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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:

During my final year of probation, I attended an immediate response domestic abuse incident involving allegations of coercive and controlling behaviour. The victim reported escalating threats from a former partner, including repeated unwanted contact, digital monitoring, financial restriction and intimidation. The call was graded as an immediate response due to the perceived risk of escalation and the victim’s expressed fear that the suspect’s behaviour was becoming increasingly unpredictable. I was the first officer on scene and assumed responsibility for immediate safeguarding, evidential preservation and investigative coordination.
On arrival, I conducted a dynamic risk assessment in accordance with the National Decision Model (College of Policing, 2014a), prioritising the safety of the victim and ensuring separation from the suspect. The model required me to gather information, assess threat, consider powers and policy, identify options and make proportionate decisions. Body-worn video was activated immediately to capture first disclosure, recognising that early accounts frequently provide the most compelling and uncontaminated evidence. Rather than focusing solely on physical injury, I explored patterns of behaviour consistent with coercive and controlling conduct under the Serious Crime Act 2015. This approach reflected an understanding that domestic abuse is frequently characterised by psychological domination rather than visible violence (Home Office, 2021).
Completion of the DASH risk assessment identified high-risk indicators requiring referral to a Multi-Agency Risk Assessment Conference (MARAC). This decision demonstrated a safeguarding-led approach aligned with contemporary policing standards (HMICFRS, 2021). The suspect was later located and arrested, and procedural fairness was maintained throughout the arrest and interview process. I ensured the suspect understood the grounds for arrest and their legal rights, applying principles of procedural justice (Tyler, 2006).
Critically reflecting on this incident, it highlights the complexity of the modern police officer role. Historically, domestic incidents were often treated as private disputes, resolved informally or through separation of parties. Contemporary practice demands a structured, evidence-informed and safeguarding-oriented response. The officer must function simultaneously as investigator, risk assessor, protector and legal decision-maker. This expansion of responsibility reflects broader professionalisation reforms within policing and a shift from crime control toward vulnerability management.
However, the incident also exposed operational pressures. Time constraints, competing calls and demand levels can limit comprehensive victim engagement. Balancing investigative efficiency with empathetic communication remains challenging. Reflecting on my earlier probationary stages, I recognise that my focus may previously have centred on arrest as a definitive outcome. In my final year, I have developed greater understanding of long-term safeguarding, recognising that arrest alone does not eliminate risk. This shift demonstrates maturation in professional judgement and awareness of strategic policing priorities.
The incident also reinforced the importance of ethical reasoning. Maintaining impartiality while supporting a vulnerable victim required careful communication and proportionality. Professional policing requires not only technical competence but the ability to exercise discretion within structured frameworks. This reflective awareness is central to professional development and underpins the modern conception of the police officer role.
Beyond the immediate response, the case also required ongoing partnership engagement. I liaised with safeguarding units, completed detailed risk documentation and ensured appropriate referrals were made. This multi-layered response illustrates how modern policing operates within networks rather than isolation. Crime and vulnerability are interconnected with housing, mental health, social services and family dynamics. Therefore, the officer’s role extends beyond enforcement into coordination and advocacy.
This incident became a turning point in my probationary development. It required me to move beyond procedural compliance and engage critically with decision-making, risk assessment and ethical reasoning. It demonstrated that professionalism is not defined by authority alone but by reflective, proportionate and accountable practice.

The establishment of the College of Policing in 2012 marked a pivotal development in the professionalisation of UK policing. Prior to its creation, concerns existed regarding inconsistent training standards, limited research integration and fragmented leadership development (Neyroud, 2011). The College was intended to serve as the professional body for policing, comparable to regulatory institutions in healthcare or law.
Professionalisation refers to the development of a recognised occupational identity grounded in expertise, ethical standards and structured development (Evetts, 2014). Through the Policing Education Qualifications Framework (PEQF), the College embedded higher education pathways into recruitment and promotion structures. This reform aimed to enhance analytical capacity, critical thinking and reflective practice among officers. It represents a deliberate shift from viewing policing as solely a vocational craft toward recognising it as a profession requiring academic engagement.
The College’s Authorised Professional Practice (APP) guidance centralised operational standards, ensuring consistency across forces. The Code of Ethics articulated core principles of integrity, fairness, transparency and accountability (College of Policing, 2014b). These frameworks aim to strengthen public trust and reinforce legitimacy, particularly in a climate where confidence in policing can be fragile.
Strategically, the College underpins national priorities outlined in the Strategic Policing Requirement (Home Office, 2023). This document identifies terrorism, serious organised crime, cyber threats and public disorder as national threats requiring coordinated capability. Professionalisation enhances interoperability and standardisation across forces, ensuring consistent response to complex risks.
Policing Vision 2025 emphasised digital capability, workforce diversity and partnership working (APCC and NPCC, 2016). The Workforce Transformation Programme (Home Office, 2018) further sought to modernise leadership structures and enhance skills within a changing threat landscape. The College’s five-year strategy reinforced commitments to research integration, leadership development and professional standards.
Evidence-based policing forms a central pillar of this agenda. Sherman (2013) argues that policing should adopt scientific evaluation principles like medicine. Lum, Koper and Telep (2021) highlight the importance of systematic evaluation to ensure interventions are effective. Embedding research literacy within officer development encourages critical assessment of operational tactics rather than reliance upon tradition.
However, professionalisation remains contested. Reiner (2010) argues that policing is inherently political, and external oversight may limit professional autonomy. Loftus (2009) highlights the persistence of occupational culture, suggesting that reform initiatives may encounter resistance at frontline level. Additionally, concerns exist regarding academic entry routes potentially excluding experienced candidates or prioritising qualifications over experiential competence (Blakemore and Simpson, 2018).
These critiques indicate that professionalisation is not solely structural but cultural. While the College provides frameworks, their effectiveness depends upon internalisation within police culture and leadership commitment. Nonetheless, the strategic contribution of the College has been significant in clarifying expectations, embedding ethical standards and promoting reflective practice.

