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This proposal addresses the challenges secondary schools face in implementing the Curriculum for Wales (2022), which emphasises experiential learning, well-being and the development of ambitious, capable learners. Although outdoor learning is recognised as a valuable pedagogy across all Areas of Learning and Experience, many schools struggle to embed it consistently due to barriers such as staff confidence, limited facilities, workload pressures and uneven access to natural spaces. Research indicates that adventure-based and team-building activities can significantly enhance social development, resilience, communication and physical literacy when delivered in structured and supportive environments (Beames et al, 2012). This proposal outlines an Outdoor and Adventurous Learning (OAL) programme centred on team building through outdoor play, implemented throughout an academic year. The programme will use a combination of school grounds and nearby outdoor areas to deliver progressive, inclusive activities that develop collaboration, problem-solving and leadership skills among secondary pupils. The proposed programme is designed to enhance pupils’ physical literacy, support mental and emotional well-being and promote meaningful cross-curricular learning. It aims to enhance existing provision and create a sustainable, engaging outdoor learning culture aligned with the principles and aspirations of the Curriculum for Wales.

Problem-Based Learning (PBL) is an approach that places learners at the centre of the learning process, encouraging them to investigate authentic, real-world challenges through collaboration, inquiry and critical thinking (Hung et al, 2008). In this module, PBL is used to enable students to explore the complexities of OAL within the context of the Curriculum for Wales. By engaging with current educational issues, students can develop informed, innovative proposals that reflect contemporary pedagogical needs and constraints. The problem underpinning this proposal relates to how secondary schools are adapting to the Curriculum for Wales, which requires the creation of meaningful, learner-centred experiences that contribute to the four purposes of the curriculum. Outdoor learning is identified as a key pedagogy, supporting holistic development, well-being and cross-curricular integration. However, despite its recognised value, schools face challenges such as inconsistent provision, limited facilities, variable staff training and competing timetable demands. Adventure and outdoor play hold relevance for pupils through supporting their social development, emotional regulation, resilience and physical literacy during a critical stage of adolescence (Beames & Brown, 2016). Within this context, team-building as a form of outdoor play offers a powerful tool to enhance collaboration, communication, confidence and interpersonal relationships. The purpose of this proposal is to outline a comprehensive OAL programme that uses team-building activities throughout an academic year. The scope includes programme design, implementation strategies and expected educational benefits, ensuring alignment with curriculum requirements and school priorities. 
The Curriculum for Wales (2022) is designed around four purposes that guide learners’ holistic development to becoming ambitious, capable learners, healthy and confident individuals, ethically informed citizens and creative contributors. Ambitious, capable learners are encouraged to engage in inquiry, problem-solving and critical thinking, preparing them for lifelong learning. Outdoor and adventure learning provides experiential opportunities where pupils face authentic challenges, make decisions collaboratively and reflect on outcomes, supporting these skills (Christie & Higgins, 2012). Healthy and confident individuals benefit from engagement in outdoor activities that promote physical activity, resilience and self-confidence. Adventure-based experiences such as team-building and problem-solving tasks support emotional regulation and perseverance, fostering well-being during adolescence (Priest & Gass, 2017). The purpose of ethically informed citizens involves developing empathy, social responsibility and collaborative skills. Outdoor learning facilitates these through cooperative tasks, environmental stewardship and respect for peers. Similarly, enterprising, creative contributors are supported when pupils encounter open-ended challenges requiring innovation, leadership and creative thinking, such as designing solutions for group-based outdoor missions (Beames et al., 2023). OAL therefore provides an effective mechanism to achieve the four purposes, integrating cognitive, social and physical development in authentic learning contexts. Research demonstrates that outdoor learning significantly enhances pupil engagement and motivation, particularly when traditional classroom methods may fail to meet diverse learning needs (Rickinson et al., 2004). Adventure education supports resilience, independence and problem-solving, encouraging pupils to take responsibility for their learning outcomes. Experiential learning fosters deeper understanding and retention by connecting theory with practical application. However, challenges remain. Schools frequently report staff confidence issues, concerns over health and safety, limited access to natural spaces and financial or resource constraints (Beard & Wilson, 2013). Implementing consistent outdoor programmes often requires careful planning, structured frameworks and professional development to ensure activities are inclusive and meaningful. Team-building and outdoor play are particularly beneficial during adolescence, supporting social, emotional and physical development. Structured outdoor activities promote social skills, encouraging communication, collaboration and peer negotiation (Humberstone, 2011). Pupils develop communication and leadership skills through problem-solving tasks, group challenges and rotational leadership roles. Outdoor team building also contributes to emotional regulation and well-being, helping adolescents manage anxiety, build resilience and increase self-confidence (Ewert & Sibthorp, 2014). Physical engagement enhances physical literacy, improving coordination, balance and overall fitness. Additionally, structured team building supports inclusive learning environments, with adaptable activities that cater to varying abilities, confidence levels and learning styles. All pupils can contribute meaningfully to group tasks, fostering a sense of belonging and achievement. In summary, team-building and outdoor play in secondary schools align with curriculum goals, support adolescent development and create engaging, experiential learning opportunities.
