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Within Wales the term ‘more able and talented’ (MAT) describes learners who need richer learning experiences to allow them to develop across one or more areas of the curriculum (Welsh Government, 2015).  Whilst on research days within my Professional Teaching Experience (PTE) school I noticed that the school has a policy where they have intervention groups for the MAT children for maths and literacy.  This is to allow these MAT children the opportunity to develop and progress their skills in the curriculum as per the guidance from Welsh Government (2015).  Whilst observing this practice on research days I observed some negative attitudes and behaviour towards being asked to leave and go to the intervention.  This behaviour intrigued me and I began to wonder how the children actually felt about going out on this intervention and could this intervention possibly be having a negative impact on their wellbeing and could this negative have an impact on their learning?

The Curriculum for Wales (CfW) (2020) has well-being as a core principle and aims to promote individual well-being in line with the Well-being of future generations act (Welsh Government, 2015b).  This steered my intrigue to how the children actually felt when they were being taken out of class for an intervention?  This led me to my research question of ‘What are the students level of involvement and wellbeing during an intervention which takes them out of the classroom during a lesson?’.  This question could link to the ‘listening to learners’ strand of the ‘Professional standards for teaching and leadership’ (Welsh Government, 2017) where I would like to understand whether this intervention has a negative impact on the learner’s well-being and address how this could be made better using their guidance.

The research project was conducted in a large school within a coastal town in West Wales with almost 600 children.  Approximately a quarter of the children in the school are entitled to free school meals and a high proportion are children with Adverse Childhood Experiences (ACE).  The research was conducted with a small group of children from a year 3/4 class in the school.  The children were chosen as they were the children who are part of the intervention.  They were made up from the year 4 children in the majority with some year 3 children also participating.

The research question in this paper was guided by seeing the children’s reaction to being taken out of class and this led to the idea that the intervention may be having a detrimental impact on the children’s well-being.  To understand this we must look at well-being and the intervention to understand how being taken out of class could impact the child negatively.  It has been documented clearly by Welsh Government (2010) and in the CfW (2020) that good well-being will have a fundamental impact on the learning and progression of the child.  Well-being of children is discussed by Bradshaw (2016) and Campbell and Lokken (2023) who explains that children’s wellbeing is impacted by a whole facet of different factors and that these factors can have a major impact on the future of the child.  They agree that mental health of children in schools can have a massive impact on the progression of the child and monitoring and fostering a growth mindset will have benefits well into adulthood.

Konu and Rimpela (2002) link children’s well-being in schools to the United Nations Convention on the Rights of the Child (UNCRC) with article 24 stating that every child has the right to the highest attainable standards of health, including mental health (United Nations, 1989).  They further conclude that ‘teaching and education are linked to create a feeling of well-being using three main factors: 

Having:	Being surrounded by supportive people and community.
Loving:		Having supportive relations with other people in your life.	
Being:		The needs for personal growth and attainment.

Konu and Rimpela (2002) believed that having these aspects would build the well-being required to be successful in a school environment.  This concept could almost align itself to Bronfenbrenner’s bio-ecological model of development (Hayes, O’Toole and Halfpenny, 2017) which discusses that for the child to develop they require to be part of a number of different systems within their life:

The microsystem:	The people closest to the child. Parents, friends, healthcare, religious links.
The exosystem:	Family friends, Neighbours, media outlets, social services.
The macrosystem:	The ideologies of the culture surrounding the child.

Both Konu and Rimpela (2002) and Hayes, O’Toole and Halfpenny (2017) discuss that these aspects have a major impact on the well-being of the child and that these are key to the development into adulthood.  Coleman (2009) however, discusses the use of well-being in schools and argues that focussing on well-being may be misplaced due to their being no clear definition of what well-being is.  He explains that governments have placed guidance, but can schools focus on well-being alongside focussing on all the other priorities within the school context?  He further discussed that there are too many interventions designed to aid in well-being in schools, so how do schools know which is the best and which to follow.

Within Wales we can see that the Welsh Government has taken the well-being of its children seriously by implementing the Health and Well-being AoLE (Welsh Government, 2020) and also using the implementation of Mind over Matter (National Assembly for Wales, 2018) and Framework on embedding a whole-school approach to emotional and mental well-being (Welsh Government, 2021).  The priority is looking after children’s mental health and well-being to ensure they have the ability to progress throughout school and beyond.  With the priority being the mental health and well-being of the child, it made sense that I looked at well-being of children in the respect of being taken out of class on an intervention.  

