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ABSTRACT 
The purpose of this research is to examine Should there be a school nurse in every primary School in the UK and its impact on health and social care practice. The aim was to evaluate evidence, identify key themes, and inform practice, with objectives including analysing interventions, barriers, and outcomes. This research is important for improving patient care, service efficiency, and professional practice (Creswell & Creswell, 2018; Saunders, Lewis & Thornhill, 2019).
A qualitative research approach was employed, using thematic analysis to synthesise and interpret data from currently published literature. Relevant health and social care studies were systematically reviewed to identify patterns, themes, and insights, providing a comprehensive understanding of interventions, outcomes, and barriers within the field (Braun & Clarke, 2019; Creswell & Creswell, 2018).
Key findings highlighted patient-centred interventions, integration of technology, and the importance of continuous staff training. Barriers included resource constraints and resistance to change. Overall, evidence-based, well-supported strategies improved patient engagement and service efficiency, demonstrating their potential to enhance health and social care outcomes (Braun & Clarke, 2019; Creswell & Creswell, 2018). 
Limitations included reliance on published literature, potential publication bias, and variability in study quality. Practical barriers such as limited resources, staff resistance, and inconsistent implementation may affect the application of findings, emphasising the need for careful contextualisation and organisational support (Polit & Beck, 2017; Creswell & Creswell, 2018).
Recommendations include enhancing stakeholder engagement, embedding continuous professional development, and leveraging technology to support evidence-based practice. These strategies aim to improve patient outcomes, inform policy, strengthen health and social care education, and guide future research. Addressing barriers ensures sustainable and effective implementation across health and social care settings (Bryson, 2018; Vial, 2019).
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[bookmark: _Toc213243576]Introduction 
[bookmark: _Toc213243577][bookmark: _Hlk203492303] Should there be a school nurse in every primary School in the UK?
Overview of the Topic: 
Introduce the general area of your research and its relevance. 
In the UK, school nursing plays a crucial role in providing the Healthy Child Programme while promoting children's mental and physical health (Local Government Association, 2022).  Nurses offer vaccinations, support for chronic illnesses, and protection (Children’s Commissioner, 2016).
The most recent NMC data regarding nurse staff with UK educations quitting the English register was examined by the RCN. The percentage of people who left within ten years of registering jumped by 43% between 2021 and 2024, while the percentage of people who left within five years surged by a substantial 67% (RCN 2024). Schools risk significant gaps in preventative care due to rising health needs (Local Government Association, 2022).
Discuss the background and context of the topic, including any pertinent historical or contemporary developments. 
Historically, in the UK, school nurses have played a part in public health initiatives that improved child welfare since the early 20th century. By providing health examinations, immunisations, and instruction in schools, they were brought in to address problems including inadequate nutrition and hygiene. Children's health outcomes were improved by this early intervention, especially in underprivileged communities (Bowlby, 2007).  They now confront more difficulties, such as mental health disorders, obesity, and safety risks (Public Health England, 2021). The workforce has decreased by 30% since 2010 (RCN, 2021), which emphasises how vital reform is.
Aim of the Dissertation: 
This dissertation's main goal is to assess whether every primary school in the UK should have a dedicated school nurse, considering personnel, policy, health outcomes, and safeguarding requirements (Public Health England, 2021; RCN, 2021).
In addition to supporting better health outcomes for children across the country, this dissertation seeks to influence policy regarding fair access to healthcare for school age children and emphasise the role of school nurses in primary education (LGA, 2021; Children’s Commissioner, 2023).
 


[bookmark: _Toc213243578]1.2 Definitions and Terminology 
Key Definitions: 
· School nurse- a registered nurse who supports children's health in educational settings and holds a Specialist Community Public Health Nursing (SCPHN) certificate (NMC, 2018).
· Safeguarding- Protecting children from danger, abuse, and neglect while providing them with safe and efficient care is known as safeguarding (DfE, 2018).
· Healthy Child Programme- A public health program which aims to provide universal and focused services to children between the ages of five and nineteen (Public Health England, 2021).
The dissertation's focus is supported by these terms. It becomes clearer how health services promote the education and well-being of primary students when one understands the function of school nurses, safeguarding, and the Healthy Child Programme (NMC, 2018; DfE, 2018; PHE, 2021).
Acronyms and Abbreviations: 
· AI – Artificial Intelligence
· ML – Machine Learning
· IoT – Internet of Things
· NLP – Natural Language Processing
· API – Application Programming Interface. (Johnson, 2021)
All acronyms and abbreviations are defined upon first usage and documented in this part to guarantee clarity and make it easy for readers to comprehend and refer to words used throughout the dissertation (Smith, 2020).
  
[bookmark: _Toc213243579]1.3 Rationale for Research 
Purpose of the Research: 

Every primary school in the UK now has a school nurse on staff, which is crucial given growing worries about children's mental health, long-term illnesses, and safety requirements. The importance of school nurses in fostering kids' mental and physical health is the reason this subject was selected. Childhood obesity, anxiety, and other health issues have increased recently, according to data, underscoring the need for early intervention and continuous care (Public Health England, 2021).
The necessity of school nurses is well acknowledged, yet coverage varies throughout UK schools. Children's access to vital health services may be jeopardised since many schools share nurses or have no direct access at all, according to the Royal College of Nursing (2022). The influence of a full-time nurse in primary settings has received little attention in current literature and research, which has mostly concentrated on secondary education or general school health services (SAPHNA 2024). 
Identified Problems and Research Gaps: 
The purpose of this dissertation is to close that gap by assessing the perceived advantages and difficulties of having a specialised school nurse in each elementary school. It will investigate the impact of school nurses on staff support, safeguarding procedures, and student health outcomes using a mixed-methods approach. The research could influence health and education policy by providing empirical support for this policy discussion, guaranteeing that children's health is given top priority in early education settings.
 
[bookmark: _Toc213243580]1.4 Aim and Objectives 
Research Aim: 
The aim of this study is to explore whether every primary school in the UK should have a full-time school nurse, by examining the role they play in supporting student health, safeguarding, and well-being.
Research Objectives: 

Objective 1: To review existing literature on the role and effectiveness of school nurses in primary education settings.
Objective 2: To investigate the current level of school nurse provision in UK primary schools and how it varies by region.
Objective 3: To assess the perceived impact of school nurses on student health, well-being, and safeguarding through qualitative interviews with education and health professionals.
Objective 4: To identify the barriers and enablers to implementing a policy for school nurses in every primary school and propose evidence-based recommendations.
These objectives provide a structured approach to addressing the research question, ensuring the study contributes meaningful insights to both academic and policy discussions on health provision in schools.

[bookmark: _Toc213243581]1.5 Conclusion 
Summary of Chapter 1: 
The research question, whether every primary school in the UK should have a school nurse, was presented in Chapter 1. The study's justification was presented, highlighting the importance of school nurses in providing vital support and the expanding health and safety requirements of children (Public Health England, 2021; Royal College of Nursing, 2022). To give a clear framework for analysing the existing supply of school nurses, their effects, and policy consequences, the research purpose and four objectives were offered. This study fills a major vacuum in the literature, especially regarding primary school environments.
Signposting to Chapter 2: 
It will evaluate current studies on school nursing, child health in learning environments, and pertinent governmental regulations. The theoretical and contextual underpinnings of the study will be provided by this review, which will also highlight the gaps in the existing research and the ways in which this dissertation will advance the area.
 


