British cohort study – thousands of 5-year-olds from 1970 until they were 30 – when they became 30, crime, homelessness, mental health issues.
When? What? Why? How? Do they:
Read
Write
Listen
SCHOOL X needs the learners to become good listeners – they always expect us to repeat the task – we should only have to say it once. 
Outdoor learning activity. Only saying the task once. If they missed it then they had to carry on. If people did not listen, then the activity would have a different result. Reflected on what happened if one person did not listen.

Reading - 
If they are not getting the books at home, are they having it in school?
Some children do not have books at home – must be aware of this. 
Language is evolving. 
We teach more; learning THROUGH talk instead of learning TO talk.
Three different types of talk:
Cumulative talk – everyone talking and adding to it, building the conversation. 
Disputational talk – argumentative talk – throwing random comments in, arguing, not listening. 
Exploratory talk – asking questions, exploring how to solve something. Debate

How do we stimulate the talk? 
The talk must have a gap of information – must work out the missing piece of the puzzle – fill it with imagination/hypothesising.
Look at a picture – could be an image, word, object, tin of bits.
Ping pong 
Taboo game 
Have cards of pictures/words. Put children in pairs. You have 2 minutes. One must explain the words/picture and one guesses. 
Pobble 365
Once Upon a Picture – a website full of pictures to use as stimuli. 
Pixabay
Popcorn – generates words to use within their writing. 
· Stimulus
· What word comes to mind?
· Then stand up.
· 3,2,1 popcorn
· I write them down.
· If I do not write the word, you keep repeating it.
Two Antonyms (opposites) - they think of words to put in between:
Freezing
Icy
Nobbling
Cold
Chilly
Nippy
Warm
Hot
Sweltering
Boiling




1.1.2 Reflection
The chosen asset above presents notes from an afterschool ADDs session I attended during my BA2 teaching experience. These notes were chosen as they show the key aspects of this meeting and show the various literary teaching techniques that I learned. This progressed my pedagogy through developing new techniques. ESTYN (2017a) suggest using stimuli within the classroom as an example of effective practice. By encouraging the pupils to ‘respond to a wide range of stimuli’, pupils’ literacy skills and attitudes towards learning can improve (ESTYN, 2017a). Through trying one of these techniques (Once Upon a Picture), I was able to critically evaluate this new teaching technique. It was clear when using this technique, the pupils who usually struggled to think of what to write about were able to draw aspects of the image to create their stories. Therefore, I concluded this technique worked effectively to nurture creativity in pupils’ story writing. Based on the evidence from my research into ‘Once Upon a Time’ and ESTYN’s examples of effective practice, I will continue using ‘Once Upon a Picture’ to provide stimuli in future teaching experiences. 






















1.2 Digital Competence - Office 365 support within Primary schools

1.2.1 Asset
When introducing the new DCF elements keep the content of the work something they already know e.g., personal profile.
WORD
View – immersive reader!
Microsoft Edge – reading icon.
 Download the translate and it will translate any website.
POWERPOINT
Subtitles on screen when you speak.
Download translator or update PowerPoint app to the newest version. 
FORMS
Can use this for homework – setting questions about reading.
Can use for parents instead of letters.
Quiz and Forms 
SWAY
Great for pupils instead of PowerPoint – focusing more on content instead of design.
ONENOTE
Children who refuse to write – OneNote is great.
Page distribution – can share pages to all students.
Could record/dictate feedback on the go.
TEAMS
Collaboration space that can have everything in one place.
Easy marking
CV
Microsoft innovative editor

1.2.2 Reflection
This chosen asset presents notes from an Office 365 training day. Before this training I had very basic knowledge of the different software that Office 365 had to offer as I had only used Word and PowerPoint in their simplest ways prior to this experience. ESTYN (2019b) suggest the importance of implementing the digital competence framework and suggest providing professional learning experiences for staff to enhance their digital competence skills as an example of effective practice. As shown in the asset above, the training day introduced me to all the various software that Office 365 have to offer such as Sway, OneNote, and Teams. This training day also enhanced my prior knowledge of Word and PowerPoint through showing the benefits of immersive reader, how to move pictures easily, and how to add subtitles to voice recordings on PowerPoint. This improvement of my digital skills has had a huge impact on my teaching and learning throughout my BA3 teaching experience as I was able to create engaging and interactive PowerPoints and Word documents for the pupils’ blended learning experience. 





























