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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Before teaching at UWTSD, I was a lecturer at a Further Education College. My areas of expertise were English, Teacher Training and Mentoring. However, as I was a lecturer on the In-service Cert.Ed./PGCE programme, I had experience of delivering and assessing HE modules within an FE context and so had some experience of delivering content beyond Level 3, which is normally the threshold at FE level. (K1)

When I started to prepare to deliver at Levels 4-7, I had to design lesson plans as the modules had already been developed and validated.. To achieve this, I started with Blooms Taxonomy (1956), as this is an effective means of writing learning objectives. Learning objectives are crucial for the learner to grasp what they should be able to do/understand by the end of the lesson (Armitage et al, 2007). Blooms taxonomy (1956) ranges from low level thinking skills such knowledge and application, to higher level thinking skills such as Analysis, Synthesis and Evaluation. In a HE Institution, it is important to be pitching the learning objectives to these higher level thinking skills, particularly at Level 7. The verbs available in Bloom’s Taxonomy such as evaluate, analyse, devise, are helpful in that they point to specific skills of which the HE learner can develop and take ownership.(K2) On reflection, this approach to developing objectives was effective and it was noted in student verbal feedback they knew exactly what was expected of them.

Secondly, I consider it paramount to effective teaching and learning to plan a range of activities with which the learners can engage. Through experience, I had become convinced on the value of what Geoff Petty calls ‘Whole Brain Teaching’ (2006). This entails a multi-sensory approach to teaching by which content is designed to engage learners in different ways and ensures variety, high quality learning and enjoyment (Petty, 2006). So, for example, in a teaching session, learners will engage with input from the lecturer, such as a short presentation or powerpoint, but then will be encouraged to discuss or practice new skills in pairs or small groups, whole group evaluative performance, research or engage in independent application of ideas and writing. All these activities seek to reinforce the learning and can play to student’s strengths as well as seek to transform their weaknesses (K2,K5, V3). I integrate these approaches as a matter of routine into my lesson plans and it was noted at a recent peer observation that I delivered a session that was, “well structured, resourceful and engaging.”

Thirdly, teaching in work-based learning means that the lecturer is not the key knowledge holder in this context. Learners are often experts in their fields and should be treated as such. This brings us into the whole field of adult teaching and learning, particularly Knowles’s theory of andragogy (1984). Working with adults at a HE level, means that lecturers need to be encouraging learners to be self-directed. Building on the real-life examples and encouraging the learners to apply academic models and theories to their own experience, creates a richer learning environment for all. (V1, V4). By allowing enough time, and not stopping a discussion prematurely, learners are able to listen and reflect on real life experiences, offering observations and suggestions. In my experience, this peer-learning is very powerful to promote autonomy and problem solving in their studies.
Of course, these same learners can face barriers to learning such as work or family pressures, low self-esteem, mental or physical health problems. They may have suffered poor education experiences in the past and have low expectations of themselves. Mazlow’s Hierarchy Of Needs (1943) is an important model; by creating a safe and friendly environment, learners can flourish. Learners’ responses need to be valued, so that they can grow in confidence and take ownership of their learning. (V2) Quiet learners can be drawn out by the use of nominative questioning (Petty, 2004) and whole group confidence can be raised by the use of the right use of open and closed questions. In the past, I have gone as far as to formulate my questions and write them into my lesson plan as it is often difficult to come up with right question on the spot. Ineffective questions are too closed, only inviting a one word answer. Effective questions are purposeful and probing, inviting the learner not only to recall information but make connections with new or previous learning.  It was noted in a peer observation that I was, “strategically posing questions that invited them to recall and evaluate.” 
 Adult learner participation can be increased effectively when planning a lesson, by differentiation: combining quick, easy tasks that will build confidence and energy with more stretching tasks that will encourage autonomy and ‘deep learning.’ All learners in this cohort passed their module with good marks.
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

My major learning as a practitioner in HE has been the Recognition and Accreditation of Learning (RAL) module. I have run five cohorts and supported seven students in monthly or fortnightly meetings.

The RAL module gives work-based learners the opportunity to claim for academic credit, usually through a portfolio of reflective writing, and evidence of their experiential learning. It also enables them to evaluate and reflect critically on their experience of learning. In this way it widens access and breaks down barriers for learners who have had a non-traditional route into higher education (V1,V2,K2,K3,V4). Delivering the RAL module is usually highly individualised, the lecturer working one-to-one with a student to help them reflect and write about their learning in an academically acceptable way. 
 