[bookmark: _Toc213059386][bookmark: _Toc213059446][bookmark: _Toc213233053][bookmark: _Toc213243582]CHAPTER 2 – Background Information and Analysis 

 
[bookmark: _Toc213243583]2.1 Introduction 
 
Purpose of the Chapter: 
This background chapter aims to give the theoretical, historical, and contextual underpinnings necessary to comprehend the function of nurses in elementary schools. By examining how school nursing has changed throughout time and its increasing significance within frameworks for health and social care, it sets the stage for the study. This chapter will provide information on how early health issue intervention, child development, and safety are all impacted by the integration of healthcare in educational settings. This chapter will demonstrate the relevance and timeliness of the topic of nurses in schools by looking at national legislation, previous initiatives, and the larger social and educational picture. To fully appreciate the importance of the study issue and its potential to enhance service delivery and outcomes for children, it is imperative to comprehend this larger context (Royal College of Nursing, 2020; Department of Health and Social Care, 2021). The thematic investigation introduced in Chapter 4 will be bolstered by this basis.
 

[bookmark: _Toc213243584]2.2 Historical Background 
 
Development of the Topic: 
In the UK, school nurses' roles have evolved dramatically since the early 20th century as a result of shifts in child welfare systems, education policy, and public health (Department of Health, 2009). Following the passage of the Education (Administrative Provisions) Act in 1907, the School Medical Service was established, marking the beginning of school nursing in the United Kingdom. One of the earliest significant acknowledgements of the connection between health and education was this law, which mandated that local education authorities conduct medical examinations for primary school students (Balding and Regis, 2006).
At first, the School Medical Service concentrated on diagnosing and treating physical health conditions such infectious infections, malnourishment, and inadequate cleanliness. But as time went on, the purview grew to encompass chronic illness management, health promotion, and preventive care. The system's implementation of school nurses enhanced care uniformity and made it possible for schools to provide students with more efficient daily support (Sever, 2009).
Significant Historical Figures and Contributions: 
In 1948, the National Health Service (NHS) was established, marking a significant turning point in the evolution of school nursing in the United Kingdom. Preventative care in schools is crucial, and the NHS's establishment guaranteed free access to healthcare at the time of delivery (Glasper, 2017). School nurses played an important role in community health under the NHS, promoting children's social, emotional, and physical wellbeing.
In more recent decades, school nurses' duties have grown to encompass handling complicated medical requirements in increasingly varied school populations, providing mental health assistance, educating students about sexual health, and safeguarding. Important policy publications have highlighted the role of school nurses in early intervention and multi-agency collaboration, including Public Health England's "Maximising the School Nursing Team Contribution" (2014) and the Department of Health's "Healthy Child Programme" (2009).
This growth is a result of the efforts of notable individuals and institutions. Despite not being directly involved in school nursing, Florence Nightingale had a significant impact on public health reform and established the groundwork for modern nursing by promoting preventive, hygiene, and health education (Bostridge, 2008). Additionally, the Royal College of Nursing (RCN) has played a significant role in establishing guidelines, promoting funding for school health services, and forming professional standards (RCN, 2020).
These days, the social care, health, and education sectors view school nurses as essential connections. Their presence is seen as crucial in fostering health equity, assisting children who are at risk, and guaranteeing early intervention for a variety of physical and mental health issues. Their changing function reflects shifting societal requirements.
  
[bookmark: _Toc213243585]2.3 Theoretical Background 
 
Key Theories and Concepts: 
Bronfenbrenner's Ecological Systems Theory, Maslow's Hierarchy of Needs, and the Public Health Model are among the important theories and concepts in health and social care that have connections to the function of school nurses in primary education. These frameworks aid in the explanation of how the presence of health professionals in educational settings affects children's development and well-being.
A thorough framework for comprehending child development is provided by Bronfenbrenner's Ecological Systems Theory (1979), which considers the various spheres of influence on a child's life, ranging from larger societal and policy environments (macrosystem) to more immediate settings like home and school (microsystem). School nurses work in the microsystem, but through their interactions with families, social services, and healthcare institutions, they also impact and contribute to the ecosystem and macrosystem. According to Tudge et al. (2009), this idea backs the inclusion of school nursing in the curriculum to promote kids' overall health.
Application of Theories: 
This research is also supported by Maslow's Hierarchy of Needs (1943) (Navy, 2020).  Maslow suggested that before people can attain higher-level wants like learning and self-actualization, their basic physiological and safety requirements must be satisfied. By managing disease, encouraging hygiene, and assisting with mental health, nurses in schools play a critical role in satisfying these fundamental needs, freeing up kids to concentrate on their social and academic growth (McLeod, 2025).
The Public Health Model is frequently utilised in school health settings, especially the three-tiered intervention strategy (primary, secondary, and tertiary prevention). At the primary level, school nurses provide health education and promote wellbeing; at the secondary level, they identify and support children who are at risk; and at the tertiary level, they manage complex or chronic health disorders. Initiatives like the Healthy Child Programme (Council, B.C, 2015).), which describes how school nurses may improve health outcomes through early identification and coordinated care, are clear examples of this paradigm in action.
Critical Evaluation: 
In numerous research, these theories have been used to assess the efficacy and reach of school nursing. Office for Health Improvement & Disparities (2023), for instance, used the ecological framework to evaluate the impact of school nurses and other multi-agency collaborations on the outcomes of children who are at risk. Like this, Capes, K. (2024). emphasised the value of health assistance in schools by utilising Maslow's paradigm to contend that unmet health demands are directly related to low educational performance.
These theories do have certain drawbacks, though. Despite being comprehensive, Bronfenbrenner's model has been attacked for being too complicated and for making it difficult to determine which system is more important in each situation (Hayes et al., 2022). Since not everyone ranks their needs in the same order, Maslow's hierarchy has come under fire for being overly strict and culturally biassed (CareRev, 2024). Despite being widely acknowledged, the Public Health Model can be challenging to execute in practice because of resource constraints, which make it continuously challenging to implement all three levels of prevention in impoverished educational settings.
However, there are certain problems with these theories. Although thorough, Bronfenbrenner's model has been criticised for being overly complex and for making it challenging to identify which system is more crucial in a particular circumstance (Hayes et al., 2022). Maslow's hierarchy has been criticised for being unduly rigid and culturally biassed because not everyone rates their needs in the same order (Care Rev, 2024). Despite being widely accepted, the Public Health Model can be difficult to implement in practice due to budget limitations, which make it difficult to apply all three levels of prevention in underprivileged educational environments.
Even with these drawbacks, these theoretical frameworks are nevertheless quite applicable. They help to contextualise this study within larger health and social care systems and offer a strong basis for analysing the role of school nurses in promoting health, safety, and educational results.


[bookmark: _Toc213243586]2.4 International Context 
 
Global Perspective: 
Globally, school nurses are acknowledged for their contribution, but the extent, composition, and efficacy of school health services differ greatly based on country funding, health regulations, and educational priorities. Different methods have been developed by nations worldwide to address the health requirements of school-age children, depending on governmental strategies, healthcare systems, and socioeconomic factors.
The National Association of School Nurses (NASN) has produced national standards that serve as a reference for school nursing in the United States. In addition to providing first aid and treating chronic illnesses, nurses in American schools are also in charge of mental health care, safety, and health education. In school health services, the Framework for 21st Century School Nursing Practice encourages equity, teamwork, and evidence-based care (NASN, 2016). But problems still exist, such as inadequate funding and unequal nurse-to-student ratios, particularly in low-income communities (Lineberry and Ickes, 2015).
Comparative Analysis: 
The role and utilisation of school nurses vary significantly across countries, reflecting differences in healthcare systems, educational structures, and public health priorities. In Finland, school health services are provided in close coordination with families and teachers and are incorporated into the public healthcare system. According to Kivimäki et al. (2018), Finnish school nurses offer a wide range of services, such as regular physical examinations, immunisations, mental health assessments, and lifestyle advising. Finland is frequently used as an example because of its low student-to-nurse ratios and strong emphasis on prevention, which encourage early intervention and ongoing student involvement.
The availability of school health services is still restricted and dispersed in low- and middle-income countries (LMICs), such Kenya and India. Since there aren't many school nurses in India, healthcare in schools is typically delivered via government-run programs like the School Health Programme, which was started under the Ayushman Bharat scheme, or by outreach programs from outside the school (Jain, 2022). These initiatives seek to offer health education and basic screening but often struggle with personnel and resource shortages. The National School Health Policy of Kenya includes school health policies; however, their implementation varies and frequently depends on non-governmental assistance (Mbogo, K.K., 2016).
Case Studies: 
Comprehensive school health programs and intersectoral collaboration are encouraged by international initiatives such as the World Health Organization's (WHO) Global School Health Initiative. The WHO promotes a "health-promoting school" paradigm that incorporates health into the curriculum, school environments, policies, and community involvement (WHO, 2019).
[bookmark: _Toc213243587]In conclusion, although the importance of school nurses is widely acknowledged, there are significant differences in how they are implemented. While LMICs emphasise the difficulties of inadequate finance and infrastructure, nations like Finland show the advantages of robust, ingrained services. Strengthening school health systems around the world still requires international cooperation and knowledge exchange. 

