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	[bookmark: _Hlk36060149][bookmark: cysill]Targed/Target 1
	Be more tentative. 

	Targed/Target 2
	Check over for any spelling, punctuation and grammar mistakes.



To explore the perceptions of pupils and teachers’ view on Assessment for Learning. 

Does the use of success criteria in the classroom have an impact on a child’s learning, progression and development?

[bookmark: _Hlk36144689]Throughout this assignment, the writer will critically evaluate the impact of three chosen research tools and the data/ findings after conducting a small-scale research study. The research study was undertaken by the student teacher in order to explore the perceptions of the pupils and teachers view on Assessment for Learning (AfL). This assignment is aimed at answering the research question ‘does the use of success criteria in the classroom have an impact on a child’s learning, progression and development?’. Therefore, focusing on a specific part of AfL rather than AfL as a whole.  

Research has become an important tool to be used by teachers as it is stated within the revised Professional Standards for teachers that “there is structured engagement in an action research community and evidence of practice informed by wider reading and research findings on a national and international scale” (Welsh Government, 2017, p.48). The importance of teachers being research-engaged is echoed by Donaldson (2015) as he believes that effective pedagogy requires teachers having a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’. Therefore, suggesting that teachers understand the reason for using a range of methods when teaching children.

Before, undertaking the research study the hypothesis was that the pupils and teachers would have a positive view on the use of AfL especially success criteria when used within the classroom. The Mosaic approach was used by the researcher when gathering the views and opinions of the children and teachers. Clark (no date) describes the Mosaic approach as a way of bringing together a range of methods for listening to children. These methods that were used during the research study included interviews, observations and questionnaires, which will be discussed within the methodology section of this essay. 

[bookmark: _Hlk36144711]Within the literature review, there will be background information regarding AfL and the important of it within the classroom which is supported by academics such as Wiliam and Black, Donaldson and Jones etc. Also, this literature review will include an in-depth look at the background information regarding the AfL strategy success criteria which is main research question used by the researcher when completing the research study. 

Firstly, Donaldson (2015) describes AfL as an approach that allows teachers to have an insight into the effectiveness of the children’s learning and includes frequent feedback, for teachers to adapt their practice to meet the individual’s needs. Similarly, Wiliam (2011) describes AfL as techniques and practical activities that teachers can use to help improve the quality of evidence and a way to guide the learning towards an intended goal, all of which takes place during the learning process. In addition, AfL is used to improve a teacher’s own practice within the classroom. Wiliam (no date) supports this suggesting that AfL is a research-based method which improves the quality of teaching as well as the children’s learning. Given this, CERI (no date) agrees with Wiliam (2011) stating that teachers who use AfL techniques and strategies are better prepared to meet diverse students’ needs. On the other hand, it is believed by Didau (2014) that AfL is fundamentally flawed stating that learning is distinct from performance and that performance is a poor indicator of how well pupils retain knowledge and skills. Therefore, suggesting that summative assessments shows more progression of the child’s learning. 

Furthermore, the main barrier to effective AfL that have been highlighted by professionals such as Shavelson (2008), and Heritage and Chang (2012) are the teachers themselves. Shavelson (2008) suggests that teachers must be trained to ensure that they become ‘masterfully’ proficient in the implementation of AfL. Similarly, Heritage and Change (2012) agree stating that even though teachers can identify the pupils’ understanding, they may find it difficult to adapt their own teaching. 

Moreover, within AfL there are five key elements that are recognised by academics that can improve the child’s learning. Wiliam and Thompson (2007) describe these key elements of AfL as; Clarifying and sharing learning intentions and criteria for success; Engineering effective classroom discussions, questions and learning tasks; Providing feedback that moves learners forward; Activating students as instructional resources for one another; and Activating students as the owners of their own learning. Welsh Government (2010) have adapted these elements into three categories; Improving quality of questions/ quality of talk; Formative feedback; and Peer and self-assessment. 

Furthermore, the key elements of AfL encourages pupil involvement in the assessment process, as each of the elements require the pupil’s full participation. It is important that pupil involvement is present when using AfL within the classroom, as this allows pupil progression and encourages children to “become more active in their learning” (Cambridge Assessment, no date). In addition, Jones (2005) states that pupil involvement with AfL promotes ownership of the learning aims and a shared responsibility between the pupil and teacher. 