 
1.3 Welsh Development – October 15th Welsh Lecture

1.3.1 Asset
[image: ]
[image: ]
[image: ]

1.3.2 Reflection
The asset above shows my notes from a Welsh lecture. Prior to this lecture, I did not have any knowledge of how to give commands in Welsh or how the Welsh language changes when talking to one person compared to multiple people. From this lecture, I learned various commands that I could use in my classroom. I also learned how to ask one pupil how they are/were/will they be feeling as well as the plural for this. I found this beneficial and vital to my pedagogical progress as it enhanced the first lesson that I taught in my BA3 teaching experience as the focus of this lesson was to understand how the pupils were feeling about various aspects of the coronavirus pandemic in Welsh. By being able to look back at these lecture notes, I was able to correctly ask the whole class ‘sut rydych chi’n teimlo am…’ or ask one pupil ‘sut rwyt ti’n teimlo am…’. ESTYN (2017b) provide an example of effective practice as encouraging staff to learn Welsh and use it regularly to enhance pupils’ progress. From this, I believe I could improve by using Welsh more regularly in my everyday life to keep refreshing my knowledge. However, I believe I have shown effective teaching and learning by practicing my Welsh language skills prior to teaching this lesson before teaching the pupils as this ensured I was teaching the pupils the correct way to say how they are feeling. 

2. Progression in Learning

2.1 Reception / Year 1 – Welsh Science Lessons

What did you do and why?
As it was science week, I taught a science experiment to the pupils over the course of the week. On Monday I began by introducing the topic that the experiment would be on, which was weather and clothes/materials. The pupils had prior knowledge of the types of weather in Welsh, so I used Bloom’s taxonomy to recap their knowledge of this. Then I taught the pupils the different clothing in Welsh that they wear in the different weather types. Prior to teaching this, I had to look through the book 'Dillad Tedi Twt', which was my stimulus for this lesson, a few times to refresh my own Welsh language skills. After the pupils understood what clothes were suitable for each weather type, I was able to introduce the science experiment on Tuesday. I also used Bloom's taxonomy at the beginning of Tuesday to help the pupils remember what they learned the day before. I then linked the science experiment to their prior learning by asking them why they wear coats in the rain/what materials coats are made of and how we can test this. The pupils led the experiment and we planned as a class the various materials they could test and how they would test it. The next day, I then progressed the pupils' learning further as they could complete the experiment. Again, I began the experiment by questioning the pupils about what we were testing and how, and then the pupils went into groups to complete the experiment mostly independently. Finally, on Thursday, the pupils used what they had learned throughout the week to reflect on their experiment and write a reflection on if their predictions were right or wrong. This shows the progression in learning of how a science experiment works and progression of their Welsh language skills throughout the week.

What have you learned?
I have learned that allowing time for a science experiment throughout a whole week for Reception / Year 1 is very appropriate as it allows the experiment to be done appropriately and allows for Bloom's Taxonomy to take place throughout the week to repeat what they had learned throughout the week and help them to remember and understand what they have learned. I have also learned that allowing learners to lead their learning really engages the pupils in their learning experiences and all the pupils really enjoyed the science experiment throughout each lesson.



What next?
I will try to speak bilingually within my lessons to encourage the pupils to speak bilingually and I will continue to develop my own Welsh skills throughout my teaching. I will continue to allow a week for Foundation Phase science experiments to fully allow the children to progress their learning throughout the week.

Evidence
See Appendix 1 for evidence of a lesson plan for the continuation of these lessons throughout the week.





























2.2 Tally and Bar Graph Lessons

What did you do and why?
These lessons show the children's progression of their understanding of data within the mathematics and numeracy area of learning experience. The lessons reflected on previous learning using Bloom's taxonomy in the introduction as the children remembered their favourite Christmas tradition, checked they understood each tradition and then applied it to a new topic - data. The progression in learning showed how the pupils' learning developed, building on their prior knowledge. When planning the human bar graph tasks, I already planned that I would then move on to tally charts and then transferring that data into bar graphs. I then progressed their learning further as the pupils then completed their bar graphs on J2e, enhancing their digital skills.

What have you learned?
I have learned that it is important to have an extension to tasks to provide an appropriate level of challenge to meet the needs of all learners. I also learned the importance of providing a range of assessment for the pupils as they enjoyed receiving the praise in their books as well as verbally. Giving written assessment was also helpful when reporting the lesson back to the teacher as I could remember clearly who needed more or less support within the bar graph task. Encouraging the children to reflect on their own learning was important as I could understand if they think they have understood the task. I have also learnt to plan and prepare following lessons in advance to allow the children's learning to develop. Using Bloom's taxonomy in the starter helped the children with these lessons as they could understand the main theme of their bar graphs and tally charts and encouraged them to want to learn. 