I will focus here on the reflective aspect of teaching RAL, especially the reflective essay based on the portfolio, which is essential element at Level 7 and comes at the end of the RAL module. In this essay the students analyse, synthesise and critically evaluate their learning experiences, identifying strategies for this learning to impact their practice and that of the workplace (K5, V4). 

Students can be confused by the portfolio’s reflective nature and fail to distinguish the reflective element from what they have already written. But completing the reflective essay successfully is crucial as the mark determines their mark for their whole portfolio. Sadly, some students run out of steam at this point and the reflective essay becomes an afterthought meaning that they do not gain the mark their portfolio deserves. That potentially dictates their award classification, they can feel deflated, and they question their motivation to finish. Conversely, the essay can give students a chance to build up their academic skills, and its significance for their overall mark can prompt them to develop and improve (K3).

My first step as a teacher is encouraging learners to acknowledge the role that reflection already plays in their working practice. Secondly, I stress to learners that reflection is an individual and personal process. Introducing them to multiple reflective theories models such as Kolb (1984), Driscoll (1994) and Meizerow (1991), gives them an opportunity to choose one that suits their situation best.(V1)

With regard to the reflective essay assignment, I encourage the learner to create a distance between the reflective learning in their portfolio and the new learning they have undertaken since beginning the module. Previously, we stated that the assignment required six weeks, as it was equivalent to 15 credits or 150 hours of learning. Some students still dashed something off at the last minute, so we created a discrete teaching day to communicate the significance of this element. (K6)

We decided to give input into critical reflection and prepared a power-point. But I knew we needed something that would get the students into the frame of writing critically about their experience without duplicating areas they had already written about (K2), so I prepared a critical reflection exercise. I wanted the exercise to help the learners understand the expectations of the reflective essay and to know what they would be writing about. Having considered various reflective models, I based the exercise on the reflective theory of Gibbs (1988), which brings the learner into the process and includes space to reflect on thoughts and emotions, which are often key drivers of actions. It also lets them step back and be honest about their experience. As Bolton argues, “The observation skills and awareness required of a reflective writer develop mindfulness, and are developed by it. Both require an acute and aware focusing upon what is happening at any time.” (Bolton, 2015:10)(K1,K2)

The exercise asked learners to highlight the biggest areas of their learning and development. This was important because work-based learners tend to describe their experience, rather than analysing it or identifying turning points. It also asked them to consider their biggest growth learning/areas of pain because critical incidents are often when we learn most. It asked which theories and models related to their discipline (e.g. Leadership), were most useful, which ones hadn’t and why. As well as encouraging critical thinking, this shows whether the learners have done enough academic reading and research and identifies the gaps. Finally, it asked them which ideas, theories and strategies they would take into the workplace. In work-based learning it is crucial that the learners’ study makes a practical impact on the workplace and that employers see added value (V3,V4).

The students found the exercise useful and I received positive feedback. One student, who was caring for a sick mother and struggling to engage with her studies, said that she had got into the correct mind-set and felt motivated to complete her essay. My co-teacher thought the exercise was a breakthrough in the teaching of this assignment (V2, V4).
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Starting teaching in HE meant that I needed to start again with assessment and learn new systems of quality compliance. I am very grateful for the excellent guidance of the academic managers in the GWLAD project, setting up a comprehensive system of training. This was invaluable in terms of becoming more competent at assessing in HE and growing our confidence (K6). Geoff Petty argues that for the assessor and student to have a concrete understanding of the assessment, they need to be given an exemplar (2006). This is what happened during these training sessions, and with modules such as the RAL or the Work-based project where submissions are of an individual nature, this approach proved invaluable (K5). It is difficult to give students exemplars because of the confidential nature of many of our submissions, however a colleague had ‘mocked up’ a RAL claim which students found useful. Further thought needs to be given to this, particularly for the RAL and Project modules, potentially even mocking up a page, or a few paragraphs would help students immensely in terms of understanding what the assessment is asking and style of writing (K3).

