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A critical evaluation and the identification of next  teaching and learning steps focusing on a case study of an individual learner or a  group of learners, based on an observed critical incident.

This case study will focus on an observed critical incident in the case of an individual learner: a ‘critical incident’ in this context being something observed at random that is given greater significance  and meaning as a result of the researcher exploring it in a broader context thus making it critical (Tripp, 1993). The aim of this case study is to critically evaluate an observed incident through the analysis of relevant research and learning theories leading to a development in professional judgement. Identification of the causation of a behaviour will assist in better understanding the resulting behaviour. This analysis will provide unique insight into the multifarious potential or existing influential factors within a classroom learning environment and facilitate the identification of efficacious practices. In particular, this case study will explore and examine the relevance of differentiation in mixed ability classes and the impact of students health and well-being on their learning. This case study will also demonstrate the importance and use of reflective practice as an educator and in particular, the identification and evaluation of a critical incident as a reflective method.  
School & Class Context
The critical incident was observed at an English-Medium comprehensive school for pupils aged 11-19. The school has approximately 900 students and relevant to this study, the class sizes are between 20 and 30 students. Statistics show that the number of pupils eligible for free school meals is well below the national average although this figure is not entirely reflective of circumstance as some will choose not to register for free school meals despite financial hardship. This is relevant in relation to findings that financial hardship is clearly associated with poor health (Hagell et al, 2018).
 The percentage of students with a statement of special educational needs is within the national average although the percentage of students on roll with a special educational need is well above the national average. (Estyn, Her Majesty’s Inspectorate for Education and Training in Wales, 2020) 
My critical incident was observed within a Year 8 class. There were approximately 25-30 students. There was a higher boy to girl ratio. The class was mixed ability as the school does not place children in ability sets until Year 10. I interpreted the class as being very well behaved (Please see Appendices 4 and 8) but acknowledge that I have little prior observational experience in a secondary school setting other than the lessons I observed that day. (See Appendices 1-8)
During this study, I have worked with the ethical considerations and responsibilities of an educational researcher in mind. That is to have operated with respect for each individual, to have been sensitive to inequalities and considered the rights and potential need for consent of those involved. (BERA, 2018) 
Methodology
Observation,  when conducted with professionalism, is a widely recognised method for developing the quality of teaching and learning methods. (Estyn, 2014) During this case study, I followed the observational model of a non-participant collecting primary data and acting as a passive observer by ‘watching, listening and drawing conclusions’ from what I observed under ‘natural conditions’. (Kumar, 2014, Page 174.) Furthermore, my observation was recorded using the Fletcher-Wood (2016) model.
I draw attention to the potential issues with using the non-participant observational method within a case study; Firstly, the ‘Hawthorn Effect’ whereby the behaviours of those being observed may be altered as a result of the non-participant observer being present that could result in inaccurate findings. (KUMAR, 2014) Although I cannot rule out the potential behaviour changes as a result of my presence, having been aware of the potential influence of this prior to observing, I asked the class teacher at the end of the lesson whether, in her opinion, the classes behaviour had changed as a result of my presence and she believed they were behaving as usual and furthermore they were used to having another teacher/assistant/trainee present. (See Appendix 1 for additional information on the time in term and other factors that could impact the observation informing this study) Secondly, the notorious issue in the area of research is that of observer bias. This accounts for the potential for individual researchers to let their own views and beliefs impact the study. 
Finally, I have noted the importance of this study being conducted impartially and furthermore, that information is gathered with appropriate detail so as to uphold the credibility and truth of the incident observed. Although, there is criticism surrounding the observer in making their own interpretation and thus choosing to focus on an event(s) pertinent to them, it cannot be discounted that this is useful in the context of critical reflection as it allows for a chosen focal point to be analysed fairly and in great detail. 
Reflecting on a unique or extreme behaviour and finding appropriate remedial methods through reflection does not have to be limited and can still apply to a wider grouping of that kind in some instances, whether the other slightly varied behaviour presents as less extreme or more extreme, there is still potential for the methods identified to be useful in applying to a wider group with appropriate tailoring. (Cohen, Manion and Morrison, 2007) The case study method will be useful in this instance because they are: accessible to wider audiences, they are explanatory, unique, provide new insights that have the potential to be overlooked in larger scale research such as questionnaires and are of course realistic by their very nature. (ibid)
Critical Incident linked to Donaldson’s Four Purposes
The critical incident I observed involved an exchange between the teacher and an individual student in a Year 8, mixed ability English class. For the purposes of anonymity (BERA, 2018) I will refer to the student involved as ‘X’. The teacher set a task and kept a stimulus on the board – a bank of words that the students could use for inspiration in writing a creative passage that should describe something without telling. It is relevant to note that student X was at the time of this observation in the process of being assessed for additional needs although the specifics and outcome are unknown. I note that I was unaware of this until I had completed the observation and recorded the chosen incident. I observed that approximately 5 minutes into a creative writing task X had stopped writing. After a few minutes the teacher approached X and remarked ‘You look tired X. Are you tired?’ and X nodded in agreement. The teacher went on to suggest that X write a piece describing tiredness. The teacher explained that she could tell X was tired (he had been rubbing his eyes) and that X should think about what descriptive language could be used to illustrate this based on the way he was presenting. X began writing straight away.