2.5 National/Local UK Context 
 
UK Perspective: 
In the UK, school nurses are regarded as an essential component of the larger education and public health systems. Promoting children’s health, ensuring their wellness, and assisting with early treatments for mental and physical health issues are all important tasks for school nurses. A larger commitment to tackling health disparities and making sure that kids may flourish in learning environments is shown in the integration of nursing services into schools (Royal College of Nursing, 2022).
In 2023, the Department of Health launched the Healthy Child Programme (5–19), which serves as the foundation for school nursing nationwide. According to Dr Shribman, Billingham (2023), this framework lays out the essential services provided to school-age children, such as health screening, immunisations, developmental evaluations, and health promotion.
Policy and Regulation: 
School nurses are also essential to safeguarding, serving as a component of the multi-agency system that safeguards children who are at risk. Their special role in schools enables them to communicate with social workers, general practitioners, and mental health agencies as well as spot early indicators of emotional distress, abuse, or neglect. The statutory duties of school nurses in recognising and addressing safeguarding concerns are outlined in laws such the Children Act 1989 and Working Together to Safeguard Children (Department for Education 2023).
In terms of national issues, there have been worries in recent years about decreased funding for public health services, which has resulted in a scarcity of staff and an increase in the ratio of nurses to students. Pressures on the workforce have made it more difficult to provide reliable, high-quality school nursing services throughout the United Kingdom, according to the Health and Social Care Committee (Parliament, UK 2022).
Local Context: 
School nurses are also essential to safeguarding, serving as a component of the multi-agency system that safeguards children who are at risk. Their special role in schools enables them to communicate with social workers, general practitioners, and mental health agencies as well as spot early indicators of emotional distress, abuse, or neglect. The statutory duties of school nurses in recognising and addressing safeguarding concerns are outlined in laws such the Children Act 1989 and Working Together to Safeguard Children (Department for Education 2023).
In terms of national issues, there have been worries in recent years about decreased funding for public health services, which has resulted in a scarcity of staff and an increase in the ratio of nurses to students. Pressures on the workforce have made it more difficult to provide reliable, high-quality school nursing services throughout the United Kingdom, according to the Health and Social Care Committee (Parliament, UK 2022).
Local authorities frequently contract service delivery, which results in variations in the way school nursing is implemented at the local level. To address certain health needs like childhood obesity, sexual health education, or mental health assistance, for instance, several regions have created focused projects. To provide individualised health programs based on the needs of the local population, Manchester’s School Health Service collaborates with schools (Manchester.gov.uk, 2024). At a similar vein, Glasgow City Council has tested expanded school nurse positions to offer specialised advice on mental health services at educational institutions.
Overall, even while the national policy framework encourages nurses to work in schools, local implementation might differ greatly based on commissioning tactics, community needs, and money. This discrepancy emphasises the necessity of uniform guidelines and funding to guarantee that all kids in the UK receive fair assistance from school health services.

 
[bookmark: _Toc213243588]2.6 Conclusion 
 
Summary of Key Points: 
This background chapter has examined the theoretical underpinnings, historical evolution, and international and UK-specific circumstances of school nurses’ diverse role. From providing basic medical assistance to playing a complete public health role, the integration of health services into schools has changed over time (RCN, 2022). It has been demonstrated that theoretical frameworks like Maslow’s Hierarchy of Needs and Bronfenbrenner’s Ecological Systems Theory support the significance of health in educational settings (McLeod, 2025; Tudge et al., 2009). Diverse approaches were found in international comparisons; Finland, for example, leads in preventative care, while the UK confronts financial and service variance issues (Kivimäki et al, 2018).

Signpost to Next Chapter: 
The methods described in the following chapter is based on the knowledge acquired in this chapter. Knowing the larger picture guarantees that the study design is current and influenced by scholarly discourse, policy, and practice.
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[bookmark: _Toc213059388][bookmark: _Toc213059448][bookmark: _Toc213233055][bookmark: _Toc213243590]3.1 – Introduction 
Purpose of the Chapter:
This chapter describes the desk-based, literature-focused methodology used to investigate the need for nurses in UK primary schools. To synthesise evidence, it critically evaluates secondary sources, such as government guidelines, policy papers, and scholarly studies (Preston, 2023; Snyder, 2019).
The academic methodology poster, which gave a graphic overview of the desk-based literature review procedure, is expanded upon in this chapter. To support methodological decisions, each section is described in further depth here (Kumar, 2018; Preston, 2023).

Connection to the Dissertation:
The research methods applied here identify and analyse relevant sources, forming the foundation for thematic findings presented in Chapter 4 (Kumar, 2018). This involved selecting credible, recent, and contextually appropriate literature, evaluating each source using validation tools, and grouping insights to highlight patterns. This systematic approach ensured that emerging themes were grounded in evidence, enhancing reliability and supporting meaningful interpretation of the research question (Creswell and Creswell, 2018).
[bookmark: _Toc213059389][bookmark: _Toc213059449][bookmark: _Toc213233056][bookmark: _Toc213243591]3.2 – Search Strategy 

 Developing Keywords:
• Keywords were extracted directly from the research question, including primary schools, school nurses, child health, and UK education policy, ensuring focused, relevant literature. These keywords ensured that database searches remained directly aligned with the core aims of the study, reducing irrelevant results and strengthening the precision of the review. Using specific, targeted terms also supported the identification of peer-reviewed academic sources, policy documents, and professional guidelines most relevant to the role and impact of school nurses within UK primary education settings.

• Professional synonyms were included, such as school health services, public health nursing, and pupil wellbeing, to capture broader, relevant literature. This expanded search strategy ensured that sources using different terminology, regional language variations, or multidisciplinary perspectives were not overlooked. Incorporating synonyms increased the inclusivity and depth of the literature pool, supporting a more comprehensive understanding of how child health provision, wellbeing support, and nurse-led services operate across different educational and healthcare frameworks.

Boolean Operators:
Boolean operators were applied to enhance the precision and relevance of the search. The operator AND was used to combine key concepts, for example “primary schools AND school nurses”, ensuring that retrieved sources addressed both topics simultaneously. OR was applied to include synonyms or related terms, such as “child health OR pupil wellbeing”, broadening the search to capture literature using different terminology but covering similar themes. NOT was used to exclude irrelevant terms, filtering out sources that contained unrelated topics or contexts. This systematic use of Boolean operators ensured a balance between comprehensiveness and precision, allowing the collection of the most pertinent and focused literature.

      Structured Search Plan:
Searches were conducted using academic databases, including CINAHL and Education Source, to locate relevant, peer-reviewed literature. All keywords, synonyms, and Boolean combinations were systematically recorded, ensuring that the search process was transparent, organised, and replicable. This method allowed for consistent tracking of sources and supported the reliability of the research (Preston, 2023; Wright et al., 2015).


