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TASK DESCRIPTION



Students are required to complete a 5000-word submission in the form of five 1000-word essays (5 x 1000).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000-word essay under each of the following titles:

Essay one:
Critically evaluate the concept of ‘the professionalisation of the police service’, and consider the extent to which ‘maintaining professional standards’, ‘ethical and inclusive’ and ‘coaching and mentoring’ approaches contribute to professionalisation.
Word limit: 1000 words. 


Discussion:

The role of a police constable is both varied and unpredictable in the very nature of the job that they do. The overarching responsibility of both an officer and the police service in the work that is done can be complex, difficult and sensitive to deal with. Therefore, requiring an approach which consists of high levels of service and professionalism. To recognise this, the Policing Education Qualifications Framework (PEQF) was introduced in 2020. 

According to the College of Policing (2020) this framework was introduced due to ‘demand on the police to do more than just solve crime and ‘catch the bad guys. It’s understood that learning and support for new recruits will help them to start well and stay in a job that recognises their level of expertise and values their contribution’. 

With the introduction of the Policing Education Qualifications Framework (PEQF) it is aimed that the framework will introduce:

· “Address the long-held deficiency in recognising the level at which police officers operate
· provide a framework within which the College can revise the learning provision for all officers and staff, starting with the initial entry routes, to ensure these meet the needs of forces and the expectation of the service as set out in Policing Vision 2025
· standardise the learning provision across all forces, in particular the initial learning for newly recruited officers
· include processes and guidance to help existing officers and staff achieve their potential, for example by taking their prior experience and learning as a basis for further learning and achievement of transferable and recognised qualifications”
College of Policing (2020).
This follows the implementation of the Policing Vision 2025 by the National Police Chiefs Council which set outs where the Policing Service in Britain needs to be by 2025, this vision covers a wide range of areas which focuses on the increasing demand, the increasing complexities of demand and the emphasis on multi-agency approaches to dealing with a plethora of problems. In addition to this, the vision sets out the need for developing the workforce, and professionalising the service and those that provide it.
The Vision states that the service reliant on the quality of its workforce, and that this service needs to be provided by a professional workforce that is suitably equipped with the skills and capability necessary. This vision also recognises the aspiration and career needs those individuals may have and this is reflected in the workforce model and supporting police education and professional development frameworks that are developed to ensure the police service attracts a representative mix of people with the right skills, knowledge and potential, behaviours and values to deliver the policing vision. (NPCC 2020)

It is also important to understand that the police are a disciplined organisation and that all members of this organisation, including police officers must adhere to the Standards of Professional Behaviour, which is set out but not limited to the following:

· Honesty and Integrity - Police officers are honest, act with integrity and do not compromise or abuse their position.
· Authority, Respect and Courtesy - Police officers act with self-control and tolerance, treating members of the public and colleagues with respect and courtesy. Police officers do not abuse their powers or authority and respect the rights of all individuals.
· Equality and Diversity - Police officers act with fairness and impartiality. They do not discriminate unlawfully or unfairly.
· Use of Force - Police officers only use force to the extent that it is necessary, proportionate and reasonable in all the circumstances.
· Orders and Instructions - Police officers only give and carry out lawful orders and instructions. Police officers abide by police regulations, force policies and lawful orders.
· Duties and Responsibilities - Police officers are diligent in the exercise of their duties and responsibilities.
· Confidentiality - Police officers treat information with respect and access or disclose it only in the proper course of police duties.
· Fitness for Duty - Police officers when on duty or presenting themselves for duty are fit to carry out their responsibilities.
· Discreditable Conduct - Police officers behave in a manner which does not discredit the police service or undermine public confidence in it, whether on or off duty. Police officers report any action taken against them for a criminal offence, any conditions imposed on them by a court or the receipt of any penalty notice.
· Challenging and Reporting Improper Conduct - Police officers report, challenge or take action against the conduct of colleagues which has fallen below the Standards of Professional Behaviour.
Taken from Gloucester Police Federation (2018).
Whilst acknowledging the changes and the standards that have long been in effect within policing, there is a real shift in recruiting the future workforce from a variety of backgrounds. 