I perceived Student X as having been inspired and/or more able to complete the task as a result of the teachers personalised intervention however I also considered that I did not see what the student had written and so have also considered some potential outcomes: X did not have a better understanding but continued to write because he did not want to be approached by the teacher in front of the class again; X continued to write with a topic for writing but did not understand the objective; X continued to write successfully but continued to struggle with his wellbeing; X was having difficulty with additional learning needs. It is also important to acknowledge that in order to assist the learner to progress, the specific difficulty must be identified which was unknown to me as the observer but may have been known to the teacher.
This incident prompted an exploration of the potential advantages and disadvantages of differentiation as a pedagogic technique aswell as how its use may impact a student experiencing difficulty (and not understanding) or showing disinterest (and not engaging) in a given task and will aim to identify methods useful in supporting students overall as well as the student X. Furthermore, X having been identified as being tired and distracted leads to the consideration of research in the area of students emotional wellbeing as a whole and the relationship between this and their educational prosperity.
I consider this incident relevant to some of Donaldson’s ‘Four Purposes’ outlined in the new Curriculum for Wales. (Curriculum for Wales, 2020)  I interpret the purposes relevant to this incident to be; 1. ‘ambitious, capable learners, ready to learn throughout their lives’: Questioning was used to help X solve the ‘problem’ that was his difficulty in finding inspiration for the task. 2. ‘Enterprising, creative contributors, ready to play a full part in life and work’ The teacher encouraged use of prior knowledge to make the task accessible to the individual learner enabling X to take part. 3. ‘Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.’: The teacher exhibited skills of empathy through recognising the physical (directly) mental and emotional (indirectly) well-being of the student and encouraged resilience. (Donaldson, 2015) 
Literature review
This review aims to evaluate differentiated practice with a focus on mixed ability classes, in terms of its usefulness in assisting learning with a view to developing and informing professional practice going forward. Differentiation is a pedagogical technique that has gained traction in the educational sphere as a means of: enabling each student to reach their full potential by employing a number of different strategies in the classroom; and diversifying material according to the individual learning needs present. (Taylor, 2017) It supports the principle that all children should be provided with equal opportunity to reach the highest standards (Welsh Government, Education in Wales: Our National mission, 2017). Despite its popularity, there is reported to be little evidential research in its benefits as a learning method, more so in Secondary Schools (Smale-Jacobse 2019). Taylor (2017) argues that although differentiation appears to be beneficial at surface level, it fails to take into account different needs for educational achievement in areas other than the delivery of the curriculum i.e ‘non-school factors’ such  as gender, race, disability and social/socio-economic background. (Taylor, 2017, Page 55) Based on the inevitable tendency for individuals perceive diversity in different ways Civitillo et al (2017) argues that for differentiation to be a useful tool in addressing these differences, teachers own perceptions should be assessed. This places weight on the idea that reflective practice is beneficial in teaching so one can identify their potential biases or assumptions and provide better support to the individual. Nevertheless when applied successfully, it has been said that differentiation can enhance the students capacity for learning (Munro, 2012). An suggested effective way to be inclusive to all abilities is to differentiate through assessment which could inform the teacher as to the individuals mastery of the work and going forward enable the teacher to differentiate accordingly. (Bromley, 2019a) Moreover, regular assessment has been shown to benefit learning (Black and Wiliam, 2001).
Bromley (2019a) argues that students respond well to consistency and unity and need routine in their learning to progress and succeed through uniform instruction. However, it is also suggested that to successfully implement differentiation in the classroom and consequently further the development of each individual learner, a complete repudiation of the ‘one size fits all’ approach to teaching must take place (Robinson, 2019). Tomlinson (2019) highlights the importance of consistency and suggests that although most teachers claim to acknowledge and understand the diverse needs of each learner, differentiation is scarcely implemented and even when so, its application is inconsistent. In order to assess its value, it is important to note that there are several barriers for the professional in its implementation for example: large class sizes, lack of available preparation time for teachers as well as a lack of knowledge of techniques and limited resources (Valiandes and Neophytou, 2017). This could result in it being applied unevenly, only benefiting certain individuals. 
There is research to show that using differentiation in a mixed ability classes is only of significant benefit to the lower ability students. (Smales-Jacobse, 2019) This research could be seen to highlight a failing in the system whereby more able and talented students are not being challenged enough because differentiation is being used as a tool to assist the development of lower ability students only and is not used to stretch and develop higher ability students. 
This suggests differentiation can be useful in serving to help each individual progress so long as it is implemented effectively with adequate challenge for the higher ability students, although, more research is needed in this area. In terms of mixed ability classes, this seems to be the fairest available method of grouping as it avoids the potential for students to feel their level of ability and achievement has been pre-determined in perpetuity by being placed in a lower set (Bellamy, 2005). This suggests differentiation could also be seen as a tool to support inclusivity as when implementing effectively it allows a students of mixed abilities to learn together without the need for ability grouping that can be detrimental to certain students confidence.
