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Additional Needs in Context

Portfolio

Name: Allyson Coghlin    
Student Number:2519132 

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose]. 
I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
OR
I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


Element 1:
 Individual Development Plan 
(Use template provided.
Taken from ALN Code of Practice  Wales 2021, pages 353-355)
· Section 1C IDP : Profile (About me) 
· 2A IDP : Description of the child or young person’s additional learning needs (ALN)

	
	
	



· Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

	
	
	




	Section 1C: Profile (About me)

	

• What is important to the learner?

[bookmark: _Int_yN2u8ksT]Learner, family, staff and peers in the rainbow room. Having time to play. Visiting the ‘pobbles’ outdoor provision. Lunch time. Playing with toys, making things in school.

Parents state that family, routine, tv, food and feeling safe/comfortable are important to Learner.

School, a quiet calm space, opportunity to play, to know what is coming next, visual supports, adapted learning that encompasses their interest.

Professionals, to ensure that they are taught/supported by staff who are trained in how to administer rescue medication, should have a seizure within school.

To consider secondary school placement and ensure a smooth and extended transitional period to an appropriate school to meet their needs. To participate in learning experiences that a meaningful and relevant to his stage of development.


• What is important for the learner?

Pupil- A quiet space, clear instructions, extra time to finish work, someone to explain things again, visual timetables/pictures, step by step help, sitting in a calm quiet area, praise and encouragement, shorter tasks or breaks between work, talking to an adult when I feel worried, movement or sensory breaks, gentle reminders to stay on task, help to organize my work, knowing what will happen next, calm, kind voices.
Parents states that routine, encouragement, patience, and repetition are important for Learner to progress.
School- Full adult support, clear and concise communication, avoiding information overload, to check understanding. Clear visual support. Opportunity to have conversations with familiar adults.
Professionals- Professionals state that ABC charts should be analyzed to identify sensory seeking behavior's so that modifications can be made. Zones of Regulation or 5-point scale resources should be used to develop learners' ability to recognize their emotions and strategies that could support them to regulate. Further support is needed to recognize big feelings and employ strategies to regulate.
Professionals state that Elkan strategies should be used to develop learner’s attention and listening skills. Iearner should continue to use Bucket time to develop their skills. Iearner should use visuals consistently e.g. a timetable table, now, next, and then board, start and finish trays for work tasks, visual choice boards, turn taking visuals. Professionals state that timers'/songs/countdown spots should be used for transitions. They state that motivating materials/visual ‘working toward’ charts should be used.
[bookmark: _Int_91CLjHZO][bookmark: _Int_p9hebia5]Professionals state that their needs continued support to allow them to access the curriculum to their full potential and to support their physical, healthcare, and learning needs. All staff working with them need to be fully aware of their strengths/difficulties and of strategies to support them. Their needs Outcomes within their IDP that are meaningful, achievable, and relevant to their stage of development. Their needs to access the stairs at quieter times to ensure that they are focused and safe, e.g. at the end of the class line or when the stairwell is empty. Staff supporting them will need to remind and refocus them when they are accessing the stairs to ensure their safety.
Within secondary school, they may benefit from leaving lessons early to avoid the busyness of other pupils in the corridors and on the stairs. Their needs to follow and implement any advice provided by Specialist Teachers/outside agencies within school. Time will need to be allocated within their school day to ensure any recommendations are incorporated to maintain their physical needs and ensure their safety.
They require an Individual Healthcare Plan to meet their healthcare needs and ensure their safety within school. Their epilepsy plan from the Clinical Nurse Specialist (CNS) must be referenced within the school healthcare plan and attached as an appendix. Staff supporting them must have had training with the CNS.
Their self-care support needs to be handled with sensitivity and dignity. If they require any support or supervision with intimate care now or in the future (including dressing and undressing for PE), this will need to be documented within an Intimate Care Plan to meet their intimate care needs.
They require a Manual Handling Risk Assessment to ensure their safety when accessing all areas and activities within school. If they require any physical support, e.g. on the stairs or if they have fallen, this should be carried out by staff who are trained in Children (Manual) Handling.
They require a PEEP (personal emergency evacuation plan) and this needs to be reviewed regularly.
Excellent communication between home, outside agencies and school is essential to ensure that they reach their full potential in a safe and inclusive environment.

• What is working and should be built on?

[bookmark: _Int_adfcQM56]Learners' opportunity to play, visiting smaller quieter outdoor spaces, lunch time parents feel that school is going well. The continued encouragement that they get at home is working well.

[bookmark: _Int_3OeXvPDL][bookmark: _Int_bfZoKJTj][bookmark: _Int_OsFfvzP6][bookmark: _Int_B4WVaZHB][bookmark: _Int_Qxfgaizd][bookmark: _Int_iIp88PRX]Learner is beginning to enjoy listening to games. Familiar adults providing activities to support the outcome they are working on. Adults being aware of their needs and supporting them in all aspects. They are enjoying looking at specific reading books. They are beginning to respond now and next. Informing them of what is coming next. Use of visuals

Professionals, consistent visuals, timetables, now next and then boards, start and finish trays for work tasks, visual choice boards, turn taking visuals.