What next?
From this experience, I will continue to plan the lessons that will follow to allow the pupils to progress because having already planned the next two lessons allowed those children who learn faster than others to progress at their own speed instead of having to wait. 

Evidence
See Appendix 2 for evidence of the lesson plan for the tally chart lesson.
See Appendix 3 for evidence of the lesson plan for the bar graph lessons. 



3. Four Purposes

3.1 Well-being After COVID-19 Lesson

What did you do and why?
As the pupils were going back to school after the COVID-19 lockdown, I believed it was vital to check on their health and well-being. Therefore, to do this I planned a Welsh emotions lesson where the pupils would need to think and reflect on their mental well-being based on various aspects of the coronavirus such as social distancing and wearing masks etc. This helped them become more empathetic because if a pupil were feeling 'trist' then the other pupils would agree or ask them why they felt this way. This lesson helped them build their mental and emotional well-being, encouraging them to become ‘healthy, confident individuals’.

What have you learned?
I have learned that using real life, authentic contexts within the pupils' learning should be a natural part of the learning experience. The pupils responded really well to this lesson and became more empathetic and could understand where they needed to go for support to help them become healthy confident individuals. I have learned the importance of collaborating ​​​​​​​in the classroom to ensure all the work is of the best standard.

What next?
As a result of this experience, I need to be aware of the pupils’ mental well-being to ensure they have not been affected by the current COVID-19 circumstances. I also need to help pupils understand their Welsh emotions as some struggled with this. I will also continue to create Additional Adult Sheets for all lessons as this worked very effectively.

Evidence
See Appendix 4 for evidence of the lesson plan for the health and well-being lesson.









3.2 Composting Lesson

What did you do and why?
When planning this lesson, I planned according to the Four Purposes. I planned and taught a composting lesson which encouraged the pupils to learn about helping the planet (ethically, informed citizens) as well as being healthy, confident individuals by having the confidence to get a bit muddy and take decisions about their own lifestyles. Some of the pupils were nervous, at first to touch the apples and bananas to cut them up, but after a bit of motivation and showing them that if I could do it, then they could, the pupils all had a go at mixing and cutting up the fruit scraps. This showed excellent resilience from some pupils. The cross curricular themes are shown through combining healthy, confident individuals with ethical, informed citizens to create this fun lesson. 

What have you learned?
I have learned that through combining different aspects of the curriculum, I can create excellent and engaging lessons that the pupils will really enjoy and learn effectively from to achieve the four purposes. I have learned that reflection at the end of the lesson is a great way to assess how the pupils are progressing and if they are aware of what they have been learning. I have also learned the importance of motivating pupils and encouraging resilience and positive reinforcement in the class because if I had let those pupils just say no to mixing the fruit scraps then they would not be as confident today.

What next?
I will continue to create engaging cross-curricular lessons based on the four purposes. I will also continue to have class reflections at the end of my lessons to help me understand if the pupils have understood what has been taught. 

Evidence
See Appendix 5 for evidence of the lesson plan for this composting lesson.