One must also recognise the potential to misunderstand the technique and the inherent danger of employing other techniques in its place such using ‘scaffolding’ for weaker learners but applying it to a group in its entirety and/or employing higher ability students in group work to ensure collective achievement (Hertberg-Davis, 2009). Bromley (2019a) also argues that differentiation can hinder learning whereby tasks can be oversimplified for example differentiating questions using Blooms Taxonomy learning theory which creates lower expectations of ‘less able’ pupils and suggests mastery learning as a preferred method. This method would require all students to have mastered content to the same level but at different paces using different resources and methods although the weaknesses of this method are also noted whereby students who learn at a quicker pace may end up being supplied with less instruction as well as it being difficult to manage each students progress simultaneously. 
Differentiation could  be seen to complement the constructivist learning approach developed by Piaget: focusing on process as oppose to product (Gray and Macblain, 2015) and more specifically, Vygotsky’s theory of the zone proximal development (ZPD) whereby learning is said to take place when the students individual abilities are taken into account to enable proximal learning by learning under necessary guidance from the teacher and by collaborating with peers.  (Vygotsky,  1978). Although the validity of this theory has been critiqued as in reality Vygotsky placed little evidence on this method during his time despite its popularity with academics and researchers in the modern day. 
Another strategy of differentiation is collaboration this can be as stretching lower ability students but also allowing higher ability students to consolidate their knowledge and elaborate on reasoning. Although some have expressed concern that the idea that collaboration always resulting in positive learning outcomes is ‘optimistic’. (Gray and Macblain, Learning Theories in Childhood, 2015, page 105) Bekiryazici (2014) suggests that awarding different roles to students  based on their ability whilst allowing them to partake in the same task will allow them to evolve through collaboration. Being collaborate also works well in light of the four purposes. An alternative approach would be to use grouping that allows the teacher place students into different groups depending on ability which can facilitate high ability students in progressing for example with extension tasks although this can lead to stigmatisation of lower ability students (Bromley 2019b).
With differentiation and the person-centred approach in mind, the health and well-being of the student and the level of impact this has on their education should be understood and considered. There are findings that over a third of children and young people’s time is spent in school (Howard et al, 2017) and that half of all mental health problems begin by the age of 14.  (National Assembly for Wales, 2018) With this in mind, the increase emphasis on teachers partial responsibility for the wellbeing of their students can be understood. It has been suggested that a focus on well-being could be at the expense of educational attainment through diverted resources (Littlecot et al, 2018)  although this view is overwhelmingly disputed in light of education now being recognised as one of the greatest ‘social determinants’ of health. (Hagell et al, The social determinants of young people’s health, 2018, page 19)
Wellbeing itself is often categorised into social, psychological and emotional make-up. (NICE, 2009) The Welsh Government suggests that students require an understanding of their wellbeing: what can promote it and what can cause it to suffer as well as how this can impact how they experience learning. (Curriculum for Wales, 2020)  This suggests that teachers making students more aware of their wellbeing could directly impact improved growth and learning. The Humanist theory of education supports this approach whereby one recognises that feelings coincide closely with the cognitive learning process and understand the unique needs of the students tailoring their support to meet these needs. (See example in Appendix, Hare, 2019) 
A recent study suggests this could even stretch to students being made aware of their rights (United Nations Convention on the Rights of the Child, 1992) as a way of increasing well-being including increased student autonomy through contributing to the re-writing of behavioural policies with their teachers. (Estyn, 2019) Another strategy is to ensure students are not experiencing cognitive overload applying methods such as dual coding (Palvio, 1971). By removing extraneous load, work is made more manageable which in theory should limit stress and avoid any contribution to fear of failure and improve overall well-being.
An understanding of the individual may also be useful in the context of behaviour according to Howard et al (2017) who says knowledge of the individuals circumstances can better inform disciplinary outcomes by placing behaviour in the context of the child as a whole. This could prevent the potential for further contribution to the difficulties of the child through misinformed treatment.
The Children’s society (2020) also support the holistic approach and suggest a lesser focus on academic achievement is needed to support well-being. This approach has been adopted by the Welsh Government as reflected in the new Wellbeing area of the Curriculum and is stipulated by Donaldson in his report that recommends delivery of the curriculum must be engaging to support well-being and achievement and with an emphasis on closing the attainment gap. (Donaldson CB, 2015)
The Department for Education provide guidance around teaching about mental health and suggest that ‘ground rules’ should be used and constructed by pupils themselves to create an environment they feel safe in. (Department for Education, PSHE, 2019, page 6). Students having an active role in the rules they should adhere too is now being recognised in other areas such as the increased involvement afforded to students with Additional Learning Needs in their support plans. (Welsh Government, Additional Learning Needs and Education Tribunal Act ,2018)
The National Institute for Health Care and Excellence (2009) say activities in secondary schools are only part of a strategy encompassing multi agency intervention. This suggests the importance of teachers being aware of all the avenues available to the child and their ability to direct them appropriately. Though it is noted that despite Schools partnerships with outside agencies such as the Children and Adolescent Mental Health Service, difficulties with funding arise and subsequently often higher thresholds are in place for receiving intervention. This suggests an increased responsibility with school staff to provide support. (Howard et al, 2017)
With all this being said, it is evident there is poor quality data on the wellbeing of Children, which makes it difficult to strategize for the most effectual interventions. (The Children’s Society, 2020) Keeping this in mind, when evaluating current methods for supporting Children’s wellbeing, it should be acknowledged that in reality all methods could be lacking overall due to the poor availability of data in Children’s wellbeing specifically.
