ECAD7003		Student Number: P147080
How a school develops one aspect of its SDP: a report that reflects on the actions, impact and evidence base.


	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.
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	Use a wider range of literature
	I sought to read as widely as was possible on this specific subject.  Moreover, I sought to expand my reading so that wider issues, which impacted on the subject, were addressed as part of the review. The current COVID-19 crisis meant that I was only able to access mainly electronic sources.
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Introduction.

	The following report will concentrate on one aspect of a School Development Plan (SDP) of a secondary school situated in south Wales. The school is a mixed English-medium school, offering secondary education up to GCSE and tertiary education leading to A level. The school has a pupil population of approximately 2,000 and caters for pupils with a range of abilities, from a variety of social backgrounds. In an Estyn inspection in 2018, the school was awarded 5 ‘excellent’ judgements out of a possible 5 (reference removed to ensure anonymity). As an integral part of the school’s SDP, this report will focus on the aspect of wellbeing. Wellbeing was selected as it is consistent with Donaldson’s four purposes of the Welsh curriculum (2015).
	
	As a framework, the discussion will include three distinct sections. A literature review will consider relevant texts, with particular attention given to the aspect of wellbeing. It will then provide a commentary on the development plan and processes the school has used and in a third section it will review and evaluate developments thus far, providing appropriate suggestions on how things may be done differently. Underpinning the above, the conclusion will assess what I have learnt from the assignment and how the experience may influence me professionally.



Literature Review
		
	The Welsh Government guidance paper on school development plans tells us that a school’s SDP is a strategic plan aimed at improving learner outcomes (2014, p. 3). Through a system of consistent self-evaluation, a school can measure its performance on key aspects of learner delivery and experience. Identifying and bringing together a school’s priorities and targets, we learn that the SDP is a dynamic document that is continuously revisited to reflect a school’s progress set against the latest performance data. In addition, an SDP should be clear and accessible to ensure all stakeholders have a common reference point. To achieve its primary purpose the plan should include no more detail than is relevant.
In analysis, schools need to maintain a position of flexibility as challenges evolve.  In adapting to the needs of cultural and societal change, a modernised curriculum can be supported with a bespoke strategic plan, which not only illustrates the need for improvement in identified areas, but also acts a catalyst for continuous improvement. 

	In his paper focussed on the journey towards developing a modernised curriculum, Sir Anthony Greener lends insight into the changing nature of learning in an age where information and communication technology (ICT) becomes an important feature in the classroom. In identifying the rapid pace of change, Greener argues that our response to these changing needs must embrace new ways of learning which can go hand in hand with pupil experience and wellbeing: 

	I believe in education as personal enrichment; the route to fulfilment of individual 	potential… young people need an education that prepares them for the future world 	of work and sets their learning in a contemporary context (Greener, 2005).

	Other thinkers from this formative period such as White (2005) and McLaughlin (2005) support the idea of responding to societal needs with a curriculum that is centred on skills for life. Moreover, as part of a holistic approach to new learning environments, it is clear that the physical and emotional wellbeing of students should be a primary consideration in the development of a school’s strategic planning. 

	The imagination of young people can only be captured in a safe environment that challenges and supports their individual needs. In Wales, Donaldson identifies four purposes of the curriculum, commenting that all young people will be:

· Ambitious, capable learners, ready to learn throughout their lives.
· Enterprising creative contributors, ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society (2015).

	The wellbeing of pupils is an underpinning feature in all four purposes and as such it should be an absolute consideration in the SDP of any school in Wales. Moreover, Donaldson identifies wellbeing as one the six areas of learning and experience. Indeed, his review found that many children felt that wellbeing was one of the most important issues for them. Donaldson argues that young people who experience emotional and physical wellbeing thrive and engage successfully in a learning environment (2015, p. 45). 
	In Alison Jones’ discussion on closing the gap in education (2017), we learn that poverty may have a direct effect on pupil wellbeing. In a discussion on pupils who endure poverty, she tells us that Pupil Deprivation Grants (PDG) can help tackle some of these issues and may have a positive effect on wellbeing. Underscoring this, we learn that tackling poverty is one of the Welsh Government’s three national priorities and, a school’s strategy on the steps they take to tackle poverty, is a key consideration of any Estyn Inspection. We learn that the inspection process takes account of a range of factors on how schools address poverty and its impact on wellbeing. These include progress made, approaches adopted, the evaluation process in assessing disadvantaged pupils and resources utilised. Moreover, inspections will consider the extent to which a school adopts a strategic approach to improve the wellbeing of children. Set against this key responsibility for the emotional and physical wellbeing of its disadvantaged pupils, it is clear from Jones’ presentation that wellbeing should be an integral part of any school’s SDP.