West Yorkshire Police (2022), one of many forces, have been actively encouraging people to apply from diverse backgrounds and cultures, with the aim to bring new perspectives. This is done by gathering a variety of views and back grounds viewpoints to improve the quality of service; and also, by creating an environment whereby the police are approachable to communities. One method in which West Yorkshire Police engage with diverse communities is through the implementation of Independent Advisory Groups, whereby the police meet with members of the community to discuss ongoing issues and topics which become pertinent, in the aim to strengthen relationships.


Whilst these approaches and the change in the requirements made to address this ‘improvement’ to the professionalism in policing, it is also important to acknowledge the criticism that the PEQF has received in its relatively short life. For example, Chief Constable of Northamptonshire Police Nick Adderly stated in 2021 that the force is losing up to ‘120’ people a year, with the figure set to grow, this is believed to be attributed to the pressures of balancing operational and academic life (Police Oracle 2021). In addition to this, officers in one force on the PCDA route were surveyed and 30% of the sample felt “they were unable to transform their academic learning into operational practise”. Whilst 100% of the sample stated they felt the “PEQF programme was heavily disjointed, due to the poor relationship between policing and academia” (Police Oracle, 2 – 2021).

Whilst previously noted, the PEQF programme is in its infancy, and whilst it is encouraging that people from under-represented backgrounds are being encouraged to join, it is concerning that there are negatives attributed also.


Bibliography:

· NPCC (2020) – National Police Chiefs Council – Policing Vision 2025 - Policing Vision.pdf (npcc.police.uk)
· College of Policing 2020 – PEQF - Policing education qualifications framework (PEQF) | College of Policing
· Gloucester Police Federation 2018 - Standards of Professional Behaviour (polfed.org)
· West Yorkshire Police 2022 - Equality in employment | West Yorkshire Police
· Police Oracle 2021 - Degree programme already harming retention rates, says chief | UK Police News - Police Oracle
· Police Oracle, 2 – 2021 - Teaching police officers on the PEQF: understanding the controversy | UK Police News - Police Oracle














Essay two:
Choose one of the following questions:
· Community policing – critically evaluate the role of police in strategies and initiatives used to deliver effective community policing.
Word limit: 1000 words.


It is important to recognise that policing ‘does not exist in a vacuum’, policing is impacted by both daily and in the long term. Policing is impacted by changes in the social, political, economic, technological, environmental and legal structures, therefore the future changes within the policing structure is based around the changes within these factors (Colin Rogers, 2018).

Policing is an incredibly difficult arena, where officers are often faced with a wide range of problems and social factors to deal with, whilst serving victims of crime and apprehending those suspected of committing criminal offences. Whilst response policing is often a time-critical and dynamic environment to work in, community policing is also an incredibly important component of policing and often intertwines with the very core of policing is.

Community policing has a wide variety of definitions, and is understood by many for different reasons, however it is defined and described as a combination of the following:

“A systematic approach to policing with the paradigm of instilling and fostering a sense of community, within a geographical neighbourhood, to improve the quality of life. It achieves this through the decentralization of the police and the implementation of a synthesis of three key components: (1) … the redistribution of traditional police resources; (2) … the interaction of police and all community members to reduce crime and the fear of crime through indigenous proactive programs; and (3) … a concerted effort to tackle the causes of crime problems rather than to put band-aids on the symptoms.” (Oliver 1998).

Whilst considering this definition, it is also important to remember, especially from a British Policing perspective that Sir Robert Peel, the founder of the British Police Service as it is known today, set out the principle that states:

 “To maintain at all times a relationship with the public that gives reality to the historic tradition that the police are the public and that the public are the police, the police being only members of the public who are paid to give full time attention to duties which are incumbent on every citizen in the interests of community welfare and existence” (UK Government, 2012).