Reflections
Being critically reflective of one’s practice proves to be beneficial in that one can study their chosen area from a number of different perspectives and  be diagnostic (Tripp, 1993): testing against their own knowledge, seeing the point of view of the learner, sharing and comparing with other professionals in education as well considering theories, philosophical beliefs and research literature and consequently gain a deeper understanding of that area (Brookfield, 1998).
My reflection is formed with Mohammed’s (2016) approach of asking ‘Why?’ or ‘Why does this matter?’ in mind. Going beyond the reasoning at face value can lead to identification of the issue at its core and the causation behind a problematic or positive behaviour enabling me ascertain successful teaching methods and practices to avoid or promote these behaviours going forward.
Analysing literature surrounding my chosen areas of research has allowed me to develop a deeper understanding of useful aspects of differentiation in supporting learners as well as gaining an awareness of aspects that should be utilised with caution. I have been able to apply the research not only to the observed critical incident but to other observed incidents (See Appendices 1-8) and going forward, my teaching practice as a whole. With reference to my observed critical incident, I can see how differentiation within the class could have potentially benefited the progress of the observed learner by avoiding the standstill in his engagement. For example, although a table of suggested words was used on the board, perhaps the learner was having difficulties with the level of the vocabulary presented. Perhaps the learner had difficulties using his imagination that could also be linked to additional learning needs and so a visual stimuli would have helped them find a purpose for the piece of writing. Collaboration could have helped through sharing ideas and consolidating knowledge prior to writing to increase the students confidence or perhaps there could have been scaffolding available to the student that supported them in a specific area of weakness for example sentence starters or structure. The difficulty in identifying the best way to differentiate according to specific ability suggests assessment for learning may prove useful in monitoring progress and identifying strengths and weaknesses. My interpretation is that in this particular circumstance it is probable that differentiation could have led to greater engagement through increased understanding resulting in better quality in the work produced. 
In the context of teaching as a whole, I understand that differentiation is tricky to implement fairly in a way where all students are challenged equally. In future practice, I will endeavour to take a person-centred approach, getting to know each individual students ability and adapting the delivery of the lesson accordingly to accommodate these needs where possible without hindering the achievement of others. Throughout my research I was also able to recognise the technique used in the incident of incorporating personal experiences as a useful way of enhancing the retention and understanding of what is being learnt. (Cronin, 2003) 
When asking ‘Why?’ I was also prompted by the student being tired to look into the potential impact of well-being has on ones learning. I have a further understanding of the impact well-being has on the success of the individual personally as well as academically. I understand it will be critically important that I am acquainted with the schools policy on wellbeing as well as its need to reflect the Welsh Governments guidance. (Curriculum, 2020) Reflection has resulted in recognition of the need for a heightened awareness of indicators of positive and negative states of well-being within my practice that will not only inform my treatment of the student but the way work is presented to them dependant on their needs.
 I have become aware of useful supportive methods such as ensuring my lesson plans are tailored where possible to support individual needs to avoid cognitive overload and promote confidence in individual ability. I now see the benefits of approaching the class holistically and understand that well-being and learning both have an effect on one another making the enhancement of well-being an integral part of my role as a teacher. Going forward, I can see the benefit of creating positive relationships with parents to address concerns relating to a child but also acknowledge that where this is not always possible, I will need to consider alternative methods in supporting the child such as making children aware of ways in which they can identify indicators of good and bad mental health and well-being equipping them with the information and strategies needed to thrive in this area. 
Again, it has been emphasises throughout this research that crucially, having a person-centred approach will allow me to intervene and help students manage and prevent problems appropriately. In terms of my observed critical incident, I can see how the child being aware of the benefits of adequate rest could have had a positive effect on their habits and increase their motivation in class but equally acknowledge that it is important not to make sweeping objective judgements and question the many potential reasons behind the presenting symptoms.
Conclusion
This study was undertaken using an observed critical incident as a prompt for further research in the areas of differentiation and health and well-being in the context of secondary education. This study has been useful in terms of deepening understanding of certain areas which in turn has alerted me to other areas of use in developing and refining an inclusive approach to teaching. This case study has allowed me to develop in line with the new Professional Standards for Teaching and Leadership and more specifically in: ‘Professional learning’: Critical analysis of current and past literature leading to developed understanding, further knowledge and refined ideas; ‘Pedagogy’: Identifying ways of refining teaching methods and techniques to assist in achieving the four purposes of the curriculum and more specifically differentiation that is highlighted as a requirement of highly effective practice; and ‘Innovation’: Through developing techniques informed with the latest research. (Welsh Government, Professional Standards for Teaching and Leadership, 2019) I will continue to be reflective throughout my professional career in order to improve and develop my methods and techniques in teaching, methods of which are everchanging upon new findings and ideas which will allow me to be informed and support students in achieving both educational wealth and the best possible well-being and health.
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APPENDIX 1

