Part 2: Briefing Paper

1. Introduction: 

Reflective practice plays an integral role in Early Years Professionalism. It ensures that high-quality standards are maintained in educational settings (Dahlberg, Moss and Pence, 1999). It effectively enables practitioners to apply their knowledge, whilst creating a productive and conducive working environment (Brookfield, 1987).
The practitioner’s reflective activity is often displayed in a dynamic and competitive learning environment. Adapting to change and flexibility is crucial for further development and “understanding that knowledge is contestable” (Peeters and Vandenbroeck, 2011). Critical reflection is a key factor in promoting new teaching strategies and innovations (Schon, 1983).
Reflective Practices has a wide range of applications in a learning-based curriculum, and its implications will be discussed in this paper. 

2. Importance of Reflective Practices 

Potter and Hodgson (2007) emphasise how practitioners might apply their tactic knowledge, to see if their co-curricular activities are highly effective. Training programmes, provide teachers with a meaningful opportunity to develop reflective action skills, in a classroom-led environment. Developing an enquiring mindset, and critical thinking is a key skill in Early Years Professionalism. 
The reflective practitioner must always face challenges and respond to the “socio-cultural context” of the situation. Bronfenbrenner (1986) draws upon similarities between Potter and Hodgson’s (2007) theory, by proposing that the practitioner’s activity, is often impacted by a set of different “systems”. For example, the implementation of a new learning policy, or the management of children in their classroom, has a direct influence on the student’s microsystem. 
[bookmark: _Int_9s9K2oDI]The reflective practitioner must also adapt to societal change, in a learning-based environment. Over 43% of respondents felt that good communication skills are essential, for learning professionals (Early Years Initiative, 2014). It is the teacher’s responsibility to listen and respect the students’ opinions. The practitioner must proactively take on “pedagogical knowledge,” whilst carefully embedding the New Curriculum into their classroom-led activities. 
[bookmark: _Int_Zb3dKok4]In Schon’s “Technical Rationality” theorem, he argues that professionals are like technical problem solvers. They must be prepared to use a range of strategies, required, to achieve this objective. Reflecting upon past experiences, gives, practitioners, the opportunity to enhance their own quality of learning, whilst re-constructing knowledge meaningfully (Appleby, 2010).
Reflection acts as a framework for successful learning experiences, and it further empowers practitioners to complete their role successfully. 

3. The Theory of Reflective Practices

In his work, Dewey (1933) argues that the three fundamental pillars of Early Years professionalism are: “open-mindedness, responsibility and wholeheartedness.” Ownership for self-learning and education is important for teachers, in their further understanding of the curriculum. Working in partnership with parents, enables confidentiality, trust and appreciation of support. 
This is similar to Aubrey et al.’s perspective (2007), who she believes that further learning qualifications are crucial in Early Years Education. Highly successful practitioners take on new opportunities and challenges, in their dynamic learning environment. They take strategic decisions in the classroom and promote professionalism in a safe and conducive manner. 
However, Brock (2011) explains that professionalism is crucial for maintaining key relationships between other educators. It also promotes communication skills, independence and reflection-in-action in an interdisciplinary team. Powell (2005) highlights that professionalism allows practitioners to convey their own thoughts, feelings, and shared beliefs in a learning environment. 
Vygotsky (1962) has proposed that social interactions are essential to maintaining professionalism in Early Years Education. Teachers must provide opportunities, whereby, children will grow cognitively and emotionally. Promoting languages and thoughts are two separate functions that alternatively co-exist together in early childhood development. 
This notion that Early Years Practitioner must display greater confidence in their reflective process, was emphasised by Brookfield (2005). He highlights that professionals, lack sound judgement and critical thinking skills, in their learning environments. This is further exacerbated by power, which undermines the fundamental, innate teaching practices. 
The ‘four lenses’ is a useful strategy for teachers, to deeply engage in classroom activities and learning-based interactions. It is a clear indication of progress in curriculum, and where students might be exposed to difficulties. 
Lastly, Early Years Professionalism has undergone huge changes in the last few decades. Moss (2008) pointed out that professionals must value confidence, researching, and social dialogues with others. They must listen to other’ people’s opinions, and value-laden beliefs. In this way, practitioners would shift their own knowledge, from pedagogy to reflection-on-practice (McMillian, 2009). 

4. Comparison of Reflective Practice Frameworks.

Arguably, one of the most fundamental theories of reflection is Kolb’s Model of Experiential Learning (1984). This four-stage process effectively enables the practitioner, to promote hand-on-learning experiences, in a competitive learning environment. Whilst embedding empirical-based evidence. 
However, Gibb’s Reflective Cycle (1998) advocates practitioners to question their thought processes in their learning curriculum and teaching space. It provides meaningful opportunities for high-quality decision making, in a learning-led environment. This makes teaching a self-continuous system. 
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In Kolb’s theory (1984), practitioners are meant to draw and reflect upon their past experiences, whilst applying it to their new teaching strategies, and key practical theories. The set goals must display objectivity and feasibility, which promotes a life-long knowledge into practice.  
However, in Gibbs’ theory (1998), practitioners must analyse the set context of the situation, and convey their own thoughts and feelings. The evaluation is a great opportunity for practitioners to reflect upon areas of study improvement. Using evidence in your conclusion is sufficient to be receptive to change. 
Opponents of Kolb’s Theory (1984) argued that the four-step processes are too superficial, and it does not align with the “reality of thinking” (Dewey, 1933). It inadequately takes into consideration the practitioner’s sub-cultural experiences. Similarly, Gibbs’ Reflective Cycle (1998) is flawed, and it often undermines the professional’s ability to engage in critical thinking. It decontextaulises aspects of evaluation and analysis, resulting in less well-substantiated argument. 

5. Conclusion

Early-Years Professionalism has undergone several transformations over the past decade. Teachers are equipped with new technologies, which are designed to,   promote a conducive learning environment. They adapt their skills, qualities and knowledge, that are specifically tailored to students’ requirements. 
The reflective practitioner must always gain a wider perception of themselves and others. Teachers must use criticality, to analyse new learning policies that are implemented in schools. Using pedagogy and dialogue, will give professionals the opportunity to develop an inclusive academic setting.
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