As I approach the completion of probation, I recognise that fulfilling the role of a modern professional police officer requires more than operational proficiency. It requires ethical awareness, analytical judgement, resilience and commitment to development.
The domestic abuse incident described earlier illustrates how structured frameworks inform daily practice. I applied the National Decision Model, safeguarding assessments and evidential strategy guided by APP. These tools reflect the professionalisation agenda and provide consistency in decision-making. My willingness to seek supervisory feedback and reflect upon decisions demonstrates engagement with continuous professional development.
Digital literacy has become increasingly central to policing. Many incidents involve mobile communications, social media or digital evidence. Policing Vision 2025 identified technological competence as essential to modern capability (APCC and NPCC, 2016). I have proactively developed my understanding of digital evidence preservation and data protection considerations, recognising that professional policing must adapt to evolving crime patterns.
Legitimacy remains central to the modern role. Procedural justice research demonstrates that perceptions of fairness influence public compliance and cooperation (Sunshine and Tyler, 2003). In practice, I prioritise clear communication and explanation of decisions. This approach enhances transparency and aligns with the Code of Ethics.
However, modern professionalism also involves emotional resilience. Exposure to trauma, high-risk incidents and vulnerability cases requires self-awareness and wellbeing management. The professional officer must balance operational effectiveness with personal resilience. Engaging with peer support and supervisory debriefing forms part of responsible professional practice.
My final year has therefore involved transition from novice operational response toward reflective autonomy. I am increasingly aware of how individual decisions align with strategic frameworks and public expectations. This broader awareness represents development beyond procedural competence toward professional identity.

The final year of probation has reshaped my perception of policing. Early service emphasised mastering procedures, legislation and operational tactics. Experience has revealed the broader strategic context within which policing operates.
Vulnerability now dominates police demand (HMICFRS, 2021). Exposure to domestic abuse, mental health crises and safeguarding concerns has expanded my understanding of policing beyond crime control. I have learned to consider long-term risk, partnership engagement and preventative measures. This reflects the shift toward public protection as a core policing function.
Strategic awareness has also developed. The Strategic Policing Requirement highlights emerging threats such as cybercrime and exploitation (Home Office, 2023). Recognising these priorities informs operational decision-making. I now consider how intelligence sharing and partnership coordination contribute to national resilience.
Critically, my understanding of discretion has matured. Discretion must be exercised within ethical boundaries and accountability frameworks. The Code of Ethics provides guidance, but professional judgement requires contextual awareness. I have grown more confident in articulating decision rationale and challenging inappropriate conduct where necessary.
Nevertheless, development remains ongoing. Organisational pressures, resource constraints and performance metrics can create tension between quantity of response and quality of service. Reflective practice can be constrained by operational tempo. Maintaining professionalism under these conditions requires conscious effort and resilience.
Overall, my final year illustrates progression from procedural competence toward reflective, strategically aware professionalism. The role of the police officer is no longer confined to reactive enforcement but encompasses safeguarding, ethical reasoning and partnership engagement.

The professionalisation of UK policing, led strategically by the College of Policing and reinforced by frameworks such as Policing Vision 2025 and the Strategic Policing Requirement, has fundamentally reshaped the police officer role. Contemporary policing requires analytical competence, safeguarding awareness, digital literacy and ethical accountability. The incident described demonstrates how these strategic reforms translate into frontline practice. While professionalisation faces cultural and structural challenges, it has strengthened standards, legitimacy and reflective capacity within the service. My final year of probation reflects progression toward a professional identity grounded in evidence-informed practice, ethical reasoning and strategic awareness.
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Task 2

Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Communication is a fundamental component of professional policing and forms a key element of the National Policing Curriculum. Police officers must communicate effectively with victims, offenders, witnesses and communities to gather information, manage conflict and build public trust. Traditionally, communication within policing has relied heavily on face-to-face interaction, written reporting and formal interviews. However, the rapid development of digital technologies has transformed the way police organisations interact with the public. Social media platforms now play an increasingly significant role in policing communication strategies, enabling forces to inform communities, promote safety initiatives and engage directly with the public.
Platforms such as Facebook, X (formerly Twitter), Instagram and YouTube allow police forces to share information rapidly and reach large audiences. These platforms enable police organisations to provide updates during incidents, appeal for witnesses and promote preventative campaigns relating to issues such as cybercrime, domestic abuse and road safety. Digital communication therefore supports the wider objectives of community policing by increasing accessibility and transparency (Bullock, 2018). Research suggests that effective communication strategies can improve public confidence in policing and strengthen perceptions of legitimacy (Tyler, 2006).
Despite these advantages, the use of social media within policing also presents challenges. Information shared online can spread rapidly and may contribute to misinformation or public speculation. Police forces must therefore carefully balance transparency with operational security. The College of Policing Code of Ethics emphasises that officers must maintain professionalism, integrity and accountability in all forms of communication, including digital communication (College of Policing, 2014). Clear policies and guidance are therefore essential to ensure that social media is used responsibly and ethically.
This essay reflects on a policing incident in which I played a significant role involving a victim subjected to online harassment through social media platforms. It critically evaluates the role of social media in informing and engaging the community and promoting policing initiatives. The essay also considers force policy on professional social media use, identifies platforms commonly used by police organisations and evaluates the benefits and risks associated with digital communication. Through reflection and academic literature, it argues that social media is an increasingly influential communication tool within policing but requires strategic management to maintain professionalism, legitimacy and public trust.

During my final year of probation, I attended an incident involving a teenage victim who had been subjected to sustained harassment through social media platforms. The victim reported receiving abusive messages, threatening comments and manipulated images shared among peers online. The behaviour had been ongoing for several weeks and was significantly affecting the victim’s mental wellbeing and willingness to attend school. I played a key role in responding to the incident, gathering information and supporting the victim and their family.

Upon attending the incident, my priority was safeguarding the victim and establishing a clear understanding of what had occurred. Communication skills were essential because the victim appeared anxious and reluctant to speak openly about the harassment. I adopted an empathetic and supportive communication style, allowing the victim to describe events in their own words. Active listening and reassurance helped create a safe environment for disclosure. Research indicates that victims are more likely to cooperate with police when they feel respected and supported by officers (Skogan, 2006).

The incident also required an understanding of digital communication environments. Much of the harassment had occurred through Instagram and Snapchat, where abusive messages and edited images had been shared. The victim had saved screenshots which provided initial evidence. I explained the importance of preserving digital evidence and advised the victim and their parents on reporting harmful content through platform safety systems. This experience demonstrated how policing increasingly involves responding to online forms of harm and requires officers to possess digital awareness and technological knowledge (Wall, 2007).

Another challenge involved managing communication with the victim’s parents. They were understandably distressed and demanded immediate action against those responsible. Clear communication was required to explain the investigative process and the legal options available under legislation relating to malicious communications. Transparency was important in maintaining trust and ensuring that the family understood the procedures involved in the investigation.


The incident also had wider community implications. Rumours regarding the harassment had begun circulating within local Facebook groups, which increased concern among parents and students. In response, the force communications department issued a statement through official social media channels confirming that the matter was under investigation while encouraging responsible online behaviour. This communication strategy aimed to reassure the community and reduce speculation while protecting the identities of those involved.

Reflecting on this incident, it highlighted how policing now operates within a complex communication environment where digital platforms can both facilitate harm and provide opportunities for engagement. My role involved not only investigating the allegations but also providing reassurance, guidance and communication with the wider community. This experience reinforced the importance of communication skills and demonstrated how social media increasingly influences policing practice.

Social media has become an increasingly important communication tool for police organisations seeking to engage with communities. UK police forces commonly use platforms such as Facebook, X, Instagram and YouTube to share information about policing activity and provide crime prevention advice. These platforms allow police organisations to communicate directly with members of the public and provide real-time updates during incidents.

One significant advantage of social media is its ability to disseminate information quickly. During major incidents, police forces can provide updates, safety advice and appeals for witnesses within minutes. Crump (2011) argues that social media has transformed the way police communicate with communities by enabling rapid and interactive communication. Social media therefore enhances the ability of police forces to provide reassurance and respond to community concerns.

Social media also plays a key role in promoting policing initiatives. Police forces frequently use digital platforms to promote campaigns addressing issues such as domestic abuse, knife crime and online safety. These campaigns aim to educate the public and encourage preventative behaviours. Research suggests that digital engagement can strengthen relationships between police organisations and communities by improving transparency and accessibility (Bullock, 2018).
The incident described earlier demonstrates how social media can be used as part of a communication strategy. The statement released by the police force helped address rumours circulating online and reassured the community that the situation was being managed. Transparent communication can improve public confidence and strengthen perceptions of legitimacy (Tyler, 2006).

However, effective use of social media requires adherence to professional standards and organisational policies. The College of Policing Code of Ethics requires officers to maintain professionalism and integrity in all forms of communication (College of Policing, 2014). The National Police Chiefs’ Council also provides guidance on appropriate social media use to ensure that officers protect sensitive information and maintain public trust (NPCC, 2021). 