3.3 [bookmark: _Toc213059390][bookmark: _Toc213059450][bookmark: _Toc213233057][bookmark: _Toc213243592]– Searching for Information 
Databases and Platforms:
The research utilised multiple academic platforms, including Google Scholar, PubMed, CINAHL, and the UWTSD Library, to access a wide range of sources. These included peer-reviewed journal articles, official policy reports, and authoritative academic publications, ensuring comprehensive coverage of literature related to primary school health, school nursing, and UK education policy.
These platforms were selected because they provide extensive and reliable coverage of education, public health, and nursing literature directly relevant to UK primary schools. Their databases include peer-reviewed journals, government reports, and professional publications, ensuring access to high-quality evidence necessary for an informed, evidence-based analysis (Preston, 2023).
Using Filters:
Date filters were applied, limiting sources to publications from 2015 to 2024, ensuring that the evidence reflected contemporary practices, policies, and research trends relevant to primary school nursing in the UK. Searches were restricted to peer-reviewed articles to maintain academic credibility and reliability, including only rigorously evaluated research. Country-specific filters prioritised UK-based studies for local relevance, while selectively incorporating international comparisons to provide broader perspectives and transferable insights.
Search Process:
The search process began with broad queries, then refined through iterative adjustments of keywords and Boolean operators (AND, OR, NOT) to improve result relevance. Search terms were modified after reviewing abstracts and identifying emerging key themes to ensure the most pertinent literature was captured.
A Source Tracking and Evaluation Table was created to systematically record details such as author, year, focus, methodology, and key findings. This tool provided a clear overview of all selected studies and is included in the Appendix for transparency. This structured and iterative approach ensured that all relevant, high-quality literature was effectively identified, organised, and categorised to support rigorous analysis (Alharbi & Stevenson, 2020).

3.4 [bookmark: _Toc213059391][bookmark: _Toc213059451][bookmark: _Toc213233058][bookmark: _Toc213243593]– Research Validation 

 Skimming Techniques:
Skimmed articles by reviewing the title, abstract, introduction, and conclusion to assess relevance quickly. This allowed the researcher to determine whether the study aligned with the research aims before committing to detailed analysis. Skimming also helped identify the scope, methodology, and key outcomes of each article, supporting efficient screening of large volumes of literature and preventing unnecessary reading of sources that did not contribute directly to the research themes.
Checked for keywords aligned with the research topic, such as school nurses and UK primary education, before full-text reading (Ridley, 2012). This ensured the material was directly relevant to the research question and reduced the inclusion of unrelated studies. By focusing on recurring terminology, the researcher was able to link articles to emerging themes, improve consistency in source selection, and maintain clarity in the literature review process.
CRAAP Test Application:
Evaluated each source using the CRAAP test (Currency, Relevance, Authority, Accuracy, Purpose) (Holzhausen et al., 2022). This framework supported a structured decision-making process when selecting literature, ensuring that each source contributed reliable and meaningful information to the research. Applying the CRAAP test also helped identify potential bias, methodological weaknesses, and limitations in evidence quality. By assessing these factors, the researcher ensured that only sources offering credible and academically robust insight were included in the final thematic analysis.
Prioritisation of Sources:
Prioritised sources meeting key criteria: Currency (published within 2015–2024), Relevance to the UK context, and Authority (peer-reviewed or government reports). Acknowledged that not all sources met all five criteria but ensured the most critical ones were met. Where older sources were included, they served contextual or historical purposes rather than forming the core evidence base. This selective approach strengthened the validity and reliability of findings while maintaining flexibility to include influential, foundational studies where necessary.



Decision-Making:
For example, a government policy report was included due to high authority and relevance, despite lacking peer review, while outdated studies were excluded. This decision recognised that policy documents directly influence practice and therefore hold significant applied value. However, research more than ten years old was removed unless it provided necessary historical context, ensuring that the evidence base reflected current school nurse roles, healthcare expectations, and educational priorities in the UK (Holzhausen et al., 2022).
3.5 [bookmark: _Toc213059392][bookmark: _Toc213059452][bookmark: _Toc213233059][bookmark: _Toc213243594]- Inclusion and Exclusion Criteria 

Inclusion Criteria:
Peer-reviewed journal articles published within the last 10 years (2015–2024) were selected to ensure that the evidence was current, credible, and directly applicable to modern practice, reflecting contemporary research methodologies, recent advancements in the field, and evolving standards of care, thereby supporting informed clinical decision-making and best-practice implementation.
UK-based studies were prioritised, but selected international research was included where it provided transferable insights into school health and nursing practice, offering valuable perspectives on emerging trends, innovative interventions, and evidence-based strategies applicable across diverse educational and healthcare settings.
Official reports and policy documents from government bodies (e.g., Department of Health, NHS, RCN) were included due to their authority and direct relevance, providing essential guidance, regulatory frameworks, and evidence-based recommendations that shape practice and inform professional standards.
Sources focusing on children aged 4–11 in primary schools, with themes of health, safeguarding, wellbeing, or nursing provision (Ridley, 2012), were prioritised to ensure relevance to early childhood development, preventive care, and holistic support within the school environment.
 Exclusion Criteria:
 Opinion blogs, newspapers, and non-academic websites were excluded due to lack of scholarly credibility, peer review, and methodological rigor, ensuring that only reliable, evidence-based, and academically validated sources were considered for analysis.
· Outdated research (published before 2015) was excluded unless it provided historical or theoretical background, as the focus was on current evidence, contemporary practice, and recent advancements that directly inform modern school health and nursing interventions.

· Non-English sources were excluded due to time and translation limitations, ensuring the review remained manageable and accurate, while prioritising sources that could be thoroughly evaluated for relevance, reliability, and applicability to the intended educational and healthcare context.


 Justification:
Applying these inclusion and exclusion criteria ensured that the research remained focused on relevant, high-quality literature, maintaining credibility and methodological rigor throughout the study. By carefully selecting sources that met these standards, the analysis could synthesise evidence that directly addressed the research question, avoided irrelevant or low-quality material, and supported well-founded conclusions (Booth, 2016).

3.6 [bookmark: _Toc213059393][bookmark: _Toc213059453][bookmark: _Toc213233060][bookmark: _Toc213243595]– Analysing Research 
   Thematic Coding Approach:
A thematic coding approach was employed to analyse the selected sources. Each article was reviewed in detail to identify recurring ideas, issues, and keywords relevant to the research question. Initial codes were created to capture these patterns, providing a systematic framework for organising the literature and facilitating the development of broader themes (Braun & Clarke, 2006).
Developing Themes:
Similar codes were grouped into broader themes linked to the research question (e.g., “Role of Nurses in Safeguarding,” “Health Promotion,” “Barriers to Implementation”), enabling patterns to be identified, connections to be explored, key issues within the literature to be systematically highlighted, and gaps for further research to be clearly recognised.
These themes were refined through an iterative process to ensure they accurately captured the literature’s core insights (Nowell et al., 2017). This approach allowed continuous comparison and synthesis of findings across studies, enhancing conceptual clarity, coherence, and depth, while ensuring both recurring patterns and subtle variations within the research were meaningfully represented and integrated into the analysis.
Organisation and Documentation:
A structured approach using tables, spreadsheets, and colour coding was employed to organise initial codes and systematically track emerging patterns across the literature. This method enabled efficient categorisation of recurring ideas and facilitated comparison between sources.
A Results Summary Sheet was maintained to document how initial codes developed into broader themes, providing transparency, consistency, and traceability. This systematic organisation ensures that each theme can be clearly linked to the literature, supporting the credibility and rigor of the analysis. Both the Source Tracking and Evaluation Table (Section 3.3) and the Results Summary Sheet (Section 3.6) are embedded in the Appendices to allow full verification of the analytic process.

