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        Critique Arguments for Teaching One of the Standard Varieties of English.

There are several dialects within a single language. As far as their linguistic traits and functions are concerned, it is said that all variations of a language are equivalent, and none is superior or inferior to the other varieties of the same language. Nevertheless, in several languages, dialects are related with the status, power, and bias of the society they serve. It is often believed that civilizations have a favourable attitude toward the standard variety and a negative attitude toward non-standard variants. In addition, academic settings reflect the attitudes of speakers towards linguistic variety. For this reason, attitudes toward linguistic variety have been a concern in educational settings. Throughout my essay I will attempt to provide some critique arguments for teaching only one of the standard varieties of English, and their usage in education that influences students’ learning and self-esteem.
The concept of ‘diversity' in language is intricate and contentious. Broadly speaking, "variety" refers to several distinct languages; in a restricted sense, it refers to variations within a single language. In this essay, "variety" is examined in its most restricted sense. A 'variety' of language refers specifically to the varied manifestations or realisations of a particular language (Hudson, 2001). A language differs depending on the precise technique of speaking or writing used (style), the social group or geographic location where it is spoken (dialect), and the distinct human activity for which it is used (register) (Coupland and Joworski, 1997: Hudson, 2001). Among these diverse linguistic varieties, we will concentrate primarily on instructors' views toward the use of dialects in education and their influence on students' education and self-esteem.
There are several dialects of the same language. Thus, a single language occurs spontaneously in a variety of dialects (Wolfram et al., 1999). As far as their linguistic traits and functions are concerned, it is stated that all variations of a language are equivalent and none of the varieties are superior or inferior to the other varieties of the same language (Trudgill, 2001). In many languages, however as I mentioned before, the dialects relate to the prestige, power, and bias of the society they serve.
The variants may also have varying degrees of development, status, and legal recognition, as well as being employed for various reasons and settings. Therefore, dialects spoken in a given community might be classified as standard or non-standard. Standard dialect is a well-known, standardised variety with the highest social status that is used in official circumstances. (Holmes, 2001, Sailzmann, 2007). Non-standard dialect refers to any linguistic variant that is not standardised and lacks status (Cook, 2003). The standard variety is sometimes referred to as a language, whereas the non-standard variant is referred to as a dialect. (Downes, 1998). Such perceptions resulted in the establishment of deficient and distinct perspectives of linguistic variants.
In the 1960s and 1970s, two opposing perspectives on the nature and features of linguistic variations arose. The deficit theory holds that non-standard varieties are insufficient for communication. Wolfram et al. (1999:20) stated that:
 "In terms of language, proponents of the deficit viewpoint felt that speakers of dialects with non-standard forms are socially and intellectually disadvantaged because the dialects are illogical, sloppy, or have poor grammar,"
In accordance with this, Kangas (1999) argued that in deficiency theory, the speakers of non-standard variants and their features are viewed as a problem. This perspective favours the elimination of dialects in classrooms in favour of the standard dialect. This is because non-standard types are deemed unsuitable for educational purposes (Romaine, 2000). Thus, dialects are disallowed in the classroom, and pupils are required to only utilise the mainstream variety. Students from non-standard linguistic backgrounds are therefore required to attend school through the medium of a standard dialect, ignoring their own language variety. 
In contrast, the differences hypothesis asserts that all languages and dialects are regular, and rule governed. This view's proponents argued that there are no linguistic grounds for claiming that one variant of a language is better than another (Cheshire et al., 1989).
Wolfram et al. (1999:20) highlighted the stance of the difference hypothesis as follows: 
"Because no language system can be proved to be essentially superior, there is no reason to suppose that the usage of a specific dialect is connected with any sort of intrinsic disadvantage or benefit."
In addition, Romaine (2000) stated that various groups of people use their own language differently. Thus, non-standard dialects are not defective; rather, they provide other ways of expressing ideas. This theory supports the use of non-standard types for instructional purposes.
These beliefs have been implicitly or openly represented in educational policies, in particular relation to our investigation, the classroom practises of teachers. For instance, professors respond unfavourably to African American students' dialects and correct dialect patterns when utilised by students (Washington, 2001). In America, it has been discovered that professors promote the style and dialects of white learners while discouraging the linguistic variants of black students (Romaine, 2000). 
The attitudes of teachers and other concerned groups regarding non-standard variants of English and their speakers have been a subject of scholarly study. However, reports indicate that the attitudes of educators, educational authorities, and students differ. In certain nations, dialects and their application in education are regarded favourably. For instance, Rosenberg (1989) argued that dialect usage in education is tolerated more in Switzerland. Moreover, in South Tyrol, Italy, dialects are widely accepted, and the government has produced a textbook geared towards dialect. In addition, according to Neberg, referenced in Jorgensen and Pedersen (1989), instructors have positive opinions concerning dialects.