Secondary schools are increasingly adopting innovative approaches to implement the Curriculum for Wales, recognising outdoor learning as a vehicle to support holistic development. Many schools have integrated outdoor sessions within physical education, science and cross-curricular projects, using school grounds, local parks and natural areas as learning environments (Waite, 2011). Partnerships with local organisations, such as environmental trusts or adventure centres, are becoming more common, allowing pupils to experience a wider range of outdoor activities while enhancing community engagement. Some schools also leverage technology to enhance outdoor learning, including digital mapping for orienteering or environmental monitoring apps. Despite these efforts, consistent delivery of outdoor learning remains challenging. Schools report limited staff expertise in adventure-based pedagogy, affecting confidence in facilitating activities safely (Dring, 2020). Resource constraints, including insufficient outdoor facilities, equipment and funding, further restrict programme scope. Timetabling is another barrier, with competing academic priorities limiting regular outdoor sessions. Additionally, risk assessment and safeguarding considerations require careful planning, especially for high-adventure or team-building activities. Finally, ensuring inclusive participation for pupils with varying abilities, confidence levels, or additional learning needs remains a pressing concern. Despite these barriers, outdoor learning presents significant opportunities. Adventure and team-based learning can enhance pupil engagement, motivation and social cohesion (Physiother et al, 2022). School grounds, even limited spaces, can be adapted creatively for structured team-building exercises, promoting physical activity and problem-solving. Local outdoor areas and partnerships, provide accessible environments for more challenging activities, supporting resilience and well-being. Schools also have the potential to develop cross-curricular links, integrating learning in physical education, geography, science and health education through outdoor projects. A carefully designed OAL programme can address both educational objectives and adolescent developmental needs while fostering a sustainable outdoor learning culture.
The proposed OAL programme centres on team building through outdoor play, selected as the core theme because it directly addresses the social, emotional and physical developmental needs of adolescents. Team-building activities foster collaboration, resilience, communication and leadership skills, which are increasingly important in secondary education, particularly following periods of disrupted social interaction during the COVID-19 pandemic (Rudra, 2022). These experiences allow pupils to build confidence while working in groups, developing interpersonal skills and self-awareness in a structured yet flexible environment. The programme aligns closely with the four purposes of the Curriculum for Wales (2022). Ambitious, capable learners are supported through problem-solving and reflective decision-making tasks that require critical thinking and strategic planning. Healthy and confident individuals benefit from the physical activity and emotional regulation inherent in outdoor challenges, which encourage perseverance and self-efficacy. Ethically informed citizens are nurtured through cooperative activities that promote empathy, respect for others and environmental awareness, while enterprising, creative contributors develop leadership, creativity and innovation through open-ended group challenges. The programme also addresses current issues such as pupil well-being, re-establishing social networks and supporting resilience, providing structured opportunities for experiential learning and personal development. The programme is designed to run throughout the academic year, integrated into the school timetable to ensure regular engagement and progressive development. Weekly sessions, lasting between sixty and ninety minutes, will provide opportunities for pupils to practice new skills and consolidate learning. The programme is structured in half-term blocks, with each block focusing on specific skill areas such as communication, problem-solving and leadership. Reflection sessions are incorporated at the end of each term, allowing pupils to review progress, set personal and group goals and identify areas for further development. The programme is intentionally progressive, beginning with simple cooperative exercises to establish trust and rapport, then moving to challenges and problem-solving tasks that require greater collaboration and strategic thinking. As pupils develop confidence and competence, more complex activities are introduced, including orienteering missions, leadership rotations and creative team challenges. This gradual increase in difficulty ensures that all pupils experience success and build resilience while being challenged appropriately. The content of the programme encompasses a wide range of team-building activities designed to develop physical, social and cognitive skills. Cooperative games, including icebreakers and group problem-solving exercises, serve as an introduction to collaborative work. Challenges, such as balance beams, maze activities and rope obstacles, encourage strategic thinking, coordination and risk management. Problem-solving tasks and scenario-based missions require groups to plan, negotiate and make decisions collectively. Orienteering activities develop navigation skills, spatial awareness and physical literacy, while trust-building exercises foster interpersonal confidence and empathy. Leadership rotation tasks provide each pupil with the opportunity to guide the group, encouraging responsibility, reflection and peer support. Creative team challenges, such as building shelters or collaborative projects using natural materials, promote innovation and environmental awareness. The programme will utilise multiple locations to provide varied learning experiences. School grounds, including fields, gardens and outdoor classrooms, will host introductory and trust-building exercises, while local outdoor areas, such as parks or woodland spaces, will facilitate navigation and low-rope challenges. The Cynefin Hub offers access to larger green spaces and specialist outdoor facilities for advanced team-building activities and environmentally focused projects. Proposed developments to enhance the programme include the creation of a dedicated team-challenge course on school grounds, an equipment store to ensure accessibility to portable resources such as ropes and cones and the construction of sheltered outdoor areas to allow learning to continue in adverse weather conditions. Health and safety are central to programme design, with risk-benefit assessments conducted for all activities to balance developmental gains with potential hazards. Staff will receive training in outdoor pedagogy, first aid and risk management to ensure safe and effective delivery. The programme is inclusive, with differentiated tasks to accommodate varying abilities, confidence levels and learning needs, ensuring that pupils with SEND can participate meaningfully. Weather planning includes indoor contingency activities and flexible scheduling to maximise participation while maintaining safety. Through these considerations, the programme provides a secure, supportive and inclusive environment where all pupils can develop essential skills while benefiting from outdoor experiential learning. 