	Clearly, a school’s strategic plan should have a direct synergy with the physical and emotional wellbeing of all its pupils. In that regard, wellbeing should be instilled across the full range of strategic imperatives within a school. At its best, it should be a touchstone for a multiplicity of interested parties, where stakeholders can drive and share best practice in a spirit of continuous improvement. For example, in its report on tackling disadvantage, Estyn comments that successful schools have a strong culture of sharing good practice within and outside of school (2012, p. 40). It is argued that such schools provide numerous opportunities for teachers to observe each other and to share planning approaches across the piece. 

	It seems to me that to achieve ‘buy in’ from stakeholders and to drive forward appropriate change, visibility and an essential clarity of purpose are critical components of any development plan. Stakeholders drawn from a broad base may also offer an invaluable level of scrutiny. Brighouse and Woods (1999) describe this as having a “critical friend” who is independent but understands the context of the school, rather than a “hostile witness” who may have a negative bias (1999, p. 107).

	Given that the emotional and physical wellbeing of pupils should be an integral feature of every subject taught within school, I am also particularly struck by the opportunities that my own subject area (art and design) may offer to pupils for their wellbeing and development. A pupil’s emotional wellbeing may be potentially enhanced with the transformative creative opportunities that art provides. It may provide space and time to develop a pupil’s emotional response to the world around them. In consideration of inclusivity in art, Penketh and Johnson (2015, p. 184) contend that art can be a powerful pedagogic tool, which is capable of transforming the lives of pupils by encouraging them to engage with ideas about their own cultural identities. Indeed, Donaldson also recognises the value of expressive arts and its role in developing confidence and motivation (2015, pp. 43-44).  

	Ultimately, we have learned that in documenting a school’s strategic three-year plan, an SDP should consist of enough detail to work as an enabler for action, in order to achieve a school’s key priorities. Moreover, it should remain as a ‘live’ and dynamic document that reflects and records the evolving nature of the issues it seeks to address. As the Welsh Government’s paper on SDPs reminds us, “the quality of planning should be judged in terms of impact on improvement rather that the volume of detail it includes” (2014, p. 3).


School Development Plan.

	In assessing the school’s action point approach, it is made clear in their documentation that their methodology is based on the Welsh Government guidance (2014). The guidance referred to, provides schools with a systematic framework to develop a plan that may be shaped to school’s particular circumstances. Schools are steered to consider a range of factors which include roles, responsibilities, planning cycles, characteristics and vision. Key to these considerations is a four staged framework, that the school in question has included in their methodology. The stages are self-evaluation, strategic planning, making improvement/action and reviewing impact. The guidance document recognises that SDP is used only as a generic title and that schools may use other titles, so long as the requirements are met. The school in this discussion prefers the title School Evaluation and Development Plan. This slight change in emphasis is perhaps indicative of this school’s particularly energetic outlook. It signals the importance of evaluation before making decisions on development and alludes to the cyclical and continuous nature of their methodology.

	The school’s plan begins by setting out important contextual data (2018, reference removed to ensure anonymity). This includes information on numbers of teaching and support staff and its sources of funding which includes monies from Regional Consortia Support Improvement Grants, Pupil Development Grants, Pioneer Schools and MELIA, a devolved funding that provides support for minority ethnic learners. Underpinning this, further information is given on the composition and needs of the pupil population. This provides an accessible account of numbers of pupils who are eligible for free school meals, how many are categorised as Looked After, a breakdown of EAL learners and a breakdown of the school’s Special Educational Needs profile. The accessibility and detail of this information is consistent with the original intentions of an SDP. Giving just enough detail, I am particularly struck that the information is set out in an easy to follow graphical format, whereby the data can be viewed as an aggregate or as a breakdown within each year range.

	The progress the school has made since last inspection is also laid out graphically. It is immediately clear from this data that this is a high performing school, whereby each of its identified priorities received an ‘Excellent’ judgement following an inspection. In the next section on the school’s self-evaluation, the simplicity of presentation is maintained. Setting out each of its key priorities, the plan develops clearly articulated evaluations of their current position, where they intend to go next and the strategy that will enable that vision. With regards to my discussion on wellbeing as a priority, the SDP identifies four key factors. These are a development of a robust model to evaluate wellbeing, a commentary on protocols and procedures to support attendance, a commitment to refine its provision to support all learners with a space when emotionally stressed, and a review of the school’s behaviour and ethos policy.   