• What is not working and needs to change?

[bookmark: _Int_3yRNf7qk]The learner does not like doing work. They do not like going outside. It is too busy and noisy. They are afraid that they will get knocked over. Assemblies are too noisy and he does not know how long they will take.

Emotional dysregulation, attention and focus, interaction with peers/ only wanting to communicate with adults. Dislike of busy/noisy places. They struggle with too much information. He can become frustrated and disengaged if faced with too much information.

Areas of priorities for Them, what would we like to see them achieve in the next 3-6 months?

Pupil – Reading

Parents state that learning letters/words and being able to complete simple mathematics is a priority. School, develops strategies to express and cope with big feelings. To develop his level of attention and focus. To engage with targeted interventions which focus on initial letter sounds. To develop their interactions with their peers.

Professionals further support is needed to recognize big feelings and employ strategies to regulate. Faciakl expressions and gestures may be missed, so should be supplemented by clear instructions/language. All work presented should be well spaced, uncluttered and with a good contrast to the background. Font size 24-36 should be used for ease of learning, although They can see smaller print. Extra time should be given to complete activities that are very visual. Frequent breaks from visual work would be beneficial. 


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
[bookmark: _heading=h.fj1hsokbb97l]The Learner states that they enjoy learning about dinosaurs, animals and sea creatures. The learner enjoys reading specific books. They state that they know a lot about animals. They like clear instructions, someone to explain things, step by step help, shorter tasks/breaks between work, gentle reminders to stay on task, visual timetables/pictures/supports and help to organize their work. They state that they would like to be able to read.
[bookmark: _heading=h.7mbst8ohwyqf]Parents state that the learner asks a lot of questions. They note that the learner has to be in a happy mood to learn. The learners' focus and attention can be short lived, and they need to be encouraged. Parents state that the learner has an amazing memory of specific books, TV programs and songs.
School states that the learner finds it difficult to stay focused on a task for more than ten minutes. They are easily distracted by noise or activity around them. They find it difficult to attend for sustained periods of time. They are at the early stage of developing reading and writing skills. They need full support with SATPIN and understanding text. School states that the learner now needs to target their phonic awareness of initial sounds. The learner can recognize numbers but needs to develop their understanding of their value. All tasks need to be adapted to suit their ability and interests. The learner wants to play and does not want to complete any tasks which are targeted to improve their skills. All tasks need to be broken down into manageable steps. School notes that the learner struggles with too much information. They can become frustrated and disengaged if faced with too much information. Short and sharp bursts of targeted intervention are needed. The learner loses confidence if tasks seem too difficult. School states that the learner now needs to target their phonic awareness of initial sounds.
Professionals state the learner’s adaptive skills in Conceptual, Social and Practical domains fall within the 0.1st percentile and 1st percentile. This places them in the Extremely Low classification. The learner will require a high level of adult support to enhance their adaptive skills over time.
Communication and Interaction
The learner states that they need praise and encouragement. They state that calm, kind voices are very important to them. The learner states that knowing what will happen next is also very important to them. They state that adults should speak clearly to them and avoid giving too much information at one time. They state that they need extra time to respond and that adults should check that they understand. 
They state that they need adults to be patient if they seem quiet or unsure. The learner states that they need to be familiar with adults. The learner states that they need a lunch time core board.
Parents state that the learner listens well but can be moody if they do not like what they are hearing. Parents state that they converse well with adults and siblings. Parents state that they ask questions, but they are not always relevant to the conversations. Parents state that the learner talks repetitively about their toys or TV programs.
School states that the learner always needs visual support. They are beginning to enjoy listening to games. They respond well to clear direct language. They can follow instructions with support. They can articulate and communicate well. They rely heavily on adults. School notes that they need to develop their confidence so that they can interact and participate in group interventions. Language link assessment shows that the learner has severe language and communication needs which impact their understanding of language.
Sensory and/or Physical
The learner states that they do not like going outside because they do not know how long they will be out there for. They state that if it is too busy and they run around, they might get knocked over. The learner prefers playing in smaller, less busy areas. The learner states that they find assemblies difficult because they are not sure how long they will last, and it is too noisy for them. The learner likes to be in a quiet, calm space with no distractions. The learner states that movement or sensory breaks help them.
School states that the learner has complex medical needs. Their visual impairment, mobility, and epilepsy impact their ability to learn, manage their emotions, and function daily. They experience sensory sensitivities, including noise and touch. Daily dripped sensory activities are undertaken to support them. The learner requires two adults to support them during the school day. The learner becomes especially dysregulated during break times. They find it too busy and noisy. The learner is fearful that they will be knocked over in the school yard.
Professionals state that during the school term, the learner will receive two hours in total of direct support from the Physical and Complex Needs Team over the coming year, shared across all relevant Outcomes. The time will be used to liaise with school staff regarding the learner’s strengths and needs in relation to their physical and healthcare needs, observe and/or engage with the learner within the school environment, assess the learner’s strengths and needs within the school environment, review progress and decide on next steps.
Professionals state that there should be careful consideration of a secondary school placement to ensure a smooth and extended transitional period to an appropriate school to meet the learner’s needs.
Professionals state that the learner should participate in learning experiences that are meaningful and relevant to their stage of development. The learner needs continued support to allow them to access the curriculum to their full potential and to support their physical, healthcare, and learning needs. All staff working with the learner need to be fully aware of their strengths/difficulties and of strategies to support them. The learner needs Outcomes within their IDP that are meaningful, achievable, and relevant to their stage of development.
The learner needs to access the stairs at quieter times to ensure that they are focused and safe, e.g., at the end of the class line or when the stairwell is empty. Staff supporting the learner will need to remind and refocus them when they are accessing the stairs to ensure their safety. Within secondary school, the learner may benefit from leaving lessons early to avoid the busyness of other pupils in the corridors and on the stairs.
The learner needs to follow and implement any advice provided by Specialist Teachers/outside agencies within school. Time will need to be allocated within their school day to ensure any recommendations are incorporated to maintain their physical needs and ensure their safety. The learner requires an Individual Healthcare Plan to meet their healthcare needs and ensure their safety within school. The learner’s epilepsy plan from the Clinical Nurse Specialist (CNS) must be referenced within the school healthcare plan and attached as an appendix. Staff supporting the learner must have had training with the CNS.
The learner’s self-care support needs to be handled with sensitivity and dignity. If the learner requires any support or supervision with intimate care now or in the future (including dressing and undressing for PE), this will need to be documented within an Intimate Care Plan to meet their intimate care needs.
The learner requires a Manual Handling Risk Assessment to ensure their safety when accessing all areas and activities within school. If the learner requires any physical support, e.g., on the stairs or if they have fallen, this should be carried out by staff who are trained in Children (Manual) Handling.
The learner requires a PEEP (personal emergency evacuation plan), and this needs to be reviewed regularly. Excellent communication between home, outside agencies and school is essential to ensure that the learner reaches their full potential in a safe and inclusive environment.