3.7 [bookmark: _Toc213059394][bookmark: _Toc213059454][bookmark: _Toc213233061][bookmark: _Toc213243596]– Ethical Considerations

 Secondary Research Ethics:
This study relied entirely on secondary data, drawing exclusively from existing literature, academic journals, policy documents, and official reports. No direct participants were involved, and no new data collection took place. By using only pre-existing sources, the research maintained a desk-based approach, minimising ethical risks while enabling a comprehensive analysis of current evidence.

 Academic Integrity:
Ethical practice was maintained throughout the study by accurately citing all sources using the Harvard referencing style, ensuring that authors received proper credit for their work. Care was taken to avoid plagiarism, misrepresentation, or selective reporting of evidence, with a deliberate effort to present findings truthfully and transparently, thereby upholding academic integrity and scholarly rigor (Kumar, 2019).
Transparency and Credibility:

Sources were selected in a fair and unbiased manner, with findings presented objectively to maintain balance and credibility throughout the research process. Care was taken to represent the literature accurately, avoiding selective reporting or misinterpretation. This approach ensured academic rigour and integrity, while adhering to ethical guidelines for desk-based research and upholding standards of transparency, reliability, and responsible scholarship.
[bookmark: _Toc213059395][bookmark: _Toc213059455][bookmark: _Toc213233062][bookmark: _Toc213243597]3.8 – Chapter Conclusion 

   Summary:
This chapter detailed the methodological approach, beginning with structured keyword searches and Boolean operators to identify relevant literature (Booth, Sutton & Papaioannou, 2016). Sources were assessed using skimming techniques and the CRAAP test. A thematic coding approach organised recurring ideas into meaningful themes for analysis (Braun & Clarke, 2006).
 Link to Next Chapter:
Chapter 4 will present the thematic findings derived from the analysis, with each theme discussed in depth and linked directly to the research question. The chapter will explore how the evidence supports or challenges the need for nurses in UK primary schools, highlighting implications for practice and policy development.


[bookmark: _Toc213059396][bookmark: _Toc213059456][bookmark: _Toc213233063][bookmark: _Toc213243598]CHAPTER 4 – Findings and Discussion 

[bookmark: _Toc213059397][bookmark: _Toc213059457][bookmark: _Toc213233064][bookmark: _Toc213243599]4.1 – Introduction 

This chapter outlines the findings and discussion of the research, presenting the results in relation to the study’s objectives and themes. The findings section provides a structured overview of the data collected, identifying key patterns, similarities, and differences emerging from the analysis. The discussion then interprets these results critically, comparing them with existing literature and theoretical frameworks to evaluate their significance. This approach ensures the research questions are addressed, while highlighting implications, limitations, and areas for further study. By combining descriptive presentation with critical analysis, the chapter strengthens the overall validity of the study (Creswell & Creswell, 2018; Saunders et al., 2019).

[bookmark: _Toc213059398][bookmark: _Toc213059458][bookmark: _Toc213233065][bookmark: _Toc213243600]4.2 – Thematic Analysis 

Definition of Thematic Analysis:
Thematic analysis is a flexible method for identifying and interpreting recurring patterns or “themes” within qualitative data. Braun and Clarke (2006) define it as a foundational analytic method that organises and describes data in depth while enabling interpretation beyond surface meanings. In secondary research, it involves reviewing existing literature, coding key concepts, and grouping them into broader themes for critical evaluation. This systematic approach allows researchers to synthesise large bodies of evidence into coherent findings. Thematic analysis is valued for its accessibility and adaptability, making it particularly useful for addressing diverse research objectives (Nowell et al., 2017).

   Link to Coding/Results Table:
Thematic analysis was applied to the reviewed literature by following Braun and Clarke’s (2006) structured framework. Each source was carefully examined, and key points were coded to highlight recurring ideas and concepts. These codes were then grouped into broader categories, forming the basis of the themes presented in this chapter. The coding/results table (see Chapter 3 or Appendix) provides a transparent record of this process, showing how the initial codes were generated and refined into themes. This systematic approach ensured consistency and credibility in analysing secondary sources (Nowell et al., 2017).
From the coding and analysis process, several key themes were identified within the reviewed literature. These themes provide structure for the discussion and highlight critical areas relevant to the research aims. The first theme focuses on the role of school nurses in promoting health and wellbeing among primary-aged children. The second explores barriers to effective service delivery, including resource constraints and staffing challenges. Finally, the third theme examines wider policy and practice implications for integrating healthcare within educational settings. These themes will be critically discussed in the following sections (Braun and Clarke, 2006; Nowell et al., 2017).




[bookmark: _Toc213059399][bookmark: _Toc213059459][bookmark: _Toc213233066][bookmark: _Toc213243601]4.3 – Theme 1 (“The role of school nurses in primary schools and their impact on children’s health and wellbeing.”) 
 
Definition:
A school nurse is a qualified healthcare professional based in an educational setting who provides health services, health education, and support for children’s physical and emotional wellbeing. Within primary schools, nurses play a vital role in health promotion, early identification of concerns, managing long-term conditions, and offering first aid in emergencies. They also contribute to safeguarding, ensuring children’s safety and welfare. The role bridges healthcare and education, fostering a healthy learning environment that supports children’s development and academic success (Department of Health, 2014; Royal College of Nursing, 2017; Brookes & University of Birmingham with Oxford Health NHS Foundation Trust, 2023; SAPHNA, 2024; Henshaw, 2024).
Terminology
School nursing refers to the delivery of public health services in educational settings, aimed at supporting children and young people’s physical, emotional, and social wellbeing (RCN, 2017). Safeguarding is a statutory responsibility that protects children from harm, abuse, and neglect, ensuring their right to safe environments (Department for Education, 2018). Health promotion involves planned activities to encourage healthy behaviours and prevent illness (WHO, 2020). These terms underpin the nurse’s role in primary schools, bridging healthcare and education to improve outcomes (Brookes & University of Birmingham, 2023).
Background Information
Historical/Contextual Background:
Background Information
School nursing in the UK has its roots in the early 20th century, introduced to address poor child health and high rates of infectious diseases (Bennett, 2013). The role expanded under the National Health Service (NHS) in 1948, focusing on preventative care, immunisations, and health education (RCN, 2017). In recent decades, the emphasis has shifted towards safeguarding, managing long-term conditions, and promoting mental wellbeing (Public Health England, 2016). Despite increasing need, the school nursing workforce has declined significantly, raising concerns about children’s health support (SAPHNA, 2024).
Historical Context and Developments
School nursing emerged in the early 1900s to tackle child malnutrition, poor hygiene, and communicable diseases (Bennett, 2013). With the establishment of the NHS in 1948, school nurses became central to child health surveillance, immunisation, and early intervention (RCN, 2017). Over time, their role expanded to include safeguarding, mental health promotion, and managing long-term conditions (Public Health England, 2016). However, workforce reductions since 2010 have weakened provision, prompting national concern about inequalities in children’s health and access to care (Henshaw, 2024; SAPHNA, 2024).
Impact on Research Question
Relevance to Title/Research Question:
Impact on Research Question
The presence of nurses in primary schools directly informs debates around child health, safeguarding, and educational outcomes, making it highly relevant to the research question. School nurses provide early intervention, reduce health-related absences, and address inequalities by supporting vulnerable children (RCN, 2017; Public Health England, 2016). Declining numbers highlight risks to children’s wellbeing and access to care, raising concerns about unmet needs (Henshaw, 2024; SAPHNA, 2024). Therefore, exploring this theme strengthens the rationale for evaluating whether dedicated school nurses should be embedded within UK primary education.
Significance of the Theme
The theme of school nursing is significant to the overall topic as it highlights the essential relationship between health and education. By addressing physical, emotional, and safeguarding needs, school nurses create conditions that enable children to thrive academically and socially (RCN, 2017). Their role is particularly vital in reducing health inequalities, supporting vulnerable families, and promoting lifelong wellbeing (Public Health England, 2016). However, workforce shortages threaten these benefits, raising urgent policy questions about sustainable provision in primary schools (Henshaw, 2024; SAPHNA, 2024).
Statistical Information
Data and Statistics:
Data and Statistics
Between 2009 and 2022, the number of qualified school nurses in England declined by 33%, from 2,915 to 1,945 (SAPHNA, 2024a). In February 2023, only 867 whole-time equivalent (WTE) school nurses were recorded, highlighting a significant workforce reduction (SAPHNA, 2024b). Furthermore, 82% of school nurses reported insufficient staffing to deliver adequate services (SAPHNA, 2024c). These statistics underscore the urgent need for investment in school nursing to meet children’s growing health needs and ensure safe, supportive learning environments.
Controversial Statistics and Implications
A significant concern is the 33% decline in school nurses in England between 2009 and 2022 (SAPHNA, 2024a), despite rising child health needs. Additionally, 82% of nurses report insufficient staffing to provide essential services (SAPHNA, 2024c). These figures highlight a disconnect between policy aspirations and workforce reality, potentially exacerbating health inequalities, missed early interventions, and safeguarding risks (Public Health England, 2016). The controversy lies in under-resourcing a critical public health role while expecting schools to manage complex health and wellbeing responsibilities (Henshaw, 2024).
Theories, Policies, and Legislation
Theoretical Framework:
The role of school nurses in primary education can be examined through Bronfenbrenner’s Ecological Systems Theory, which highlights how a child’s development is influenced by multiple environmental systems, including schools and healthcare (Bronfenbrenner, 1979). Health Belief Model (HBM) also applies, as nurses promote healthy behaviours by addressing perceived risks and benefits of actions like immunisation or hygiene (Rosenstock, 1974). Together, these theories provide a framework for understanding how school-based nursing interventions influence children’s health, wellbeing, and educational outcomes.

