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This article takes a closer look at the factors affecting second language learning. The main point of the article is discussing contributing factors in second language acquisition such as intelligence, aptitude, personality, motivation, attitude and age by the research on learner characteristics. In second language learning, it has been observed that some people have a much easier time of learning than others in the same classroom setting. This article answers the folloing research questions: 1. To what extent can we predict differences in the success of second language acquisition in two individuals if we have information about their personalities, their general and specific intellectual abilities, their motivation, or their age? 2. Are there personal characteristics that make one learner more successful than another, and if so, what are they? 3. In your experience , as a second language learner and as a teacher - which characteristics seem to you most likely to be associated with success in second language acquisition in the classroom? Which ones would you be less inclined to expect in a successful learner? To answer these questions and develop the research, all of the personal characteristics can be classified into five main categories: motivation, aptitude, personality, intelligence, and learner preferences. 
Intelligence

Over the years, many studies using different intelligence ("IQ") tests and different methods of assessing language learning have shown that IQ scores are a great way to predict learner success. Several recent studies have shown that these measures of intelligence are more strongly associated with certain types of second language abilities than with other languages. For example, a study of Canadian French immersion students found that intelligence was related to French second language reading, grammar, and vocabulary development, but not to verbal productive skills. (Genesee 1976). It is important to keep in mind that intelligence is complex and individuals have many types of abilities and strengths. Not all are measured by traditional IQ tests. 

Aptitude
There is evidence in the research literature that some individuals have an exceptional "aptitude" for language learning (Lorraine Obler 1989). Rapid learning is a distinctive feature of aptitude. The most widely used aptitude tests are the Modern Language Aptitude Test (MLAT) and the Pimsleur Language Aptitude Battery (PLAB). Both tests are based on the view that aptitude is made up of different types of abilities. Ability to identify and remember new sounds. Ability to understand the function of specific words in a sentence; Ability to understand grammatical rules from language samples. Memory of new words. It is advantageous to have skills such as "ability to identify and remember new sounds". 

Personality

Although many personality traits have been suggested that may affect second language learning, it has not been easy to demonstrate their effects in empirical studies. As with other studies examining the effects of personal traits on second language learning, various studies measuring similar personality traits produce different results. Another aspect of the personality being studied is suppression. Inhibition has been suggested to prevent taking the risks needed to advance language learning. Several other personality traits have also been studied, such as self-esteem, empathy, dominance, talk, and reaction. 

Motivation and attitudes

There has been much research on the role of attitude and motivation in second language learning. Overall findings indicate that positive attitudes and motivation are associated with successful second language learning (Gardner 1985). Unfortunately, research cannot pinpoint how motivation is related to learning. I don't know if motivation is to make learning successful, if it is to make learning successful, or if both are influenced by other factors. As pointed out by Peter Skehan (1989), is the problem more motivated by the success of the learner, or is it more successful because of the motivation to learn? Robert Gardner and Wallace Lambert (1972) describe the term integrated motivation as a tool for language learning for personal growth and cultural richness, and language learning for more direct or practical goals.Few studies have explored the interaction between pedagogy and motivation in second language classes, but considerable research has been done in the field of educational psychology. 

Learner preferences

Learners have a clear preference for how to learn new materials. The term "learning style" is used to describe the natural, habitual, and preferred way of absorbing, processing, and retaining new information and skills (Reid 1995). Although many learning style assessment tools have been developed in recent years, few studies have examined the interaction between different learning styles and successful second language acquisition. Currently, the only learning style that has been extensively investigated is the distinction between field independence / dependency. The results of this study indicate that field independence is somewhat related to the performance of certain types of tasks, but is not a good predictor of the performance of other tasks. 

Learner beliefs

Second language learners are not always aware of individual learning styles, but almost all learners, especially older learners, have strong beliefs and opinions about how to teach. I am. However, available studies have shown that learner beliefs can be a strong mediator of classroom experience. For example, a study of international students studying ESL in an English-speaking university's advanced communication program found that Carlos Yorio (1986) found a high level of dissatisfaction among students. Regardless of your belief in learning style or language learning methods, learners' preferences for learning will influence the type of strategy they choose to learn new materials. Teachers can use this information to help learners expand their repertoire of learning strategies and increase their flexibility in how they approach language learning.

Age of acquisition

Age is easier to define and measure than personality, aptitude, or motivation. It is widely accepted that children of immigrant families eventually speak a new community language natively, but parents rarely achieve such a high level of proficiency in the spoken language. The critical period hypothesis suggests that human development has a time when the brain predisposes to successful language learning. In addition to the biological differences that can be suggested by the critical period hypothesis, the conditions for language learning are often very different. The critical period hypothesis has been challenged in recent years from several different perspectives. 