Part Two
Part two of this assignment will show a critical reflection on my pedagogical progress that has been presented in part one. For the purposes of this assignment, I will identify a specific area from part one that I believe needs further development and I will be justifying the next steps for improvement in future teaching experiences. The Welsh Government (2017a, p.2) explains that the Welsh language ‘is part of what defines us as people and as a nation’, putting an emphasis on the importance of teaching and learning Welsh. The Welsh Government (2020c) also present the importance of teachers having excellent Welsh language skills through the Qualified Teacher Status standard ‘Welsh language development’. From this perspective, my experiences on my Professional Teaching Experience 3 (PTE3) and within my placement school’s development plan, I have chosen Welsh language as the area that needs further development. From my lesson within part one in the progression in learning section, I recognised that although I used a Welsh story as a stimulus for the lesson, I did not continue using or teaching Welsh throughout the series of lessons. Therefore, I chose Welsh language as I think it is important to use Welsh as much as possible within a classroom, and I believe that if the stimulus was Welsh, it should be included and referred to throughout the other lessons. The next section will present a critical discussion of the importance of Welsh language in a classroom and the strategies that I could use to further develop my Welsh language teaching. 
Stanulewicz and Skrzypiec (n.d.) suggest the Welsh language could go extinct if the language continues to be transmitted primarily through families. Although this source may not be reliable, this could be supported by the Welsh Government (2020b) data taken from the annual school census. From 2011/12 until 2015/16, the number of pupils over 5 years old who have English and/or Welsh as their first language was constantly decreasing from 371,394 to 366,155 (Welsh Government, 2020b). After this, it can be shown that the number of English/Welsh pupils begins to increase but is yet to reach the same number of pupils in 2011/12 that spoke English and/or Welsh as a first language (Welsh Government, 2020b). Recognising this, the Welsh Government (2017a) have put a strategic plan in place to achieve a target of one million Welsh speakers by 2050. Furthermore, the importance of learning the Welsh language can be shown in the new Curriculum for Wales through a slight difference in the titles of the Areas of Learning Experiences (AoLE). The Foundation Phase Framework uses the word ‘language’ (Welsh Government, 2015a) compared to the Curriculum for Wales which states ‘languages’ (Welsh Government, 2020a, p.12). Although it is a minor difference in wording, this change could suggest the commitment the Welsh Government have to the Welsh language and bilingualism which Donaldson (2015) suggested in his report. In addition to this, the Welsh Government (2020a, p.24) hope that learners become ‘ambitious, capable learners who can communicate effectively in different forms and settings, using both English and Welsh’. The importance of teaching the Welsh language can also be shown in the Well-being of Future Generations (Wales) Act 2015 as they state seven well-being goals including ‘A Wales of vibrant culture and thriving Welsh language’ (Welsh Government, 2015b, p.3) which can imply the importance of learning the Welsh language in order to benefit your health and well-being through feeling part of the community. According to Young-Powell (2011), teaching and learning Welsh is a vital part of the curriculum as it is part of the culture of Wales. She continues to suggest the importance of teaching and learning Welsh to keep the ‘language alive’, supporting Stanulewicz and Skrzypiec (n.d) who believed the language was going extinct. Young-Powell (2011) continues to present the importance of teaching and learning Welsh through stating the various ways in which Welsh is used such as on road signs and for job opportunities. Supporting this idea of needing the Welsh language for more job opportunities, the Welsh Government (2020a) suggest pupils should be able to transfer the skills they have learned in school into their real-life experiences. Therefore, the importance of teaching and learning Welsh is present here as the pupils can learn the Welsh language and transfer these skills into their everyday life to gain more job opportunities. 
The Welsh Government (2017b) recognise the excellent increase of Welsh language speakers in the past 50 years. However, it is also recognised that ‘the teaching and learning of Welsh in English-medium settings is inconsistent and too often leads to low attainment’ (Welsh Government, 2017b). To combat this, the Welsh Government (2017b) suggest increasing the number of teachers who can teach in Welsh. Specifically in primary schools, the Welsh Government (2017b) aim to have 5,200 teachers who can teach in Welsh by 2050 compared to the 2,900 in 2017. One strategy suggested by the Welsh Government (2021) is the Welsh language sabbatical scheme which allows teachers to attend a Welsh course over a year. The Welsh Government (2021) found within their evaluation that the participants of the course were pleased with the intense nature of the course and found this scheme worthwhile. One limitation of the scheme is that some teachers felt there was a lack of after-care from their school to implement what they had learned (Welsh Government, 2021). Supporting this, ESTYN (2013) suggest practitioners do not appropriately transfer their new knowledge and understanding of Welsh into their classroom practice. Alternatively, from personal experiences within a primary school, I observed a primary school teacher who attended the Welsh language sabbatical scheme for five weeks. Throughout this time, I observed her Welsh language skills progress from being able to speak basic Welsh language such as ‘sut wyt ti?’ to being able to use incidental Welsh throughout the day with her Year 2 class. This presents the benefits of the Welsh language sabbatical scheme for the teacher’s Welsh language development and teaching as Llandovery College (2018) suggest the use of incidental Welsh is an important part of progressing learners to become bilingual speakers. Supporting this, Woodlands Community Primary School suggest that using Welsh in all aspects of school life can increase pupil outcomes and is recognised as effective practice by ESTYN (2020). This has been presented through a pupil-initiated group ‘Criw Cymraeg’ which perhaps could be changed to be led by teachers in order to improve teacher’s Welsh language skills further as ESTYN (2020) present the staff felt more confident regarding their Welsh skills after using this strategy. 