It is clear, that in a British context, neighbourhood policing is not something that can be done through a policing body alone. In recent years there has been plenty of emphasis on the notion of multi-agency approaches, whereby the police seek to work with relevant partner agencies or members of the community in an attempt to remedy ongoing problems. One of the theories and strategies that is implemented within British Community Policing is the Problem Oriented Policing approach.

This approach gives the police the ability to respond to a wide range of problems, although there is very little academic work available to reflect on this, which limits the recommendations and guidance available that police forces can use to deal with specific problems. However, academic research provided by Weisburd, Telep, Hinkle, and Eck (2008) has highlighted some recommendations in which the police can use:

· Hot spots policing, this is a method whereby the police can look at areas in which its resources receive the most demand, for example an area in which burglaries are a regular occurrence can be managed by simply looking into placing more resources on patrol at the times and locations whereby these incidents have historically happened. This can reduce demand and also prevent crime from happening by what can be a simple method.
· There is an emphasis whereby there must be commitment from the relevant forces to deal with the issues they face.
· To enhance the effectiveness of this approach, there must be a flexible approach whereby resources are given an even workload and the means to problem solve by giving ample time and opportunity.

This then leads on to the SARA MODEL, which was introduced as a part of ‘Problem Orientated Policing’ by Herman Goldstein in 1979. The SARA model is a way of breaking down and analysing crime patterns and demand types into four sections which include:

· Scanning – identifying the problem and risk assessing or prioritising the type of response.
· Analysis – utilising data and research to identify the causes of the problem 
· Response – developing an action plan and implementing this by taking action
· Assessment – evaluation of the effectiveness of the response.


This demand can also consist of anti-social behaviour which is defined as 'behaviour by a person which causes, or is likely to cause, harassment, alarm or distress to persons not of the same household as the person.’ (Metropolitan Police, 2022).

 In an example provided by Glenn (2020), a shopkeeper has been experiencing issues whereby a group of alcohol addicts frequent the store often and drink alcohol outside the vicinity of the premises, this led to less people using the convenience store, whilst causing more issues whereby those drinking was fighting amongst each other or being disorderly, leading to police being called frequently.

From using the SARA model, it is clear that there is a problem whereby police are being called often, causing great demand, furthermore this is causing considerable issues to the local economy, whilst the increased likelihood of ant-social behaviour and potential crime. A way of analysing the problem can be simply measured by the total amount of calls received to police, or the losses incurred on the local business and economy. In terms of response, it would be appropriate to initiate a multi-agency response to this, by means of supporting the business, but also supporting the ‘drunks’ who may also require support, with regards to their drinking, or personal circumstances, this can be done with a range of charities, agencies and services. An approach of patrolling and moving people on will not deal with the core symptoms of why these issues are occurring and would likely move it elsewhere. Following the implementation of the response, the effectiveness can be measured in terms of demand or the improvement of conditions for those affected.

The initiatives discussed have been adopted by the College of Policing as the approved guidance to deal with community policing in an effective manner. It is recognised that the SARA is an effective tool in policing, whilst adopting a problem-solving approach with the understanding that the police alone will not effectively solve the issues, and that there is a real focus on working with partners across a range of charities, organisations and services to bring to together capabilities and skills to effectively problem solve.








· Colin Rogers, 2018 - Introduction: Higher Police Education—An International Perspective | SpringerLink
· Oliver 1998 - Microsoft Word - Rethinking_community_policing (lincoln.ac.uk)
· Metropolitan Police(2022)-https://www.met.police.uk/advice/advice-and-information/asb/asb/antisocial-behaviour/what-is-antisocial-behaviour/#:~:text=Antisocial%20behaviour%20is%20defined%20as,and%20Social%20Responsibility%20Act%202011%20).

· Glenn 2020 - https://criminaljusticeknowhow.com/the-sara-model/

· UK Government 2012 - Definition of policing by consent - GOV.UK (www.gov.uk)



Essay three:
Critically evaluate police methods of gathering information and intelligence. You may choose a specific method of intelligence-gathering for this answer.
Word limit: 1000 words.