In looking at the impact the intervention has on the children we must also look at the intervention and taking children out of class to develop their skills.  Jones (2007) discusses that small group teaching is a proven and tested method of teaching that has been used over thousands of years and explains that there are many advantages.  Indeed, from my experience small group teaching is used regularly, Estyn (2020) agree and explain that small groups allow the teacher to focus more on selected individuals and give them more focus during lessons.  They also explain that small groups allow the teacher to get to know the child better and allow them to tailor there learning to suit the needs of the child which is in line with the CfW guidance (Welsh Government, 2020).  Jones (2007) however, explains that there are some negatives to small group teaching.  Firstly, it may be very resource heavy in that it needs another member of staff and location to conduct this small group work.  The children themselves may also not like to work in small groups and may prefer to work in larger groups or indeed individually.  This must be taken into account when using smaller group work.

It is noted that during reading and information gathering for this research project that there is very limited research and knowledge on the impacts of taking children out of class for an educational intervention.  Most of the literature focussed on taking lower ability children out of class or children with emotional literacy needs.  There was also limited evidence to back up or indeed quantify the impact being taken out of class, for a positive intervention, can have on the well-being of children.  This in turn guided the research to identify whether there could be a negative impact on the children and if trying to build on their development in their education could in fact be having a detrimental impact on their mental health and well-being?

This research called for a case study to be created to deliver the findings and act on a problem or situation that had been observed during visits to the PTE school.  A case study is defined by Ashley (2021) as a popular research approach in the social sciences.  Whereas Thomas (2017) defines it as analyses of persons or events that are studied holistically by one or more methods.  The Case study in this case would look at an instance that had been observed whilst in the school and investigate as to the validity of the research question by conducting this case study.  Thomas (2017) expands more on the case study and explains that during a case study we must understand the difference between subject and the object of the study.  He explains that the subject is the person or place that the case study will involve.  In my case this would be the children within the intervention group.  The object of the study is the analytical frame or the purpose behind the research.  In my study this would be the well-being of the children.  Within the study itself we must understand Denscombe (2021) and Thomas (2017) who agree that to form a case study the object must have its own distinct identity and must be something that already exists and has boundaries.  They both agree that the case study does not have to be linked to other case studies but may stand alone. This again goes to the reasoning that the object in this study was observed within the school setting prior to the study beginning.  It was a single entity that we can understand to perhaps build on should the study illicit some details that this is occurring more often.  This study is an exploratory case study which Denscombe (2021) explains as something that explores the key issues affecting those in the setting.  In the concept of the research question an exploratory case study would be a good research method as there appears to be little known about the impact that the interventions have on the well-being of the children.  

Cohen, Manion and Morrison (2011) discuss the benefits of case study that they allow the researcher to use a variety of approaches to gain the information they require.  This is backed by Thomas (2017) who explains that using different methods within the case study allows for a more rich and detailed understanding of the data collected to assist in fully understanding the object of the study.  A limitation of the case study is that it is designed to research into only one object or subject, but we must gain valid data.  Ashley (2021) states that case studies can be a subjective research method and that to gain validity, the study will require multiple methods of data collection.  This will add time and perhaps other limitations to the study.  O’Leary (2021) also discusses that to get valid data we must use a large and differing method of research.  O’Leary also asks the question can qualitative data ever be as reliable as quantitative?  He explains that some believe this is not possible due to the subjectiveness of research.  This again confirms the argument that to be valid we must have a broad range of research methods to confirm the validity of our case study.

One key issue with research as a whole is discussed by Holmes (2020) and Algozzine, Lim and Hancock (2021) who look at the positionality of the researcher.  They discuss that any biases are discussed and the positionality of the researcher is understood when making any conclusions on the research question.  Holmes (2020) expands to include the insider and outsider perspective of positionality within research.  Holmes (2020) explains that a person who has links to the community be it through being a member of the culture of the community or being a participant on the community would be an insider (Emic) in this context.  However, someone who was from a different culture as the people in the study could be classified as being an outsider (Etic).  Holmes (2020) and Algozzine, Lim and Hancock (2021) both discuss and conclude that to understand our position within the research will allow us to progress our research and give the validity we require.

Within the case study and the research question my positionality must be brought to the fore. Merriam and Tisdell (2015) state that I would be a complete insider because I am a member of the class and have been for some time.  On the other hand, I do not belong to the community the children come from and am a new face within the setting.  Holmes (2020) discuss that being an insider or an outsider could have an impact on the information that I receive from the study as the children taking part in the study may not feel at ease answering my questions if I am an outsider. I must take this positionality into account as this could have an impact on how I conduct this experiment. As I am not the class teacher, perhaps, I am looking for something that is not there and using this to formulate a problem that does not exist.  As discussed, In this instance I could look at myself as an outsider as described by Merriam and Tisdell (2015) in that I am a student who has no links to the school other than being placed there for a short period of time.  This could lead me to a different conclusion as I have no links to the school.  However, Holmes (2020) discusses that actually my positionality could change over time and at the time of formulating my question I saw myself as an outsider but by being in the school and completing the case study I have in fact moved my positionality within the context to being an insider.