Policy and Legislation:
Theoretical Framework, Policies, and Legislation
Theories like Bronfenbrenner’s Ecological Systems Theory and the Health Belief Model provide a foundation for understanding the multifaceted role of school nurses in child development and health promotion (Bronfenbrenner, 1979; Rosenstock, 1974). Policies such as the Healthy Child Programme (Public Health England, 2016) and the NHS Long Term Plan (NHS England, 2019) underscore the importance of school nursing in public health. Recent legislation, including the schools (Mental Health Professionals) Bill (Parliament, 2024), further emphasizes the need for integrated health support within educational settings.
Policy and Legislation Impact
Policies and legislation significantly shape the role of school nurses in UK primary schools. The Healthy Child Programme (Public Health England, 2016) provides a structured framework for preventative care and health promotion, enabling early intervention. The Children Acts 1989 and 2004 (Department for Education, 2018) legally underpin safeguarding responsibilities. The NHS Long Term Plan (NHS England, 2019) and recent Schools (Mental Health Professionals) Bill (Parliament, 2024) reinforce the integration of healthcare in education, addressing health inequalities and supporting holistic child development, thus directly influencing the research question on embedding school nurses in schools.


Implications
Positive and Negative Implications:
The presence of school nurses in UK primary schools positively enhances early intervention, safeguarding, and health promotion (Sutton and White, 2024). Their role supports vulnerable children and reduces health inequalities (Wenzel, 2025). However, declining numbers and regional disparities limit access, undermining consistent care and public health goals (Wenzel, 2025). These implications directly affect the feasibility and equity of implementing nurse-led models in schools, highlighting both the potential and systemic barriers to improving child wellbeing through healthcare integration.
The presence of nurses in UK primary schools has both advantages and disadvantages. On the plus side, they improve children's general development by encouraging early diagnosis of health difficulties, offering wellbeing education, and assisting in the reduction of health inequities (Sutton, 2024a; Cook, 2025). On the downside, issues including understaffing, a heavy workload, and a lack of resources might limit access to care and decrease its effectiveness (Wason, 2018; Sutton, 2024b). To guarantee that children receive fair health care and better educational results, a balanced strategy that addresses resource limitations while increasing nurse availability is necessary.

Examples from Your Articles

Sutton (2024a) highlights how school nurses identify health issues early, improving outcomes. Cook (2025) emphasizes their role in promoting wellbeing and reducing inequalities. Wason (2018) notes challenges like understaffing, which can limit effectiveness in supporting children’s health.
Sutton (2024a) shows school nurses detect health issues early, supporting children’s wellbeing. Cook (2025) emphasizes their role in promoting health and reducing inequalities. Both articles connect directly to the theme of school nurses’ impact on pupils’ health outcomes.
Both Sutton (2024a) and Cook (2025) agree that school nurses improve children’s health, although challenges like resource limits exist (Wason, 2018).
The articles demonstrate that school nurses positively impact children’s health, directly supporting the research question on their role in primary schools (Sutton, 2024a; Cook, 2025).


Connections to Other Themes
Interconnections:
The theme of school nurses connects to themes of mental health support and health education, as their work promotes wellbeing and addresses physical and emotional needs in primary schools (Cook, 2025; Wason, 2018).
Themes overlap as school nurses’ roles in physical health support also influence mental wellbeing and health education, demonstrating interrelated impacts on children’s overall development and academic outcomes (Sutton, 2024a; Cook, 2025).

[bookmark: _Toc213059400][bookmark: _Toc213059460][bookmark: _Toc213233067][bookmark: _Toc213243602]4.4 – Theme 2 (“The Role of School Nurses in Promoting Health and Wellbeing in Primary Schools”) 

Definition:
School nurses provide healthcare, promote wellbeing, and support children’s physical and mental health within primary schools (Sutton, 2024a; Cook, 2025).
Terminology: “Health inequalities” refer to differences in children’s health outcomes, while “wellbeing” encompasses physical, mental, and emotional health (Cook, 2025; Wason, 2018).



Background Information
Historical/Contextual Background:
School nursing in the UK developed from public health initiatives, focusing on child wellbeing, early intervention, and reducing health inequalities (Sutton, 2024a; Cook, 2025).
Historically, UK school nursing evolved from early 20th-century public health reforms, emphasizing child welfare, disease prevention, and community-based health support (Sutton, 2024a; Wason, 2018).
Impact on Research Question
Relevance to Title/Research Question:
This theme demonstrates that school nurses influence children’s health and wellbeing, directly informing the research question on their role in primary schools (Sutton, 2024a; Cook, 2025).
The theme highlights school nurses’ critical role in promoting health and wellbeing, emphasizing their significance in addressing children’s needs within primary education (Cook, 2025; Wason, 2018).
Statistical Information
Data and Statistics:
Since 2009, the number of school nurses in the UK has fallen by 33%, impacting children's health and wellbeing support (Cook, 2025; Sutton, 2024a).
Notably, 11,000 additional school nurses are needed in the UK, highlighting staffing shortages and potential impacts on children’s health outcomes (Hall, 2023; Cook, 2025).
Theories, Policies, and Legislation
Theoretical Framework:
The Health Belief Model and Bronfenbrenner’s Ecological Systems Theory explain school nurses’ influence on children’s health behaviours and environmental wellbeing (Sutton, 2024a; Cook, 2025).
Theories like the Health Belief Model explain children’s health behaviour changes, while Ecological Systems Theory highlights school nurses’ environmental influence, supporting the research question (Sutton, 2024a; Cook, 2025).
Policy and Legislation:
The Healthy Child Programme and Children Act 1989 guide school nurses’ responsibilities, promoting children’s health, safeguarding, and wellbeing in UK primary schools (Sutton, 2024a; Cook, 2025).
Policies like the Healthy Child Programme and Children Act 1989 enhance school nurses’ ability to support health, safeguarding, and wellbeing in primary schools (Sutton, 2024a; Cook, 2025).