In all that is done in policing, the National Decision-Making model is utilised to make measured decisions. This all starts with the consideration of Gathering Information and Intelligence, this is the crucial part in all that the police do, and lays the foundations in which set out the appropriate responses and actions to problems and incidents to resolve, in a measured way.

Intelligence is information that undergoes assessment to evaluate its credibility and worth. Within policing in the United Kingdom, information and intelligence is assessed by using the 3x5x2 model. This has been designed to allow designated users to navigate and utilise this model and breaks it down into the following:

Source: 3

1. Reliable
2. Untested
3. Unreliable

         Intelligence: 5

1. Known Directly
2. Known indirectly but corroborated 
3. Known indirectly
4. Not known
5. Suspected to be false

       Sharing: 2

1. P. Lawful sharing permitted
2. C. Lawful sharing permitted with conditions.

Information can be gathered in many ways, which I will endeavour to explain later on within this essay. However, one thing remains a constant, when gathering intelligence in a policing context, anyone can gather intelligence and this must be assessed by using the model explained above. Information always comes from a source, and this must be assessed to determine the credibility of the source to establish if reliable, untested or unreliable. It has to be established that the information provided can be trusted and ultimately used in a policing context, it is also important that malicious information is identified and prevented from being disseminated and used, especially from sources deemed unreliable. The intelligence branch is then separated into five categories which is self-explanatory with regards how the information is known, ranging from known directly and on the other hand, believed to be false.

When sharing and disseminating information, it must always be shared in accordance with British Law, for example Data Protection must be adhered to protect the privacy of the source of the information. The information gathered can only be shared in a lawful manner whereby the intelligence submitted and shared is used for the prevention of crime, to safe live and limb and to apprehend offenders, just to a name a few. (NAFN, 2021).

Crimestoppers an anonymous crime reporting charity and body which has in recent history enable the public to become further involved in reporting criminal offences and providing information that may assist the police. It is widely accepted that Crimestoppers is an effective tool in gathering information that had led to crime being detected and criminals being apprehended. This model allows the public and communities to become involved in the policing of their community, whilst also providing intelligence and information for the police to act upon. (National Policing Improvement Agency, 2007, p17). 

Crimestoppers allows members of the public to provide information in a confidential manner, this can be used by the police to develop intelligence which can be used for in a plethora of methods, by identifying and taking action against offenders, plotting patrol strategies and also identifying crime trends in a specific area and what action and support may be needed. It is important that this method is utilised by law enforcement agencies within the United Kingdom. Research conducted by Myhill, (2009, p256) found that there is a disconnect from the police felt by communities. This is often felt by communities when the police are not seen actively patrolling the community, whereby visible policing and can often attract the assumption that being seen in the community is a better use of resources whilst effectively deterring crime. Information provided by the public can lead to officers patrolling more frequently in areas of concern, which result in both intelligence-based policing and policing by the consent and will of the public.

Although the utilisation of a body such as Crimestoppers can have positive results in developing intelligence whilst engaging with the public and promoting community led policing. Intelligence led policing does not have to rely heavily on community engagement to identify policies, both tactically and strategically. Ratcliffe (2009, p177) states that a more objective approach is used when developing policing strategies and priorities, whereby the local environment in analysed, to look at crime trends and hot spot areas. From this crime reduction strategies are often implemented to tackle crime which is assumed that these measures are influenced by the needs of the local community. (Ratcliffe, 2009, p177). 

As per guidance provided by the College of Policing (2015), intelligence and information can be gathered in three ways, through the means of routine collection, tasked information and volunteered information. Routine collection is defined by the College of Policing as information collected as part of routine operational policing activity. Examples include information being gathered from:

· responding to incidents
· arrests
· targeted patrol
· stop and account
· stop and search

Whilst the majority of information will be pertinent and relevant to the situation that this information is obtained from, some of this information can be used to develop intelligence about crime trends in a certain area or details of those suspected to be involved in criminality. Where as volunteered information is typically provided from the general public or other bodies and public serving agencies. This Is often provided to police because the motivation is for the police to do something positive about it, or that there is a statutory obligation to provide this information. This information can be provided through a plethora of means, either by charities and initiatives such as Crimestoppers or Neighbourhood Watch or via the means of Social Services providing information to the police regarding child protection matters.