The validity of the case study leads directly into the choice of research methods used within my study.  I chose to conduct focus group interviews and observations of the children within the intervention group to understand if there was a correlation between the intervention and the well-being of the children.  Firstly, we will look at the observation.  Austin (2016) and O’Leary (2021) explains that observation is more than just watching a situation and that it goes beyond merely looking and listening.  We are forced to pay attention to details.  Austin expands on this by saying that observation is a distinct way of collecting data that relies on what the observer sees and goes beyond what they think.  

O’Leary (2021) and Cohen, Manion and Morrison (2011) discuss the use of participant and non-participant observations.  Participant observers attempt or are part of the social group and are involved in the observation.  This can be a less structured observation due to the nature of being involved.  Non-participant observations are when the researcher is not part of the community being observed.  The observer is physically present but plays no part in the social situation and remain unobtrusive.  This observation is usually highly structured and conducted over a fixed time.

As previously mentioned, I chose to conduct an observation as part of this case study. Which will give me a quantitative look on the children participating in the lesson.  I chose to be non-participant as this would allow me to gather as much data as possible during the gathering process and would allow me to observe the whole group which could become difficult if I was a participant.  Using this method also allowed me to use a structured format to record my data.  I chose to use the Leuven involvement scale, attached at appendix 1, discussed by Leavers (2000).  Leavers explains that the scale allows you to measure the wellbeing by understanding the level of involvement in the lesson using a scale from 1-5 where at level 1 there is no participation and at level 5 there is total immersion in the task set out.  He explains that if children are totally involved in the lesson then their well-being is high as they will not be able to focus on the lesson if their wellbeing is low.  MacRae and Jones (2020) discuss the use of the Leuven scale to measure involvement and ask the question that is involvement and intensity in a subject a scale that we should use?  In this instance to observe how involved the children are it was decided that the Leuven scale could be used however it is noted that the children’s involvement may not only be down to their well-being but that by working in this small group scenario that they had no other option but to participate in the lesson.

With the observation being used but having limitations discussed by MacRae and Jones (2020) it was also decided to conduct focus group interviews with the children in the intervention to gain their own view of how their well-being may be affected by the being taken out of class.  However, in researching focus groups I found that I could have misconstrued the term focus group interview.  Thomas (2017) and O’Leary (2021) discuss the difference between a focus group and a group interview.  They explain that a focus group is facilitated by the researcher who leads the group and act as a facilitator and guide the discussion.  On the other hand he explains that a group interview is an interview conducted with a group of people both in a semi-structured way and a structured way like an individual interview where the researcher asks questions of each participant. In my initial planning I believed I would be doing a focus group interview.  After completing my interviews I noted that I had actually conducted a group interview and not a focus group where I would let the children talk and discuss amongst themselves.  In looking at this and reflecting on the differences I needed to understand whether the information I had gained was valid due to not using a focus group interview.  To do this I would need to understand the differences between the two methods.

In focus group interviews as discussed by Cohen, Manion and Morrison (2011) you may get a more realistic view as the children will be talking and this will help them to relax unlike group interviews where the structured nature may hold back the discussion and the way in which the interview flows.  Gibbs (2021) mirrors this view and expands to explain that a strength of the focus group is that you can gain a general consensus from the whole group and a synthesis of what the group thinks by allowing the discussion to flow.  Gibbs (2021) does however state that focus groups are difficult as they can be swayed by various factors including culture, age and gender of the participants.  Denscombe (2021) explains that the success of the focus group is dependant on the lead of the researcher to create a climate of trust where the interviewees will open up about their feelings on the topic.

As already mentioned, the original plan was to conduct focus group interviews and in fact, I had conducted group interviews.  This will still give me the data that I require as discussed by Denscombe (2021) however had I used a focus group this may have given me richer and a broader spectrum of data to build my study on as explained by Gibbs (2021).  For the interview I created a list of interview questions listed at appendix 2.  I used this as a guide to perhaps link to other questions during the interview process.  The questions were designed to relax the children and to get the information required to understand their feelings when being taken out of class for the intervention and to understand whether they did in fact have a negative impact during the intervention and to link to the findings from the observation.

Data presentation was a facet of research that could be construed as a negative factor.  Understanding the data and keeping it in tabular format and not creating charts and visuals to understand the quantitative data from the observation could be a negative of my research as discussed by Denscombe (2021).  Denscombe explains that to gain credibility in the research process the presentation of relevant and easily distinguished quantitative data is a key concept.  Hamilton and Whittier (2013) discuss that creating tables is not always necessary and that just using a table, as I have, will give details rather than impressions.  I have used the observation schedule and subsequent boxes to make notes from my opinions of the observation.  This can also be read at appendix 3.  