During the research study the focus was to see if the use of success criteria has an impact on a child’s learning, progression and development. Success criteria is defined by Cambridge Assessment (no date) as key steps the pupil/ child need in order to meet their learning intention. Success criteria is an AfL strategy commonly known by teachers as “measures used to determine whether, and how well, learners have met the learning intentions” (Australia Institute for Teaching and School Leadership, no date). Similarly, Education Services Australia (no date) suggests that sharing success criteria is a strategy that helps the teacher decide if the pupils have achieved the learning outcome. 

Success criteria can be used to aid a child with their learning and is a tool used by teachers when conducting a lesson. Cambridge Assessment (no date) suggests that providing a child with success criteria will help them complete the task more effectively. There are many benefits when using success criteria within a lesson as “students are able to evaluate their progress while in the process of completing an assessment, task or activity, and then evaluate their achievement on completion” (Education Services Australia, no date). Walls (no date) suggests that by sharing success criteria with the pupils it will generate work of a high standard as the children have opportunities to review and improve their work. Furthermore, Glasson (2009) states that success criteria is a way of “closing the gap between learners’ previous knowledge and their developing understanding” (Crichton and Mcdaid, 2016, p.190). Dyer (2018) suggests that success criteria helps the children provide opportunity to clarify their understanding, identify the difficulties, discuss how they can improve and monitor their own progress. Ahmed (2018) found supporting evidence stating that 70% of students found that using a success criteria had a positive impact on their learning.    

On the other hand, Canty et al (2017) claim that if success criteria are overly defined then it can diminish pupil engagement and limit exploration of the subject. A barrier of success criteria was highlighted in John Hattie Learning Intentions and Success Criteria (STEM, 2019) as Hattie outlines that teachers sometimes use success criteria wrong and that teachers should start a lesson by showing what success looks like in a similar piece of work. This will then influence the success criteria as children can identify the steps; they need to be successful. Crichton and Mcdaid (2016) suggests that students may have misperceptions about the purpose of success criteria. 

[bookmark: _Hlk36144731]A mixed method research approach known as the Mosaic approach was chosen for the study, focusing on the use of success criteria and whether it impacts on the child’s learning, progression and development. The Mosaic approach was chosen as it is believed by Clark (no date) as an approach that combines traditional research tools together. These research tools were interviews, observations and questionnaires in order to understand both the pupils’ and teachers’ perceptions of success criteria.  

This research study was a small-scale research study which took place over one day. The study was conducted in School X, an urban three to sixteen co-educational school with approximately one thousand, four hundred pupils. School X includes both primary and secondary phases. The first part of the research study took place within the Foundation Phase (FPh) and the second part within Key Stage 3 (KS3). The research tools used would hopefully provide an understanding of whether the pupils were able to identify success criteria and the purpose of it within the classroom.

A research tool that will be used during this research study is questionnaires. Questionnaires are an effective research tool to use when conducting small-scale research. Mathers, Fox and Hunn (2009) suggest that questionnaires are quick to use if the sample is large and widely spread. Similarly, Wilson and McLean (1994) support this by stating that questionnaires are a straightforward tool to use when conducting educational research. In addition, questionnaires are used to gather information regarding the topic. Milne (no date) supports this stating that questionnaires are more objective compared to interviews. Munn and Drever (1990) believe that there are a range of advantages of using questionnaires in small-scale research studies some of which are anonymity, efficient use of time, and the possibility of a higher return rate. 

However, Milne (no date) suggests that students who complete questionnaires may not wish to answer certain questions and they may feel that they will be penalised for their opinion. Language used within a questionnaire can be a disadvantage to the researcher as they take time and thought to create. Munn and Drever (1990) suggest that researchers must be careful when creating questions, so that they do not patronise the respondents by using language that is too simple. Time can be a limitation when using questionnaires on a small-scale research study. Questionnaires should be piloted to establish if the questions included are effective and gather the information needed to answer the research question. Munn and Drever (1990) support this stating that if questionnaires are not drafted or piloted this can lead to the usefulness of the questionnaire being reduced.  

