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How a school develops one aspect of its School Development Plan: a report that critically reflects on the actions, impact and evidence base.

Introduction.
This assignment was based on research carried out into the development and implementation of a School’s Development Plan. The school in question is located in inner-city Swansea and will be referred to as school A. The number of pupils that attend the school is 526, the school comprises of a two-form entry for each year group except for year 3 where it is three form. The school has both an infant and junior special teaching facility based within the school. School A has an above national average percentage of free school meals which is 45.7% (Welsh Government, 2019). Their School Development Plan was created based on their review from their Estyn visit in 2019 (Estyn, 2019a). During the visit Estyn highlighted certain issues that needed addressing in their SDP with regards to teaching and learning. Based on this and other information collected, school A have put together a School Development Plan (SDP) to address these priorities and improve the teaching and learning in the school. The SDP was created in September 2019 and will be implemented till July 2020 where a review of the impact of the outcomes will be carried out and the priorities adjusted accordingly. 

Literature review.
A School’s Development Plan (SDP) or School Improvement Plan (SIP) (Dumaway, Kim and Szad. 2012, Leithwood, Jantzi and McElheron-Hopkins. 2006) outlines what priorities the school needs to work on to improve certain aspects of the school. These will include national priorities such as raising standards in literacy and numeracy among students and reducing the impact of poverty on attainment levels in the school as well as school specific priorities. The SDP will set out targets informed by internal self-evaluation and data gathered by the school and shows how these will be implemented to influence the priorities and the steps needed to be taken for the school to improve teaching and learning. It is considered to be a working document which is regularly updated and amended (Welsh Government. 2014). 
Collaborative school development planning is widely thought to be the driver in improving schools from within, allowing all members of staff within the school to be involved in the process empowering staff and allowing them to improve the school (O’Hara and McNamara. 2001). According to Estyn (2014) it is important for schools to follow the four steps to create their SDP, however not all schools follow this process and could use other models, although this could lead to inconsistencies in SDPs and inaccurate application in schools of the SDP document.

The first step is to conduct a self-evaluation to highlight where the school needs to improve by assessing its strengths and how well they are already performing (Bubb et al. 2007, Welsh Government. 2014). There is a new resource designed by Estyn (2019b) named ‘National Evaluation and Improvement Resource’. This is a toolkit to help schools improve the self-evaluation process and to enable consistency across all schools in Wales to align with the New Curriculum for Wales. The self-evaluation process is also sometimes referred to as an ‘audit’ (Leithwood, Jantzi and McElheron-Hopkins. 2006) and includes analysing data available to the school. Schools can use this data to compare themselves to other high performing schools or schools within their cluster network and can use benchmarking data such as attendance and number of pupils receiving free school meals. This data can include both qualitative and quantitative data to inform the SDP (Welsh Government. 2014). 
It is important for the school to review the right data before implementing the solutions, this is highlighted by a problem described by Schildkamp (2019). She states that a school could spend a lot of time and money investing in new resources to enhance pupil attainment within a subject. However, based on evaluation of data related to attainment the resources are not the issue and the problem of low attainment may be made worse or not improved with these new resources. However, if the correct data was analysed before purchasing the new resources then the correct solution could be achieved, and it could be highlighted that targeted support for the pupils would be needed to improve attainment. This analysis of correct data could save time and money in the process of improving the school. 

The next stage of the process is strategic planning. This includes overall school improvement priorities which is then split into specific targets and outcomes the school would like to achieve. It could highlight teaching staff professional development needed to improve pedagogy, community engagement, how resources would be used effectively and previous targets from external evaluations (Welsh Government, 2014). It is considered important to not include too many priorities in the SDP to increase the effectiveness of implementing the priorities in place (Broadhead et al, 1998). 

The third stage is putting these priorities and targets into action. This is carried out with all stakeholder involvement. It is crucial that all people involved know this process and how they are accountable for certain priorities in the SDP (Welsh Government. 2014). Governors are seen as ‘critical friends’ in this process, giving impartial advice on the priorities included in the SDP (Cuckle et al, 1998) and final decisions on these would be made by governors, headteacher and senior members of the teaching team and then rolled out to the whole school system (Johnson, Scholes and Whittington. 1998, Davies and Ellison. 1998).

The last stage of the process is ongoing and includes reviewing the impact of the strategies put in place regularly, so the SDP is continuous (Welsh Government, 2014, Leithwood, Jantzi and McElheron-Hopkins. 2006 MacGilchrist and Mortimore. 1997).  
According to Hargreves (1995) many schools can easily follow a development plan but it could show no impact on the school whatsoever or some in cases in certain schools this could have an overall negative effect on the whole school management system. There could be some weaknesses to the development planning process, such as low involvement from the management team, that the senior leadership are not fully backing the priorities included in the SDP, or an unsuccessful self-evaluation process whereby little data is used to highlight the priorities involve. At the other end of the spectrum situations whereby too many priorities are addressed (Broadhead et al, 1998) and too much data needs to be analysed with little or no monitoring or evaluation of strategies being implemented. This could lead to an inadequate SDP that would consequently harm the school not improve it (Hargreaves. 1995). Therefore, it is important for all stakeholders and senior leadership within the school to be fully behind the SDP and know the process of which is was implemented and maintained and the use of correct data when preparing the SDP (Glover et al, 1996). 
  