One of the key messages from those training sessions was the importance of adhering to the language of the module learning outcomes and marking criteria. Students are supplied with this at the start of each module so that they have something to refer to when writing an assignment. It would be very confusing for a student to have noted in feedback that their work is “excellent,” when their mark reflects barely a pass (K2). One area where there is room for ambiguity is that of generic marking criteria, academic writing, in regards to specific marking criteria, assessment clearly asked for in the module. In my experience, different lecturers have different weights which they put on this. Being an English graduate and former English lecturer, style and presentation is very important to me as inaccurate expression can obscure the argument. However, a colleague of mine who has been a work-based assessor for 30 years had a different attitude towards this. I had second marked a piece of work which potentially could have been very good but due to many grammatical errors had given it a mark in the 50s. My colleague, who had first marked the work considered it in the 60s and at first thought that I had been ‘very harsh,’ to place it in the 50’s due to the grammar. However, when she viewed my feedback, she considered it to be very close to her own and was prepared to discuss a mark that took into account these factors. Since then, the generic marking criteria has been integrated with the specific marking criteria which makes it clearer all round for the student and assessor. However, I think more could be done to clarify our marking criteria. Petty discusses the need to explain characteristics of good work in assessment criteria rather than use terms like ‘excellent’ and ‘thorough’ which are qualitative descriptors and open to interpretation (Petty, 2006:90)(V3).
 




Finally, I believe that feedback should be both encouraging and developmental. All students have the opportunity to submit a draft before they assessment to receive feedback that will help them improve. As previously discussed, work-based learners may not have been in formal education for some time and face barriers of low self-esteem in this regard. It is therefore crucial to the learner’s confidence to point out what they are doing well and could build on and have clear targets for development (V1, V2). Petty discusses the importance of, ‘Missions and Medals’ in Evidence- Based Teaching (2006). Missions are short-term targets that are forward looking and positive. So for example, a ‘mission’ could be improving referencing. However, this could be more specific, is there a certain aspect of referencing that a student is getting wrong, for example, referencing a journal article or a website? By setting clear, specific, and measurable goals, the student can master this aspect of their learning and thus gain a ‘medal.’ (Petty, 2006) By providing specific feedback, we are equipping the student to become self –directed and take ownership of their own learning. In this way, we are giving them the tools to become life-long learners (V3).

I have been lead marker for five different modules, assessing approximately 25 students and taking them through exam board. Added to this, I have second marked and moderated the work of approximately 20 students. On A GA 28 Assessment Moderation form, the external examiner noted about my assessed work,  “Good, detailed feedback given with points of good practice and areas for improvement. Comprehensive feedback given to the student explaining how the grade was achieved assists the external examiner in confirming the grade awarded.”(K6)
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I wish to focus on student mentoring in this section. When I was interviewed at the university for a lecturing position, I was told I had been successful in gaining the role of “Mentor Lecturer.” This was a new feature of the GWLAD project and had come from an initiative of ensuring successful completion in the previous project Elevate. The project team had decided to make this a key feature of the GWLAD project. When I questioned the academic leader on the role, she said it had been awarded to me as I had demonstrated I was a ‘natural mentor.’ I took this to mean caring, patient and understanding. The details of the job were somewhat vague, it was difficult to discern what was the difference between being a mentor and ordinary lecturer, but I trusted they would emerge during the job.

Four months later the role became clearer. I was given a student to supervise through a 60 credit work-based project at level 7, who other lecturers considered ‘unteachable.’ I was daunted by the task but was assured by my line manager that I was the best person for the job due to my qualities and skills. I decided to take the student at face value and forget any negative perceptions by former lecturers. The student was mature and seemed courteous and ready to learn. Added to this, I reflected on the fact that here was a successful business man, who was well able to communicate in the outside world in his role as business advisor and to build on his strengths (V1,V2).


The subject of this student’s work-based project was customer relationship software for small and medium sized businesses. This was a subject about which he knew a huge amount and he had conducted a pilot where he had created, and tested some software. (V4) This student was obviously practical and had great difficulty in expressing his knowledge in writing. I suspected early on in the mentoring relationship that the student probably had undiagnosed dyslexia. Having worked with dyslexic students in the past, I used my former knowledge of strategies towards supporting writing (Department for Education and SkillsIntroducing Access to All, 2001).

It became quickly apparent that communicating and giving feedback was not going to work for this student, we needed face to face meetings to discuss all progress and feedback. As the first step for working with the dyslexic learner, I encouraged him to verbalise his ideas and capture them in a mind–map, because learners with dyslexia often think holistically (Department for Education and SkillsDfes, 2001). This process helped clarify his ideas but also gave him a ‘road map’ so that when he came to writing, he felt less daunted. However, this learner had the tendency to go ‘off at a tangent’, getting into smaller details that might not have relevance to the whole. I managed this by using Socratic questioning. Socratic questioning is a system of asking questions to stretch the learner and promote higher order thinking (Changingminds, 2018). So for example, the questioner moves from asking simple open or closed questions to clarify understanding, to asking probing questions that probe assumptions, rationale reason and evidence, which are very important when dealing with a work-based research project. So for example, the questioner would move from asking, ‘What exactly does this mean?’ to ‘Why is this necessary’ or ‘How might it be refuted?’ Ultimately these Socratic questions can not only probe implications and consequences but show the student how this fits into their overall learning with questions such as, ‘What was the point of asking that question? What else might I ask?’(K2,K3,K5)
[bookmark: _GoBack] (http://changingminds.org/techniques/questioning/socratic_questions.htm)