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 29th September 2020

Time: Lesson 2 approx 10:20pm

The children timetable is structured as follow: 1st Lesson, Break, 2nd Lesson, 3rd Lesson, Lunch, 4th Lesson, 5th Lesson, End of Day.

Age Group: Year 9, mixed ability.

Subject: Science

Present and involved: Teacher, Students.

Others present: Myself.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was seated at the back left hand corner of the class.

The task: The area of learning for this lesson was ‘Architecture’. This lesson was midway through the topic. The children had a recap of key terminology were then tasked with completing their designs for a house using this knowledge. The children were advised that 3 of them would be picked to present their ideas at the end.

Critical Incident: 

Children were given the definition and had to find the word the definition related to. This to me, seemed to be appropriate in terms of difficulty, it required to children to retrieve words from their long term memory and consider the meaning of the words. It also then asked them to put this into practice by using a real life example of the word.

Pedagodgy and practice:

This critical incident drew me to connect to the following areas;

· Constructivism
· Differentiation







											APPENDIX 2

	CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 29th September 2020

Time: Lesson 3 approx 11:20pm

The children timetable is structured as follow: 1st Lesson, Break, 2nd Lesson, 3rd Lesson, Lunch, 4th Lesson, 5th Lesson, End of Day.

Age Group: Year 9, set one.

Subject: Maths

Present and involved: Teacher, Students.