In other nations, however, teachers and educational officials have a negative outlook. In Holland, for instance, teachers believe that only speakers of the standard dialect would be accepted into paradise (Sturm, 1989). In Britain, speakers of non-standard dialects were seen to have "evil speech habits" (Hollingworth, 1989). In accordance with this, Rosenberg (1989) asserted that dialects have been viewed as a harmful habit that should be eliminated immediately. In addition, according to Craen and Humblet (1989), educational authorities in Belgium believe that students should try as much as feasible for the standard variety and avoid using non-standard dialects as much as possible. Mohammed (2002) further noted that teachers have a high esteem for Standard English and are opposed to the use of Ebonics, a non-standard dialect used by black people, in the English classroom.
Thus, given the fact that there are a variety of elements that can impact teachers' and students' attitudes regarding linguistic variants, both students, and teachers, come from a culture that has a favourable view of the standard variety, and a negative view of dialects and their speakers. Consequently, pupils and teachers bring their society's views and attitudes with them into the classroom (Maybin, 2007). The school also has a significant impact in developing teachers' and students' views about linguistic variety. Educational authorities, who ignored the variations of a language, and favoured teaching solely one variety of language, may have caused students and instructors to acquire a negative attitude towards dialects (Craen and Humblet, 1989).
In several ways, the unfavourable attitude towards dialect has been expressed in educational settings. Jorgensen and Pedersen (1989) reported that in Denmark, dialects are paired with instances of misspellings and other grammatical faults in language skills exercises. In certain instances, dialect is viewed as the antithesis of standard language usage. Students are led to believe that dialect is an improper and/or aberrant linguistic form. In other subject areas, instructors correct non-standard forms as though they were mistakes. Nations, such as England, criticize pupils who use specific dialect patterns. (Cheshire and Trudgill, 1989). The attitudes of educators, educational authorities, and students regarding non-standard types have a significant impact on student learning. Their opinions have substantial ramifications for the use of dialects in the classroom since they can decide the importance and value placed on dialects in education. However, the attitude of instructors is more crucial, as teachers may directly influence the learning and accomplishment of pupils.
The perspective of students might be influenced by teachers' negative attitudes to dialects. Students who speak dialects may develop the opinion that their dialect is inferior. When their languages are not acknowledged and considered in the classroom, the students feel inferior (Jorgensen and Pedersen, 1989). Students' psychological and social dissatisfaction is particularly high in these areas (Hudson, 2001). If a student employs a non-standard dialect and the instructor repeatedly marks it as "incorrect," the student will be reprimanded for employing his or her native accent. In connection with this, Romaine (2000) noted that continual correcting of languages may cause pupils to lose self-esteem. Students may lack self-confidence and their drive to learn, if professors have a negative attitude towards dialects. The erroneous perception of dialects as faults might dissuade students from pursuing an education and result in academic failure (Reaser and Adger, 2008).
The attitude of teachers might also contribute to misperceptions and inaccurate assessments of dialect speakers. For instance, research done in West Germany (Rosenberg, 1989) revealed that teachers and students held the belief that dialect-speaking youngsters have less academic aptitude than standard-dialect speakers. Additionally, Taylor (1983) discovered that teachers attitudes impact their evaluation of non-standard variety. Teachers assessed two samples of oral reading conducted in Black English and Standard English in the research. After reviewing teacher evaluations, Taylor (1983:667) stated that "young Black English speakers are ranked poorer in reading comprehension than their Standard English counterparts." This demonstrates that teachers' unfavourable attitudes can affect students' grades.
The expectation of students may be affected by the unfavourable attitude of teachers towards non-standard dialect. According to Romaine (2000), teachers' expectations are directly tied to their students' results since teachers tend to have unfavourable expectations of non-standard dialect speakers. Students may be assigned to a lower ability class group if teachers have low expectations for them. When a youngster is put in a lower ability group, it may result in a self-fulfilling prophecy of academic failure (Hudson, 2001). If a teacher has lower expectations and underestimates a student's aptitude due to the dialect they speak, the student will perform worse in class and which could lead inferior academic outcomes (Wolfram et al., 1999). When students fail to attain the goal they’re expected to reach, due to the attitude and expectations of professors, the students may conclude that their efforts are futile, which may result in decreased student success.
We have demonstrated that teaching one of the standard varieties of English can have negative impacts on the learning and performance of dialect speakers. I believe that for this reason, cultivating favourable attitudes toward all varieties of dialect is advantageous. In agreement with Wolfram et al. (1999), I feel there should be a shift in attitude away from the unfavourable views, that can be ameliorated by an awareness and comprehension of linguistic diversity. 
Wolfram et al. (1999:31) remarked, "Knowledge of dialects helps lessen misunderstandings about language and reshapes the prejudice that accompany particular dialects." Presently, negative attitudes and erroneous assumptions regarding non-standard dialects have not been entirely eradicated from schools, although there are teaching methodologies that employ non-standard dialects. Therefore, attitudes regarding linguistic variants can influence their usage in education and have an effect on the learning and accomplishment of the students. The speakers of standard dialect ought to abandon their bias against non-standard dialects and cultivate respect and tolerance for dialect diversity within educational institutions. 
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