Whereas tasked information is the prioritised collection of information concern to problems or even people. Information can be extracted from internal and external databases, CCTV systems and human intelligence sources.

Whilst there has been a lot of academia and active work by enforcement agencies to act upon intelligence, naturally with the human element in the provision, development and sharing of information, there is the susceptibility of malicious or inaccurate information being distributed and acted upon, albeit faithfully. The 3x5x2 system is something that is taught to police workers; however, this does not negate human error and the discretionary thresholds people have. Evidence based policing, based on information and the engagement with communities does work, but this alone is not enough when considering the ever-changing evolvement in society and criminality.



· NAFN 2021 - PowerPoint Presentation (local.gov.uk)
· National Policing Improvement Agency, 2007) - Resources and the People Assets of NIM (npcc.police.uk)
· Myhill (2009, p256) - Myhill, A. (2009). Public Reassurance. In Wakefield, A. & Fleming J. (Eds.), The Sage Dictionary of Policing. (pp.256-258). London, England: Sage Publications Ltd.
· College of Policing 2015 - Intelligence collection, development and dissemination | College of Policing
· Ratcliffe, (2009, p177) - Intelligence-Led Policing. In Wakefield, A. & Fleming J. (Eds.), The Sage Dictionary of Policing. (pp.176-178). London, England: Sage Publications Ltd


















Essay four: 
Critically evaluate police strategies for dealing with public protection incidents. Your answer should consider the impact of abuse on victims, the potential impact of bias on the investigative process, and the links between Serious and Organised Crime Groups and public protection issues.
Word limit: 1000 words. 

In relation to the topics posed by the question for this essay, it is felt that the ongoing phenomena of ‘County Lines’ within the United Kingdom is the most appropriate topic to focus on. County Lines is very present, not just in a criminal sense where offences are being committed, but also with regards to the major safeguarding and exploitation concerns of the young and most vulnerable living within our communities. This essay will look into the topic of County Lines, what it is, what its impacts are, and the relevant safeguarding strategies implemented by police and partner agencies.
 
County Lines is defined as per the 2018 Home Office Serious Crime Strategy which states the NPCC definition of a County Line is 

“A term used to describe gangs and organised criminal networks involved in exporting illegal drugs into one or more importing areas [within the UK], using dedicated mobile phone lines or other form of “deal line”. They are likely to exploit children and vulnerable adults to move [and store] the drugs and money and they will often use coercion, intimidation, violence (including sexual violence) and weapons”. – NCA (2022).

Crimestoppers (2022) have provided a list of signs that may indicate that someone may be susceptible to county lines, below are some examples of this:

· A child or young person going missing from school or home, or significant changes in emotional well-being.
· A person meeting unfamiliar adults or a change to their behaviour.
· The use of drugs and alcohol.
· Unexplained bus or train tickets.
· Acquiring money or expensive gifts they can’t account for.
· Lone children from outside of the area.
· Individuals with multiple mobile phones, tablets or SIM cards.
· Use of unusual terms - e.g., "going country".
· Young people with more money, expensive clothing, or accessories than they can account for.
· Unknown or suspicious-looking characters coming and going from a neighbour’s house.
· Relationships with controlling or older individuals, or associations with gangs.
· Suspicion of self-harm, physical assault, malnutrition or unexplained injuries

Research conducted by the National Youth Agency in 2020 casts lights on the vast scale of the problem and the risks posed to vulnerable demographics. Research has demonstrated the following statistics:

· 60,000 young people identify as a gang member.
· 300,000 young people know someone who is in a gang.
· 500,000 young people are in groups exposed to “risky behaviour” associated with gangs.
· 700,000 young people are persistently absent from education.
· 380,000 young people are homeless or at risk of homelessness
 	(NYA 2020)

These young people are undoubtedly more at risk to falling foul to county lines. As previously highlighted, young and vulnerable people often end up being coerced and groomed into dealing, trafficking and supplying both drugs and money on behalf of those running the operations. Which therein poses a dilemma to the police in their role in responding to this issue. It can be argued that these people may end up breaking the law which the activities they ultimately get involved in, however there is also the consideration that these people are victims and are vulnerable. 