ESTYN (2019) explain imply the benefits of using Welsh within daily routines to help pupil progression of the Welsh language and then show the benefits of using Welsh in the continuous provision as the pupils’ skills develop. However, ESTYN (2013, p.33) propose planning for pupil progression of Welsh language skills is ‘underdeveloped in most schools and settings’ and suggest there are not many opportunities available for children to progress their Welsh language skills within their enhanced and continuous provision activities. This is contrasted by ESTYN (2019) who show an example of a local authority Welsh Language Officer who provided posters and examples of phrases for a school to use in their continuous provision. ESTYN (2019) then continue to express the benefits this had on both pupil and staff Welsh language development due to the continuous work they completed to develop the Welsh language provision within the school.
Another approach to developing Welsh language skills is through singing songs (Welsh Assembly Government, 2008). The Welsh Assembly Government (2008) suggest songs as a beneficial strategy to teaching and learning Welsh as children will be repeating the words and phrases within the songs. Through personal practice, I have witnessed this as beneficial for both staff and learners. As a Welsh learner, I have found learning and participating in Welsh songs helps to remember words and phrases through the rhythm of the song. However, one limitation of this strategy is if the song is not fully translated prior to learning the song then the pupils are not learning the Welsh language and are not developing their language skills. Therefore, if teachers ensure to teach the translation of the songs alongside teaching the Welsh language there would not be a limitation to this strategy. The main aspect of this strategy is encouraging the children to repeat what they have learned which can also be used in the ‘drilling’ method. The Welsh Assembly Government (2008) suggest drilling as an effective method of teaching and learning Welsh due to the repetition of the Welsh words and phrases. Furthermore, drilling allows teachers to give immediate feedback on the pupils’ Welsh oracy skills (Welsh Assembly Government, 2008).
Referring to the science lesson that I believed my Welsh language could be improved in, I think the research found in the critical discussion could show that I need to improve these skills as the importance of having teachers who can teach in Welsh needs to increase in order to meet the Welsh Government’s (2017a) goal of one million Welsh speakers by 2050. I have learned that there are many ways in which teachers can improve their Welsh teaching and language skills. The first way in which I could improve my Welsh language skills is through the Welsh language sabbatical scheme (Welsh Government, 2021). If the opportunity to attend this sabbatical scheme occurs, I would ensure to attend as I believe, from my research, it has been shown the importance of learning Welsh to increase pupil progression. I have observed the benefits of this scheme and would ensure to liaise with my school to ensure I could implement what I had learnt into my classroom to avoid the limitation suggested by the Welsh Government (2021) and ESTYN (2013). 
Another aspect to take from this reflection is the use of incidental Welsh within the classroom. Within the science lesson, I did not continue using incidental Welsh throughout the week. The benefits of incidental Welsh have been provided by ESTYN (2020) and Llandovery College (2018) who believe incidental Welsh helps progress learners to become bilingual speakers and improves their language skills. Thus, I have concluded that incidental Welsh is a vital learning experience for learners, and I will strive to do this more in my lessons. Due to the science focus of the lesson, I think incidental Welsh would have been more appropriate than teaching bilingually. Perhaps if I had a ‘Criw Cymraeg’ as suggested by ESTYN (2020) then the pupils could be encouraging each other to use their Welsh language skills throughout the week as well as myself encouraging the pupils. 
As the lesson began with a Welsh stimulus and story, I used the drilling method suggested by the Welsh Assembly Government (2008) to help the pupils remember the weather and clothes in Welsh. I ensured to translate the Welsh to avoid the limitation that I had experienced previously. I believe this shows effective practice. However, as ESTYN (2019) suggest the importance of using Welsh on a daily basis, I believe I could have improved this lesson by using more incidental Welsh throughout the week. The way in which the literature speaks of teaching learners to use incidental Welsh on a daily basis can be transferred to myself as a teacher as ESTYN (2019) state the benefits on teachers and pupils from developing their incidental Welsh and their Welsh provisions. 
Overall, it has been recognised that there are many ways in which I can improve my Welsh language skills, from strategies as simple as using more Welsh language in my everyday life to attending sabbatical schemes over the course of a year. All the strategies I have mentioned tend to recognise the importance of using Welsh in every setting rather than purposefully in Welsh lessons within the classroom. Therefore, not only in my future teaching experiences, but also in my everyday life, I intend to use my Welsh language skills throughout the day when asking people questions and greeting people. This repetition of the Welsh language will help improve my confidence in teaching the Welsh language which will benefit my future pupils and help them become more confident in their Welsh language skills. 
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Appendices
Appendix 1 – Reception / Year 1 – Welsh Science Lesson Plan