The proposed OAL programme, centred on team building through outdoor play, is designed to contribute directly to pupils’ development across physical, mental and academic domains. One key outcome is the enhancement of physical literacy, which encompasses not only fundamental movement skills but also the motivation, confidence and competence to participate in a wide range of physical activities (Whitehead, 2010). Through activities such as challenges, orienteering missions and cooperative games, pupils develop balance, coordination, strength and spatial awareness while simultaneously improving teamwork and problem-solving capabilities. By embedding physical skills within meaningful, socially interactive experiences, the programme encourages pupils to engage in regular activity and to develop long-term positive attitudes toward physical health. The programme also promotes mental health and well-being, addressing issues that have become increasingly prominent in secondary education. Structured team-building challenges support emotional regulation, self-confidence and resilience by encouraging pupils to take managed risks, work collaboratively and reflect on both successes and setbacks (Gass, Gillis and Russell, 2012). The outdoor environment adds an additional benefit, as exposure to natural spaces has been shown to reduce stress, enhance mood and improve focus among adolescents (McCormick, 2017). In combination, these experiences foster a sense of achievement and belonging, improving overall well-being and social cohesion. Additionally, the programme facilitates cross-curricular learning, providing opportunities to integrate learning across multiple subjects. Problem-solving and navigation tasks can enhance mathematical and geographical understanding, while environmental challenges foster knowledge of ecology and sustainability. Cooperative and leadership-based activities reinforce skills relevant to health education, citizenship and personal development. By embedding academic concepts within practical outdoor experiences, pupils can apply knowledge in authentic contexts, deepening understanding and engagement across the curriculum (Rickinson et al, 2004). In summary, the programme contributes to holistic educational outcomes by developing physical literacy, supporting health and well-being and creating authentic cross-curricular learning opportunities. It aligns with the Curriculum for Wales’ four purposes, ensuring that pupils emerge as confident, capable and socially responsible individuals ready to thrive in both school and community contexts.
The successful delivery of the OAL programme requires careful planning, clear responsibilities and strategic resource allocation. Implementation should begin with comprehensive staff training in outdoor pedagogy, risk management, first aid and strategies for differentiating activities for diverse learning needs (Priest & Gass, 2017). Establishing a programme within the school ensures a central point of accountability, responsible for scheduling, liaising with external partners such as the Cynefin and monitoring pupil progress. Collaborative planning among staff will ensure that sessions align with curriculum objectives and maintain consistency across the programme. The programme is designed to be phased across the academic year, beginning with simple cooperative games and trust-building exercises to develop confidence and familiarity with outdoor learning. As pupils gain competence, activities progress to more complex problem-solving tasks, challenges, orienteering missions and creative team-based projects with leadership rotation. Half-termly blocks provide structured progression while incorporating reflection and evaluation opportunities, enabling pupils to set personal and group goals and fostering a culture of self-assessment and continuous improvement. Resource management is critical for sustainability. The programme will utilise school grounds, including gardens, fields and outdoor classrooms and local outdoor areas for varied experiences. Cynefin  provides access to larger natural spaces for advanced activities. An equipment store for portable resources and the development of sheltered outdoor spaces will ensure flexibility and year-round access. Strategic partnerships with local organisations can supplement resources and provide specialist expertise, enhancing programme quality. Evaluation mechanisms embedded throughout the programme will monitor physical, social and cognitive outcomes. Pupil self-assessment, peer feedback and staff observation will provide insights into skill development, engagement and well-being. Annual reviews will assess alignment with the Curriculum for Wales, participation rates and pupil progress, allowing for ongoing refinement.
In conclusion, this programme offers a structured, inclusive approach to outdoor learning that develops physical literacy, emotional resilience, social skills and cross-curricular competencies. By integrating progressive team building activities within a safe and supportive environment, the programme addresses current educational and social challenges while embodying the four purposes of the Curriculum for Wales (2022). Its implementation will foster confident, capable and socially responsible pupils, creating a sustainable culture of experiential learning that benefits both individuals and the school community.
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