In recognition of this the National County Lines Co-ordination Centre (NCLCC) was established in 2018, which has a team that consists of experts from the National Crime Agency, with police officers and staff from regional crime units, merged together with the aim to “develop the national intelligence picture of the complexity and scale of the threat, prioritise action against the most serious offenders, and engage with partners across government, including in the health, welfare and education spheres, to tackle the wider issues.” (UK Government (2018). Whilst an emphasis has shifted in supporting those who have been exploited. 

The Trusted Relationships Fund was launched by the Home Office in 2018 to provide opportunity for funding to deliver initiatives to enhance support to young people at risk of exploitation and 
abuse. This was founded with an underlying mission to promote and preserve a positive relationship between frontline support workers and those at risk. This has been implemented with the aim of reducing criminal activities and promoting engagement in meaningful activities (North Yorkshire Safeguarding, 2018).

The Crown Prosecution Service (2022) provides a comprehensive forum regarding County Lines and has detailed the offences surrounding it. Moreso, it has highlighted the mechanisms that are in place to support and prevent those exploited by the nature of the offences. For example, when dealing with a young person suspected to have committed drug offences, the officer(s) dealing with the incident may feel it is necessary to utilise the Nation Referral Mechanism whereby the case can be reviewed to establish if the ‘offender’ is actually a victim of exploitation and set in motion the support required. 

In addition to this, Section 45 Modern Slavery Act 2015 came into effect on the 31st July 2015 which introduces a defence for victims who are forced or exploited into commit criminal offences. Where a child commits an offence and they do so as a direct consequence of being or having been a victim of slavery or trafficking, then this legislation provides a defence (Crown, 2015).

In a review conducted by Her Majesty’s Inspectorate of Constabulary (2022), there was a focus on the effectiveness of the efforts made by the police to tackle County Lines, the findings are summarised as below:

· There is an inconsistency in how forces identify vulnerable people involved in county lines exploitation.
· There is an inconsistency in how forces work together, the structure of the 43 police forces in the United Kingdom act more of a barrier preventing resources, co-ordinated efforts and information sharing being conducted more efficiently. The HMIC states that a more integrated system is necessary.
· Forces often to struggle to meet demand with issues occurring within their own communities, and often lose sight of the bigger picture of county lines.
· When joint working happens, there is success, however this does not always happen. The HMIC note that when police take early action, involving supporting bodies and safeguarding vulnerable people, however when this does not happen further demand often outweighs the provisions of support.

Upon reflection there is plenty of work going on to support and prevent vulnerable people being exploited, however the HMIC report highlights major issues that need rectifying if further success is to be achieved and people are safeguarded.



































· NYA (2020) – National Youth Agency, P7 - https://s3.eu-west-1.amazonaws.com/assets.nya2.joltrouter.net/wp-content/uploads/20210417221247/NYA-Hidden-in-Plain-Sight-1.pdf
· NCA (2022) – National Crime Agency, County Lines - https://www.nationalcrimeagency.gov.uk/what-we-do/crime-threats/drug-trafficking/county-lines#:~:text=County%20Lines%20County%20Lines%20is%20where%20illegal%20drugs,line%20used%20to%20take%20the%20orders%20of%20drugs.
· UK Government (2018) - https://www.gov.uk/government/news/national-county-lines-coordination-centre-to-crack-down-on-drug-gangs
· North Yorkshire Safeguarding (2018) - https://www.safeguardingchildren.co.uk/wp-content/uploads/2019/09/trusted-relationships-project-delivery-plan-1.pdf#:~:text=The%20%C2%A311%20million%20Trusted%20Relationships%20Fund%20was%20launched,fund%20is%20to%20foster%20positive%20and%20protective%20relationships
· - Crown Prosecution Service 2022 - https://www.cps.gov.uk/legal-guidance/county-lines-offending#
· Crown 2015 - https://www.legislation.gov.uk/ukpga/2015/30/section/45/enacted
· Crimestoppers (2022) - https://crimestoppers-uk.org/keeping-safe/community-family/county-lines
· HMIC 2022 - https://www.justiceinspectorates.gov.uk/hmicfrs/publication-html/both-sides-of-the-coin-county-lines/#summary 


















