Others present: Myself.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was seated at the front corner of the class and the children were sat at their desks in rows. 

The task: The area of learning for this lesson was ‘Standard Form’. This lesson was an introduction to the topic. The teacher demonstrated the meaning by giving examples and working them out in front of the children while voicing her method of arriving at the answer. The teacher then gave the children a list of problems to solve.

Critical Incident: 

One student was asked to answer a question. He said he didn’t know. Rather than moving on to the next person, the teacher presented the number in a different format and the student was able to get the answer. 

Pedagodgy and practice:

This critical incident drew me to connect to the following areas;
· Constructivism 
· Zone of Proximal Development
· Differentiation









											APPENDIX 3

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 29th September 2020

Time: Lesson 4 (Last lesson) approx 13:20pm

The children timetable is structured as follow: 1st Lesson, Break, 2nd Lesson, 3rd Lesson, Lunch, 4th Lesson, 5th Lesson, End of Day.

Age Group: Year 9, mixed ability.

Subject: IT 

Present and involved: Teacher, Students.

Others present: Myself.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I was seated in the middle of the class and the children were sat at their computers against the walls covering the span of the room. 

The task: The area of learning for this lesson was ‘Databases’. This lesson was an introduction to the topic. The teacher demonstrated the meaning by browsing amazon and showed definitions of key terms. The teacher then set the children the task of making their own poster and included the target on the board of what should be included. 

Critical Incident: 

The teacher direcetede the children to look at the posters on the wall made by a previous class and told the children they could used picture to match a word for example ‘field’ (of data) and a picture of a field. None of the children got up to look closely but the pictures were visible from where they were all sitting.

I noted that several of the children then went on to include pictures in their posters of the same items on the poster – table, field etc.  

Pedagodgy and practice:

This critical incident drew me to connect to the following areas;

· Visual Learning 
· Scaffholding
· No knowledge check at the end of the lesson
· Children were allowed to use google for the definitions




											APPENDIX 4
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Date: 29th September 2020

Context: Bridging Day at Test School

Time: Lesson 5 (Last lesson) 14:20pm

The children timetable is structured as follow: 1st Lesson, Break, 2nd Lesson, 3rd Lesson, Lunch, 4th Lesson, 5th Lesson, End of Day.

Age Group: Year 8, mixed ability.

Subject: English 

Present and involved: Teacher, Students.

Others present: Myself.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I noted several critical indcidents during this lesson although the most pertinent for me was the following:

I was seated at the front of the class facing the children who were sitting in rows. The children were arranged in seating plan decided by the teacher but were awaiting a revised seating plan. 

The task: The area of learning for this lesson was ‘Showing vs Telling’ i.e focusing on using a variety of language to be descriptive without using explicit language and describing briefly. A table was provided on the board with examples of different words that could be used, including connectives. The children were then given 15-20 minutes to write a paragraph ‘Telling’ of something and using key descriptive words. 

Critical Incident: 

There was a student sat on the front row. This student was present in the sense of contributing to general conversation but less vocal when it came to discussion around the work. 

This student was seen to be rubbing his eyes, figitting with his pen and paper and appeared vacant in expression often staring at the wall.

The student began writing and the teacher reminded him to write close to the margins (it was clear she had reminded him previously of this in other lessons and that it was an ongoing issue). 

After a few minutes the student stopped writing (as far as I could see he had written a couple of lines). The teacher noticed he had stopped writing and commented on the fact he appeared tired to which he agreed. She then suggested to him that he write a descriptive paragraph that described this i.e what is it that made her realise that he is tired. The student smiled and began writing right away. The student did not write close to the margins. I also noted that the teacher asked the students to read out their paragraphs. She gave them the option of saying ‘pass’ if they did not want to and this seemed to be a learned experience as they said pass without prompting/explicit use of the word by her. The student I was studying did not get a chance to read out or pass as the lesson ended before everyone had had the chance to contribute. 

After class, I spoke with the teacher and she explained that she was becoming increasingly concerned about this student and would be making a phonecall home to the parents about his poor concentration and tiredness. She also told me that he was currently undergoing some assessments for possible ALN’s.