	Student-teacher
	Caitlin Wright
	Class:
	Rec / Y1

	AoLE/Subject
	Knowledge and Understanding of the World
	Date:
	WC 8.3.21

	Lesson Focus:
	Weather and materials

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Welsh language Development
RANGE
speaking, substituting words in familiar patterns
experience activities in the indoor and outdoor learning environment
SKILLS
view and listen carefully to a variety of visual and audio-visual stimuli.
speak clearly, using simple words, greetings and expressions.

Knowledge and understanding of the world.
RANGE
investigate indoor and outdoor learning environments, as well as including natural conditions as they arise.
investigate how places change, e.g. the weather, the seasons, buildings, people’s jobs.
SKILLS
exploring and experimenting
identifying what they want to find out and how to do it.
thinking about how they will know if something has worked. 
making observations and measurements and keeping records
making comparisons and identifying similarities and differences
sorting and grouping information using ICT on some occasions.


	Personal Targets
(Linked to QTS and identified in weekly review
	




	Learning Objectives (Focus on Learning)

	Understanding the weather and what we wear in different weather conditions by beginning to use Welsh vocabulary.
To plan how to test materials to see if Tedi Twt will get wet.
To eb able to observe the experiment taking place.
To understand how to reflect on which material was best.


	Success Criteria 
(process/product)

	To match the weather to the clothes.
Plan an experiment to find out which materials would keep Tedi Twt dry.
Conduct the experiment.
Assess my predictions.



	Key Resources Health & Safety
	







	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	






	Opening Phase


	Monday 
Play Video https://www.youtube.com/watch?v=H32W-6CKdfk  – pause the video at moments to check the pupils understanding of what they should wear in each season.
Read Dillad Tedi Twt to the pupils. Whilst reading the story, the teacher should say the items of clothing in English and welsh to ensure the pupils know what they mean. Use the drilling method to help the children remember and engaged.

	Teaching & Core Learning
	Monday 

JM – squares (recognise the weather and clothing for each season in welsh) LAPTOP.
JT – rectangles (recognise which tedi twt belongs in which season based on his clothes)
DC – triangles (recognise Tedi Twt and the weather in welsh) – 
CW - circles (Recognise the weather and an item of clothing that goes in each season in Welsh) LAPTOP
SM – Intervention

Tuesday 
Intro – Bloom’s taxonomy. Ask questions about weather and clothing in Welsh and English. Why do we wear coats in the rain? What are they made of? Etc. 
Plan the experiment – ask the pupils what materials they would like to test. What do you think will be the best? What will be the worst?
How do you think we can test it? – The teacher should draw this on the board as a WAGOLL.

Planning the experiment – differentiated worksheets.

JM - triangles
JT - squares
DC - rectangles
CW – circles
SM - intervention

Wednesday 
Bloom’s taxonomy – what materials are we testing? How are we testing? – Teacher should put the drawing on the board to show pupils. 

Experiment – 
Have a picture of what the experiment should look like to show the pupils. Can they put it together? Differentiate by adult support. Get the materials that the pupils have chosen and place it above the bowl. Pour water over it. Discuss with the pupils what has happened. Do they think this would protect Tedi Twt from the rain?

JM – circles
JT – triangles
VC – Rectangles
CW – squares
SM – intervention

Thursday 
Intro – show the pupils the pictures from the experiment. Ask them for each material if Tedi Twt was wet or dry. 

Reflection – differentiated worksheets.

JM – squares
JT – circles
VC – triangles
CW – rectangles
SM - intervention



	Plenary


	













Appendix 2 – Tally Chart Lesson Plan

	Student-teacher
	Caitlin Wright
	Class:
	Year 2

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	9.12.19

	Lesson Focus:
	Drawing a tally chart using a ruler.
Transfer data from a human bar graph into a tally chart.

	Meaningful links to Curriculum 
	Mathematics and Numeracy: 
· Statistics represent data, probability models chance, and both support informed inferences and decisions.
· (HA) - The number system is used to represent and compare relationships between numbers and quantities.


	Meaningful links to:
Cross Curricular Responsibilities
	LNF
Numeracy:
· Gather and record data.
· Extract and interpret information from graphs (HA)

	Personal Targets (Linked to QTS and identified in weekly review)
Welsh language skills – incidental 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	 (LA): To record data from a human bar graph into tally chart.
(MA/HA): To be able to record data from a human bar graph into a tally chart drawn independently.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	ALL - I can transfer data from a human bar graph into a tally chart.
MA/HA - I can draw my own tally chart.

	Visual assessment




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to prior learning)
	Bloom’s taxonomy - Link to prior knowledge – ask the children to remember their favourite Christmas tradition from a prior lesson.


	
Remember Friday’s Christmas traditions.





	

	

Teaching & Core Learning
	Explain to the children that we will be making a human bar graph – getting them to stand in a line with people who have the same favourite tradition story. 