In this way, by probing assumptions and working in a step-by-step way where the learner was always clear what his next goal was, he completed his Work-based learning project. Not only this, but he defied others’ expectations by gaining a merit and my co-assessor commented that it was the first time she understood what he was talking about. This made it possible for the student to complete his Masters degree which he has gone on to do. The feedback he gave was, “I had arrived at a stage where I was debating whether to complete the process. I had this discussion with Joanna (allocated Tutor) and decided to give it a go and continue. Thanks to Jo’s mentoring and academic skills I found the whole process inspiring and conducted in such a way that I fully enjoyed the process. Joanna has the ability to encourage, provide important insights as well as impart sound academic knowledge.”
I feel very proud of this particular student and his achievements and it is solidified my belief that we should never give up on a student if they are willing to work hard and learn. (V2)
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

At an appraisal, it was noted that I had excelled at teaching and mentoring but that I should seek to raise my profile through academic research (V3). Aside from teaching at the university, I run a self-employment business offering mindfulness training for teachers, students and in the workplace. There is a solid amount of evidence that attests to Mindfulness being shown to improve cognitive skills at work, such as focus and attention and staff have found themselves being able to concentrate for longer (Mindful Nation UK: 2015).
 
I was approached by the regional office of a global car rental company to teach a work-based mindfulness course. The regional director had an interest in mindfulness, perceiving that staff needed to build resilience as well as emotional intelligence. The car rental company was a tough, sales environment with high levels of stress as well as staff turnover. This seemed like the perfect example to research.
We agreed that I would teach a pilot course to the 18 senior managers in the South West region. Due to the South West region being from North Wales down to Cornwall because of the geographical spread of the region, we decided that the Mindfulness course should take the form of a full training day at the beginning, followed by six weeks where participants follow a course on a mindfulness app and were offered optional weekly webinars and would conclude with a full training day at the end. So this was an opportunity to research not just a work-based mindfulness course but one that was delivered through blended learning (K4).
 I decided on a mixed methodology approach of a pre and post questionnaire for participants and a volunteer focus group in the months following the course. This was a conscript audience so the concern from the regional manager and myself was whether staff would actually engage with the app and do the course. The webinars were poorly attended and we decided to record webinars instead so that participants could engage in their own time. 
However, when we met together at the end of the course it was obvious that the majority of senior managers had engaged with the mindfulness course and initial informal feedback was positive. And due to their seniority, it meant that the potential for them to impact and positively influence their workforce was huge. Comments from participants were that it had changed them professionally and personally and that they weren’t taking stress home so much, that they were being more rational at work and encouraging others to do so, and also that having found the mindfulness course beneficial that real change would only occur when it is adopted by the organizational culture and partners.  In September, we had a Faculty Feedback day on the theme of, ‘External Engagement,’ and I presented my initial findings, which were met with a positive response. (V4).

One memorable staff development day was with Barbara Workman, a former work-based lecturer at the University of Middlesex. One discussion that had particular value for me was whether we could make work-based learning assessment, more work-based. If you look at our module descriptors, the assessment conforms to traditional academic assessment, such as essays and presentations. Although, reflective writing is a big element of our assessment and allows the learner to reflect on their experiential learning as well as engage with academic models and theories. I found it fascinating to consider how we could facilitate work-based learning to be assessed in a way that would benefit the learner, for example, an interview or a witness statement. Going back to the module descriptors, they state a word count, ‘or equivalent.’ It is interesting to consider what this equivalent could be and as we have a school of performing arts at the university, it may be that they have developed more verbal or practical assessment. In the case of the learner I mentored, whom I have written about above, this would have helped him greatly. (K2, K5)
Whilst we are an academic institution, if we are truly an institute of work-based learning we should be willing to consider more flexible pedagogies and creative and innovative ways to assess. For example, for the tech industry, writing an essay seems obsolete whereas designing online content seems far more, fit for purpose. This was just the beginning of the discussion and I hope it is taken back up in staff meetings and development days. In my future teaching practice I will endeavour to use the full range of assessment types to meet the needs of the course and the learners, and intend to adopt the interview method if this seems a better solution for work-based learners. (V4, K6)
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Rhianon Washington

	Job Title
	Academic Manager of GWLAD project

	Faculty/Centre/School/Department
	WIWBL

	Email address
	r.washington@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Line Manager, co-assessor and knowledge of my mentoring 

This reference provides a peer review of Joanna’s experience related to teaching and support of learning though collaborative working and observation and is intended to support the information provided in her account of her professional practice.  Joanna supports the GWLAD project in her role as Mentor Lecturer, which has involved a wide contribution including the delivery and assessment of modules that make up the Professional Practice Framework (PPF).  My comments have been added in blue for each Area of Activity.
I fully support this application.