In addition to providing information, social media also enables police organisations to engage in dialogue with communities. Unlike traditional media channels, which operate as one-way communication tools, social media allows members of the public to comment, ask questions and share information directly with police organisations. This interactive capability supports community policing strategies that emphasise partnership between police and the communities they serve. Loader (2016) argues that digital communication has reshaped the relationship between citizens and law enforcement by creating new opportunities for transparency and accountability. By responding to public concerns online, police forces can demonstrate openness and responsiveness, which may contribute to improved perceptions of legitimacy.
However, the interactive nature of social media also presents challenges for police communication strategies. Public responses to police posts may include criticism, misinformation or hostile commentary. Police organisations must therefore carefully manage online engagement to ensure that discussions remain constructive and do not compromise operational integrity. Research by Mastrofski et al. (2016) suggests that communication strategies that emphasise fairness, respect and transparency are more likely to strengthen public trust. Consequently, police forces must ensure that digital communication aligns with principles of procedural justice and professional conduct.

The increasing use of social media in policing presents both advantages and challenges. One key benefit is improved transparency. By communicating directly with the public, police forces can demonstrate accountability and strengthen trust. Procedural justice research suggests that transparent and respectful communication contributes to perceptions of legitimacy and cooperation with law enforcement (Sunshine and Tyler, 2003).
Another advantage is the ability to reach large audiences quickly. Social media allows police forces to disseminate information rapidly and engage with communities that may not otherwise interact with police services. Digital communication can therefore support community policing approaches that emphasise partnership between police and the public (Loader and Walker, 2007).
Despite these benefits, social media also introduces significant risks. One challenge is the rapid spread of misinformation. Incorrect information shared online may escalate tensions or undermine investigations. Greer and McLaughlin (2012) describe how media environments can contribute to “trial by media,” where public judgement forms before accurate information is confirmed.
Operational security is another important concern. Police forces must carefully manage the information shared online to ensure that it does not compromise investigations or reveal sensitive details. Data protection legislation also requires officers to protect personal information when communicating publicly.
Social media can also expose police officers to online criticism and hostility. Increased scrutiny may affect officer wellbeing and morale. Police organisations must therefore provide training and support to ensure officers can engage safely and professionally with digital audiences.
Overall, while social media presents challenges, it remains an important communication tool when managed effectively. Clear policies, professional guidance and training can help police forces maximise the benefits of digital engagement while minimising potential risks.
Another important consideration is the role of social media in shaping public perceptions of policing organisations. Digital platforms allow members of the public to share opinions and experiences related to policing, which can influence wider public attitudes. Reiner (2010) notes that policing legitimacy is closely linked to public perceptions of fairness and accountability. When police forces communicate effectively through social media, they can demonstrate transparency and responsiveness, which may strengthen public confidence. Conversely, poorly managed communication or controversial posts can damage organisational reputation and reduce trust.
Furthermore, social media requires police organisations to adapt their communication strategies to rapidly evolving digital environments. New platforms and forms of communication continue to emerge, requiring police forces to remain flexible and responsive. Training officers in digital communication and media awareness is therefore essential. Lum, Koper and Telep (2021) highlight the importance of evidence-based policing approaches, suggesting that communication strategies should be evaluated and refined based on research and feedback. By analysing the effectiveness of social media engagement, police forces can develop more effective communication practices and improve relationships with communities.

Conclusion
Communication skills remain central to effective policing practice, particularly as policing increasingly occurs within digital communication environments. The incident involving online harassment demonstrated how police officers must combine interpersonal communication skills with digital awareness when responding to complex situations.
Social media platforms provide important opportunities for police forces to inform communities, promote safety campaigns and enhance transparency. However, the use of social media also presents risks including misinformation, reputational damage and operational security concerns. Police organisations must therefore ensure that digital communication is guided by clear policies and professional standards.
Overall, social media has become a key component of contemporary policing communication strategies. When used responsibly, it can strengthen relationships between police organisations and communities and support effective crime prevention initiatives.
(Word Count – 1887) 
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Leadership and effective teamworking are fundamental components of professional policing practice and form a key area within the National Policing Curriculum. Police officers operate within complex and unpredictable environments where effective leadership is required to manage risk, coordinate operational responses and ensure the safety of both the public and police personnel. Leadership in policing is not restricted to formal supervisory roles; officers at all levels are expected to demonstrate leadership qualities including decision-making, communication, accountability and the ability to support colleagues during challenging operational situations.
Modern policing requires flexible leadership approaches that can adapt to rapidly changing circumstances. Police incidents often involve uncertain and evolving conditions that demand clear decision-making and collaborative teamwork. Research suggests that effective police leadership is closely associated with communication, situational awareness and the ability to influence and motivate colleagues within operational environments (College of Policing, 2015). Consequently, police officers must develop leadership strategies that balance directive decision-making with supportive team engagement.
Several leadership models are commonly applied within policing contexts. Transformational leadership focuses on inspiring and motivating team members by promoting shared values and professional standards, while transactional leadership emphasises structured tasks, organisational rules and performance expectations (Bass and Riggio, 2006). Situational leadership theory proposes that effective leaders adjust their leadership style according to the specific circumstances they encounter (Hersey, Blanchard and Johnson, 2013). These models are particularly relevant within policing because operational incidents frequently require officers to adapt their leadership approach as situations develop. 