Pedagodgy and practice:

This critical incident drew me to connect to the following areas;

· Student wellbeing
· Behaviour
· Constructivist Learning Theory
· Humanistic Learning Theory
· Teachers expectations of students
· Differentiation




























											APPENDIX 5
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29 September 2020, 10:20pm, Year 9.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Ability: Mixed

Subject: Science

AoLE: Architecture

Unit already started


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Behaviour moderate – a few interruptions, talking when they shouldn’t be, shouting out, chatting with other across the room.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

No objective – They are midway throught he topic and are continuing their designs of a house.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were given a quiz at the beginning of the lesson where they had to look at definitions and retrieve the word the definition referred to from their memory. They then had to give an example of a material that held the property of that word i.e strong = wood.

This helped them with the directe task where they were aske to design a house and annonate explaining which material they had used where and why.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The task was engaging in that the students could design a house based on features they wanted to include. There was creative freedom to choose the shape of the house and what was in each room. The were told they may be asked present their design to the class and explain them which would have given them direction in insuring their designs made sense and could be explained.  

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The quiz at the  begining assessed the students understanding of previous learning.

The students who presented were tested on whether they understood what they had created.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I found the technique of the quiz to be useful in testing prior knowledge. It was engaging.

I noticed that when the teacher informed the class he would be picking 3 students to present their work one student said ‘If you pick me, I’m not doing it’ and the teacher did not respond. This led me assess why the teacher had not responded – I took from it that the teacher knew this student was quite challenging and it was best not to acknowledge his comment as this could cause further distruption. Based on the pedagalogic principles I have studied I would suggest that this remark from the student was an indirect statment of confusion. Why did he not want to present? Because his work was not finished or at a good standard. Why? Because he was distracted and didn’t understand Why? Because there were gaps in his knowledge and he was not listening. 



 

















                                                                                                                                                               APPENDIX 6

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29 September 2020, 11:20pm, Year 9.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Ability: Set One

Subject: Maths

AoLE: Standard Form

Start of Unit


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Student all relaxed but generally well behaved. They engage in informal chat with teacher while she waits for other students to arrive.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

No objective – They just write the heading down in their books and of course the teacher states the aim is to learn about standard form.




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The students were given a quiz at the beginning of the lesson recapping on what they had learnt last lesson. 

The questions in the new topic were colour coded in terms of easiness. This allowed to students to appreciate the escalation in the difficulty of the questions and see that they were improving.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The quiz at the beginning of the lesson was engaging and students were given the opportunity to give themselves a mark although this was optional. 

When the teacher went through the answers to the questions she always asked the pupils for an answer first and did this by going through each person row by row.

At the end of the lesson there was another quiz consolidating the knowledge learnt that lesson.  

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The quiz at the  begining assessed the students understanding of the previous topic.

The quiz at the end of the lesson involved a number of correct and incorrect examples of standard form. The teacher asked for a show of hands of who thought the asnwer was correct and incorrect. This allowed the teacher to gauge how many students had met the lesson objective and allowed her to exlpain how she arrived at the answers for those who didnt.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


 






















											APPENDIX 7
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29 September 2020, 13:20pm, Year 9.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Ability: Mixed 

Subject: IT

AoLE: Databases

Start of Unit


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Students all arrived on time. The teacher was very chatty with the students. Students were well behaved and focused on the teacher and their task. Students all seemed to know what they were doing. Students were mostly relaxed although one child persisted to ask to use the toilet despite having just come back from lunch. The teacher refused on that basis and he did not ask again.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The students didn’t have workbook so there was nowhere for them to copy an objective down. The teacher was in clear in stating the objective of the lesson that was to understand the meaning of a database and make a poster listing key terms. She listed the requirements of the poster on the board.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The list of requirements of the task on the board. 
Example posters on the wall.
Google.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Students were working independently and had the creative freedom to style their poster in the way they wanted. Towards the end of the lesson the teacher picked on each child individually to come up with a differntiating feature that may be used on a database.

	Assessment
As it was a new topic there was no exisiting knowledge used except for prior knowledge of how to use word and google teams. Noone had any queiries about how to used word or teams suggesting a sound knowledge of both.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I noted that the children were told they could use pictures as a previous student had and that most of them  did. I noted that this perhaps limited their scope to be creative and construct their own posters with techniques specific to their own indivudual learning styles. The poster on the wall being seen as correct and therefore the children wanted to copy (a learned behaviour). However, this could also be seen as positive in that it put the children in a comfortable space to build upon exisiting knowledge (of the poster). 

One child said ‘I don’t know how to do it ____ isn’t helping me’. This led me to think about peer collaboration and how this can be valuable. 
 






