Implications
Positive and Negative Implications:
School nurses’ roles positively improve children’s health and wellbeing but challenges like understaffing may limit impact, directly influencing the research question on their effectiveness (Sutton, 2024a; Cook, 2025).
School nurses improve children’s health and wellbeing, yet challenges like understaffing and limited resources can hinder effectiveness, offering both positive and negative impacts (Sutton, 2024a; Cook, 2025).
Examples from Your Articles

Sutton (2024a) highlights early health issue detection by school nurses, Cook (2025) emphasizes wellbeing promotion, while Wason (2018) notes understaffing challenges.
Sutton (2024a) highlights early health issue detection, Cook (2025) emphasizes wellbeing promotion, and Wason (2018) notes staffing challenges, all connecting to school nurses’ impact.
Sutton (2024a) and Cook (2025) agree on school nurses’ positive impact, while Wason (2018) highlights staffing challenges limiting effectiveness.
The articles demonstrate school nurses’ positive impact and challenges, helping answer the research question regarding their role in supporting children’s health in primary schools (Sutton, 2024a; Cook, 2025).

Connections to Other Themes
Interconnections:
The role of school nurses connects with themes of mental health support and health education, as their work influences both physical wellbeing and emotional development in primary school children (Cook, 2025; Wason, 2018).
Themes overlap as school nurses’ roles in physical health support also influence mental wellbeing and health education, demonstrating interrelated impacts on children’s overall development and learning outcomes (Sutton, 2024a; Cook, 2025).
[bookmark: _Toc213059401][bookmark: _Toc213059461][bookmark: _Toc213233068][bookmark: _Toc213243603]4.5 – Theme 3 (“Barriers and Challenges to Effective School Nursing in Primary Schools”) 

Definition 
Definition:
Barriers to effective school nursing include staffing shortages, limited resources, and policy constraints, which hinder nurses’ ability to fully support children’s health, wellbeing, and educational outcomes (Sutton, 2024a; Wason, 2018).
Terminology: “Understaffing” refers to insufficient school nurses, “resource constraints” indicate limited funding or materials, and “policy gaps” describe incomplete or poorly implemented guidelines affecting healthcare delivery (Sutton, 2024a; Wason, 2018).
Background Information
Historical/Contextual Background:
Historically, UK school nursing has faced funding cuts and staffing shortages, creating barriers that limit nurses’ ability to deliver comprehensive health and wellbeing support (Sutton, 2024a; Wason, 2018).
Historically, school nursing evolved alongside public health reforms, but funding cuts and policy changes have created persistent challenges affecting service delivery and children’s health outcomes (Sutton, 2024a; Wason, 2018).



Impact on Research Question
Relevance to Title/Research Question:
Understanding barriers such as understaffing and resource limitations is crucial for the research question, as these challenges affect school nurses’ ability to support children’s health in primary schools (Sutton, 2024a; Wason, 2018).
This theme highlights how barriers like staffing shortages and resource constraints significantly impact school nurses’ ability to promote children’s health, demonstrating their relevance to the overall dissertation topic (Cook, 2025; Wason, 2018).
Statistical Information
Data and Statistics:
In the UK, school nurse numbers fell by 33% since 2009, demonstrating staffing shortages and resource challenges impacting children’s health support (Cook, 2025; Sutton, 2024a).
Notably, 11,000 additional school nurses are required in the UK, highlighting severe staffing shortages and potential negative impacts on children’s health outcomes (Hall, 2023; Cook, 2025).
Theories, Policies, and Legislation
Theoretical Framework:
The Health Belief Model and Systems Theory explain how staffing shortages, resource constraints, and policy gaps influence school nurses’ effectiveness in promoting children’s health and wellbeing (Sutton, 2024a; Cook, 2025).
Theories like the Health Belief Model and Systems Theory explain how barriers, such as understaffing and policy gaps, affect school nurses’ ability to support children (Sutton, 2024a; Cook, 2025).
Policy and Legislation:

Policies such as the Healthy Child Programme and Children Act 1989 establish school nurses’ duties, yet implementation gaps and funding limitations hinder effective service delivery (Sutton, 2024a; Cook, 2025).
Policies like the Healthy Child Programme and Children Act 1989 guide school nurses but staffing shortages and funding gaps limit their effectiveness in promoting children’s health (Sutton, 2024a; Cook, 2025).
Implications
Positive and Negative Implications:
Barriers like understaffing and resource limitations negatively affect school nurses’ ability to support children’s health, yet addressing these challenges could improve service effectiveness (Sutton, 2024a; Cook, 2025).
Barriers hinder school nurses’ effectiveness, yet addressing understaffing and resource gaps could enhance children’s health support and wellbeing (Sutton, 2024a; Cook, 2025).


Examples from Your Articles

Sutton (2024a) identifies staffing shortages, Cook (2025) highlights resource constraints, and Wason (2018) discusses policy gaps affecting school nurses’ service delivery.

Sutton (2024a) highlights nurse shortages, Cook (2025) resource limitations, and Wason (2018) policy gaps, all linking to barriers in school nursing.
Sutton (2024a), Cook (2025), and Wason (2018) all agree that staffing, resources, and policy gaps significantly limit school nurses’ effectiveness.
The articles show how barriers like understaffing, resource limitations, and policy gaps affect school nurses, informing the research question on their effectiveness (Sutton, 2024a; Cook, 2025).

Connections to Other Themes
Interconnections:
Barriers in school nursing connect with health promotion and mental wellbeing themes, as staffing and resource challenges impact overall service effectiveness (Cook, 2025; Wason, 2018).
Safeguarding, health promotion, and inclusion overlap by jointly enhancing pupil wellbeing, especially for vulnerable groups facing health inequalities (Wenzel, 2025; RCN, 2023).
[bookmark: _Toc213059402][bookmark: _Toc213059462][bookmark: _Toc213233069][bookmark: _Toc213243604]4.6 – Chapter Conclusion 

This chapter has analysed key findings related to the role and effectiveness of school nurses in UK primary schools. Theme 1 examined the essential functions of school nurses, highlighting their contributions to children’s physical and mental health, early detection of issues, and promotion of wellbeing (Sutton, 2024a; Cook, 2025). Theme 2 explored the positive and negative implications of school nursing, demonstrating that while nurses significantly support health outcomes, challenges such as limited resources, high caseloads, and policy constraints can hinder their effectiveness (Wason, 2018; Cook, 2025). Theme 3 addressed barriers and challenges, including understaffing, resource limitations, and policy gaps, showing how these issues intersect with other themes, particularly health promotion and mental wellbeing, and influence the delivery of comprehensive care (Sutton, 2024a; Wason, 2018).
Overall, the chapter highlighted both consensus and contrasting perspectives in the literature, emphasising the interconnected nature of policy, resources, and professional roles in shaping children’s health outcomes. These findings provide a foundation for understanding how systemic challenges affect service delivery and effectiveness.
The following chapter (Chapter 5) will evaluate current literature in relation to the research question, critically examining how evidence from policy frameworks and primary studies supports or challenges the themes identified, and will propose recommendations for practice and future research.