Show on one child’s book how to use a ruler – use your ‘non-writing’ hand to hold the ruler, put the ruler against the blue line in the book, count 16 squares across. 

Let the children complete this independently.

Once they have done this, explain they should move their ruler down by two squares, then draw another line directly underneath.

Then explain they will need to go down by three squares and draw another line. Explain they should keep doing this until they have eight lines in total.


	Choose favourite tradition story. Stand in a line with those who chose the same. 

LA – these children will have a printed table – they will input information from their human bar graph into this table without drawing it. 
MA/HA - These children should follow the instructions and complete the tally chart mainly independently. 




	Rulers
Pencils
Rubbers
Pictures of human bar graphs
LA – printed table

	

Plenary
	



	





	




Appendix 3 – Bar Graph Lesson Plan

	Student-teacher
	Caitlin Wright
	Class:
	Year 2

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	9 - 13.12.19 

	Lesson Focus:
	Bar charts

	Meaningful links to Curriculum 
	Mathematics and Numeracy: 
Statistics represent data, probability models chance, and both support informed inferences and decisions.
(HA) - The number system is used to represent and compare relationships between numbers and quantities.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
Numeracy:
Gather and record data.
Extract and interpret information from graphs (HA)

	Personal Targets (Linked to QTS and identified in weekly review)
Welsh – incidental Welsh in the classroom. 



	Learning Objectives (focus on Learning- use accessible vocabulary):

	Pupils will learn to: 
(LA/MA): To record data from a tally chart into a bar graph.
(HA): To be able to record data from a tally chart into a bar graph drawn independently.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can explore composing a quantity in different ways, using combinations of objects or quantities, and using the corresponding mathematical language such as words like ‘more’, ‘less’, ‘most’ or ‘least’. - HA

I can collect data. (HA/MA/LA)
I can record data in a bar chart. (HA/MA/LA)
I can draw the axis. (HA)
I can leave a gap between the bars. (HA/MA/LA)
I can label the axis independently. (HA)
I can label the axis when given key words and numbers. (MA)
	Verbal communication

Ask a friend




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to prior learning)
	Go through the success criteria and learning objective. 
	Listen attentively to success criteria. 






	

	

Teaching & Core Learning
	Explain the task to the children. 

Link to prior learning – reflect on their tally chart – this column has this amount of people etc. 

The children will transfer the information in their tally charts into a bar graph in their books. 

Ensure the children are completing the task correctly with understanding of what a bar graph looks like. 

Differentiation -
HA – draw the axes and have scale 2,4,6,8 etc.
MA/LA – scale 1,2,3,4 etc.

Extension - J2data chart – Use their data to create an online bar chart.

	Listen to the task.

HA – These children will draw and label the axes (independently) using a scale going up in 2s. Draw their bar graph. They will then answer questions about the data – Which column has the most/least? What is the difference between the countries with most and the least?

MA - These children will write the numbers for their scale and label their axes. Then record data from their tally charts into a bar graph, following the success criteria.

LA - Record data from their tally charts into a bar graph, following the success criteria.

Extension - J2data – log in to Hwb and transfer their data into a bar chart online – name the bar chart.

	Pencils
Rubbers
Tally Charts

HA – Ruler.
MA – draw the axes in their books for them.
LA – draw the axes, labels, and title for them.

	

Plenary
	Monitor self-assessment. 

LA/MA – When marking write “S – drawn axes”.

	




	













Appendix 4 – Well-being After COVID-19 Lesson Plan

	Student-teacher
	Caitlin Wright
	Class:
	Rec / Y1

	AoLE/Subject
	Personal and Social Development, Well-being, and Cultural Diversity
	Date:
	24.2.21

	Lesson Focus:
	How we feel after lockdown

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Personal and Social Development, Well-being, and Cultural Diversity
RANGE
Different resources such as those in print and interactive forms
Activities that allow them to feel safe and secure and feel that they are valued.
SKILLS
Express and communicate different feelings and emotions.
Express ideas or feelings creatively, explaining why they are significant.
Be aware of their own feelings and develop the ability to express them in an appropriate way.
Understand the relationship between feelings and actions and that other people have feelings

	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues and assessment




	Learning Objectives (Focus on Learning)
	To express and communicate my own different feelings and emotions.

	Success Criteria 
(process/product)

	I will draw a smiley face on the interactive whiteboard (IWB) to express my feelings on different situations.
I will sort these situations into 



	Key Resources Health & Safety
	Emotions sheet
IWB
Pictures to print
AA help sheet
iPad/camera





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The pupils have previously learnt their emotions in Welsh. This task will assess what they remember after online learning for so long. 