Behaviour, Emotional and social development

The learner states that they are kind and have good manners. The learner says that their family, staff, and three pupils are important to them. The learner states that they always say hello to everyone in school and know who everyone is. The learner needs the five-point scale to explain how they are feeling and needs to go for a walk if things get too much. They state that they need space and time to regulate their emotions.
Parents state that the learner is usually well behaved unless something is not going their way. They will then become frustrated and dysregulated. Parents state that the learner is beginning to employ strategies to regulate their emotions. Parents state that they need encouragement and praise.
School states that the learner finds it difficult to manage their emotions. They often become frustrated and lose their temper quickly. The learner finds it hard to stay calm when things do not go as expected. They rely on adult support and interact with peers infrequently. School states that the five-point scale is used to manage emotional outbursts, but the learner can become dysregulated very quickly. Outbursts can be significant. School states that the learner needs to develop strategies to express their feelings more effectively. School also states that they need to develop their practical life skills to improve their independence.
Professionals state that ABC charts should be analyzed to identify sensory-seeking behaviors so that modifications can be made. Zones of Regulation or five-point scale resources should be used to develop the learner’s ability to recognize their emotions and strategies that could support them to regulate. Further support is needed to recognize big feelings and employ strategies to regulate.



	
	
	






	
	
	



 Identify and complete 2 separate targets (showing the ALP for each).
	   1. Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	The Learner can recognise their feelings and employ strategies to co then self-regulate so that they can manage their emotions effectively.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	27.5 hours support: Staff will encourage and support the Learner to:
Five-point scale using preferred interest
Breathing exercises
Facilitate a walk/ movement break
Distraction techniques related to interests
	No
	Primary School
	22/04/2026
	22/04/2027

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	The learner can recognise their feelings, but they need support to deploy strategies. It was agreed in the PCR that the learner should have additional learning provision in this area.

	2. Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	The learner can partake in attention building activities so that they can                                                      focus for longer periods.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	27.5 Hours support: Staff will encourage and support the Learner to:
Elklan Activities
Bucket time
Focus and attention games
Sensory circuits
	No
	Primary School
	22/04/2026
	22/04/2027

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	The learner is making progress, but they find it difficult to attend / focus on learning activities. It was agreed in the PCR that the learner needs additional support in this area. 



Element 2: 
Poster – Outlining good practice in terms of supporting learners with a specific learning need 

[image: ]


Reference list for Element 2:
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Element 3: 
Link to your video presentation - 
https://canva.link/ta5o2xqtgfqdgjk

Reference list for the Element 1:
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Welsh Government (2026a) Additional learning needs (ALN): decision-making and communication. Available at: https://www.gov.wales/additional-learning-needs-aln-decision-making-and-communication-html                                                                                                                                (Accessed: 25 October 2026).
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