Moreover, the researcher will distribute electronic questionnaires (see appendix 1, 2 and 3) to both pupils and teachers at the beginning of the lesson, to gather an understanding of their perceptions of success criteria. Everyone will complete the questionnaire using an electronic device and a QR code which will take them to Microsoft Forms, a platform where the questionnaire has been created. The questionnaire will include closed and opened ended questions, rating stars and a Likert scale. 

Secondly, observations will be used to “collect a depth of information” (Brown, no date), while being in the moment. The observation will take place in both the FPh and KS3 classrooms. This will hopefully identify how often success criteria is being used within the lesson and whether it is used effectively and if so, how it impacts on the pupils’ learning. The observation sheet (see appendix 4) created for this research study will focus on the introduction, main activity and plenary, where the observer may write notes about how success criteria is used in each part of the lesson. Also, the sheet will include a rating scale to determine where success criteria is more dominant in the lesson. 

Sharna (2017) suggests that observations prove to be effective for research purposes as the participants are more likely to react in a realistic way as they are in their natural environment. Miller (2019) supports this stating that people react differently when they are taken out of their comfort zone, therefore providing results they believe the researcher wants. This provides the researcher the opportunity to watch what the pupils and teachers do rather than rely on reports. Observations are a method that has been used within historical and documentary research, as Cohen, Manion and Morrison (2013) suggests that observations are a ‘superior’ research tool when collecting data on non-verbal behaviour. 

On the other hand, there are many disadvantages of using observations when conducting educational research. Cohen, Manion and Morrison (2013) suggests that the presence of the observer may bring different behaviours out in the children as they are unfamiliar to them. This is echoed by Miller (2019) stating that if someone knows they are being watched they will attempt to behave in a correct and appropriate manner. Therefore, suggesting that using an observation as a research tool may provide unreliable data. 

An additional research tool that will be used are interviews, to gather the “views between two or more people on a topic” (Cohen, Manion and Morrison, 2013, p349). These questions will be tailored around the research question, which in this instance will be the topic of discussion. Classroom teachers participating in the research study and three randomly chosen children from both the FPh and KS3 will participate in the interview. Each interview will be an informal one to one conversation based within the classroom during the lesson. The interview will be semi-structured so that the interviewer can explore the “respondents more systematically and comprehensively as well as to keep the interview focused on a desired line of action” (Jamshed, 2014). There are three types of interview questions created for the purpose of the interview, one for the teachers (see appendix 5), primary students (see appendix 6) and secondary students (see appendix 7). The interview questions are tailored to the participants age, ability and role, therefore different language has been used when creating the interview questions. The interview will be used to gather a more personal response, in an informal way, to ensure they feel comfortable when taking part in the interview.  

Cohen, Manion and Morrison (2013) identify the importance of interviews stating that interviews may provide accurate data if they are conducted correctly. DeFranzo (2014) supports this stating that face-to-face interviews provide more accurate data as the individual being interviews is unable to provide false information. 

However, Cohen, Manion and Morrison (2013) suggests that interviews are expensive in time and that they are open to interviewer bias. However, Kitwood (1997) disagrees stating a high skilled interviewer can eradicate interviewer bias. In addition, DeFranzo (2014) suggests that a limitation to interviews are the sample of information gathered is limited to the size of the group. 

Moreover, when using each of the research tools identified above, there are several ethical issues that must be taken into consideration when conducting educational research. The importance of this is identified by the British Educational Research Association (2018) as it is believed that by following ethical guidelines the researcher’s actions are ethical, justifiable and sound. There have been many ethical issues identified by the researcher in relation to this research study such as, consent, right to withdraw, harm arising, interviewer bias etc. All of which can be seen within the Ethics Form, along with a discussion of minimising the risks (see appendix 8). 

[bookmark: _Hlk36144743]The research study was able to identify that success criteria is used within some lessons provided at School X in both the primary and secondary phases. Also, both the teachers and pupils believed that using success criteria has a positive impact on the pupils’ learning and progression. However, there were barriers that were continuously highlighted from the information collected. The information collected proved that the hypothesis of this research study was incorrect, as pupils and teachers did not have an overall positive view on success criteria, as there were many issues raised when using it within the classroom. 