	Opening Phase


	The teacher will introduce the lesson by talking about lockdown and how it has been a mixture of emotions. 

Today we will focus on 4 different emotions. Happy/hapus, sad/trist, angry/grac and excited/cyffrous – When going through these, ask the pupils to show you their faces and model how to draw them on the C-touch board.

On the C-Touch board, the teacher will put up the Word document and show one page at a time. The page will show an activity and the pupils will be asked ‘Sut ydych chi’n teimlo am...’ followed by the activity shown e.g. ‘mynd i’r ysgol’. 

The teacher will freeze the screen.
The pupils will then come up to the board 1 by 1, and draw a sad, angry, excited, or happy face on the screen to show how they feel about the activity.
A teacher will take a picture of the screen to keep evidence of this introduction.



	Teaching & Core Learning
	The teacher will then explain the focus task. 

This is differentiated by outcome and teacher support. The pupils will work in groups with the teacher and AAs whilst the class teacher (JT) takes groups for assessments. 

The pupils will be given an A3 page that is folded into quarters. They should write their name on the back.
The teacher will ask the pupils what emotion each corner shows, ensuring they use the Welsh terminology by asking them ‘can you remember what happy is in Welsh?’ 
If they struggle help them by saying ‘It begins with h h hap’ etc.

The pupils will then sort the activities into each corner. They should try cut around the pictures and stick them independently. There are no wrong answers. 

AFL - Teachers can check their understanding by asking the pupils why they want to put the picture in the corner they chose. E.g. ‘why does coronavirus make you happy?’

WELSH
Use as much welsh throughout the session as possible. 
[image: ]


	Plenary


	SUPERPROUD

‘Who is feeling SUPER proud of their work and would like to show it off? 




Appendix 5 – Composting Lesson Plan

	Student-teacher
	Caitlin Wright
	Class:
	Reception / Year 1

	AoLE/Subject
	Knowledge and Understanding of the World
	Date:
	15.3.2021

	Lesson Focus:
	Composting 

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Range
Engage with resources from a variety of contexts including interactive forms.
Investigate indoor and outdoor learning environments, as well as including natural conditions as they arise.
Recognise how people’s actions can improve or damage the environment.
Identify some animals and plants that live in the outdoor environment.

Skills
Exploring and experimenting
Thinking about what might happen if...
Thinking about how they will know if something has worked.
Making comparisons and identifying similarities and differences
Communicating observations and measurements


	Personal Targets
(Linked to QTS and identified in weekly review)
	




	Learning Objectives (Focus on Learning)


	Understanding how and why we make compost.

	Success Criteria 
(process/product)

	I will collect food waste.
I will mix the compost together.
I will add water.
I will mix the compost.
I will put the compost on the flowers. 



	Key Resources Health & Safety
	Food waste                wellies
Dry leaves                  coats
Grass trimmings       gloves
Water
Jug



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
N/A


	Opening Phase


	Linking to real life - the teacher should begin by asking the pupils if they have ever seen a food waste bin in their houses. Do they know what their parents/ guardians do with their leftover food? 
Do you know why it does not go in the normal bin? 
Ask them if they know why we have been collecting our leftover food last week.
Explain that ‘Not only does composting help us reduce the amount of rubbish that we bin, and the risks of further polluting the air, land and water with this rubbish, but composting is also an easy way to get some excellent – and free – fertilizer for the garden. (Not to mention it is always fun to get a particularly wormy, gross compost heap going!)’ http://www.ecofriendlykids.co.uk/composting.html#:~:text=Why%20Should%20I%20Compost%3F,free%20%E2%80%93%20fertilizer%20for%20the%20garden. 
https://education.sciencenorth.ca/wp-content/uploads/2018/05/Kindergarten-Making-Compost-Lesson-Plan.pdf 

	Teaching & Core Learning
	Ask the children to put their wellies and coats on. 

Split the compost ingredients into four trays so each group can do it with a TA.
CW – rectangles
JM – triangles
VC – circles
SM – squares

Ask the pupils to mix the compost with their hands – give them gloves if they want. Ensure all pupils have a turn at mixing OR have all the pupils mixing at once!

Ask a pupil to add water to the compost mix. 
Mix some more.

Then we have our compost!

Go to the flower beds around the schools to add the compost on the flowers. 

Take pictures.


	Plenary


	Bring the children back to the carpet. Have a look at the pictures taken and reflect on why we have just done this activity. 

Write their reflections on the whiteboard. 
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