Leadership within policing has also become increasingly important as policing organisations face complex challenges such as rising demand, public scrutiny and evolving forms of crime. The College of Policing emphasises that leadership should be demonstrated at all levels of the organisation rather than being limited to supervisory ranks (College of Policing, 2015). Frontline officers are often required to make immediate decisions during operational incidents and may need to coordinate responses with colleagues and partner agencies. Consequently, leadership within policing can be described as both formal and informal, where officers exercise influence through communication, professional judgement and teamwork.
This essay reflects on a policing incident in which I played a significant operational role and evaluates how leadership and teamworking influenced the outcome. It critically analyses the flexibility of my leadership style and examines the leadership strategies used to manage the situation effectively. The essay also explores leadership models commonly discussed within policing literature and evaluates how changes in leadership style were applied to reflect evolving operational circumstances. It argues that effective police leadership requires adaptability, strong communication skills and the ability to apply different leadership strategies in response to dynamic operational situations.

During my final year of probation, I attended an incident involving a domestic disturbance where neighbours had reported shouting and violence within a residential property. Upon arrival with another officer, we encountered a distressed victim who stated that her partner had become aggressive during an argument and had damaged property inside the home. The suspect remained inside the property and appeared highly agitated. The situation therefore presented a potential risk of escalation.
At the initial stage of the incident, my primary focus was safeguarding the victim and establishing situational control. I directed my colleague to remain with the victim while I attempted to communicate with the suspect and assess the level of threat posed. This approach reflected aspects of transactional leadership, where leaders focus on clear direction and task completion to manage operational risks (Bass and Riggio, 2006). Providing clear instructions ensured that responsibilities were defined and immediate safeguarding measures were implemented.
Communication was a critical component of managing the situation. When speaking with the suspect, I maintained a calm and controlled tone to reduce tension and encourage cooperation. Research suggests that effective leadership in policing often relies on the ability to communicate clearly and remain composed in high-pressure environments (Adair, 2009). By maintaining professional communication, I attempted to de-escalate the situation and avoid the need for physical intervention.
However, the suspect continued to behave aggressively and refused to cooperate. At this stage, the situation required a change in strategy. I requested additional officers to attend the scene to ensure that the incident could be managed safely. This shift in approach demonstrates the relevance of situational leadership theory, which emphasises the importance of adapting leadership behaviour according to evolving circumstances (Hersey, Blanchard and Johnson, 2013).
Once additional officers arrived, I facilitated a coordinated response and ensured that clear communication occurred between team members. The suspect was subsequently detained and arrested for criminal damage and domestic-related offences. Following the arrest, my focus shifted towards supporting the victim and ensuring that appropriate safeguarding procedures were followed.
Reflecting on this incident, it highlighted how leadership within policing often emerges during operational situations rather than through formal authority. Although I was not the most senior officer present, I assumed responsibility for coordinating actions and communicating with colleagues. This experience reinforced the importance of confidence, communication and decision-making in effective police leadership.

Policing environments are inherently dynamic and require officers to demonstrate flexibility in their leadership approach. The incident described above illustrates how leadership styles must adapt in response to changing operational circumstances. Initially, my leadership approach was directive and task-focused to establish control and manage immediate risks. However, as the situation evolved and additional officers attended the scene, the leadership strategy required a more collaborative and coordinated approach.
Situational leadership theory suggests that leaders must modify their behaviour according to the needs of the team and the complexity of the situation (Hersey, Blanchard and Johnson, 2013). Within policing, this may involve transitioning between directive leadership during high-risk incidents and supportive leadership when working with colleagues or vulnerable individuals.
Transformational leadership also plays an important role in policing environments. Transformational leaders seek to inspire and motivate colleagues by promoting shared professional values and encouraging collaboration (Bass and Riggio, 2006). Within policing teams, transformational leadership can enhance morale and encourage officers to perform effectively under pressure.
The ability to demonstrate flexibility in leadership style is therefore essential. Research indicates that effective police leaders often combine elements of different leadership models depending on the circumstances they face (Dobby, Anscombe and Tuffin, 2004). By adapting leadership strategies to reflect operational conditions, officers can improve team coordination and enhance overall operational effectiveness.
Flexibility in leadership style is particularly important within policing because operational environments can change rapidly and unpredictably. Leaders must therefore remain responsive to emerging risks and adjust their approach accordingly. For example, during incidents involving violence or immediate danger, a directive leadership style may be necessary to ensure rapid decision-making and maintain officer safety. In contrast, incidents involving vulnerable individuals may require a more supportive and empathetic leadership approach. Research by Dobby et al. (2004) highlights that effective police leaders demonstrate the ability to balance control and support when managing teams. This adaptability ensures that leadership responses remain appropriate to the context of the incident. The ability to change leadership style during operational situations therefore represents a key professional skill within policing, enabling officers to maintain both operational effectiveness and team cohesion.