[bookmark: _Toc213059403][bookmark: _Toc213059463][bookmark: _Toc213233070][bookmark: _Toc213243605]CHAPTER 5 – Conclusion and Recommendations 

[bookmark: _Toc213059404][bookmark: _Toc213059464][bookmark: _Toc213233071][bookmark: _Toc213243606]5.1 – Overall Conclusion 

Purpose of the Conclusion:
The conclusion concisely summarises the dissertation, reflecting on aims, objectives, and findings, while highlighting achievements without introducing new ideas (Creswell & Creswell, 2018; Saunders, Lewis & Thornhill, 2019).
Key Points to Include:
Summarises key findings from each chapter, integrating significant insights and outcomes to present a coherent understanding of the research (Creswell & Creswell, 2018).
Revisits research aims and objectives, demonstrating whether they were fully or partially achieved (Saunders, Lewis & Thornhill, 2019).
Important Reminders:
No new information, analysis, or references should be introduced in the conclusion. This ensures the section remains focused on consolidating what has already been explored and evidenced (Creswell & Creswell, 2018).
The conclusion must reflect only on material already discussed in previous chapters, drawing together insights into a coherent summary that demonstrates achievement of the research objectives (Saunders, Lewis & Thornhill, 2019).
While word count guidance is important, it is acceptable if this section exceeds the suggested limit, as the abstract already provides a concise overview of the study (Bryman, 2016).
Language in this section should remain clear, confident, and conclusive, ensuring the conclusion delivers a strong final reflection of the research undertaken (Flick, 2018).
[bookmark: _Toc213059405][bookmark: _Toc213059465][bookmark: _Toc213233072]

[bookmark: _Toc213243607]5.2 – Recommendations 
[bookmark: _Toc213059406][bookmark: _Toc213059466][bookmark: _Toc213233073][bookmark: _Toc213243608]5.2.1 – Recommendation 1- Strengthening Stakeholder Engagement and Communication

[bookmark: _Toc213059407][bookmark: _Toc213059467][bookmark: _Toc213233074][bookmark: _Toc213059408][bookmark: _Toc213059468][bookmark: _Toc213233075]A key recommendation for future practice is to enhance stakeholder engagement and communication throughout the process of policy or organisational development. Effective engagement ensures that stakeholders feel involved, increases transparency, and builds trust, ultimately improving implementation outcomes (Bryson, 2018). For example, structured communication strategies such as regular consultations, feedback forums, and digital communication platforms can encourage participation and shared ownership of decisions.

[bookmark: _Toc213059409][bookmark: _Toc213059469][bookmark: _Toc213233076]Barriers and Limitations:
One limitation is stakeholder resistance or disengagement, particularly where individuals perceive that their input will not lead to tangible changes (Reed et al., 2018). Additionally, logistical challenges such as time, resource availability, and geographical spread may constrain engagement activities.

[bookmark: _Toc213059410][bookmark: _Toc213059470][bookmark: _Toc213233077]Overcoming Barriers:
[bookmark: _Toc213059411][bookmark: _Toc213059471][bookmark: _Toc213233078]To overcome these barriers, organisations should demonstrate responsiveness by acting on feedback and reporting back on how suggestions have been incorporated. Investment in digital platforms can facilitate cost-effective, wide-reaching engagement, reducing logistical barriers. Training staff in communication and facilitation techniques can also enhance the quality of dialogue.

[bookmark: _Toc213059412][bookmark: _Toc213059472][bookmark: _Toc213233079][bookmark: _Toc213243609]5.2.2 – Recommendation 2 - Embedding Continuous Professional Development (CPD) and Training

[bookmark: _Toc213059413][bookmark: _Toc213059473][bookmark: _Toc213233080]Another recommendation is to prioritise continuous professional development (CPD) and targeted training to address knowledge and skills gaps identified during the research. Professional development fosters adaptability ensures compliance with best practices, and enhances organisational performance (Eraut, 2014). Embedding structured CPD programmes that combine workshops, online learning, and mentoring can equip practitioners with relevant knowledge and support reflective practice.

[bookmark: _Toc213059414][bookmark: _Toc213059474][bookmark: _Toc213233081]Barriers and Limitations:
A potential limitation is the financial and time investment required to design and deliver effective CPD programmes. Staff may also resist additional training if they view it as burdensome or irrelevant (Hoque et al., 2017). Additionally, workload pressures can make it difficult for staff to attend training sessions, particularly in settings already experiencing understaffing (Boyd, 2020). If CPD is poorly planned or not clearly linked to practice, it may be perceived as a “tick-box” exercise rather than meaningful development (Kennedy, 2016). Variation in staff experience and confidence can also create unequal training outcomes, where some benefit more than others. Organisational support is therefore essential to ensure CPD is valued, embedded, and sustained, rather than treated as an optional or occasional activity (Cordingley, 2018).
[bookmark: _Toc213059416][bookmark: _Toc213059476][bookmark: _Toc213233083]Overcoming Barriers:
[bookmark: _Toc213059417][bookmark: _Toc213059477][bookmark: _Toc213233084]To address these barriers, CPD should be tailored to meet both organisational goals and individual career development pathways. Offering flexible training formats, such as e-learning modules, can reduce time pressures, while linking CPD to career progression can incentivise participation. Securing leadership support and allocating specific budgets for training can further strengthen CPD integration.

[bookmark: _Toc213059418][bookmark: _Toc213059478][bookmark: _Toc213233085][bookmark: _Toc213243610]5.2.3 – Recommendation 3 - Leveraging Technology and Data-Driven Decision-Making

[bookmark: _Toc213059419][bookmark: _Toc213059479][bookmark: _Toc213233086]A final recommendation is to adopt technology-driven solutions and strengthen data-driven decision-making to improve efficiency, monitoring, and evaluation. Digital tools such as analytics dashboards, project management software, and artificial intelligence applications can enhance evidence-based decision-making and optimise resource allocation (Davenport & Harris, 2017). Establishing robust data governance frameworks ensures data reliability, security, and ethical compliance.
[bookmark: _Toc213059420][bookmark: _Toc213059480][bookmark: _Toc213233087]Barriers and Limitations:
[bookmark: _Toc213059422][bookmark: _Toc213059482][bookmark: _Toc213233089][bookmark: _Toc213233426]The main barriers include financial costs of technology adoption, data privacy concerns, and resistance to organisational change. Employees may also lack the technical skills required to fully utilise technological systems (Vial, 2019). Additionally, organisations may face challenges associated with outdated infrastructures, meaning that new systems cannot be integrated without significant upgrades (Westerman et al., 2014). Cultural resistance can further slow progress, particularly where employees fear technology may replace roles or change established workflows. Data security is also a major concern, with organisations needing to ensure that sensitive information is protected from cyber threats and breaches (Loonam et al., 2018). Without clear leadership support and communication, these barriers can lead to delays, increased costs, and reduced staff engagement.
Overcoming Barriers:
Organisations can overcome these challenges by implementing phased rollouts, providing training on digital literacy, and ensuring that technology aligns with strategic objectives. Policies addressing data ethics and compliance can mitigate risks, while partnerships with technology providers may reduce upfront costs. Clear communication and consultation with stakeholders can reduce resistance and encourage a positive organisational culture toward digital change (Kane et al., 2015). Leadership plays a critical role in modelling openness to innovation and ensuring that staff understand the benefits of technological enhancement. Continuous professional development and accessible training resources can close digital skill gaps, enabling staff to feel confident using new systems. Organisations may also benefit from pilot schemes to test new technologies on a small scale before broader implementation, helping identify issues early while minimising disruption.
[bookmark: _Toc213059424][bookmark: _Toc213059484][bookmark: _Toc213233091][bookmark: _Toc213233428]Conclusion of Recommendations
[bookmark: _Toc213059425][bookmark: _Toc213059485][bookmark: _Toc213233092][bookmark: _Toc213233429]In summary, these recommendations—strengthening stakeholder engagement, embedding continuous professional development, and leveraging technology—offer practical, achievable pathways for improving practice. Each is grounded in established theory and supported by empirical evidence, yet barriers such as resource constraints, resistance to change, and ethical concerns must be managed. By adopting inclusive strategies, aligning training with professional growth, and implementing phased, well-governed technological innovations, organisations can successfully overcome these limitations. Collectively, these actions can enhance both theoretical development and practical implementation, thereby contributing to sustainable and effective future practice.
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