SLA and Motivation 

The process by which a person learns a language is sometimes called acquisition instead of learning, because some linguists believe that the development of a first language in a child is a special process (Richards, 1985). (Ellis, 1986; Alice Omaggio, 1986) explain that acquisition can be broadly defined as the internalization of rules and formulas which are then used to communicate in L2. Longman Dictionary of Applied Linguistics, Jack Richards, et al. (1985) states that second language acquisition is, “the process by which people develop proficiency in a second or foreign language.” Rod Ellis (1986) explains that SLA is “a complex process, involving many interrelated factors. It is the product of many factors pertaining to the learner on the one hand and the learning situation on the other.” In addition, Victoria Fromkin et. al (2002) says that SLA is “the acquisition of another language or language after first language acquisition that is under way or completed.” In conclusion, second language acquisition (best known as SLA) is a subconscious study in which one learns L2 or additional languages.

Motivation is one of the most important factors in second language acquisition.
Richards (1985) believes motivation as a factor that determines a person’sdesire to do something. It is obvious that learners who want to learn are likely to achieve more than those who do not. The role of attitudes and motivation in SLA has been defined in terms of “ the learner's overall goal or orientation’, and attitude as the persistence shown by the learner in striving for a goal (Ellis 1985). They distinguish two types of motivation:

a) Integrative motivation: a learner studies a language because he is interested
in the people and culture of the target language or in order to communicate with
people of another culture who speak it.
b) Instrumental motivation: a learner’s goals for learning the second language
are functional and useful, for example they need the language to get a better
job, to pass tests, to enable him to read foreign news paper, etc. 

Motivation plays an important role in the language learning process. A language teacher cannot effectively teach a language without understanding the relationship between motivation and its impact on language acquisition. At the core of motivation is what is called passion, which is related to a person's essential goals and desires. Successful learners know their preferences, strengths and weaknesses, and make good use of their strengths to compensate for their weaknesses. Successful language learning is linked to the learner's passion. And instructors need to find a way to lead to this passion. Learners need opportunities for quality instruction, input, interaction, and meaningful output. It is necessary not only to make progress, but also to maintain the motivation for language learning. Good teachers must find ways to leverage intrinsic motivation sources and connect them with external motivational factors that can bring them to the classroom environment. This is especially important if, besides passing the exam, English is not considered important for the immediate needs of the student. Because learners have different goals for learning a language, it is important for instructors to identify student goals and needs and develop appropriate motivational strategies. Students need to understand why they need to work, how long they need to stay active, how much they need to work, and how they feel motivated to pursue their own.

In the classroom, delicate teachers that take into account learners' motivation can create a learning environment in which virtually all learners can successfully learn a second language. The teacher could adopt the following teaching strategies to conduct the classroom teaching: 
a. Create a Friendly Atmosphere in the Classroom
b. Encourage Students to Personalize the Classroom Environment
c. Create Situations in Which Students Will Feel a Sense of Accomplishment
d. Encourage Students to Set Their Own Short-Term Goals
e. Provide Pair and Group Activities to Develop Students’ Confidence
f. Connect Language Learning to Students' Interests Outside of Class
Such a motivational education strategy can easily increase the level of motivation for language learners. Student motivation is a personality trait, and the idea that a student is motivated or unmotivated is wrong. Without sufficient motivation, even the most prominent individuals cannot achieve long-term goals. As instructors, we can be the most important factor influencing student motivation, a key component of the language acquisition process.

[bookmark: _GoBack]In this article, the author looked at how intelligence, fitness, personality, motivational characteristics, learner preferences, and age have been found to affect second language learning. Learner age is one of the characteristics that determines how individuals approach second language learning. However, learning opportunities (in and out of the classroom), motivation for learning, and individual aptitude for language learning are also important determinants of both learning rate and ultimate success in learning. Individual learner variables are not easy and the results of the study are not completely satisfactory. This is due in part to the lack of a clear definition and method of individual characteristics. Also, these learner characteristics are due to the fact that they are not independent of each other. Learner variables interact in complex ways. So far, researchers know little about the nature of these interactions. Therefore, it is still difficult to accurately predict how a particular individual's characteristics will affect his or her success as a language learner. Several factors described in this paper have different effects on second language acquisition. I must say that individual differences are an important factor in SLAs.Those factors: motivation, attitude, age, intelligence, aptitude, learning style, personality affects the way learners encounter language learning and can hinder or support efforts to master L2. In addition, these factors appear to be an important part of the learning process and contribute to the success or failure of second language learners integratedly to each other. 
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