Information gathered from both the teachers and pupils who participated in the research study were able to answer the research question. As stated above in the literature review there are many professions such as Wiliam (no date), Welsh Government (2010), Dyer (2018) and Glasson (2009) whom suggest that AfL and success criteria have an impact on pupils’ learning, progression and development. The data collected proves this statement by showing the researcher the views of the teachers (fig.1) and primary pupils (fig.2) and secondary pupils (fig.3) regarding the impact of success criteria.
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[bookmark: _Hlk36144755]Firstly, as stated above by Wilson and McLean (1994) the questionnaires conducted proved to be a straightforward and fast tool to collect data in a short amount of time. The need for quick data collecting was essential during this research study as it was conducted over one day. Also, the questionnaires provided quantitative data which was used to compare the teachers, primary pupils and secondary pupils view on success criteria.  

The questionnaires completed provided quantitative data such as the number of participants who knew what success criteria was, the likeability of a success criteria and whether the pupils and teachers believed that success criteria impacted on the pupils’ learning (see appendix 9, 10 and 11). 

Similarly, the interviews were an effective tool used during the study as it was able to collect qualitative data. The data collected from the interviews proves to be accurate data about the views of the participants, this is agreed in the methodology by Cohen, Manion and Morrison (2013) where they highlight the importance of conducting an interview effectively. 

Also, the observations conducted by the researcher collected qualitative data in the words of the researcher. The observations identified if success criteria were used, how often the teacher reminded the children and which part of the lesson included success criteria more. The observations allowed the researcher to watch the teachers and pupils’ engagement with success criteria int heir natural environment, where they felt comfortable. The importance of observing in a child’s natural environment is echoed by Sharna (2017). 

Furthermore, key themes were highlighted during the research study. The first theme is inconsistent use of success criteria. Pupils from both primary and secondary phases, believe that the use of success criteria is not consistent within their lessons. This may suggest the teachers own ability is a barrier which stops them from using success criteria in a consistent way. Shavelson (2008) echoes this in the literature review suggesting that the teachers’ ability is a barrier for effective AfL. As shown the primary pupils believed they weren’t given success criteria enough in their lessons (see fig.4). Similarly, the secondary pupils echoed this feeling as they stated that success criteria are not given enough to them in their lessons (see fig.5). 
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[bookmark: _Hlk36144769]Additionally, teachers agreed with the students regarding the inconsistency of using success criteria. Both teachers gave their own reasons, in an interview, why success criteria are not consistent throughout their teaching (see appendix 12). This would influence the pupils’ learning as they may not be able to identify the steps the need to achieve the goal. The importance of effective AfL is stated above in the literature review by Wiliam (2011). In addition, the inconsistency of success criteria was visible from both observations. The primary phase observation included verbal success criteria throughout the lesson, more dominant in the introduction of the lesson (see appendix 13). However, during the secondary phase observation there was very little success criteria, with it only being used briefly during the introduction of the lesson (see appendix 14).    

Moreover, the second key theme highlighted was unsuccessful collaboration in the creation of success criteria. It is extremely important that pupils are involved in the creation of success criteria as stated above in the literature review by both Cambridge Assessment (no date) and Jones (2005). When asked in the interviews,  of the primary pupils (see fig.6) and  of the secondary pupils (see fig.7) answered either no or sometimes about being involved in the creation process.  
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[bookmark: _Hlk36144780]This key theme was highlighted in the interviews with pupils. Pupils described how teachers usually give them success criteria. However, the primary pupils did suggest that during specific lessons their teacher collaborated with them to create one such as a literacy lesson (see appendix 15). The same result is echoed in the by the secondary pupils as they believe that they collaborate during specific tasks (see appendix 16). As stated in the literature review Jones (2005) believes that pupil involvement promotes ownership of the learning. Similarly, the observation echoed this theme as the success criteria in both lessons were given to the pupils by the teacher. Therefore, suggesting that the success criteria had already been established by the teacher before the lesson was carried out (see appendix 13 and 14)

[bookmark: _Hlk36144792]To conclude, the aim of this study was to explore the perceptions of pupils and teachers’ views on AfL. AfL has become a key elements within the development for Curriculum for Wales 2022. Therefore, it has become one of the twelve pedagogical principles set out by Donaldson (2015), suggesting that good teaching and learning should include key principles of AfL. Therefore, the AfL strategy focused on by the research was to explore if success criteria used in the classroom has an impact on a child’s learning, progression and development. This study highlights the perceptions of both teachers and pupils from two phases within School X: primary phase and secondary phase. 