Police officers encounter a wide range of operational situations that require different leadership strategies. Effective leadership in policing therefore depends on the ability to assess risks, coordinate team responses and communicate clearly with colleagues.
One important leadership strategy involves maintaining situational awareness. Situational awareness refers to the ability to interpret evolving circumstances and make informed decisions in response to changing conditions (Flin, O’Connor and Crichton, 2008). During operational incidents, leaders must continuously evaluate risks and adjust their strategies accordingly.
Another strategy involves prioritising communication and coordination within the team. Clear communication ensures that all officers understand their roles and responsibilities during an incident. Research suggests that communication failures are a common factor in operational errors, highlighting the importance of leadership in maintaining effective information flow (Adair, 2009).
In addition, effective leaders encourage collaboration and support among team members. Teamworking is particularly important within policing because incidents often require coordinated responses from multiple officers and agencies. By encouraging cooperation and ensuring that colleagues feel supported, leaders can improve team performance and operational outcomes.
Another leadership strategy that has become increasingly important within policing is reflective practice. Reflective practice involves critically analysing one’s own decisions and actions to improve future performance. Schön (1983) argues that professionals develop expertise through reflection on their experiences and by learning from operational situations. Within policing, reflective practice allows officers to evaluate how leadership decisions influenced the outcome of incidents and identify areas for improvement. Following the incident described earlier, reflecting on the leadership strategies used helped me recognise the importance of communication, situational awareness and teamwork when managing potentially volatile situations. Reflective practice therefore supports professional development and encourages continuous improvement in leadership capability. By critically analysing operational experiences, officers can develop more effective leadership strategies and enhance their ability to manage future incidents.

Leadership models provide useful frameworks for understanding how officers manage operational situations. Transactional leadership focuses on task completion and adherence to organisational rules, while transformational leadership emphasises motivation and professional development (Bass and Riggio, 2006).
Situational leadership is particularly relevant within policing because it emphasises adaptability and responsiveness to changing circumstances (Hersey, Blanchard and Johnson, 2013). Police incidents often develop rapidly, requiring officers to modify their leadership approach accordingly.
In addition to transformational, transactional and situational leadership, contemporary policing literature also emphasises the importance of distributed leadership. Distributed leadership recognises that leadership responsibilities are often shared across teams rather than concentrated in a single individual (Bolden, 2011). Within policing environments, this approach reflects the reality that officers frequently rely on each other’s expertise and experience during operational incidents. Encouraging shared responsibility and collaborative decision-making can strengthen team cohesion and improve operational effectiveness. Distributed leadership therefore reinforces the importance of teamwork and mutual support within policing organisations, particularly during complex incidents that require coordinated responses from multiple officers.
The incident described earlier demonstrates how these leadership models can operate in practice. Initially, my leadership approach reflected transactional leadership through structured decision-making and clear task allocation. As the situation evolved, situational leadership became more relevant as I adapted strategies to coordinate team responses and ensure safe resolution.