Essay five: 
Critically analyse the concept of evidence-based policing and ‘what works’ in policing by evaluating crime prevention theories and strategies and considering the options available to reduce re-offending. You may choose a specific type of offence for this answer e.g., domestic violence, anti-social behaviour, knife crime. Your answer must be based on academic research, not personal experience.
Word limit: 1000 words. 


The concept of evidence-based policing is something that is an ever-changing notion as society and criminality evolves. A working definition provided by the College of Policing (2019) states that evidence-based policing is ““Evidence-based policing is an approach that involves police officers and staff working with academics, partners and colleagues to create, review and use the 
best available evidence to inform and challenge policing policies, practices and decisions”.

In a British policing context, the College of Policing sets out framework which highlights the pathway in which information and evidence is shared within the policing arena to focus on crime prevention and future working strategies. This is documented and shared through the National Standards and Guidance, The National Policing Curriculum and the Selection, Assessment and Training departments.

Sherman (2013) provides three principles in which they state laid the foundations for evidence-based policing which are set out below:

1. “Police should conduct and apply good research to target scarce resources on predictable concentrations of harm from crime and disorder.”
2. “Once police choose their high-priority targets, they should review or conduct tests of police methods to help choose what works best to reduce harm.”
3. “Once police agencies use research to target their tested practices, they should generate and use internal evidence to track the daily delivery and effects of those practices, including public perceptions of police legitimacy”

This is also defined as “Targeting, Testing and Tracking” by Sherman, who states that evidence-based policing can be broadly defined as a guide of “what works” when making policing decisions to deal with problems.

Whereas Lum & Koper (2013) provide their take on evidence-based policing which states:

“Evidence-based policing is a law-enforcement perspective and philosophy that implicates the use of research, evaluation, analysis, and scientific processes in law-enforcement decision making. This research could cover a wide array of subject matters, from evaluations on interventions and tactics to analysis of police behaviour, activities, and internal management”


In regards to topic of this essay, I will be focusing on the offence of burglary. It is important to understand what theories of crime and prevention strategies have been widely acknowledged, accepted and utilised in a policing context. Felson and Clarke (1998) stated that crime occurs as part of ‘routine activities’ whereby there is a clustering of a motivated offender, the opportunity to offend and the absence of a guardian. Trasler (1993), states that crime prevention, or ‘opportunity reducing prevention’ is only effective with instrumental offences, for example burglary.

. 


Trasler (1986) also suggested that situational crime prevention measures are most effective when offenders are casual or lack commitment. Whereas this theory is deemed to be less effective with persistent or repeat offenders.
.
The following examples are situational crime prevention strategies that can be implemented to reduce the opportunity to commit crime. Examples include:
 
· Strengthening crime prevention devices, such as electronic alarms or installing CCTV, 
· Neighbourhood watch schemes
· Increasing natural sighting by removing obstacles or improving street lighting;
· Implementing access or exit controls, for example electric gates
· Concealing or removing items that may be taken. Storing keys and devices securely and out of reach from doors/windows. 

Although these measures can and will reduce the likelihood of one becoming a victim of burglary, as Trasler states, a committed offender, who isn’t deterred by getting caught may carry out the offence regardless, therefore not reducing the risk altogether. 