The evidence provided by using the research tools shows that most participants believe that using success criteria in the classroom has a positive impact on a child’s learning, development and progression. For example, making them more independent, allowing them to see what is needed to be more successful and allowing the teacher to see where the child is, where the need to go and how to get there. Therefore, supporting Wiliam (no date) claim that AfL improves the quality of teaching as well as the children’s learning. However, this study highlighted many barriers to using success criteria in a school setting. The main barriers identified are inconsistency when using success criteria and collaboration between pupil and teacher when creating success criteria. 

Furthermore, undertaking research has become extremely important to student teachers in Wales as Welsh Government (2019) require student teachers to demonstrate an increasingly confident understanding of research and theories though all aspects of their teaching. It is important for teachers to be a skilled researcher, sceptical, ethical and part of an inquiring profession. These research dispositions have been set out by teacher education in Wales – University of Wales Trinity Saint David. Therefore, by conducting this study, the student teacher has started to develop each of these characteristics by completing an ethics form, generating a research question and identifying strengths and limitations of the chosen AfL strategy.

Lastly, recommendations for improvement for transforming the personal practice of the researcher would be to conduct a research study over a longer period, which would then provide the researcher with more accurate and reliable results. Also, the researcher could focus on one phase of the school and then compare to the other after all information has been gathered. 
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I think that when I am given a success criteria it...




Total	does not make a difference to my learning. 	helps to improve my learning.	2	12	


I think that a success criteria...




Total	Does not make a difference to my learning. 	Improves my learning.	5	21	
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Targed/Target 1


 


Be more tentative. 


 


Targed/Target 2


 


Check over for any spelling, punctuation and grammar mistakes.


 


 


T


o explore the perceptions of pupils and teachers


’


 


view on Assessment for Learning. 


 


 


Does the use of success 


criteria in the classroom have an impact 


on a child’s learning, progression and development?


 


 


Th


roughout this assignment, the writer will critically evaluate the impact of three chosen 


research tools and the data/ findings after conducting a small


-


scale re


search study


. The 


research study was undertaken by the student teacher in order to


 


explore the perceptions of 


the pupils and teachers view on Assessment for Learning (AfL)


.


 


Th


is assignment is aimed at 


answering the research question ‘


d


oes the use of succes


s criteria in the classroom have an 


impact on a child’s learning, progression and development?’.


 


Therefore,


 


focusing on a 


specific part of AfL rather than AfL as a whole. 


 


 


 


Research has become an important tool to be used by teachers 


as it is stated withi


n the 


revised Professional Standards for teachers


 


that 


“there is structured engagement in an 


action research community and evidence of practice informed by wider reading and research 


findings on a national and international scale” (W


elsh Government, 2017


, 


p


.


48


). 


The 


importance of teachers being research


-


engaged is echoed by Donaldson (2015) as he 


believes that effective pedagogy requires teachers having a sound understanding of the 


‘why’ and ‘how’ of teaching as well as the ‘what’. Therefore, suggesting tha


t teachers 


understand the reason for using a range of methods when teaching children.


 


 


Before, undertaking the research study the hypothesis was that the pupils and teachers 


would have a positive view on the use of AfL especially success criteria when used within 


the classroom. 


The 


Mosaic approach 


was used by the researcher when gathering


 


th


e views 


and opinions of the children and teachers.


 


Clark (


no date


) 


describes the Mosaic approach 


a


s


 


a


 


way of bringing 


together a range of methods for listening to children. 


These methods that 


were used during the research study 


included interviews, observa


tions and questionnaires


, 


which will be discussed within the methodology section of t


his essay. 
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