Conclusion
Leadership and teamworking are essential components of effective policing. The incident described in this essay demonstrates how police officers must often assume leadership roles during operational situations, even when they do not hold formal supervisory positions.
The essay has critically evaluated how leadership styles may change in response to operational circumstances and how different leadership models can inform police practice. Leadership approaches such as transactional, transformational and situational leadership provide useful frameworks for understanding how officers manage incidents and coordinate team responses.
Effective police leadership requires flexibility, communication and the ability to adapt strategies to reflect changing operational environments. By developing these leadership skills, officers can improve team performance and contribute to safer outcomes for victims, colleagues and the wider community. 
Furthermore, this reflection highlights the importance of continuous professional development in policing leadership. Leadership within policing is not a static skill but one that develops through experience, reflection and training. The College of Policing emphasises that leadership capability should be developed throughout an officer’s career to support effective decision-making and team performance (College of Policing, 2015). Reflecting on operational incidents enables officers to identify strengths and areas for improvement in their leadership practice. In future situations, applying the lessons learned from this incident will support more confident decision-making and improved team coordination. Ultimately, developing flexible and reflective leadership practices contributes to organisational learning and enhances the ability of policing teams to manage complex operational situations effectively.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Coaching, mentoring, and assessment are central components of police training and professional development within the National Policing Curriculum. During the probationary period, newly recruited officers are required to develop the knowledge, skills, and behaviours necessary to perform effectively within the policing profession. This development is supported through structured coaching and mentoring relationships that allow probationary officers to learn from more experienced colleagues while reflecting on their own practice.
Coaching and mentoring are widely recognised as effective methods for supporting learning and professional growth in complex occupational environments. Coaching focuses on improving performance by supporting individuals to develop specific skills or behaviours through guided questioning and feedback (Whitmore, 2017). Mentoring, in contrast, is typically a longer-term developmental relationship where an experienced individual provides guidance, advice and support to a less experienced colleague (Clutterbuck, 2014). Within policing, both approaches are used to support probationary officers as they develop operational competence and professional confidence.
The probationary period represents a crucial stage in an officer’s career because it provides opportunities to translate theoretical learning into practical policing skills. Probationers must demonstrate their ability to apply legislation, communicate effectively with members of the public and manage complex operational situations. Coaching and mentoring therefore play a significant role in enabling probationary officers to reflect on their experiences and develop their professional judgement. Research suggests that mentoring relationships can improve confidence, decision-making and resilience among police officers, particularly during the initial stages of their careers (Allen and Eby, 2007).
Another important aspect of mentoring during my probationary period involved learning how to manage decision-making under pressure. Policing often requires officers to make rapid decisions in situations where information is incomplete or evolving. Through mentoring discussions following operational incidents, my tutor officer encouraged me to reflect on how decisions were made and whether alternative approaches could have been considered. This reflective process helped develop my professional judgement and strengthened my confidence when making operational decisions independently. Research suggests that mentoring relationships can enhance decision-making ability by allowing individuals to draw upon the experience of more knowledgeable colleagues (Allen and Eby, 2007). In policing environments, where decisions may have significant legal and ethical implications, the opportunity to reflect with an experienced mentor is particularly valuable. These mentoring conversations therefore played a key role in developing my ability to apply legislation and policy effectively during operational situations.
This essay critically reflects on my three-year probationary period and evaluates the role that coaching and mentoring have played in supporting my development as a police officer. It explores how mentoring relationships have helped me meet personal, professional, and organisational goals and considers how coaching approaches have supported learning and performance in the workplace. The essay also examines relevant theories of coaching and mentoring used in policing and reflects on the importance of feedback within professional development.

During my three-year probationary period, coaching and mentoring played an essential role in supporting my development as a competent police officer. As a probationer, I was assigned a tutor constable who provided guidance, supervision, and feedback during operational duties. This mentoring relationship allowed me to learn from the experience of a more senior officer while gradually developing my own confidence and decision-making abilities.
One of the most valuable aspects of mentoring was the opportunity to observe how experienced officers approached complex policing situations. Observational learning enabled me to understand how legislation and policy were applied in real-world contexts. For example, when attending incidents involving vulnerable victims or conflict situations, my tutor officer demonstrated effective communication strategies and decision-making processes. These experiences allowed me to reflect on how professional judgement is applied in practice.
Coaching also occurred regularly through informal discussions and operational debriefs following incidents. After attending incidents, my tutor officer often asked reflective questions such as what actions I believed went well and what could have been done differently. This approach reflects the principles of coaching models such as the GROW model, which encourages individuals to reflect on goals, current reality, available options, and future actions (Whitmore, 2017). By encouraging reflection rather than simply providing instructions, coaching supported my ability to develop independent critical thinking skills.
Mentoring also supported emotional resilience during the probationary period. Policing can involve exposure to stressful and emotionally demanding incidents. Having the opportunity to discuss experiences with an experienced mentor helped me process tricky situations and maintain professional confidence. Research suggests that mentoring relationships can provide psychological support as well as professional guidance, helping officers develop resilience in demanding occupational environments (Clutterbuck, 2014).
Overall, coaching and mentoring during the probationary period provided opportunities for learning, reflection, and professional development. Through guidance, feedback and practical experience, these processes helped me transition from a trainee officer to a more confident and capable practitioner.

Coaching and mentoring have played a significant role in helping me achieve personal, professional, and organisational goals throughout my probationary period. On a personal level, mentoring relationships contributed to the development of confidence and self-awareness. Early in my probation, I often felt uncertain when making decisions during operational incidents. Through coaching conversations and supportive feedback, I developed greater confidence in applying legislation and making professional judgements.
From a professional perspective, mentoring supported the development of operational competence. Police officers must demonstrate the ability to assess risk, communicate effectively with members of the public and apply appropriate policing powers. Coaching helped me refine these skills by encouraging reflection on operational decisions and identifying areas for improvement. Research suggests that coaching can enhance performance by supporting individuals to develop critical thinking skills and self-directed learning (Grant, 2014).
Mentoring also contributes to organisational goals within policing. Police organisations aim to develop competent and professional officers who can deliver effective public service. By supporting the development of probationary officers, mentoring relationships contribute to organisational performance and professional standards. The College of Policing emphasises that effective coaching and mentoring can strengthen leadership capability and improve workforce development across policing organisations (College of Policing, 2015).
Through mentoring and coaching, I was able to identify areas for development and actively work towards improving my operational performance. This process enabled me to align personal development goals with the broader objectives of the organisation.
In addition to supporting individual development, mentoring also contributes to organisational learning within policing. Experienced officers play a key role in transferring knowledge and professional values to newer colleagues. Through mentoring relationships, probationary officers can learn about organisational culture, professional standards and expected behaviours within the policing profession. This process supports consistency in policing practice and helps ensure that new officers develop an understanding of ethical and professional responsibilities. The College of Policing emphasises that mentoring can strengthen leadership development and contribute to the long-term capability of policing organisations (College of Policing, 2015). By supporting probationary officers through structured coaching and mentoring processes, police organisations can develop a more skilled and confident workforce. As a result, mentoring not only benefits individual officers but also contributes to improved organisational performance and service delivery. 