[image: ]

Dr Rhianon Washington, SHEA

A1 Due to her experience Joanna is very aware of the needs of adult learners, their differing learning styles, the challenges they face and the experience they bring.  This understanding and empathy has been demonstrated though the support she provides for the PPF modules in, for example, the design of their delivery.

A2 The learner experience is paramount to Joanna who fully understands the difficulties of engagement for a student not physically in University on a regular basis. She understands that a flexible and adaptable approach to delivery in order to meet the needs of her students. She ensures a positive experience by taking personal responsibility for the learner’s resources and helpful interventions such as additional tutorial support.   She also ensures resources are current and of excellent quality and provides practical use to her learners.

A3 Joanna ensures that her assessment approach is aligned to the module aims, level and credit value and adheres to the appropriate assessment and quality guidelines.  She also ensures the assessment mode reflects the diverse needs of the work based learner. She delivers constructive feedback, both verbally and in written form in a professional and supportive way.  Her mentoring expertise along with her assessment experience ensures the learner receives feedback positively and helpfully.  The PPF is often individualised as it utilises the learner’s experience and therefore takes a high level of expertise, which Joanna consistently demonstrates.

A4 Joanna truly understands the value of mentoring in supporting work based learners and has drawn on her vast experience in FE and her natural empathy to help the most challenging of learners.  This is a significant area of strength for Joanna and fully justifies her appointment as Mentor Lecturer.  Her work with RAL learners, in particular, is outstanding.  The RAL module is much longer and requires a great deal of reflection on behalf of the learners.  The supporting lecturer needs to be sympathetic, empathetic and patient in order to help the learner, who often has low confidence and self-belief.  

A5 Joanna has fully participated in CPD opportunities offered in WIWBL.  An expert in mindfulness, she has sought to develop her own research activities to develop research experience.  Despite demands on her time she has enthusiastically contributed to the GWLAD project and the care and support she has given her students has enhanced the reputation of the project, the Institute







 and the University as a whole.











	Second Referee:


	Name
	Lianne Cuke

	Job Title
	Admissions Lecturer/Lecturer GWLAD project

	Faculty/Centre/School/Department
	WIWBL

	Email address
	Lianne.cuke@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Admissions lecturer and co-deliverer on modules

I have gratification in completing this reference to support Joanna Blomfield’s application. I have worked with the applicant on the GWLAD project for over eighteen months. Over this period of time, I have become familiar with Joanna’s teaching activities and have attended her lectures / workshop on numerous occasions. I have witnessed Joanna’s dedication, professionalism and contribution to a variety of Work-based Learning modules. 

A1. Joanna designs and plans learning activities that predominantly includes opportunities for students to review and reflect on previous work / learning experience. The applicant always ensures that any new activity / programme of study always meets the student individual needs.

A2. Throughout the GWLAD project, Joanna has worked with a number of students and has supported cohorts and individuals to achieve and succeed. I have witnessed Joanna providing additional support when needed, where suggested strategies are applied. Joanna provides in-depth information regarding assignment criteria, draft and final submission deadlines.

A3. As part of Joanna’s teaching method, she always ensures the students are aware of the format and structure of the module. Joanna provides advice and guidance throughout all taught sessions, where she discusses the module aims and outcomes. In terms of summative assessment, Joanna provides detailed written feedback. This allows the student to reflect and develop their academic skills in terms of progressing onto the next module.

A4. Joanna ensures the learning environment is suitable with all learning resources in place beforehand. Joanna supports students through 1:1 meetings, email, verbal and written feedback. She offers a clear direction and provides sound advice and guidance. This is evidenced through positive (plus / delta) student feedback.

A5. Joanna continues to update her CPD and attends seminars, conferences, training sessions and network meetings to engage in professional development activities.
[image: ]
Signature:













SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Joanna Blomfield

	Name of Signatory
	Annette Fillery-Travis

	Job Title
	Head of School

	Faculty/Centre/School/Department
	WIWBL

	Email address
	a.fillery-travis@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:[image: ]_____________________________Date:____29.01.18________________________
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