											APPENDIX 8
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29 September 2020, 14:20pm, Year 8.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Ability: Mixed 

Subject: English

AoLE: Showing vs Telling

Start of Unit


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Some students arrived later, the teacher addressed this but was not confrontational. The students were on the whole engaged and appeared relaxed. The students behavior was very good in general. When asked to complete the task they did it in silence without any direction to do so.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The students were not asked to copy an objective into their books. They were told the write the title ‘Showing vs Telling’.

The students only followed directions throughout.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A table of keywords that could be used in assisting them in completing their written task. 

An example was provided which distinguished betweek Showing and Telling. 

The children asked some questions which the teacher then answered which clarified the objective/task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Some children asked whether they could use their own words rather than the ones in the table and this was allowed. This meant the children were thinking and gathering their knowledge of their vocabulary to use. 

The students were able to write about whatever they wanted. 

The students were told that if they finished a paragraph they could go on to complete another ‘improved’ paragraph. There was no monitoring of this.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Students were using their existing knowledge of writing stories/sentences and descriptive language. 

Some students who read out their work had clearly shown they were able to use descriptive language effectively. Of course, whether they were already capable of this is unknown. Some students struggled to be descriptive without using ‘telling’ words. I could not say that they were all entirely sure of the difference by the end of the lesson.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Following this lesson I can see the importance of Assessment of Learning. In order to ensure the children are improving from their current ability I must be aware of what level that is. I would perhaps have split the task into smaller chunks that is, given the children a shorter amount of time to write just one descriptive sentence to ensure they were comfortable with the difference between showing and telling language and then given the children the opportunity to share these with me. One sentence in my opinoin is far less intimidating to share and time wise, I would have been able to get one setnence from each individual promoting confidence andd inclusivity.  I would then have asked the children to build on that sentence.
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(22)	Vygotskiĭ, Cole, and Cole, Michael. ‘Mind in Society : The Development of Higher Psychological Processes’. Cambridge, Mass: Harvard UP, 1978.
(23)	Merve Bekiryazıcı, Teaching Mixed-Level Classes with a Vygotskian Perspective, Procedia - Social and Behavioral Sciences, Volume 186, 2015.
(24)	Bromley, ‘Practical Ideas for Effective Differentiation’, Best Practice focus 1, Sec Ed, 2019b.
(25)	Howard, Burton, Levermore and Barrell. ‘Children’s Emotional Health and Well-being in Primary Schools.’ SAGE, 2017.
(26)	National Assembly for Wales, Children Young People and Education Committee. ‘Mind over matter.’ 2018.
(27)	H. J. Littlecott, G. F. Moore & S. M. Murphy, ‘Student health and wellbeing in secondary schools: the role of school support staff alongside teaching staff.’,  Pastoral Care in Education, 2018.
(28)	Hagell A, Shah R, Viner R, Hargreaves D, Varnes L and Heys M, ‘The social determinants of young people’s health: Identifying the key issues and assessing how young people are doing in the 2010s.’ Health Foundation Working Paper. London: Health Foundation, 2018.
(29)	WHO, Constitution of the World Health Organization, 2006.
(30)	NICE, Social and Emotional Guidance in Secondary education, Public Health Guideline PH20, 2009.
(31)	Hare, 2019 https://medium.com/age-of-awareness/beyond-behaviorism-cognitivism-and-constructivism-learning-for-183a5525defd 
(32)	United Nations Convention on the Rights of the Child, 1992. https://www.unicef.org/child-rights-convention/convention-text-childrens-version
(33)	https://www.estyn.gov.wales/effective-practice/schools-culture-focused-childrens-rights
(34)	The Children’s Society, ‘The Good Childhood Report Summary’, 2020.
(36)	PSHE Association guidance funded by the department of education, ‘Teacher Guidance: teaching about mental health and emotional wellbeing.’, 2019.
(40)	NICE, Social and emotional wellbeing in secondary education, Public Health guideline (PH20), 2009.
(41)	Tripp, D. ‘Critical incidents in teaching: developing professional judgement. London: Routledge, 1993.
(42) 	Mohammed, ‘Critical Incident Analysis: reflections of a teacher educator’ , Vol.6, No.1, Research in Teacher Education, 2016.
(43)	Cronin, ‘Rejecting Senseless Things: Promoting Differentiation’. English Journal, Vol. 92, No. 4, Teaching for Exceptionality, 2003.
(44)	Welsh Government, Professional Standards for Teaching and Leadership, 2019