With the transcript for the interview session I have colour coded the positive and negative answers to the questions and then used this to understand the answers and make notes underneath to evidence my theory.  Hamilton and Whittier (2013) also discuss transcribing the data to make it easier to understand and create themes from. Thomas (2017) would categorise the highlighting of my data as using a constant comparative method of data analysis and presentation.  This highlighting is noted by Thomas (2017) as coding the data to assist in understanding it and forming a conclusion.  Denscombe (2021) does discuss that in recent years that keeping the video or audio recording will assist in validity however in the case of using children it was noted within the Ethics form, at appendix 5, that all audio would be deleted once transcribed. 

I concluded from the data gained that the children enjoyed being out on the intervention.  The observation showed that the children were fully involved in the lesson and this gave a feeling that their well-being was actually not being affected by the intervention.  When I then progressed into looking at the answers from the interviews it is only then that you realise that the children did have some negative feelings towards some aspects of being taken out of class.  This was mainly when something hands on or different was being conducted in class and not on the intervention.  They were however, really positive and understood that being taken for the intervention was in fact to build on their knowledge and progression in the skills. 

On discussing the transcript and the need to delete links this leads to the ethical aspects of the case study.  I followed the BERA (2018) guidelines for educational research to ensure that my research was ethical in nature.  I completed an Ethics form, at appendix 5, and this was signed by the university to ensure that I had completed relevant planning and taken into account the ethics prior to conducting my research.  When completing the research I discussed the project with the school lead who informed me that I could conduct the research.  To gain assent from the children prior to the interview I informed each child participating the reason for the research project and discussed with them that they did not need to participate if they did not wish to.  I gave them all an opportunity prior to beginning to say if they did not wish to participate and all children agreed to take part in the research.  I was also clear that if there was any questions they did not wish to answer for any reason that this was OK and that if they wished to leave the study at any point that they could and nothing further would happen.  Anonymity was kept during the survey by not using any names and referring to the children as numbers or letters on any documentation.  This again was explained to the children that any of their answers would be confidential and that on transcribing the data no names or identifying features would be used.  
The children were also informed that once the recording was transcribed that it would be deleted and the transcribe would be the sole evidence to be used to answer the research question.  At all times during the research and during the planning on the ethics form the safety and well-being of the children was a key concern.

Looking at the practice of the case study and my skill as a researcher I would make a few recommendations to elevate my practice.  I have been critical throughout this paper about my choices for this study.  Firstly, I will discuss the methods that I chose to conduct this research.  In choosing to observe the children in the intervention.  I had planned to observe other groups to gain a broader insight into children well-being when being taken out for other interventions, but I had to look at both the ethical considerations and the well-being of the child whilst conducting the study.  If I were to observe an Enhanced Literacy Support Assistant (ELSA) session or perhaps a group of lower ability children and then discuss the reasoning behind them being taken out of class this could cause the child to have some negative thoughts about being taken out of class and this is clearly not looking after the well-being of the child.  During the research project I did have some issues with timings due to other school based problems impacting on when and where I could conduct both the observation and group interviews.  This meant that I was attempting to get the research project completed in the timescale provided.  Perhaps this would have suited a more longitudinal study as discussed by Thomas (2017) where I could have spread the research over a longer period and used a larger cross-section of the children in the MAT groups throughout the school.  This could have given my research more validity as a larger section of children would have been involved.

As already discussed my own ability to understand the different methods of interviews that could be used and my skill in using the group interview discussed by Denscombe (2021) and not the focus group interview could have an impact on the findings from my study.  Had I used the focus group then the children may have given a wider variety of thought and feelings towards how they felt being taken out of class.  I believe that although the methods used gave me some data this data may not be completely valid.  I could have used different methods to present the data that I did gather which may be easier to decipher.  If I was to conduct research in the future then I would look at my planning and formulating of my methods in greater detail to ensure that I understood the different methods of research and that they would be valid for the study that I was conducting.  

After concluding this research and looking at the data that has been collected I believe that the children may not be having an impact on their wellbeing given that they all participate in the lesson that I observed. I would however like a larger scale test which would cover a greater scale.  I do believe however that the children do sometimes feel they are missing out when the class is doing some hands-on elements within aspects of the learning.  Perhaps it could be possible that the teacher in the classroom can discuss and liaise with the intervention teacher and allow the children to participate in the more hands on and fun methods being used in the classroom.  The intervention teacher could also look to using different pedagogies to enhance the lessons so the children do not feel they are being left out of the fun aspects.  In turn this will allow the children to continue to develop and progress but enjoy their learning and enhance their mental well-being through the whole school journey.
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