Several theories of coaching and mentoring are relevant to policing environments. One widely used coaching model is the GROW model, which encourages individuals to identify goals, analyse their current situation, consider options, and develop action plans (Whitmore, 2017). This model is commonly applied in professional development contexts because it encourages individuals to take responsibility for their own learning.
Another relevant concept is reflective practice. Schön (1983) argues that professionals develop expertise through reflection on their experiences and actions. Reflective practice is widely used in policing training because it encourages officers to analyse operational incidents and learn from their experiences.
Mentoring theory also emphasises the importance of developmental relationships between experienced and less experienced professionals. Clutterbuck (2014) describes mentoring as a process that supports both career development and personal growth. Within policing, mentoring relationships allow probationary officers to benefit from the knowledge and experience of more senior colleagues.
These theories highlight the importance of learning through experience, reflection, and supportive relationships. Coaching and mentoring therefore represent valuable tools for supporting professional development within policing organisations.
Another concept relevant to coaching and mentoring within policing is experiential learning theory. Kolb (1984) proposes that individuals learn most effectively through a cycle of experience, reflection, conceptualisation, and experimentation. This model is particularly relevant within policing because officers frequently learn through operational experiences and subsequent reflection on those experiences. Coaching conversations following incidents allow officers to analyse what occurred, identify lessons learned and apply those lessons to future situations. During my probationary period, discussions with mentors after operational incidents often followed this reflective learning process. By analysing decisions and considering alternative approaches, I was able to improve my understanding of policing practice and develop greater confidence in applying professional judgement. Experiential learning therefore complements coaching and mentoring approaches by encouraging officers to learn directly from their operational experiences.
While coaching and mentoring provide significant benefits for probationary officers, it is also important to recognise potential limitations. The effectiveness of mentoring relationships can vary depending on the experience, communication style, and commitment of the mentor. In some cases, inconsistent mentoring support may limit opportunities for reflective learning and development. Research suggests that structured mentoring programmes with clear expectations and training for mentors are more effective in supporting professional development (Allen and Eby, 2007). Therefore, policing organisations must ensure that coaching and mentoring frameworks are consistently implemented to maximise their effectiveness.

Feedback is an essential component of coaching and mentoring within policing. Constructive feedback allows officers to understand their strengths and identify areas for improvement. During my probationary period, feedback was provided through formal assessments as well as informal discussions with mentors and supervisors.
Receiving feedback allowed me to reflect on my performance during operational incidents. For example, after attending incidents involving conflict or vulnerable individuals, mentors often provided feedback on communication strategies and decision-making processes. This feedback helped me understand how my actions affected the outcome of incidents and allowed me to refine my approach.
Providing feedback to others is also an important professional skill. As I progressed through my probationary period and gained more experience, I began to support newer colleagues by sharing knowledge and offering constructive feedback. This demonstrates how coaching and mentoring can become reciprocal processes within policing teams.
Research suggests that feedback is most effective when it is timely, constructive, and focused on professional development (Grant, 2014). Effective feedback should encourage reflection while also providing practical guidance for improvement. By engaging with feedback, officers can continuously improve their performance and contribute to organisational learning.
Feedback also plays a significant role in promoting continuous professional development throughout a policing career. Constructive feedback allows officers to identify strengths while recognising areas that require improvement. During my probationary period, receiving feedback from mentors and supervisors helped me understand how my communication styles, decision-making and professional conduct influenced operational outcomes. Feedback was particularly valuable when reflecting on incidents involving vulnerable individuals or complex policing decisions. Through these discussions, I was able to identify ways to improve my communication and enhance my approach to conflict management. Research indicates that effective feedback should encourage reflection and support individuals in developing practical strategies for improvement (Whitmore, 2017). Within policing organisations, feedback therefore supports both individual learning and organisational development by encouraging officers to continuously refine their professional practice.

Conclusion
Coaching, mentoring, and feedback play a vital role in the development of police officers during the probationary period. Throughout my three-year probation, mentoring relationships and coaching conversations have supported my personal and professional development while helping me achieve organisational objectives.
By learning from experienced colleagues and reflecting on operational experiences, I have developed greater confidence, decision-making ability, and professional competence. Coaching approaches such as reflective questioning encouraged independent problem-solving and supported my ability to apply professional judgement during operational incidents.
Coaching and mentoring are essential components of professional policing development. They support learning, promote reflective practice, and help officers develop the skills required to perform effectively in complex operational environments.
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