In a study conducted by Bennett and Durie (1999) whereby a pattern of burglaries in the Cambridge area of England were examined and a multi-partner and agency approach was adopted, whereby the academics worked alongside Cambridgeshire Constabulary, The Probation Service, local residents and other bodies to come together in a joint approach to reduce the number of burglaries and understand why the pattern of burglaries had occurred. In a two-year period between September 1994 to August 1996, there was 592 residential burglaries in the areas chosen as part of the sample. The data and the mapping of the incidents was provided by the police to give an insight into the frequency and location of the incidents. Another part of the study was in conjunction with the Probation Service whereby convicted burglars were interviewed and provided insight into why they committed the offences, citing that it “low risk, high award and ease of access”.

During this study there was a great emphasis on joint-partnership working and Bennett and Durie enabled the police, the local council, the community and other relevant stakeholders to a play a part in their attempts to reduce burglaries in the locality. Schemes such as loaning alarms, providing gating, enhancing neighbourhood watch schemes, training local postal staff to look out for suspicious behaviour, providing enhanced crime prevention devices and safety advice were all implemented and provided to the communities of Cambridge, which received mixed responses, some of which were welcoming and supportive, others felt there was little benefit. Police were also utilised, and there was emphasis on patrolling the areas where burglaries occurred more frequently, when resources were available to do so.

Upon reviewing the findings in the sample period, it was established that that residential burglary reduced during the sample programme period and that repeat burglary reduced in one of the two target areas. However, this change was small in scale and the results gathered in this study cannot be solely attributed to efforts made in the programme. The authors noted national trends at the time of the sample which noted a 6% decline in burglaries occurring nationally. However, on reflection it could not be categorically stated that the programme and efforts did not have an impact on the burglary statistics, and that on the ‘balance of probabilities’ the reduce in crime was due to social and economic impact factors on crime and the increased proactivity in police patrols.

It is clear that this investigation and sample was conducted in the mid-1990s, and the picture would be different, especially now that society and crime has evolved in many ways in over 25 years. It is important to recognise that although research of and the implementation of crime prevention measures can and does reduce the likelihood of being a victim of certain types of crime, it is clear that it does not reduce the likelihood altogether. Crime is an ever-changing prospect, which will fluctuate alongside society in patterns and trends. It is also clear that the police alone will not be able to reduce criminality and this is further compounded with ongoing pressures on front line policing, with lack of resources and an ever-growing demand of complex criminality and public protection obligations. However, it is encouraging that a plethora of initiatives and measures does have a positive impact on members of the public and can assist in reducing crime types, again this is not the sole reason in which this happens.
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· Lum and Koper 2013 – Evidence Based Policing - https://olli.gmu.edu/docstore/600docs/1501-655-Lum%20and%20Koper%20EBP%20reprint%20in%20Critical%20Issues.pdf
· Felson and Clarke 1998 - Felson, M. and Clarke, R.V. (1998), ‘Opportunity makes the thief: practical theory for crime prevention’, Police Research Series, Paper 98. London: Home Office.
· Trasler, G. (1993). Conscience, opportunity, rational choice, and crime. In R. V. Clarke & M. 
Felson (eds.), Routine activity and rational choice. Advances in Criminological Theory, vol. 5. New Brunswick, NJ: Transaction Publishers.
· Trasler, G. (1986) “Situational Crime Control and Rational Choice: a critique”. In Situational Crime Prevention: From Theory into Practice. K. Heal and G. Laycock (eds.) London: HMSO.
· Bennett and Durie (1999) - https://popcenter.asu.edu/sites/default/files/20-Bennett_Durie.pdf
· College of Policing 2019 - https://www.birmingham.ac.uk/Documents/college-social-sciences/business/research/crime-justice-policing/conference-presentations-2019/cjp-conference-evidence-based-policing.pdf 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real-world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting-edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.




[bookmark: TITUS3FooterFirstPage] 


[bookmark: TITUS3FooterEvenPages] 


[bookmark: TITUS3FooterPrimary] 

image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