Action point.
School A created their SDP following an Estyn inspection carried out in February 2019 (Estyn. 2019a) and a review of relevant data held by the school. The school currently has six priorities in their SDP. These are linked to teaching and learning of the pupils, pupil wellbeing and strengthening leadership within the school (see appendix 1).  
This assignment will focus on Priority One of this school development plan which is to develop teachers’ pedagogy to drive new curriculum reforms this is linked to the ‘Ambitious and Capable’ aspect of the four purposes of the student outlined in the New Curriculum for Wales (Donaldson. 2015). Included in this priority is strengthening pupils independent learning, to give more opportunities for pupil’s to lead the curriculum, for teachers to give opportunities to stretch the more able students and strengthen overall teacher pedagogy in line with the four purposes of the learner and the new six areas of learning and experience in the New Curriculum for Wales (Welsh Government. 2020). There are two key members of staff leading the development of this priority, both of which are part of the senior leadership team in the school, five key members of staff involved in the monitoring process and one governor linked to this priority. These key stakeholders will be involved in the monitoring, progress and implementation of this particular priority. 
The priority will be monitored by reviews of teachers planning and lesson observations, looking at the work produced by the pupils by either learning walks or book looks and listening to the learners by using minutes from pupils’ voice groups. The impact of this will be measured by reflecting on the levels of literacy and numeracy of pupils to level five and six in Key Stage 2 and outcome six at Foundation Phase. 
This priority is then split into strategic steps that are put into place to develop this priority; this is then split into outcomes which can easily be measured to assess impact. Strategic step 1 includes how to encourage independent learning in pupils and is linked to delivering challenges and missions within the classroom, engagement in immersion days at the start of themes or topics and pupils’ contribution towards the planning of these challenges and missions. Strategic step 2 links to how the school can stretch more able students by listening to the learner, allowing them to make decisions about the topics taught to them. This also allows pupils to explore topics of their own interest in a structured way in the classroom. Teachers will use the challenges and missions to allow pupils to decide their own level of learning and students to complete a project that improves an aspect of their school life. Strategic step 3 shows where teachers can advance on their own pedagogy by attending relevant training and developing their planning to reflect the four purposes of the learner and new areas of learning and experience in the new curriculum for wales (Welsh Government. 2020). The priorities within the SDP are RAG (Red, Amber, Green) rated twice termly to show whether the outcomes have been met. RAG rating is a traffic light system which is used, green means that the outcome is being met by the school, amber (yellow) more progress is needed and red is where it is not being met (see appendix 1). Due to the SDP being relatively recent the evaluation of impacts is not as extensive, and a RAG rating has only been used for the first term of implementation and evaluation. 

Alongside the SDP the school has developed a Strategic Equality Plan (Townhill Community Primary. 2018). The purpose of this plan is to:
‘promote equality for all and embed fairness and equality at the heart of our school community and in all aspects of our school plans and policies.’
It is linked to United Nations Convention on the Rights of the Child (UNICEF. 1989) making sure that the rights of the child are embedded in the school’s policies, planning and overall school ethos which lead to the school becoming a ‘Rights Respecting School’. Data used to inform this is linked to pupil attainment, views of school council and records of bullying within the school. The data is collected by parent questionnaires, views from the pupils in the school council meetings and feedback from the Governors linked to the school.

Reflection and Evaluation.
There is considered to be one success already within this priority, this is the introduction of immersion days before the start of a theme or topic (see appendix 1). Throughout the school the immersion days at the start of the term and have been rated green and are considered to be having a positive impact on teaching and learning. Whilst at the school I did witness one of these days after the Christmas holidays. The pupils were fully engaged with the activities planned by the teachers and this experience prepared them for the topic which would be taught during the next half term. The teachers planned various activities relating to the new topic and all pupils had a taster of each activity. The pupils were enthusiastic about the topic and were able to discuss with the teachers about how and what they would like to learn. I feel like this was a successful way to introduce the new theme/ topic to the pupils and that pupils had a sense of ownership over what they would like to learn by voicing opinions.  
There are 5 outcomes which have been rated amber/yellow on the SDP and further action is needed for the impact to be successful. One of these is linked to effective planning of challenges and missions by class teachers. During the teaching time on this placement I had the opportunity to plan activities linked to the challenges (Foundation Phase) and the missions (Key Stage 2). It was evident that in the Foundation Phase not all pupils would engage with activities planned by myself and the class teacher. Incentives were then given to the pupils that did complete the tasks to encourage participation which worked to a certain degree. In Key Stage 2, Mission days are used once a week to encourage independent learning. In my opinion this is very successful, but it could be extended to take place within many more lessons throughout the week not just delivered during one day of teaching. The activities that are planned by the teacher during this mission day are differentiated into three levels and pupils are given the choice as to which level they would like to complete. This encourages the pupils to consider their appropriate level of learning and ability and could motivate and encourage pupils to achieve more. These mission days encourage more independent learning within the classroom as there is little support given by the teacher during completion of the tasks apart from the scaffolding support the teacher puts in place for the differentiated levels. A further development of this could be to create specific learning zones within the classroom (Estyn. 2019c).
Pupils are also given more opportunities to make choices as to what they would like to learn with the implementation of ‘Freaky Friday.’ This takes place at the end of each week and is planned from input given from the pupils at the start of the week. This is a way of including pupil voice and pupil participation into the development of the curriculum which could give the pupils a sense of ownership and could motivate the pupils to engage in their lessons (Estyn. 2019c). 
Conclusion.
To conclude I believe the school is on track to successfully implement and benefit from positive results in this priority in the SDP. The school has increased opportunities to consider pupil voice in planning and are increasingly allowing pupils to have ownership of their own learning this fosters a sense of independence with the students at the school. 
With regards to the SDP I have learnt that this is a very important document in the school and needs to be understood by all members of staff not just the senior leadership and management team. The SDP doesn’t just impact on the teaching and learning but also the professional development of all members of staff. In my own practices I will make sure to fully understand each priority within each schools SDP and with the knowledge I have gained in researching this assignment I would able to play an active role in the monitoring and evaluation of the SDP in my further career.
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Appendix.
Appendix 1- School A- School Development plan extract of the priority.
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