	The ambition of the schools planning is self-evident. Although, it is naturally cognisant of its success to date, it still seeks to introduce new ideas to plan, develop and measure its performance. It is understood from the SDP that the introduction of a wellbeing model is under development. This will be an important step, as a robust model will not only help articulate their direction but can also be used to gather tangible data rather than resting on information that may be anecdotal or subjective.

	I was also struck by its commentary on procedures to support pupil attendance. Although, attendance is comparatively high set against external measures, it recognises that it falls 0.8% short of the school target of 95.3%.   As a way of improving this area, an active commitment is made to review and evaluate its current models. Just as with attendance, the school’s ambition to expand its commitment towards finding a ‘safe place’ for pupils who feel emotionally overwhelmed is important. As well as developing a physical place, the lines of responsibility for staff, welfare officers, the headship team and other key stakeholders are clearly defined. With the strengthening of this provision, the level of wrap around care for those with often complex needs, is given an impressive focus that represents excellent value in terms of pupil wellbeing and outcomes.

	In reviewing its behaviour and ethos procedures, the school has made a step change by significantly amending some hitherto cultural positions. As a result of the review, the focus has shifted from punishment towards addressing the issue of behaviour itself. Measurements indicate that engagement with these ideas is community wide and although challenging to both pupils and staff, progress is being made on yard/corridor/classroom management, in an atmosphere that encourages mature and calm behaviours.

	Throughout the piece, stakeholder engagement is maintained via a clarity of purpose. Moreover, although the school is in an already strong position, its models of self-evaluation, analysis of key data, a responsive strategy and its measurements of outcome indicate a school that will not rest on its laurels. 
	

Reflection and Evaluation.

	As outlined, the school clearly has an appetite to drive through change by incorporating a strategic methodology which is built on guidance from the Welsh government. This innate enthusiasm and desire to embrace new ideas is palpable and illustrates the school’s desire to maintain its position as a high performing school. In terms of its wellbeing initiatives, the school demonstrates significant levels of investment in its pastoral care. I am particularly struck by its commitment to tailor support for the needs of individual learners. This is borne out by the creation of a ‘safe place’ for students who are experiencing emotional stress. Analysis of the SDP indicates an engagement with a wide range of stakeholders, which importantly includes parents in a structure that involves open lines of communication, wherever appropriate and possible. It seems to me that this is particularly significant and by recognising the importance of the parental role, the school can nurture a meaningful relationship with a key and highly influential stakeholder.

	Most importantly the school must seek to widen the range of stakeholder involvement as much as is possible. Every situation requires a bespoke solution and support make be needed from a range of internal but also external stakeholders, which may include social services, the police and a range of child protection agencies or charities. There is evidence that workshops and presentations have already been undertaken with parents and I believe that such initiatives should be extended to broader stakeholder groups. It is also noted that an evidence-based model to evaluate wellbeing is being developed. It is arguable that this should have been developed at an earlier stage, as accurate evidence-based data would have greatly assisted in making informed strategic decisions.

	The SDP recognises that efforts to develop effective wellbeing strategies can be a challenge to students and also teachers. In particular, its resolve to change behaviour and ethos structures may often require a significant modification to some individual mindsets. Set against this important cultural development, the welfare and feelings of teachers should remain uppermost in the minds of the team responsible for pastoral care. Ultimately, it is teachers who have responsibility of working with pupils on a daily basis and the implicit nature of that responsibility requires them to make difficult decisions in often challenging circumstances. To achieve the goals set out in the SDP, teachers must feel comfortable and supported by the wider school community. 


Conclusion

	My discussion has considered how one school has developed their SDP.  By focussing on wellbeing as one of the key priorities within their plan, the discussion has reflected upon and assessed the actions the school has taken and seeks to take. A review of texts from some key thinkers, has revealed a consensus that suggests the momentum towards curricula that is fit for purpose in a contemporary setting is not only essential but inexorable. Set against this background, a school’s plan that seeks to bridge the gap between the baseline and the vision is a vital consideration. Given the nature of changes in contemporary society and its potential effect on pupils, it is clear that wellbeing should be a vital component that underpins decision making. I am more conscious than ever of the importance of identifying, measuring and evaluating needs. The influence on me professionally is significant and as a teacher it makes me conscious of my influence as a role model, a stakeholder in the future of children and as an active player in a school’s strategic direction.
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